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Ethos Statement (from the Instrument of Governance) 

“Recognising its historic foundation, the school will preserve and develop its religious 

character in accordance with the principles of the Church of England and in partnership with 

the Church at parish and diocesan level.  The school aims to serve its community by 

providing an education of the highest quality within the context of Christian belief and 

practice.  It encourages an understanding of the meaning and significance of faith, and 

promotes the Christian and moral values of love, honesty, forgiveness and respect through 

the experience it offers to all its pupils.” 

 

Mission Statement 

“To strive for respect, enjoyment and excellence.” 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

1. Curriculum aims 

Our curriculum aims to: 

 Provide a broad and balanced education for all pupils that’s coherently planned and sequenced towards 

cumulatively sufficient knowledge for skills and future learning and employment 

 Enable pupils to develop knowledge, understand concepts and acquire skills, and be able to choose and 

apply these in relevant situations 

 Support pupils’ spiritual, moral, social and cultural development 

 Promote and celebrate British Values 

 Support pupils’ physical development and responsibility for their own health, and enable them to be active 

 Promote a positive attitude towards learning 

 Ensure equal access to learning for all pupils, with high expectations for every pupil and appropriate levels 

of challenge and support 

 Equip pupils with the knowledge and cultural capital they need to succeed in life 

 Promote the learning and development of our youngest children and ensure they are ready for Key Stage 1 

2. Legislation and guidance 

This policy reflects the requirements of the National Curriculum programmes of study, which all maintained 

schools in England must teach. 

It also reflects requirements for inclusion and equality as set out in the Special Educational Needs and Disability 

Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related expectations of governing boards 

set out in the Department for Education’s Governance Handbook. 

In addition, this policy acknowledges the requirements for promoting the learning and development of children 

set out in the Early Years Foundation Stage (EYFS) statutory framework. 

3. Roles and responsibilities 

3.1 The governing board 

The governing board will monitor the effectiveness of this policy and hold the headteacher to account for its 

implementation. 

The governing board will also ensure that: 

 A robust framework is in place for setting curriculum priorities and aspirational targets 

 Enough teaching time is provided for pupils to cover the National Curriculum and other statutory 

requirements 

 Proper provision is made for pupils with different abilities and needs, including children with special 

educational needs (SEN) 

 The school implements the relevant statutory assessment arrangements 

 It participates actively in decision-making about the breadth and balance of the curriculum 

 It fulfils its role in processes to disapply pupils from all or part of the National Curriculum, where 

appropriate, and in any subsequent appeals 

 

 

https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2


 

 

 

3.2 Head Teacher 

The headteacher is responsible for ensuring that this policy is adhered to, and that: 

 All required elements of the curriculum, and those subjects which the school chooses to offer, have aims 

and objectives which reflect the aims of the school and indicate how the needs of individual pupils will be 

met 

 The amount of time provided for teaching the required elements of the curriculum is adequate and is 

reviewed by the governing board 

 Where appropriate, the individual needs of some pupils are met by permanent or temporary disapplication 

from all or part of the National Curriculum 

 They manage requests to withdraw children from curriculum subjects, where appropriate 

 The school’s procedures for assessment meet all legal requirements 

 The governing board is fully involved in decision-making processes that relate to the breadth and balance 

of the curriculum 

 The governing board is advised on whole-school targets in order to make informed decisions 

 Proper provision is in place for pupils with different abilities and needs, including children with SEN 

3.3 Other staff 

Other staff will ensure that the school curriculum is implemented in accordance with this policy. 

Deputy Head Teacher – Responsibility For Reading 

 Leading by example, providing inspiration and motivation, and embodying for the pupils, staff, 

governors and parents the vision and purpose 

 Lead Reading (including Read, Write, Inc) from Nursery to Y6, helping to promote a love of reading 

with children, families and staff 

 Be a role model for Subject Leadership in terms of ambition, high expectations, keeping up to date 

with research, etc. and dedication to improving standards of the teaching and learning of reading 

 Track and analyse pupil performance data, paying particular attention to disadvantaged groups such as 

those eligible for the pupil premium, with special educational needs, or who speak English as an 

additional language 

 Alongside subject leaders, plan and implement interventions for those pupils who are not progressing 

 

Working with the staff and pupils:- 

 To create and implement the strategic plan and annual school improvement plans, underpinned by 

sound financial planning, management and organisation to secure whole school improvement; 

 To ensure that policies and practices take account of national, local and school data and inspection and 

research findings; 

 To monitor, evaluate and review the effects of policies, priorities and performance of the school in 

practice, and take appropriate action; 

Teaching and Learning 

 Be the exemplar of high quality teaching and learning in the school. 

In partnership with the Headteacher, assist in: 

 Creating and maintaining an environment and code of conduct that promotes and secures good 

teaching, effective learning and high standards of achievement, good behaviour and discipline and 

which enables teachers to meet the standards set out in the professional development framework. 



 

 

 

 Determining, organising, implementing and monitoring the curriculum and its assessment. 

 Ensuring that improvements in literacy, numeracy, science and information and communication 

technology are priority targets for all pupils, including those with special educational needs. 

 Ensuring that pupils develop study skills in order to learn more effectively and with increasing 

independence. 

 Monitoring and evaluating the quality of teaching and standards of learning and achievement of all 

pupils at the school. 

 Determining and implementing policies which promote: 

o Spiritual, moral, social and cultural development of children within a Christian 

context. 

o Self-discipline and regard for authority and the law; 

o Good conduct and behaviour; 

o Positive strategies and programmes for pupils’ support and clear guidance on 

exclusions and other disciplinary matters; 

Leading and Managing Staff 

 Act as a model of professional conduct and presentation, demonstrating high personal standards of 

expertise and commitment. 

In partnership with the Head Teacher, assist in: 

 Maximising the contribution of staff to improve the quality of education provided and the standards 

achieved and ensure that constructive working relationships are formed between staff and pupils. 

 Planning, allocating, supporting and evaluating work undertaken by groups, teams and individuals. 

 Motivating and enabling all staff in the school to carry out their respective roles to the highest standards, 

through high quality continuing professional development based on assessment of needs and systematic 

monitoring and evaluation. 

 Efficient and effective deployment of staff and resources 

 

Assistant Head Teacher – Responsibility for Curriculum 

 Leading by example, providing inspiration and motivation, and embodying for the pupils, staff, 

governors and parents the vision and purpose 

 Lead Maths (including online learning for Maths) from Nursery to Y6, helping to promote a love of 

Maths with children, families and staff 

 Be a role model for Subject Leadership in terms of ambition, high expectations, keeping up to date 

with research, etc. and dedication to improving standards of the teaching and learning of Maths 

Leadership 

Under the direction of the headteacher or deputy headteacher: 

• Communicate the school’s curriculum vision compellingly and support the headteacher’s strategic 

leadership 

• Lead by example, focusing on providing excellent education for all pupils 

• Build positive relationships with members of the school community 

• Keep up to date with developments in education 

 



 

 

 

Modelling best practice for teachers 

• Demonstrate excellent performance against parts one and two of the teachers’ standards: teaching and 

personal and professional conduct 

• Implement strategies and initiatives to share best practice with others in the school, developing 

confidence and skills in others  

 

Systems and processes 

Under the direction of the headteacher or deputy headteacher: 

• Support strategic, curriculum-led financial planning to ensure effective use of budgets and resources 

• Support distribution of leadership throughout the school 

 

Assessment  

• Alongside the head teacher, lead on the whole-school assessment strategy (FFT), ensuring it is rigorous, 

well-evidenced and is easy to communicate to pupils and parents 

• Track and analyse pupil performance data, paying particular attention to disadvantaged groups such as 

those eligible for the pupil premium, with special educational needs, or who speak English as an additional 

language 

• Alongside subject leaders, plan and implement interventions for those pupils who are not progressing 

• Keep up to date with accepted best practice in the field of assessment, and advising others about this 

• Providing training and support for teachers and support staff on administering the assessment system 

effectively 

 

Subject Leadership 

Subject leaders should have: 

 A clear rationale for the curriculum, including the purpose and the key ideas 

 Details of the subject offer that supports a broad and balanced education for all pupils that’s coherently 

planned and sequenced towards cumulatively sufficient knowledge for skills and future learning  

 Information about how the subject enable pupils to develop knowledge, understand concepts and acquire 

skills, and be able to choose and apply these in relevant situations 

 Information about how the subject is planned, delivered and assessed in each phase and Key Stage, 

including EYFS (and how the subject is working to the standards set out in the EYFS framework). This 

includes what will be taught in each year group, the expected end points for each topic, and how teachers 

assess progress within each year group 

 A statement on the school's overall effectiveness in teaching the subject, and how the subject performs in 

each area of Ofsted's key judgements 

Monitoring 

An evaluation of the intent, implementation, and impact of lessons 

A data summary, including: 

o Percentage of pupils achieving their targets 

o Percentage of pupils exceeding their targets 

o Percentage of pupils not meeting their targets 



 

 

 

o Progress for each class or year group 

o Progress and achievement of different groups of pupils, including disadvantaged pupils and any groups 

of pupils identified as vulnerable 

o     A plan to implement interventions for those pupils who are not progressing 

 

 Action plans relating to the current areas of focus in the subject and how these relate to the School 

Development Plan (SDP) 

 Any continuing professional development (CPD) that staff have done during the year in the subject area 

 A budget, as well as an overview of the previous year’s expenditure and, if possible, the impact the 

spending had on increasing standards 

 Evidence of collaborative working with the Governing Board 

 Any subject-specific risk assessments 

 Information on any areas of the subject that are delivered by members of staff who are not teachers 

 Planned and sequential cultural capital offer 

 How the subject supports pupils’ spiritual, moral, social and cultural development 

 How the subject promotes and celebrates British Values 

 

4. Organisation and planning 

Context 

In order to maintain and improve progress of all pupils including vulnerable pupils, disadvantaged pupils, 

PHAPs, Boys, etc, our curriculum has been redesigned to reflect the needs of our community.  

o Ever 6 FSM 58% 

o SEN with EHCP 2% 

o SEN with support 12% 

o EAL 56% 

o Deprivation 0.28 

o St Andrews serves the lowest 20% deprived areas in the country. ACORN data indicates that 83% of 

our pupils fall in the lowest 2 categories of ‘Financially Stretched’ or ‘Urban Adversity’ 

Intent 

o Respect and Responsibility 

o Bringing Learning To Life 

o Aspirations 

o Love of Language 



 

 

 

o Emotional Well-Being  

o Resilience 

o Valuing our Christian Ethos and Diversity 

Implementation 

Quality First Teaching: 

 Language – a language rich curriculum which sequences and builds vocabulary and meaning within a 

knowledge area 

 Experience – an engaging curriculum which provides a balanced and coherent sequence of lessons 

which develops knowledge and skills incrementally  

 Memory – knowledge and skills are taught in blocks to support and enhance experiences, within which 

lessons build on previous learning to revisit, recall and embed new knowledge and language 

 Personal Development – looks for opportunities to celebrate our diversity, develop resilience and 

emotional wellbeing  

 Application – learning is embedded through revisiting skills and knowledge through independent 

application following distance from learning 

Impact 

We expect the following outcomes: 

 High levels of challenge and support within all subject areas 

 Utilisation of pre and post teaching to support learning in all subjects 

 Effective balance of formative and summative assessment including quizzes, application, moderation 

 Children talk with enthusiasm and engagement about their learning using key vocabulary and subject 

knowledge 

5. Monitoring arrangements 

Governors monitor coverage of National Curriculum subjects and compliance with other statutory 

requirements through: 

o School Visits 

o Meeting with School Council 

o Liaising with subject leaders in Standards and Welfare Committee, full Governing Board Meetings 

 

Curriculum leaders monitor the way their subject is taught throughout the school by: 

o Data scrutiny 

o Book Looks 

o Learning Walks 



 

 

 

o Pupils Conferences 

o Questionnaires 

 

6. Inclusion 

Teachers set high expectations for all pupils. They will use appropriate assessment to set ambitious targets and 

plan challenging work for all groups, including: 

 More able pupils 

 Pupils with low prior attainment 

 Pupils from disadvantaged backgrounds 

 Pupils with SEN 

 Pupils with English as an additional language (EAL) 

Teachers will plan lessons so that pupils with SEN and/or disabilities can study every National Curriculum 

subject, wherever possible, and ensure that there are no barriers to every pupil achieving.  

Teachers will also take account of the needs of pupils whose first language is not English. Lessons will be 

planned so that teaching opportunities help pupils to develop their English, and to support pupils to take part 

in all subjects. 

Further information can be found in our statement of equality information and objectives, and in our SEN 

policy and information report 

 

6.1 The Equality Act 

Children 

We do not discriminate against, harass or victimise a pupil or potential pupil: 

 In relation to admissions 

 In the way we provide education for pupils 

 In the way we provide pupils access to any benefit, facility or service 

 By excluding a pupil or subjecting them to any other detriment 

Parents 

In some circumstances, a school is regarded as a 'service provider' under part 3 of the Act, so we have a duty to 

make accommodations for the parents of pupils if those parents had a disability. For example, if a parent is 

deaf, the school would have a duty to provide a sign language interpreter for parents' evenings, so the deaf 

parent can participate as fully as parents who aren't deaf. 

6.2 SEND regulations 2014 

Reasonable adjustments 

The Equality Act and SEN regulations require St Andrews to make 'reasonable adjustments.' For example, staff 

may have to change the way we do something or even make changes to the physical environment to make 

sure a person with a disability can benefit equally from your services as someone without that disability.  



 

 

 

7. Other Policies 

This policy links to the following policies and procedures: 

 EYFS policy 

 Assessment policy 

 SEN policy and information report 

 Equality information and objectives 

 Relationships and Sex Education 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Subject Leader Curriculum Appendices 

 EYFS 

 Reading 

 Writing 

 Maths 

 Science 

 Computing 

 RE 

 History 

 Geography 

 PE 

 French 

 Art 

 DT 

 PSHE 

 Music 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

EYFS 

Our work in EYFS is the foundation for learning in all areas of the curriculum. It is highly valued and celebrated. 

Teaching and learning in EYFS reflects the wider school vision, approach to curriculum design and focus on 

outcomes.  

EYFS Intent  

Our intent is our curriculum, our plan and what we are going to teach. It is a balance between child initiated and 

adult led. It is a hybrid educational approach which brings together the best methodologies with carefully planned 

continuous provision and an enabling environment (both indoors and outdoors) that evolves to meet the needs of 

our cohort.  

 

 

 

 

 

 

 

 

 

Our long term plan focuses on ‘Development Matters’ and is the essential introduction to a wider curriculum. EYFS 

staff meet with subject leaders as part of planning and monitoring to ensure that our children make the best start 

to their learning journeys as readers, writers, scientists, historians, artists etc.  

 

 

 

 

 

 

 

 

EYFS Implementation 

Our pedagogy is what we do, how we teach and how we present our curriculum. It is what we do in the ‘every 

day’, making the most of learning in the moment, to ensure that children make progress. We use communication 

friendly resources in an enabling environment. We set challenges to create invitations and interactions within play.  

EYFS Impact 

We constantly assess teaching and learning, ensuring that we make a difference through observations, formative 

and summative assessments, next steps discussions and building on children’s interests.  The children make good 

progress from their starting points.  

 

 

 

 



 

 

 

Reading 

 Teaching and Learning/Rationale  

To develop children as readers we aim to instil a love of reading from an early age.  As well as being able to 

decode texts, we want children to develop a life-long love of reading and of all forms of literature. To this end 

there are a number of initiatives to encourage pupils to read and enjoy books, poetry and drama. These 

include: 

 

 DEAR (Drop Everything And Read) time in class or assembly in each week – all members of class including staff to read their 

own books for 20 minutes (it is essential that children see staff as engaged readers) 

 Children listen to a class novel at the end of most days 

 Access to a wealth of books via the school library 

 Reading assemblies 

 Termly author visits 

 Termly library visits 

 Whole school reading displays 

 Year 6 take part in a yearly Shakespeare festival 

 Use of classic texts in lessons 

 Reading champion trophy awarded each month 

 

Children are introduced to multi-sensory phonics in Nursery via the Letters and Sounds programme, then 

moved onto Read Write Inc as soon as they are ready, usually by the summer term of their first year in 

Nursery.  This is the main phonics programme used at St Andrew’s to teach early reading skills and it is 

followed with fidelity.  Lessons take place five days a week and last an hour each.  Children are introduced to 

all 44 of the main sounds in English in isolation and in words.  They are assessed weekly by staff and once 

every 8 weeks by the Read Write Inc leader.  These assessments are used to stream the children so that they are 

working in small groups with others of similar ability.  Children continue to access Read Write Inc until they are 

fluent readers who can recognize all the main sounds in their reading.  Therefore a small number of pupils in 

Key Stage 2 will still use Read Write Inc.   

Guided Reading is introduced in the summer term in Reception and takes place every day in Key Stage 1, as 

well as for struggling readers in Key Stage 2.  Lessons last half an hour.  Children are grouped by ability 

according to teacher assessments carried out each term.  They read a range of fiction and non-fiction texts, 

usually completing a written activity at the end of each one.  As children’s reading skills develop this will take 

the form of a comprehension, but for less confident readers it will be a sequencing or cloze procedure activity.  

Reciprocal Reading is introduced in Key Stage 1 to those children who have completed the Read Write Inc 

programme of work.  It then replaces Guided Reading in Key Stage 2.  It teaches the following specific reading 

skills: summarising; predicting; enquiring; clarifying; extending; reviewing.  Each fortnight children are 

introduced to a different high quality text which might be an extract from a fiction or non-fiction book, a poem 

or a song.  They pick out and work out the meanings of unfamiliar words (clarifying), before summarising what 

the text is about, predicting what could happen next, extending the text by thinking of alternative scenarios, 

answering a range of literal and inference questions (enquiring) and reviewing the text.  Lessons take place four 

times a week and last half an hour each.  The texts used should be beyond the reading ability of the majority of 

the class.   The clarifying activity is particularly important as this should be used to develop children’s 

vocabulary (see below).  In Reciprocal Reading, children should be introduced to a rich and varied vocabulary 

which they can then apply through speaking and writing.   

 Examples 

Knowledge and skills are taught on an ongoing process in every year group.  An example of these from Year 3 

would be: 

KEY CONCEPTS KEY SKILLS 

WORD READING 

 Read aloud and understand the meaning of new words 

from the application of their growing knowledge of roots 

words, prefixes and suffixes (English Appendix 1) 

WORD READING 

 Read further exception words noting their unusual 

correspondences between spelling and sound and where 

they occur in the word 



 

 

 

 

COMPREHENSION 

 Read for a range of purposes 

 Check that text makes sense to them, discussing their 

understanding and explaining the meanings of words 

from the context 

 Ask questions to improve their understanding of the text 

 Summarise the main ideas 

 Draw inferences e.g. inferring a character’s feelings, 

thoughts, motives from their actions, using evidence 

 Make implied prediction 

 

COMPREHENSION 

 Listen to and discuss a wide range of fiction, poetry, 

plays, non-fiction, reference and text books 

 Read books that are structured in different ways 

 Use dictionaries to check the meaning of words 

 Retell stories orally (including fairy stories, myths and 

legends) 

 Identify themes and conventions in a wide range of 

stories 

 Prepare poems and play scripts to read aloud and 

perform showing intonation, tone, volume, action 

 Discuss words and phrases that capture the reader’s 

interest 

 Identify main ideas from more than one paragraph 

 Identify how language, structure, presentation contribute 

to meaning 

 Retrieve and record information from non-fiction 

Participate in discussions about books that they read and have been 

read to them, 

 

 Cultural Capital 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 SMSC & British Values 

Texts chosen should develop children’s spiritual, moral, social and cultural development as well as promoting 

British values.  They should also incorporate BAME authors and others from a range of backgrounds.   

Our reading curriculum provides many further opportunities to promote pupils’ spiritual, moral, social and 

cultural development and British values. 

Spiritual 

Our children are encouraged to understand and engage with their feelings and values through the use of the 

texts read. Through discussion, they are shown how we can develop empathy for characters and can reflect on 

their own life and lives of others using a range of non-fiction texts including diaries, letters, biographies and 



 

 

 

autobiographies. There are many opportunities to extract meaning beyond literal ideas through the use of 

challenging texts in Reciprocal Reading lessons.   

Moral 

Through the use of a wide range of fiction and non-fiction texts including poetry and songs, our children can 

explore the motives and behaviours of both real and fictitious characters. They engage in discussions about their 

thoughts and opinions on the texts read. 

Social 

Reading lessons promote cooperation and teamwork by being able to work in pairs and groups, contributing 

to discussions, listening to others and learning how to debate. Our pupils are often exposed to real issues 

through their reading about the world outside school. They explore current influences on spoken language and 

consider the vocabulary and grammar of Standard English and varying dialects. 

Cultural 

Our reading curriculum uses texts set in a range of settings and cultures. Because of this, our children are 

encouraged to empathise with the feelings and experiences of others who may have completely different life 

experiences to them. Furthermore, our pupils can explore the similarities and differences within these settings. 

We also use texts that represent our strong literary heritage. 

British Values 

The Law and Democracy 

Reading at all levels provides opportunities for discussions which focus on both democracy and the rule of law. 

Texts can be chosen for their opportunities to allow students to explore the issue of rule of law and equally 

they can be chosen to refer to issues around democracy. Children are introduced to a range of texts which can 

be analysed for persuasive language and jargon. Television, social media including blogs and radio reports can 

be analysed to show how language are used to manipulate the reader, viewer or listener. This will support 

children in developing a critical analysis all forms of media and to build resilience. 

Individual liberty 

Children can explore individual liberty through a study of texts, audio and video.  Reading gives numerous 

opportunities to explore individual liberty as a concept and as part of British values.   Texts used provide 

opportunities to refer to individual liberty as part of making right or wrong choices.   

Rule of Law  

Texts can be chosen which will give children a chance to explore the rule of law. This may be through studying 

written, audio or visual materials in which individuals choose to behave within or outside the law or it may be 

about the impact of laws. Class or one to one discussions can give the opportunity to explore the rule of law 

within the UK, for instance, as part of Parliament Week.  

Democracy  

The process of facilitating classroom debates can be used to link to democracy as they should allow all opinions 

to be heard in a respectful way. This will reinforce the concept of democracy.   Use of a wide range of texts 

present opportunities to discuss topics which relate to democracy. 

Tolerance and mutual respect 

In reading there are frequently opportunities to discuss tolerance and mutual respect through discussions and 

the choice of materials which are studied, for example during Black History Month. Good working relationships 

in the classroom are based on mutual respect and tolerance. 

 

 Inclusion 

At St Andrew’s it is important that all children have access to and experience of the curriculum year group 

content they are in. To ensure that SEND children make expected progress in reading, year group teachers meet 



 

 

 

with the Headteacher, SENDCO and support staff at different points throughout the year to determine whether 

personalised targets and outcomes within the learning stage of the child is being met.   

All children are formatively assessed throughout teaching to determine whether they require pre or post 

teaching as a supplement to the lesson.  Regular phonics assessments every eight weeks track pupil progress and 

highlight those pupils who need support.  These are then targeted by teachers and teaching assistants for regular 

tutoring sessions each week.  Struggling readers in Key Stage 2 are also targeted for weekly Guided Reading 

sessions in order to develop their comprehension skills.   

 Planning 

Staff teaching Read Write Inc follow exemplar daily plans.  These should be followed with fidelity in order to 

accelerate progress.  Staff in Key Stage 2 submit half termly plans for Reciprocal Reading to the reading leader.   

 Resources 

School Library/Class Library 

School Library Service 

Guided Reading Sets 

Home Reading Sets 

Full set of Read Write Inc resources including reading books, sound charts, sound cards, word cards, planning 

guides and access to online resources (https://www.oxfordowl.co.uk/) 

Accelerated Reader https://ukhosted53.renlearn.co.uk/1894601/ 

MyON https://www.myon.co.uk/login/ 

 Learning Environment  

All classes have a reading corner which should be welcoming, vibrant and stocked with high quality books and 

magazines which are regularly checked and updated by the class teacher.   

 Monitoring 

Monitoring is carried out every half-term by the reading leader.  This involves lesson observations, work 

scrutiny including checking of reading records, pupil and staff questionnaires and termly monitoring of data. 

Use of and achievement in Accelerated Reader and MyON are monitored weekly.   

 Assessment 

Reading is assessed at the end of term via NFER tests in Key Stage 1 and Key Stage 2, except Year 1 who use the 

Pira assessments. Accelerated Reader is also used to track pupils’ attainment, progress and set appropriate 

targets and ‘difficulty’ level of books. 

 Remote Learning 

During remote learning pupils should continue to access and use Accelerated Reader, MyON and, if applicable, 

Read Write Inc online.  This is monitored by class teachers and the reading leader.  

 

 

 

 

 

 

 

 

 

https://www.oxfordowl.co.uk/
https://ukhosted53.renlearn.co.uk/1894601/
https://www.myon.co.uk/login/


 

 

 

Writing 

 

 Teaching and Learning/Rationale 

To develop our children as writers we: 

• treat children as writers, from the earliest stage, who have ideas that they will want to communicate, building 

on writing skills they have acquired and their knowledge of print from their environment. 

• provide experiences where the children can acquire confidence and a positive attitude to writing. 

• develop and sustain writing skills by providing opportunities for children to write for a range of purposes and 

audiences. 

• use a range of strategies including guided writing and shared writing sessions to model writing skills, teaching 

children how to compose, edit and improve their writing. 

• teach children to become critical readers of their own writing by using self-evaluation and checking their 

work independently for meaning, accuracy and intended impact on the reader. 

• teach grammar, punctuation, spelling and handwriting in the context of children’s own writing, as well as 

through discrete lessons. 

• teach children to develop their ability to organise and present imaginative and/or factual writing and poetry 

in different ways. 

• teach strategies for spelling to enable children to become confident and competent spellers. 

 Planning 

St Andrew’s has developed its own curriculum taken directly from the National Curriculum. This sets out the 

genres and learning objectives in relation to spelling, punctuation and grammar, which each year group should 

cover. It also identifies the ‘essential’ knowledge, skills and understanding which have to be well embedded for 

pupils to make progress.  This knowledge and key skills are planned in order to be sequential and cumulative, 

so that children get the opportunity to learn, independently apply, embed and master them. 

Class teachers then allocate genres, skills etc to a termly plan, utilising opportunities to write cross curricularly as 

much as possible.  

 BASELINE AUTUMN SPRING  SUMMER 

Nursery Distinguishes 

between the 

different marks they 

make 

Enjoys drawing and 

writing on paper, 

on screen and on 

different textures 

Makes up stories, 

play scenarios, and 

drawings in 

response to 

experiences 

Imitates adults’ 

writing with 

emergent writing 

Attempts to write 

their own name 

and words 

emergently  

Sometimes gives 

meaning to their 

drawings and 

paintings 

Ascribes meanings 

to signs, symbols 

and words in the 

environment 

 

Shows interest in 

letters on a 

keyboard,  

Emergent mark 

making with some 

letter shapes 

Write initial, and 

more, letters of their 

name  

 

Reception Attempt to write 

their name in a way 

that they or others 

can recognise. 

Discuss the marks 

they make, e.g. “this 

is a car”.  

Uses some print 

and letter 

knowledge in early 

writing. For 

example: writing a 

pretend shopping 

list that starts at the 

top of the page; 

Form all letters of 

the alphabet. 

Write VC/CVC 

words that can be 

read by themselves 

or others. 

Spell words by 

Write recognisable 

letters, most of 

which are correctly 

formed; 

Spell words by 

identifying sounds in 

them and 

representing the 



 

 

 

Enjoys drawing 

freely. 

Hear and says the 

first sound in a 

word when you say 

the word 

 

write ‘m’ for 

mummy 

Hear and says the 

first sound in a 

word when you 

say the word and 

be able to sign the 

letter 

Write their name 

with correct 

formation. 

Begins to form 

more set 1 letters 

recognisably. 

Segment CVC 

words orally. 

Write the initial 

and middle sounds 

for a CVC word. 

 

identifying the 

sounds and then 

writing the sound 

with letter/s. 

sounds with a letter 

or letters; 

Write simple phrases 

and sentences that 

can be read by 

others. 

Attempts to use 

some common 

irregular words 

within their writing. 

Re-read what they 

have written to 

check that it makes 

sense. 

Form all letters 

correctly, with clear 

ascenders and 

descenders. 

Write short 

sentences with 

words with known 

letter-sound 

correspondences 

using finger spaces 

and attempting to 

use a full stop. 

Starts to build more 

stamina and 

attempts to write 

more than one 

sentence 

Year 1 Attempts to use 

some common 

irregular words 

within their writing. 

Re-read what they 

have written to 

check that it makes 

sense. 

Form all letters 

correctly, with clear 

ascenders and 

descenders. 

Write short 

sentences with 

words with known 

letter-sound 

correspondences 

using finger spaces 

and attempting to 

Plan sentences 

before writing by 

counting out words 

and using 

punctuation 

mimes. 

HOLD A 

SENTENCE 

Repeat a sentence 

orally several 

times.  Read the 

sentence as it is 

modelled to them 

by an adult. 

Write out sentence 

independently. 

BUILD A 

SENTENCE 

Plan a sentence 

As AUTUMN and: 

COMPOSITION 

Use Read Write Inc 

resources as 

prompts to write an 

extended piece of 

work, checking 

writing after each 

sentence.   

Extend sentences by 

using AND as a 

connective. 

 

As SPRING and: 

Write questions and 

exclamations using 

correct punctuation. 



 

 

 

use a full stop. 

Starts to build more 

stamina and 

attempts to write 

more than one 

sentence 

 

from a brief 

starting point e.g. 

The sky was dark; I 

was feeling ill; The 

cat ran past. Extend 

the sentence using 

own ideas for 

vocabulary.  

Attempt own 

spellings by 

applying phonics.  

Use a wordbank 

for irregular words.   

The process by which this writing is taught is based on the 3 Is (Immersion, Imitation, Invention) ‘Books as 

Hooks’ and incorporates some Pie Corbett strategies such as learning texts or parts of a text by heart and story 

mapping. Speaking, listening, drama and poetry are also key elements; if a child cannot say a sentence, they 

can’t write it. Digital literacy is also included in the children’s learning experience whenever possible. Grammar, 

Spelling and punctuation are taught within and alongside writing techniques demonstrating what children have 

learned with opportunities to write with distance from learning.  

 

 

 

 

 

 

 

 

 

 

 

 

  

  

  

  

  

  

  

  

  

  

  

  



 

 

 

 Cultural Capital 

 

 

 

 

 

 

 

 

 

 SMSC 

Our writing curriculum provides countless opportunities to promote pupils’ spiritual, moral, social and cultural 

development. 

Spiritual 

Our children are encouraged to understand and engage with their feelings and values through the use of the 

texts studied. Through drama and role play, they are shown how we can develop empathy for characters and 

can reflect on their own life and lives of others using diaries, letters, biographies and autobiographies. There are 

opportunities to extract meaning beyond literal ideas, including hidden meaning in poetry and drama. 

Moral 

Through a range of fiction and non-fiction stimuli used for their writing, our children at can explore the 

motives and behaviours of both real and fictitious characters. They engage in discussions about their thoughts 

and opinions which they may then use in their independent writing. 

Social 

English lessons promote cooperation and teamwork by being able to work in groups, contributing to 

discussions, listening to others and learning how to debate. Our pupils are often exposed to real issues in 

English about the world outside school. They explore current influences on spoken language and consider the 

vocabulary and grammar of Standard English and varying dialects. 

Cultural 

Our English curriculum uses texts set in a range of settings and cultures. Because of this, our children are 

encouraged to empathise with the feelings and experiences of others who may have completely different life 

experiences to them. Furthermore, our pupils can explore the similarities and differences within these settings. 

We also use texts that represent our strong literary heritage. 

British Values 

The Law and Democracy 

English at all levels provides opportunities for discussions which focus on both democracy and the rule of law. 

Texts can be chosen for their opportunities to allow students to explore the issue of rule of law and equally 

they can be chosen to refer to issues around democracy. Children are introduced to a range of texts and types 

of writing. This could include media articles referring to aspects of the democratic process such as members of 

the public making a peaceful protest including petitions and letter writing to local politicians. Texts could be 

analysed for persuasive language. Television, social media including blogs and radio reports can be analysed to 

show how persuasive techniques and language are used to present or manipulate the reader, viewer or listener. 

This will support children in developing a critical analysis all forms of media and to build resilience. 

Individual liberty 



 

 

 

Children can explore individual liberty through a study of texts, audio and video. English gives numerous 

opportunities to explore individual liberty as a concept and as part of British values. Children can also explore 

individual freedom by discussing their options after completing their courses. This provides an opportunity to 

refer to individual liberty to make choices in terms of progressing in education or future careers. 

Rule of Law  

Texts can be chosen which will give children a chance to explore the rule of law. This may be through studying 

written, audio or visual materials in which individuals choose to behave within or outside the law or it may be 

about the impact of laws. Class or one to one discussions can give the opportunity to explore the rule of law 

within the UK, for instance, as part of Parliament Week.  

Democracy  

The process of facilitating classroom debates can be used to link to democracy as they should allow all opinions 

to be heard in a respectful way. This will reinforce the concept of democracy. Both texts, audio or videos, 

written tasks and discussions which take place all present opportunities to discuss or write about topics which 

relate to democracy. 

Tolerance and mutual respect 

In English there are frequently opportunities to discuss tolerance and mutual respect through discussions and the 

choice of materials which are studied, for example during Black History Month. Good working relationships in 

the classroom are based on mutual respect and tolerance. 

 

 Inclusion 

The focus is on variation (rather than differentiation) focussing on how each pupil can access the curriculum at 

an age appropriate level, removing barriers for individuals.  Strategies include pre teaching in e.g. vocabulary 

pupils will need to know before they can access the lesson. SENDCO meets with class teachers around individual 

targets for each pupil. As mentioned above, resources etc. reflect the community that we serve and do not 

include any materials that contain stereotypes.  

 Learning Environment 

Each English Working Wall will have effective examples and models of writing, including key vocabulary and 

aide memoirs. Each classroom has a Writing Washing Line which an example of good writing from each 

member of the class. In addition, in the hall there is a Star Writer display where a child’s work from each class is 

celebrated, changing half termly. 

 Resources 

Staff use texts from the St Andrews Literacy Spine which encompasses a range of fiction, non-fiction, poetry etc 

from a wide range of male and female authors from all over the world, alive or dead. Texts are available in the 

school library, in classrooms, available digitally or as part of class sets that St Andrews has purchased or 

borrowed from the Schools Library Service. No Nonsense Grammar, Punctuation and Spelling supports the 

teaching of specific skills.  

 Monitoring 

Following the monitoring calendar, Writing is monitored termly – lesson drop ins, children’s work, 

environment, pupil interviews, data analysis. Feedback is given to individual teachers as appropriate and key 

headlines are fed back to SLT. Following assessment weeks, there are opportunities for staff to moderate 

writing from another class. Mrs Bladen-Kay (Writing Lead) also takes part in moderation. St Andrews also takes 

part in cluster moderation. 

 Assessment 

Teachers assess each child using the end points (writing with distance from learning) and record the results on 

FFT at least termly. The subject leader and class teachers analyse the data, and address any gaps or plan catch 

up sessions accordingly. This data analysis is shared with Governors as part of the head teacher’s report. 

 Remote Learning 



 

 

 

This is mainly done through a cross curricular approach, using online learning platforms like Oak Academy and 

BBC Bitesize. Children are asked to write daily. Children are also asked to learn spellings and complete 

punctuation and grammar activities. These sessions are identified on the Remote Learning timetables available 

on class pages on our website.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Maths 

Rationale  

Upon conducting a subject audit in 2019 it was determined that the key areas for developing learning in Maths 

were reasoning, language and fluency. As a result, it was evident that the school needed a more robust and 

sequential approach to teaching Maths. The subject lead used a hybrid of Maths No Problem and development 

from the Teaching for Mastery scheme with the NCETM to develop a curriculum which discretely met the key 

objectives for learning from EYFS to Year 6.  

Currently, the St Andrew’s Maths curriculum is designed to ensure that all strands of Mathematics are taught in 

depth, reviewed and secured across more than one opportunity in the year. The strands of Maths and key 

language and fluency in skills taught are built upon throughout the terms in the year, and across the year 

groups, thus ensuring that by the end of the Key Stage children are able to securely recall prior learning, apply 

learned skills and able to confidently explore new Maths. 

To support this, all teachers including EYFS, have a yearly and termly plan which demonstrates the order and 

sequence of learning with clear links between the strands (including an additional Multiplication plan). This is 

partnered with a lesson structure which has been determined with all members of teaching staff so that all 

lessons have a recognised and clearly structured lesson journey followed from Year 1 – 6.  

In order for children to make progress towards the expected outcomes for their year group and End of Key 

Stage clear end points for the subject are determined in the school curriculum map (drawing on the ready To 

Progress documentation and National Curriculum) 

Examples 

How knowledge and skills are taught sequentially, cumulatively within a unit of work with opportunities to 

apply and embed with distance from learning, enabling future learning. End points 

 

 

Teaching and Learning 

Quality First Teaching and learning in Maths is maintained through a range of supporting strategies: 

CPA Approach - In all year groups at the start of a new concept and lesson, children are encouraged to use the 

C-P-A approach. This concrete – abstract – pictoral approach to learning ensures that children understand the 

methods and processes occurring to a number before applying the concept in a more formal method.  

Fluency – Each day, each class have dedicated sessions within the lesson time to review fluency. The lesson plan 

for St Andrew’s ensures that in the journey of a lesson, children review and secure previous strategies, number 



 

 

 

sense and application. This supports further application and acquisition of knowledge – thus developing 

fluency. 

Questioning – Teachers are expected to teach using a range of closed and open questions. During lessons there 

should be opportunities for children to explore a mathematical idea through open questions (with some 

scaffolded answer stems) and answer certain strategies with closed answer. 

Language – As part of our curriculum vision, language is a huge area of support and development in the school. 

Therefore each year group has a specific set of vocabulary which should be taught throughout the year. The 

language which is taught will suit the lesson unit and will be displayed on the working wall as they are 

experienced. Teachers are expected to use a range of language within the same concept e.g. subtraction – less, 

fewer, decrease, shorten, take away, subtract. In doing so, children will become more fluent in the language 

and understand it in different contexts. 

Cultural Capital 

 

 

 

 

 

 

 

 

 

 

 

 

 

SMSC & British Values 

Each year group have looked at the different strands of Maths and developed a grid onto which key areas of 

the school spiritual, moral, social and cultural development are represented: 

 

Inclusion 

At St Andrew’s it is important that all children have access and experience of the curriculum year group content 

they are in. To ensure that SEND children make the expected and good progress in Maths, year group teachers 

meet with the Headteacher, SENDCO and support staff at different points throughout the year to determine 

whether personalised targets and outcomes within the learning stage of the child is being met.  



 

 

 

All children are formatively assessed throughout teaching points to determine if they require pre or post teaching 

in supplement of the lesson. This intervention serves to then support variation of tasks within the lesson and 

inform where children may need further scaffold or challenge. 

Learning Environment  

During learning walks, all classrooms in St Andrew’s have a ‘working wall’ which is changed to suit the concept 

being taught during the week. There should be evidence of language relating to the concept being taught, 

modelled examples from the teacher, examples of challenge and scaffolding materials. The working walls should 

also have reference to place value fluency and how these skills can be applied to new reasoning questions. The 

learning environment should be bright, busy and calm where children have access to (and are using) a range of 

concrete and abstract resources. Language within the lesson should apply directly to the vocabulary expectations 

for the subject and should explore a concept through challenging and engaging questions. 

Monitoring 

As Maths is a core subject, it is scrutinised at a whole school and class level through completion of monitoring 

data. Monitoring is completed as per the monitoring calendar. During this time, subject leaders will use their 

action plan priorities (taken from the School Development Plan and previous monitoring) as a focus for the 

monitoring visit. Subject leaders for Maths will look to see that working walls, books, planning and teaching is 

developed to be at least Good. There is an expectation that there is consistency in teaching across the school. 

These findings are collated in monitoring documents and findings shared with staff.  

  

 

Assessment 

Assessment in Mathematics is conducted through many forms. Each half term (at three points) to determine 

fluency and application of calculation methods and some mathematical concepts, all children complete Do I 

Know My Number Facts tests (DIKMNF). These have variation in complexity and have three versions within a 

level which are completed, tracked and analysed by class teachers and support staff to identify areas of 

development for the whole class and target children. 

Each term children complete formal testing (Year 1 – 5 complete Nfer testing and Year 6 SATs) these are again 

collated and gap analysis completed for areas of development and progress within the cohort. Alongside this 

data, in pupil progress meetings all teaching staff for the year group meet with SLT to determine key children in 

the cohort whom need specific support. Teachers then determine and plan the support plans for these 

interventions which take place every day. 

Day to day marking also informs which children may benefit from pre or post teaching to assess areas of 

common misconception or accelerated progress. In books children will be given an extension or challenge 

which is varied to suit the level of support needed. 

Remote Learning 

As with all subjects at St Andrews, remote learning is planned alongside the in school content. This means that 

children working at home are accessing the same content and structure of lessons as those working in school. 

This should result in children returning to school at the same point of learning. To do so, there are online 

platforms used : Mathletics (to apply and support practise of Mathematical skills) White Rose (online video and 



 

 

 

presentation resources to support understanding) and TimesTable RockStars. These online platforms should be 

used alongside in class lesson planning variation. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Science 

 Rationale  

At St Andrew’s our vision is to enable our children to explore their natural curiosity of our world safely and 

with confidence. We believe that, through a practical and knowledge rich curriculum, our children will develop 

the scientific skills and understanding whilst promoting the experience of exploring and investigating scientific 

phenomena, in a range of contexts, to ensure a continually evolving knowledge and understanding of the 

world around them. Our children will be encouraged to ask questions, take risks, experiment, reflect, make and 

learn from mistakes, in a safe environment; whereby they acquire and apply core skills which equip them for an 

ever-changing world. Through these experiences, we believe our children will develop a life-long love of 

learning whereby they are confident in all new experiences that they meet. 

To enable this learning to take place the Science curriculum is planned so there is a revisit of both skills and 

knowledge throughout the primary phase. Children build upon their previous knowledge and understanding 

whilst covering the expected learning from the National Curriculum.  

Whole School Overview 

 Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2 

Year 1 Animals 
including 
humans 

 Everyday 
materials 

 Seasonal 
Changes 

Plants 

Year 2 Habitats Everyday 
materials 

 Animals 
including 
humans 

Plants Living 
things and 
their 
habitats 

Year 3 Animals 
including 
humans 

Light Rocks and 
soils 

Forces and 
magnets 

Plants  

Year 4 Electricity States of 
matter 

Sound Living 
things and 
their 
habitats 

Animals 
including 
humans 

Living thing 
and their 
habitats 

Year 5 Forces Earth and 
Space 

Properties and changes of 
materials 

Living 
things and 
their 
habitats 

Animals 
and 
humans 

Year 6 Electricity Light Living 
things and 
their 
habitats 

Evolution 
and 
inheritance 

Animals 
including 
humans 

 

 

Examples 

The curriculum is broken down into knowledge and skills that are taught through the long term plans.  

Knowledge organisers and quizzes are used for each topic in each year group. The children then complete the 

knowledge organisers at the end of each topic which enables teachers to assess their understanding. Distance 

learning and homework allow the children to embed their understanding. 

 

 

 

Example of a knowledge organiser 



 

 

 

 

 

Example of a quiz 

 

 

 

 



 

 

 

 Teaching and Learning 

At St Andrew’s there is a mixture of knowledge based and skill based lessons. The children need to explore the 

scientific concepts with freedom, so exploration is encouraged. Science investigations and experiments are a key 

strand within Science and staff are encouraged to include these elements as much as possible (from making 

simple observations to designing, completing and evaluating experiments) as a minimum of twice a half term. 

Resources used include teacher made PowerPoints and slides, videos, worksheets, chrome books and ipads for 

research and specific scientific equipment. The teachers create a positive attitude to science learning within their 

classrooms and have high expectations of all children. The learning is planned thoroughly using the planning 

pro-formas mentioned below. Working scientifically skills are embedded within the lessons. Progression is 

ensured by building upon the learning and skill development of previous years. Teachers model how to use 

equipment and how to carry out investigations.  

 

 Cultural Capital 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 SMSC & British Values 

The pupils’ spiritual, moral, social and cultural development are included along with British Values learning in 

the Long Term Plans for each topic. 

Science – Yr 2 

Honesty 

Giving opinions 

 

 

Love 

Caring for the 

environment 

Caring for living 

creatures 

Looking after 

yourself 

Forgiveness 

Forgiving others 

who may have 

different scientific 

beliefs to our own 

 

Respect 

Understanding 

difference of 

opinions 

Understanding that 

we share this planet 

with other creatures 

and that we have a 

duty to care for them 

Cultural Capital Opportunities 

Earth Week 

Farm visits 

Seaside visits 

Zoo visits 

A Love Of 

Language 

see key skills 

below 

Understanding 

an using the key 

Aspirations  

Love of different 

Sciences, Job 

potentials 

(botanist, 

nutritionist etc.) 

Bringing Learning 

To Life 

Hands on learning –  

Art/Design and 

Technology 

Emotional Well-Being 

How nutrition can 

have a positive effect 

on mood 

Resilience 

Applying phonics 

Applying 

vocabulary in 

different 

Valuing our 

Diversity 

Understanding 

how scientist 

are from all 

over the world. 

Respect and Responsibility 

How to clean up after ourselves 

Caring for living creatures 

Understand which foods provide us 

with the fuel we need to live a healthy 



 

 

 

scientific 

vocabulary 

 Creative writing 

Independent 

Enquires  

Relevant contexts 

for learning 

contexts 

 

 lifestyle  

Looking after plants to ensure they 

have what they need to grow 

 

 

 

 Inclusion 

At St Andrew’s it is important that all children have access and experience of the curriculum learning content 

they are in. To ensure that SEND children make expected progress year group teachers meet with the head 

teacher, SENDCO and support staff at different points throughout the year to determine whether personalised 

targets and outcomes within the learning stage of the child are being met. 

All children are formatively assessed throughout teaching points to determine if they require pre or post teaching 

and supplement of the lesson. This intervention serves to then support variation of tasks within the lesson and 

inform whether children need further scaffold or challenge.  

Children with any support needs are identified and planned for so that they can access the full curriculum. 

 Planning 

The long term plans include all the key learning and skills that need to be covered sequentially throughout the 

year. Teachers then use these to complete their own personalised medium term plan for the class. 

Example of a long term plan 

 

 

Example of a medium term plan 

 

 

Example of Nursery coverage 



 

 

 

 

 

 

Example of Reception coverage 

 

 

 

 Resources 

There are a range of resources to support the delivery of the Science curriculum. The subject leader completes 

an audit regularly to ensure that all teachers have access to up to date materials suitable to support the 

curriculum. Each year the subject leader makes a budget bid to order and new equipment that may be required. 

 

 Learning Environment  

As Science is a core area of the curriculum it is expected that there will be an up to date working wall in each 

classroom including key vocabulary, scientific skill vocabulary and examples of children’s work. The working 

wall is there to support the learning within that current topic. 

 

 Monitoring 

The subject leader completes monitoring three times a year. This is an opportunity for the leader to visit 

other classes for learning walks, focused book scrutiny, pupil voice, staff questionnaires, resource audits and 

team teaching if necessary.  

 

 

 



 

 

 

 

Example of book monitoring 

Reflection – Please share and celebrate these with staff 

Areas of strength Areas for development Actions for subject plan 

Lots of high quality science evident in 

books. 

All books have appropriate work for 

that year group. 

 

Children appear to take pride in their 

science books as they are neat and 

well organised 

Some classes need to complete 

knowledge organisers for last topic. 

 

Feedback needs to be more specific at 

times. 

 

Differentiated task in lessons in every 

year group (could HA or LA have a 

different task to extend/challenge or 

support?) 

Monitor books again at 

end of Spring term to 

see if actions have been 

acted upon. 

 

Ensure Knowledge 

organisers are being 

completed at end of 

Autumn 2 

 

Example of pupil voice questionnaire 

 

 

 

 Assessment 

Children complete work each week which is marked and assessed by the class teacher. Children also complete 

knowledge organisers and quizzes at the end of the topic. This information informs teachers about the 

children’s understanding. This is then inputted into FFT – St Andrew’s tracking system.  

 

Subject leaders can then use this data to complete action plans, identify gaps in coverage or understanding and 

it enables the subject leader to have an overview of the subject. 

Example of FFT 



 

 

 

 

 

 Remote Learning 

Class teachers are responsible for planning suitable lessons that cover the curriculum that can be accessed via 

the school website. Subject leaders are able to monitor the suitability of the Science remote learning that is 

provided.  It is understood that some practical activities have been very challenging to set for remote learning 

so the focus this year is on developing investigative skills in school as much as possible. The use of Oak 

Academy and other suitable websites can ensure that Science coverage is as consistent as it can be remotely. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

RE 

Our school is a Christian school which welcomes children of all faiths from families who share our belief in a 

nurturing and supportive education.  We are committed to: 

 Helping all the children in our care to maximise their potential and develop a love of learning; 

 Building a caring and conscientious school community where children, families and staff feel valued and 

respected; 

 Equipping all children with the skills for life which will enable them to grow into confident and 

successful adults, ready to make a positive contribution to life in a multi-cultural society; 

 Ensuring all children are happy, healthy, safe and secure; 

 Encouraging families and the local community to work in partnership with the school to achieve 

success; 

 Providing all children with the lasting benefits of new experiences in order to broaden their horizons 

and teach them how to face challenges; 

 Helping all children to develop values and beliefs whilst appreciating and richness and diversity of a 

multi-cultural society; 

 Celebrating every success. 

We believe that RE should have an important place within other core and foundation subjects in order to 

promote the development of the whole child. Learning about and from religion enriches and extends the 

understanding of pupils about the world in which they live.  Religion is an aspect of life which has reality for 

the majority of people in the world today, in the past and in all cultures.  All pupils should have the 

opportunity to explore the nature of religion in such a way that their views are based on sound knowledge and 

thoughtful reflection. 

Whole-school approach 

We have a statutory responsibility to deliver Religious Education to all pupils, except those withdrawn by 

parents. Our school ensures that sufficient time is given in order to enable pupils to meet the expectations set 

out in this agreed syllabus, ensuring that the curriculum is coherent and shows progression, particularly across 

transitions between key stages. There is no single correct way of making appropriate provision for RE as long as 

the outcomes are met.  

In order to deliver the aims and expected standards of the syllabus effectively, the expectation is that there is a 

minimum allocation of 5 per cent of curriculum time for RE which is based on the most recent national 

guidance. 4–5s 36 hours of RE, e.g. 50 minutes a week or some short sessions implemented through continuous 

provision 5–7s: 36 hours of tuition per year (e.g. an hour a week, or less than an hour a week plus a series of 

RE days) 7–11s: 45 hours of tuition per year (e.g. an hour a week, or a series of RE days or weeks amounting to 

45+ hours of RE) The way our school structures our curriculum is in blocks. We felt that it was more fluid for 

our children to be submerged in a subject in order for them to retain the information and go deeper in their 

learning. It is up to the subject leader to make sure that the coverage over the year has still been met. 

What do we teach when and who teaches it? 

 FS 

discovering 

KS 1 exploring LKS2 connecting UKS2 connecting 

Believing 

(Religious 

beliefs, 

teachings, 

sources; 

questions 

about 

meaning, 

purpose and 

 1.1 Who is a 

Christian and what 

do they believe? 1.2 

Who is a Muslim and 

what do they 

believe? 1.3 Who is 

Jewish and what do 

they believe? 

L2.1 What do 

different people 

believe about 

God?  

U2.1 Why do some people 

believe God exists? 

F1 Which 1.4 What can we L2.2 Why is the  



 

 

 

truth) stories are 

special and 

why? 

learn from sacred 

books?  

Bible so 

important for 

Christians today? 

F2 Which 

people are 

special and 

why?  

 L2.3 Why is Jesus 

inspiring to some 

people?  

U2.2 What would Jesus 

do? Can we live by the 

values of Jesus in the 

twenty-first century?  

   U2.3 What do religions 

say to us when life gets 

hard? 

 FS 

discovering 

KS 1 exploring LKS2 connecting UKS2 connecting 

Expressing 

(Religious and 

spiritual forms 

of expression; 

questions 

about identity 

and diversity)  

F3. What 

places are 

special and 

why?  

1.5 What makes 

some places sacred?  

L2.4 Why do 

people pray?  

U2.4 If God is 

everywhere, why go to a 

place of worship? 

F4. What 

times are 

special and 

why?  

1.6 How and why 

do we celebrate 

special and sacred 

times? 

L2.5 Why are 

festivals 

important to 

religious 

communities? 

L2.6 Why do 

some people 

think that life is a 

journey and 

what significant 

experiences mark 

this? 

U2.5 Is it better to express 

your beliefs in arts and 

architecture or in charity 

and generosity? 

  

Living 

(Religious 

practices and 

ways of 

living; 

questions 

about values 

and 

commitments) 

F5. Being 

special: 

where do 

we belong? 

today?  

1.7 What does it 

mean to belong to a 

faith community?  

L2.7 What does 

it mean to be a 

Christian in 

Britain today?  

L2.8 What does 

it mean to be a 

Hindu in Britain 

today? 

U2.6 What does it mean 

to be a Muslim in Britain 

today? 

F1 What is 

special 

about our 

world?  

1.8 How should we 

care for others and 

the world, and why 

does it matter? 

L2.9 What can 

we learn from 

religions about 

deciding what is 

right and wrong?  

U2.7 What matters most 

to Christians and 

Humanists?  

 U2.8 What difference does 

it make to believe in 

ahimsa (harmlessness), 

grace, and/or Ummah 

(community)? 

 

Cultural Capital offer –  



 

 

 

Cultural development arises directly from encountering the six major world faiths and their views on the arts 

and music.  The use of paintings, music, art and artefacts in RE teaching gives pupils the opportunity to 

experience and engage with a variety of cultural expressions and contexts. Culture encompasses language, 

beliefs, attitudes, customs, knowledge, skills, ideas, wealth and poverty. Cultural development is an integral 

part of the multicultural education which pervades the whole of the life of St Andrew’s school because of its 

multicultural mix.  Our school promotes the development of positive and caring attitudes to people of all 

communities. Children in each year group will get a chance to visit at least one place of worship in the year. By 

the end of their school year, they will have been to 6 places of worship. 

Pupils’ spiritual, moral, social and cultural development 

Following the Agreed Syllabus for Religious Education means that RE makes a positive contribution to pupils’ 

learning. Knowledge and skills developed by RE contribute to pupils’ readiness to participate in life in modern, 

diverse Britain and in a plural world. Good RE is never coercive: this area of learning is not about making 

pupils into believers but tries to help them become literate and articulate about religions and beliefs, and to be 

thoughtful members of a plural society, so that in learning from religion they are able to make informed choices 

about how they want to live their lives whilst also understanding more about the 3 Manchester, Salford, 

Stockport, Tameside and Trafford Agreed Syllabus for RE, 2016–2021 © RE Today Services 2016 faith of other 

people they meet. As such, it is relevant to every pupil and every citizen of Manchester, Salford, Stockport, 

Tameside and Trafford. 

Living in and growing up in the world of the 21st century will challenge all young people. It will raise questions 

of spirituality and identity as well as questions of morality, such as poverty, discrimination and the use of 

limited resources as well as raising ethical questions about human reproduction, racial and religious prejudice 

and the role of politics in everyday life. Religious Education in Manchester, Salford, Stockport, Tameside and 

Trafford schools contributes dynamically to children and young people’s education in schools, provoking 

challenging questions about human life, beliefs, communities and ideas. In RE pupils learn from religions and 

world views about different ways of life in local, national and global contexts. They discover, explore and 

consider many different answers to questions about human identity, meaning and value. They learn to weigh 

up for themselves the value of wisdom from different communities, to disagree respectfully, to be reasonable in 

their responses to religions and world views and to respond by expressing insights into their own and others’ 

lives. They think rigorously, creatively, imaginatively and respectfully about their ideas in relation to religions 

and world views. 

Online learning information –  

In cases where pupils are expected to self-isolate, remote learning opportunities will be offered to support their 

learning from home. These opportunities may include but will not be limited to, a variety of supportive 

websites and links to resources being shared with pupils so that they can continue to develop their ideas and 

thought processes from home. We understand that due to not having the right people around you and that 

during self-isolation periods, not all elements of RE can be taught from home, therefore when creating their 

remote learning offer teachers will consider which objectives can be supported at home with more ease and 

will offer activities in light of this. 

Short, medium and long-term planning expectations – 

The RE content is clearly identified in teacher planning.  Lesson plans and ideas may be drawn from the QCA 

framework and the Salford agreed syllabus.  Medium term planning identifies broad coverage and general 

learning objectives based upon the agreed syllabus which has been designed to provide breadth and balance, 

continuity and progression.  

The Agreed Syllabus for RE sets out experiences and opportunities and appropriate topics for children in the 

Foundation Stage. The suggestions made for the EYFS RE are good learning in themselves. These also connect to 

the EYFS 7 areas of learning. Planned teaching experiences will support children’s learning and development 

needs identified through holistic assessment. Good Early Years teaching stems from children’s own experience 

and so many practitioners will find ways to draw on the wealth of religious or spiritual experiences that families 

many bring with them. The EYFS statutory framework also outlines an expectation that practitioners reflect on 

the different ways in which children learn, the characteristics of effective learning:  playing and exploring - 

children investigate and experience things, and ‘have a go’  active learning - children concentrate and keep on 

trying if they encounter difficulties, and enjoy achievements  creating and thinking critically - children have and 



 

 

 

develop their own ideas, make links between ideas, and develop strategies for doing things. What do pupils get 

out of RE in this age group? RE sits very firmly within the areas of personal, social and emotional development 

and understanding the world. This framework enables children to develop a positive sense of themselves, and 

others, and to learn how to form positive and respectful relationships. They will do this through a balance of 

guided, planned teaching and pursuing their own learning within an enabling environment. They will begin to 

understand and value the differences of individuals and groups within their own immediate community. 

Children will have opportunity to develop their emerging moral and cultural awareness. 

 

Resources available to support curriculum delivery - 

There are religion boxes in the school cellar that teachers can access when teaching a certain religion. Inside 

these boxes are books, artefacts, posters, clothing-anything that may help with the teaching of a religion. There 

is also a place in the library where there are religious books and story books to aid with teaching. 

 

School's overall success in RE- 

RE at St Andrews is currently graded as good. Feedback has told us that, having an HLTA teach RE throughout 

the school potentially wasnt working for us, so over the last two years, the class teachers have been delivering 

the RE lessons. Monitoring has shown that the long-term plans have mostly been covered throughout all year 

groups.  Pupils have loved discussing topics with each other and being able to share their experiences. Some 

staff have voiced their lack of subject knowledge in certain areas, and training has been given to them. 

Monitoring 

Monitoring happens termly and during this time the subject leader evaluates the effectiveness of the 

curriculum’s intent through looking at planning and checking that that lessons are sequential and support 

further progression and depth of learning. During this monitoring, the subject leader also evaluates the 

implementation of lessons by looking at the quality of work created within their RE books to check that 

learning is accessible for all, by conducting pupil questionnaires and then also monitoring recent assessments on 

FFT aspire. The Curriculum Committee of the governing body monitors this policy on an annual basis. This 

committee reports its findings and recommendations to the full governing body, as necessary, if the policy 

needs modification. The Curriculum Committee gives serious consideration to any comments from parents 

about the RE programme, and makes a record of all such comments. Governors scrutinise and ratify teaching 

materials to check they are in accordance with the school’s ethos.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Computing 

 Rationale  

After auditing the Computing subject in 2019,it was clear that there wasn’t a clear structure for lessons and 

teachers we lacking in confidence when teaching this subject. As a result of this, we decided to start using the 

‘Purple Mash’ scheme of work which offers a complete plan of lessons for every year group.  

Our school believe that every child should have the right to a curriculum that champions excellence; supporting 

pupils in achieving to the very best of their abilities. We understand the immense value technology plays not 

only in supporting the Computing and whole school curriculum but overall in the day-to-day life of our school. 

We believe that technology can provide: enhanced collaborative learning opportunities; better engagement of 

pupils; easier access to rich content; support conceptual understanding of new concepts and can support the 

needs of all our pupils. 

 The scheme of work supports our teachers in delivering fun and engaging lessons which help to raise standards 

and allow all pupils to achieve to their full potential. We are confident that the scheme of work more than 

adequately meets the national vision for Computing. It provides immense flexibility, strong cross-curricular links 

and integrates perfectly with the 2Simple Computing Assessment Tool. Furthermore, it gives excellent 

supporting material for less confident teachers. 

 Examples 

Progression of skills  

 



 

 

 

All the way through to Year 6. 

 

 



 

 

 

 Teaching and Learning 

Our aims:  

 Provide an exciting, rich, relevant and challenging Computing curriculum for all pupils.  

 Teach pupils to become responsible, respectful and competent users of data, information and 

communication technology.  

 Provide technology solutions for forging better home and school links. 

 Enthuse and equip children with the capability to use technology throughout their lives. 

 Teach pupils to understand the importance of governance and legislation regarding how information is 

used, stored, created, retrieved, shared and manipulated.   

 Utilise computational thinking beyond the Computing curriculum.  

 Give children access to a variety of high quality hardware, software and unplugged resources. 

 Equip pupils with skills, strategies and knowledge that will enable them to reap the benefits of the 

online world, whilst being able to minimise risk to themselves or others.  

 Instil critical thinking, reflective learning and a ‘can do’ attitude for all our pupils, particularly when 

engaging with technology and its associated resources.  

 Use technology imaginatively and creatively to inspire and engage all pupils, as well as using it to be 

more efficient n the tasks associated with running an effective school. 

Early Years  

-We aim to provide our pupils with a broad, play-based experience of Computing in a range of contexts. We 

believe the following:  

-Recording devices can support children to develop their communication skills. This is especially useful for 

children who have English as an additional language. 

-Early Years learning environments should feature ICT scenarios based on experience in the real world, such as 

in  

roleplay. 

-Pupils gain confidence, control and language skills through opportunities to ‘paint’ on the interactive 

board/devices or control remotely operated toys.  

-Outdoor exploration is an important aspect, supported by ICT toys such as metal detectors, controllable traffic 

lights and walkie-talkie sets 

Key Stage 1 outcomes 

-Understand what algorithms are, how they are implemented as programs on digital devices, and that 

programs execute by following a sequence of instructions. 

-Write and test simple programs.  

-Organise, store, manipulate and retrieve data in a range of digital formats. 

-Communicate safely and respectfully online, keeping personal information private, and recognise common 

uses of information technology beyond school. 

Key stage 2 outcomes 

-Design and write programs that accomplish specific goals, including controlling or simulating physical systems; 

solve problems by decomposing them into smaller parts.  

-Describe how Internet search engines find and store data; use search engines effectively; be discerning in 

evaluating digital content; respect individuals and intellectual property; use technology responsibly, securely 

and safely.  



 

 

 

-Use sequence, selection and repetition in programs; work with variables and various forms of input and 

output; generate appropriate inputs and predicted outputs to test programs.  

-Select, use and combine a variety of software (including internet services) on a range of digital devices to 

accomplish given goals, including collecting, analysing, evaluating and presenting data and information. 

-Use logical reasoning to explain how a simple algorithm works and to detect and correct errors in algorithms 

and programs. 

-Understand computer networks including the internet; how they can provide multiple services, such as the 

world�wide web; and the opportunities they offer for communication and collaboration. 

 Cultural Capital 

 SMSC & British Values 

Support pupils’ spiritual, moral, social and cultural development. Promote and celebrate British Values 



 

 

 

 

 Inclusion 

At St Andrew’s it is important that all children have access and experience of the curriculum year group content 

they are in. To ensure that SEND children make expected and good progress in Computing, year group teachers 

meet with the Headteacher, SENDCO and support staff at different points throughout the year to determine 

whether personalised targets and outcomes within the learning stage of the child is being met. 

All children are formatively assessed throughout the teaching points to determine if they require pre or post 

teaching in supplement of the lesson. This intervention serves to then support variation of tasks within the 

lessons and inform where children may need further scaffold or challenge. 

Resources will also be available to help support children with additional needs access the lesson.  

E.g. 

Talk buttons – (recording steps of an algorithm that can be played back) 

Screen covers 

Talking recordable photo albums 

 Planning 

Each year group is given a long-term plan which indicates which skills/knowledge will be taught in each term. 

Alongside each long-term plan, teachers are given access to the PurpleMash scheme which has a detailed plan 

for every lesson, outlining how the children will meet the lesson objective. Each class is expected to teach a 

block of Computing in every half term. 

Example long-term plan: 

 



 

 

 

 

 



 

 

 

 Resources 

 All resources are procured with the underlining considerations of value: The extent at which the resource 

impacts on learning and the material cost of this. Protocol details for procurement can be found in the 

school finance policy. 

 The Computing Leader keeps up to date with the latest technology resources and will make informed 

decisions about possible procurement of them through their own research. 

 A range of resources is available which successfully supports delivering the Computing curriculum and 

enables all learners to reach their full potential. 

 Suggestions for getting the very best out of the resources are made available to teaching and support staff 

by the Computing Leader. 

 Resources are suitably maintained and replenished when needed, which is overseen by the Computing 

Leader. 

 An itemised list of all resources is shared with staff and kept up to date by the Computing Leader. 

 The Computing Action Plan details foreseen future resource procurement which is shared with senior 

leaders before the budget setting period. 

 Audits of school resources are conducted regularly by the Computing Leader, which informs bidding for 

budgets allocations. 

Resources: 

 

 

 

 

 



 

 

 

 Learning Environment  

Each class should have the half-termly vocabulary displayed around the classroom to support children’s 

learning. The vocabulary should match the learning that is taking place in class. Along with this vocabulary, 

classrooms should have a completed knowledge organiser for each half term enlarged onto a display wall. The 

computing resources sheet that indicates all of the resources in school should be displayed for children to see 

around school so that they are aware of what is available for them to use. 

 Monitoring 

Monitoring standards of teaching and learning within Computing is the primary responsibility of the 

Computing Leader. All teachers are expected to keep an online portfolio (work saved in folders for each term) 

or track children’s work using Purple Mash. This portfolio must contain work samples from all areas of the 

curriculum taught for the year group. Details of monitoring and evaluation schedules can be found in the 

Computing Action Plan and School Monitoring Schedule. 

Monitoring will be achieved through: 

 Reflective teacher feedback. 

 Work scrutiny. 

 Learning walks. 

 Observations. 

 Pupil voice 

 Learning environment monitoring. 

 Dedicated Computing Leader and Assessment Leader time. 

 Teacher voice. 

 Monitoring, Evaluation and Feedback 

Evaluation and Feedback will be achieved through: 

 Dedicated Computing Leader and Assessment Leader time. 

 Using recognised standards documentation for end-of-year expectations. 

 Using recognised national standards for benchmarking Computing provision in primary schools. 

 Written feedback on evaluation of monitoring activities to be provided by the Computing Leader in a 

timely manner. 

 Feedback on whole school areas of development in regard to Computing to be fed back through 

insets/AOB/staff meetings. 

 

 Assessment 

 Pupil attainment is assessed using the 2Simple Computing Assessment objectives for Years 1 to 6 and is 

updated onto FFT each half term. The tool enables staff to accurately identify attainment of pupils through 

the detailed exemplification it has for each key learning intention. 

 Teachers keep accurate records of pupil attainment by entering data using the 2Simple Computing 

Assessment objectives on FFT. 

 Tracking of attainment by using the 2Simple Computing Assessment objectives on FFT is used to inform 

future planning. 

 Children are encouraged to self, peer and group assess work in a positive way using online collaborative 

tools such as 2Blog in Purple Mash. 



 

 

 

 Formative assessment is undertaken each session/interaction in Computing and pupils are very much 

encouraged to be involved in that process. Through using the progression of skills documents and displays 

from 2Simple, both teachers and pupils can evaluate progress.  

 Features such as preview and correct in Purple Mash are used to further support feedback and assessment. 

 Summative assessment is undertaken in line with the assessment cycle. Using electronic work samples from 

children’s portfolios on Purple Mash, teachers enter judgements about the samples into FFT. 

 Interventions before and after sessions should be given to children where necessary to introduce relevant 

vocabulary and consolidate learning.  

 

 Remote Learning 

Purple Mash is an excellent resource that can be used for homework or remote learning. The computing 

scheme can be set as 2Dos that children can log into at home and complete. There are also many cross-

curricular resources that children can access from home allowing them to continue to learn away from the 

classroom. 

 

 Health and Safety  

Purple Mash School takes all necessary measures to ensure both staff and pupils are aware of the importance of 

health and safety. Both staff and pupils are trained to handle electrical equipment correctly including how to 

power off and on. Pupils are reminded about the dangers of electricity and the danger signs to look out for. 

Adequate displays and warning signs are strategically placed around the school to reinforce health and safety. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

History 

Rationale  

In 2019 History lessons were being taught but the children couldn’t identify key dates, chronology, significant 

events in History or language linking to their topic. The History curriculum has been developed to have clearer 

learning for each year group using the National Curriculum 2014. Staff now have long term plans for each topic 

in each year group. They use this to create their Curriculum Matrix. History has been broken down into a 

knowledge and skills curriculum with the main threads being Events in order, Historical Skills, in depth studies, 

Changes in Britain and Local History Studies. The Local History topics are taught in years 1, 2, 4 and 6 and have 

been developed with support from Historic England. When a topic has been taught the class teacher will 

update the key objectives on FFT Aspire. Vocabulary has also been developed to that each year group and 

topic has key language that needs to learnt and retained by the children and should be displayed on working 

walls. Furthermore, children struggled to look back at prior learning so a progression map has been developed 

to support this. Cultural capital opportunities has been put in place to support this.  

History lessons are being planned and taught in sequenced blocks of learning with some KS1 classes planning to 

teach weekly. History should be planned and taught for one topic per half term.  

EYFS have updated their planning and assessment system. Nursery have planned to teach Understanding the 

World and Reception are teaching The Natural World.  

Example of Progression Map 

 

 

 

 

 Examples 

Knowledge and skills are taught through long term plans. KS2 teach cumulatively whereas KS1 teach 

sequentially due to the timetable and the age group of the children. Knowledge organisers and quizzes in each 

year group. The children then have the opportunity to embed through distance learning, homework and an 

application task.  

 

 

 

  

  

  



 

 

 

 Teaching and Learning 

Lessons are taught with a range of resources including videos, songs, comprehension style tasks, historical 

enquiry etc. In KS2 units of work should start with a historical enquiry with children gaining knowledge and 

skills as they go along. In KS1 there is a significant focus on significant events, significant people and past and 

present.  

 

 

 Cultural Capital 

 

 

 

 

 

 

 

 

 

 

 

 

 SMSC & British Values 

Children are supported in their spiritual, moral, social and cultural development. They are included in each long 

term plan for each year group .We also celebrate British Values throughout the year looking at key places around 

the UK.  

 

 

 

 Inclusion 

SEND children have teacher support, pre and post tutoring and differentiated tasks in lessons to support 

their needs. The curriculum has been designed to take into account the local community through our Local 



 

 

 

History topic where children will look at the history of where they live as well as influential people in local 

history.  

 

 Planning 

Staff complete long term plans using the Curriculum Overview to support planning. Staff use PPTS or smart 

notebook to support learning.  

Evidence of Long Term Plan  

 

 

 

 

Evidence of Curriculum Matrix  

 

 Resources 

There are a range of resources available to support the delivery of the History Curriculum. It is all available in 

the Curriculum cupboard.  

 Historical resources 

 Artefacts  

 Salford Library Service Loan boxes (Available when ordered)  

 Twinkl Subscription 

 Horrible Histories videos 

 History Rocks Subscription 

 

 Learning Environment  

During History lessons it is expected that staff will have resources available such as a PPT or Smart Notebook on 

the board, photos, artefacts, comprehension sheets etc depending on the lesson.   

 

 Monitoring 



 

 

 

Monitoring happens three times in an academic year. It is an opportunity for subject leaders to complete 

book monitoring, learning environment walks and pupil or staff questionnaires.  

 

 

 

 

 

  

  

  

 

 Assessment 

Class teachers will fill in assessments using FFT Aspire. Subject leaders will use FFT Aspire to pull out gaps in 

learning. Class teachers will fill these gaps using homework, interventions and pre/post tutoring.  Language has 

been noted as one of the seven key concepts as part of our school vision. Due to this vocabulary has been 

developed for each year group and is expected to be taught, present in knowledge organisers and children 

should know them.  

 

 

 

 

Some gaps will be filled using clubs such as Horrible Histories.  



 

 

 

 Remote Learning 

Teachers plan for lessons for Remote Learning. They ensure that all pupils can access the content through 

choosing songs, documents or videos. All Remote Learning is available on our school website.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Geography 

 Rationale  

Areas of Geography have been developed into Locational Knowledge, Human and Physical Geography and 

Geographical Skills and Fieldwork linking to the National Curriculum 2014 and the needs our children. This has 

been created to build on key concepts and show progression throughout each year.  This has been created 

through progression maps.  Through this long term plans have been updated and shared with class teachers.  

Pupil interviews show children can name their topic and have some understanding the topic they are learning 

about and starting to build key vocabulary but struggle to explain it due to lack of experiences. Cultural capital 

has been put in place to support this.  

Geography lessons are being planned and taught in sequenced blocks of learning with some KS1 planning to 

teach weekly. Geography should be planned and taught for one topic per half term.  Geography is assessed 

using teacher assessment using FFT Aspire.  

EYFS have updated their planning and assessment system. Nursery have planned to teach Understanding the 

World and Reception are teaching The Natural World.  

Example of Progression Map 

 

 

 Examples 

Knowledge and skills are taught through long term plans. KS2 teach cumulatively whereas KS1 teach 

sequentially due to the timetable and the age group of the children. Knowledge organisers and quizzes in each 

year group. The children then have the opportunity to embed through distance learning, homework and an 

application task.  

 

 

 

 

 

 

 

 

 



 

 

 

 Teaching and Learning 

Lessons are taught with a range of resources including videos, songs, using atlases etc. Lessons come under a 

bracket of Locational knowledge, Human & Physical Geography, Geographical skills and Fieldwork. Some 

lessons are knowledge lessons and some are skills based. Children will use atlases regularly to support their 

locational knowledge.  

 

 Cultural Capital 

 

 

 

 

 

 

 

  

  

  

  

  

  

  

 SMSC & British Values 

Children are supported in their spiritual, moral, social and cultural development. They are included in each 

long term plan for each year group .We also celebrate British Values throughout the year looking at key places 

around the UK.  

 

 

 

 



 

 

 

 Inclusion 

SEND children have teacher support, pre and post tutoring and differentiated tasks in lessons to support their 

needs. The curriculum has been designed to take into account the local community through our Fieldwork 

planning where children use maps to complete Fieldwork around the school groups and the local community.  

 

 Planning 

Staff complete long term plans using the Curriculum Overview to support planning. Staff use PPTS or smart 

notebook to support learning.  

Evidence of Long Term Plan  

 

 

 

Evidence of Curriculum Matrix  

 



 

 

 

 Resources 

There are a range of resources available to support the delivery of the Geography Curriculum. It is all available 

in the Curriculum cupboard.  

 Atlases  

 Globes 

 Maps 

 Weather vanes  

 Rocks  

 Digimaps  

 

 Learning Environment  

During Geography lessons it is expected that staff will have resources available such as Digimaps or atlases 

depending on the lesson subject. There will be evidence of a working wall with key vocabulary.  

 Monitoring 

Monitoring happens three times in an academic year. It is an opportunity for subject leaders to complete book 

monitoring, learning environment walks and pupil or staff questionnaires.  

 

 

 

 

 

 

 

  

  

  

  

  



 

 

 

 Assessment 

Class teachers will fill in assessments using FFT Aspire. Subject leaders will use FFT Aspire to pull out gaps in 

learning. Class teachers will fill these gaps using homework, interventions and pre/post tutoring. Language has 

been noted as one of the seven key concepts as part of our school vision. Due to this vocabulary has been 

developed for each year group and is expected to be taught, present in knowledge organisers and children 

should know them.  Some gaps will be filled using clubs such as Horrible Histories.  

 Remote Learning 

Teachers plan for lessons for Remote Learning. They provide lessons that include maps so that all children can 

access the learning at home.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

PE 

Rationale  

At St Andrew’s we are committed to providing all children with learning opportunities to engage in Physical 

Education. This policy reflects our School’s values and philosophy in relation to the teaching and learning of PE. 

We believe that Physical Education (PE) is important and essential to the development of the whole child.  A 

good PE curriculum provides the foundation for a healthy lifestyle as well as being a key contributor to a child’s 

emotional, intellectual and personal development.  It provides opportunities for children to be creative, 

competitive, co-operative and face up to different challenges as individuals or in groups and teams. This ethos 

applies to all children in school regardless of age, gender, race and faith and is inclusive to children of all 

abilities and needs.  The school aims ensure that all children have access to a varied programme which allows 

them to meet the National Curriculum criteria and achieve the best they can. 

All pupils have access to the 6 areas from the National Curriculum Document Programmes of Study and are 

undertaken as required by each Key Stage.  They are as follows: 

Key Stage 1 – Dance, Gymnastics and Games, (some time is also given to promote multi-skills and athletic skills 

during the year). 

Key Stage 2 – Dance, Gymnastics, Games, Athletics and Swimming.  Outdoor and Adventurous Activities are 

also offered, mainly through the opportunity to attend residential adventure centres such as Lledr Hall in Key 

Stage 2. 

All pupils are timetabled to undertake 2 hours of curriculum PE each week, as defined in Government 

guidelines.  This is usually a full afternoon apart from Year 4 who have 1 hour of swimming in addition to this.  

PE in EYFS based on the framework focuses on Gross Motor Skills: 

 Negotiate space and obstacles safely, with consideration for themselves and others 

 Demonstrate strength, balance and coordination when playing 

 Move energetically, such as running, jumping, dancing, hopping, skipping and climbing. 

 

Examples 

The curriculum is mapped out for each year group across both Key Stages, as well as Foundation Stage. The 

plan demonstrates the variety of sports that are covered across the year for each year group. The focus is not 

on revisiting a sport year on year but instead revisiting and building on skills. A current version of the plan can 

be seen below.  It provides an overview of what each class will study each half term throughout the year.  The 

curriculum meets the statutory requirements laid out in the National Curriculum Programmes of Study. The 

long term plan is then broken down with session by session lesson plans. 

EYFS 

 

 

 

 

 

 

 

Key Stage 1 

 

 



 

 

 

 

 

 

 

 

 

 

 

 

Key Stage 2 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Teaching and Learning 

At St Andrew’s we aim to inspire and engage children’s interest in sporting activities through providing a wide 

range of opportunities within school, after school and within the wider community in the form of cluster 

competitions. We aim to foster children’s interest in physical wellbeing and healthy lifestyles in order to 

establish long lasting lifestyle messages. A variety of teaching and learning styles are undertaken within our PE 

sessions.  Pupils are actively encouraged, and expected, to be involved in performing, selecting and applying, 

evaluating and improving the skills and methods they need to undertake tasks in PE. 

In lessons a variety of teaching strategies are evident.  Activities may be teacher led (e.g. demonstration of skills) 

child led (e.g. demonstration of acquired skills or good practice) or group led through open tasks (e.g. solve a 

problem within a team game). In the same way, learning is undertaken through different methods, 

encompassing auditory, visual and kinaesthetic techniques.  Teachers will teach / demonstrate with the whole 

class as well as work with small groups and individuals as appropriate.  Children are also expected to plan for 

themselves, work effectively with others and find solutions to problems. 

Language was a key area which was identified when we looked at the whole school barriers to learning. In 

response to this, key vocabulary is on display throughout the year on the new “Sporting Star of the Week” 

display and the sports coach introduces new vocabulary at the start of each lesson after which the vocabulary is 

used consistently throughout the lesson. Eg. Key Stage 1 are taught that a forward roll is known as a forward 

roll and not a “Rolly Polly.” 

 

Cultural Capital 

 

 

 

 

 

 

 

 

 

 

 

 

Language was a key area which was identified when we looked at the whole school barriers to learning. 

 

 

SMSC & British Values 

PE offers many opportunities that support the social development of our children. Groupings allow children to 

work together and give them the chance to develop respect for the abilities of other children through 

collaborative and co-operative work, while gaining a better understanding of themselves.  

 

 

 

 



 

 

 

Inclusion 

At St Andrew’s it is important that all children have access and experience of the curriculum year group content 

they are in. To ensure that SEND children make the expected and good progress in PE, the sports coach meets 

with the Headteacher, SENDCO and support staff at different points throughout the year to determine whether 

personalised targets and outcomes within the learning stage are being met.  

All children are formatively assessed throughout teaching points to determine if they require further support. 

All children are given full access to the PE curriculum, regardless of race, gender, faith or cultural background.  

Where there are possible issues over inclusion in a particular activity within PE, for example due to religious 

beliefs, close liaison is made between the teacher and the parent, with the support of the Family Support 

Manager and Headteacher. Although there have been no incidents of this. 

All children across the school are also encouraged to attend extracurricular activities provided by the school 

throughout the year as well as class trips / sporting events at neighbouring schools and venues within Salford or 

further afield. 

 Class teachers will ensure that parents/carers are contacted for any occasional circumstances where a 

child does not come to school in their PE kit. 

 Lessons will provide good quality experiences that are suitably challenging for all pupils. 

 Children will undertake different activities, but all will be given the same opportunity to achieve the 

aims through an appropriate range of activities. 

 For children with limited gross motor skills, the integrity of activities will be maintained and 

expectations will take into account the individual needs of pupils. 

 For the purposes of competitions, all children will be given the opportunity to participate in the 

experience. 

Resources 

PE is taught in the upstairs hall and the KS2 yard. On occasion PE lessons can be undertaken on the recreational 

ground opposite the school, subject to the appropriate risk assessments and following the Health and Safety 

procedures (see appropriate policies). 

Gymnastic and other PE equipment is stored in the upstairs hall along one side as well as fixed apparatus e.g. 

climbing frame.  A full audit of the resources is carried out yearly by the PE lead and informs any ordering of 

resources that needs to take place.  Any new equipment to be bought, as well as a designated budget, is 

decided in conjunction with the Headteacher.  Gymnastic equipment is inspected on an annual basis by the 

sports coach and PE lead. All planning is available electronically on the staff drive and lesson resources can be 

found stored in the hall.  

External sources of support come in the form of local clubs or coaches. An external dance coach has come into 

school on various occasions to aid the teaching of dance to Key Stage 2. There is also regular communication 

with schools within the cluster and cluster meetings take place termly to provide additional support when and 

as required. 

Pupils have access to the equipment as directed by the sports coach and are responsible for its safe handling 

following procedures taught within lessons and as outlined in Health and Safety policies. 

 

Learning Environment  

A new “Sporting Star Of The Week” display board has been set up which includes all of the key vocabulary for 

gymnastics, dance and team games. This includes pictures of the Sporting Stars of the week who have been 

selected for each year group for that week. Key vocabulary for each lesson is written on the working wall for 

that lesson and is referred to throughout the lesson. All equipment is stored away safely and neatly in the 

upstairs hall along one side.  

 

Monitoring 



 

 

 

Monitoring of the subject is done by the PE lead at various points throughout the year. This will include having 

a look at assessment data to ensure it is being kept up to date and children are making progress, lesson 

observations, pupil questionnaires, scrutiny of planning and inspecting evidence of lessons in the form of 

videos.  

 

 

Good practice indicates: Intent  

This is the ‘what’ we intend to do: 

 Planning for PE is initially shown in long term plans.  

 Individual lesson plans show more detailed learning objectives. 

Our high-quality lessons will include: 

 Clear learning objectives 

 The teaching of skills and techniques 

 The application and adaptation of learnt skills in games activities 

 Modelling of correct technique 

 Use of correct and specific technical vocabulary which are on display on the display board 

Implementation 

This the ‘how’ we do it: 

 The delivery of high quality, inclusive PE lessons which have a clear intention, high ambition & provide 

pupils with the ability to create a positive relationship with physical activity for life. 

 Opportunities for collaborative and competitive activities both in and out of school 

Impact 

This is the ‘who' benefits: 

 Performance and evaluation of each other’s work 

 Work which reflects the learning objective 

 Teaching the children to warm up and cool down safely 

 Teaching children the impact PE has on their bodies 

Assessment 

All pupils are assessed through an ongoing, informal process, giving positive feedback within lessons to help 

children to evaluate and then improve their own performances / skills. The sports coach will also make videos 

as a form of evidence which are then stored on the staff drive. 

In line with the school assessment policy, each unit of PE taught is assessed against objectives on FFT.  Each unit 

is broken down into the skills covered and as children meet objectives, the sports coach marks an A in their 

column next to the objective.  This is done weekly for each year group. This is regularly monitored by the PE 

lead to ensure assessments are being kept up to date and for monitoring purposes. 

At the end of each year, the PE lead will monitor the objectives that have been covered and anything which 

has been missed will be the focus for the Autumn term in the next academic year as was the case with 

gymnastics and dance during the Covid 19 pandemic. 

Assessment sheets are used to inform report writing in the summer term.  Levels and grades for attainment, 

progress and effort are given as well as particular comments of note, where appropriate, within the teacher’s 

general comment. 



 

 

 

Extra Curricular activities 

At St Andrew’s we believe it is important to provide children with opportunities outside of curriculum time to 

pursue, practise and achieve sporting and physical excellence.  Extra-curricular clubs are provided and run after 

school which include multi sports clubs for Key Stage 1 and 2 and other sporting clubs such as Kwik Cricket and 

dance.  

It is important that a broad and balanced variety of activities is provided, ensuring inclusion for KS1 and KS2 

children throughout the year.   

Children also get an additional form of exercise in their day through the "Walk to school" programme which 

encourages children to make an active journey to school at least twice a week. 

Remote Learning 

During the pandemic, remote learning took place in the form of Joe Wick’s videos as well as our very own 

fitness sessions which were conducted by a fitness instructor. They took part in the form of live zoom sessions 

via the class teacher and they were available on the school Youtube channel. Weekly fitness challenges were 

also set by the sports coach on the school Facebook page in which parents and children took part. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

French 

 Rationale, Planning and Resources  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

The subject is coherently planned, designed, delivered, sequenced, assessed in each phase and throughout Key 

Stage 2. This includes what will be taught in each year group, the expected end points for each topic.  

 Examples 

 

 

 

 

 

 

 Teaching and Learning 

 

 

End point 



 

 

 

 

During the summer term in Year 2 and throughout Key Stage 2 French is taught on a weekly basis for 30-45 

minutes or fortnightly for longer. Each session is split into 3 or 4 parts to allow the practise and embedding of 

new vocabulary – listening, speaking, reading and then writing.  The cyclical nature of the long term plan 

enables pupils to be introduced to, develop knowledge, understand concepts and acquire skills, and be able to 

choose and apply these in relevant situations. For example, in year 6 the children all about themselves – where 

they live, how they feel, what they like – which will enable them to describe themselves in French ready for the 

transition to high school.   

 

 Cultural Capital 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 SMSC & British Values 

Social - French supports social development by encouraging a collaborative approach to learning. Children 

regularly converse in the target language. 

Moral - French supports moral development by encouraging children to look, discuss and evaluate a range 

of social and moral issues found in other cultures. 

Spiritual - French supports spiritual development by exploring new language and vocabulary. Children are 

encouraged to express themselves in the target language. 

Cultural - French supports the cultural development of a child by exposing them to a foreign language and 

culture. It helps promote internationalism and their role within the world. 

Rule of Law In French topics can be chosen which enable discussion of the legal system and which in 

discussion in French or English allow a discussion of the difference between the British political system and 

that found in any of various French speaking countries (e.g. Bastille Day) 

Democracy The process of facilitating classroom debates in French can be used to link to democracy as they 

should allow all opinions to be heard in a respectful way. Both texts, audio or video chosen, written tasks 

and discussions which take place all present opportunities to compare political systems and improve the 

level of understanding of the British system while exploring the political systems in French speaking 

countries. 



 

 

 

Individual liberty Group and one to one discussions and the use of materials may give the opportunity to 

discuss the extent of individual liberty in the UK and any of various French speaking countries. Students will 

also explore choices in terms of future education choices and careers. 

Tolerance and mutual respect In French classes there will be opportunities to discuss tolerance and mutual 

respect through class discussions and the choice of materials which are studied. In addition the student code 

of conduct is the basis for student behaviour. Good working relationships in the classroom promote 

effective learning. These are based on mutual respect and tolerance. 

 Inclusion 

The focus is on variation (rather than differentiation) focussing on how each pupil can access the curriculum at 

an age appropriate level, removing barriers for individuals.  Strategies include pre teaching in e.g. vocabulary 

pupils will need to know before they can access the lesson. SENDCO meets with class teachers around individual 

targets for each pupil. As mentioned above, resources etc. reflect the community that we serve and do not 

include any materials that contain stereotypes.  

 Learning Environment 

Key French vocabulary/phonics focus is displayed and changed regularly to reflect the focus of the lessons. 

Teachers build in opportunities to celebrate French work and have French/English dictionaries on hand to aid 

with translations and phonics work.   

 Monitoring 

Following the monitoring calendar, French is monitored termly – lesson drop ins, children’s work, 

environment, pupil interviews, data analysis. Feedback is given to individual teachers as appropriate and key 

headlines are fed back to SLT.  

 Assessment 

Teachers assess each child using the end point and recorded on FFT. The subject leader and class teachers 

analyse the data, and address any gaps or plan catch up sessions accordingly. 

 Remote Learning 

This is mainly done through Duolingo and online learning platforms like Oak Academy and BBC Bitesize. 

French sessions are an hour per fortnight or 30 minutes per week. These sessions are identified on the Remote 

Learning timetables available on class pages on our website.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Art 

Here at St Andrews our Art curriculum is planned to sequentially promote knowledge and skill acquisition 

within each year group. Each year, pupils are taught to review their prior learning whilst developing a deeper 

level of learning in painting, drawing, collage, textiles and sculpture. Each year group also has their own 

bespoke famous artists, designers and craft makers to focus on which exposes our pupils to a variety of cultural 

artistic styles. Sketchbooks are used as a safe place for pupils to explore, practise and build further learning. Our 

sketchbooks evidence each pupil’s artistic journey and they move throughout the school with each child and 

are started from Reception. Sketchbooks are also used as a monitoring tool which help teachers to make 

assessments and set future targets at the end of each unit of work.  

In EYFS classes, Art lessons objectives are created based on supporting the Development Matters 2021 Non-

statutory guidance and Birth to 5 Matters framework. EYFS pupils explore a range of media to become familiar 

with early artistic concepts and they always have access to a creative area both indoors and outdoors to 

promote their imaginative and creative thinking and expression. The coverage within EYFS works towards the 

Early Learning Goals for Creating with Materials providing our pupils with strong starting points. Below is a 

copy of the coverage of Art offered to St Andrews pupils.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Cultural Capital offer – In Art, both internal and external cultural capital experiences are offered. Our whole 

school offers include focusing on significant historical days including but not limited to; Remembrance Day, 

Christmas and Black History month. Our external cultural capital offers include a Key-stage one visit to the 

Whitworth art Gallery and a Key-stage two visit to the Lowry. To develop cultural capital further, pupils are 

exposed to a variety of artists including; male, female and artists from a variety of ethic and cultural 

backgrounds. 

Pupils’ spiritual, moral, social and cultural development 

 

 

 

 

 

 

 



 

 

 

Online learning information –  

In cases where pupils are expected to self-isolate, remote learning opportunities will be offered to support their 

artistic learning from home. These opportunities may include but will not be limited to, a variety of supportive 

websites and links to resources being shared with pupils so that they can continue to develop their artistic 

concepts from home. We understand that due to resourcing and that during self-isolation periods not all 

elements of Art can be taught from home, therefore when creating their remote learning offer teachers will 

consider which objectives can be supported at home with more ease and will offer activities in light of this. 

Short, medium and long-term planning expectations – 

At St Andrews long-term plans have been created to give each year group an overview of the themes and units 

of work to focus on in Art. Teachers will create half-term planning to support these themes building on 

concepts and introducing new learning within each lesson. Teachers medium term planning is created to add 

more detail and provide information of how they will support learning for all pupils. Teachers have the 

flexibility to teach weekly lessons or in a block of Art lessons. Short term planning is created weekly to address 

misconceptions in learning, review teaching points and to challenge and support further learning. If a pupil has 

a particular need and requires additional support the short termly planning will also indicate pre and post 

tutoring opportunities where extra support will be given where necessary. If a child has SEN needs they may 

also have their worked scribed for them, support with reading or their learning tools adapted to make 

curriculum coverage accessible to them. This ensures that pupil’s knowledge is evident within their own 

sketchbooks and that their other learning barriers do not hinder their Artistic successes.  

Resources available to support curriculum delivery - 

Each classroom will have a basic range of materials such as scissors, felt tips and coloured pencils. Each member 

of staff will have books and posters relevant to the Year group’s Artists. Fiction books are also available within 

the library for pupils to read stories based on famous pieces of art. Specialist materials needed for each Art Unit 

will be stored in the Art cupboard upstairs for all staff to access and different types of paper or card are stored 

in the library.  

 

School's overall success in Art - 

Art at St Andrews is currently graded as good. Monitoring has shown that the long-term plans are being 

successfully covered throughout all year groups. Pupils are beginning to speak more passionately about art and 

with wider evidence of coverage now being in their sketchbooks. All elements of Art are being taught with a 

greater depth and staff have received more bespoke offers to support their CPD. 

Monitoring 

Monitoring happens termly and during this time the subject leader evaluates the effectiveness of the 

curriculum’s intent through looking at planning and checking that that lessons are sequential and support 

further progression and depth of learning. During this monitoring, the subject leader also evaluates the 

implementation of lessons by looking at the quality of work created within sketchbooks to check that learning 

is accessible for all, by conducting pupil questionnaires and then also monitoring recent assessments on FFT 

aspire. All of this supports the further development or Art as the subject leader action plan is then updated 

purposefully. 

 

 

 

 

 

 

 

 



 

 

 

 

 

DT 

Rationale  

Our school’s Design and Technology curriculum ensures that the National Curriculum’s statutory requirements 

are taught, with the addition of textiles. In the EYFS, our school’s bespoke curriculum has been drawn from 

Development Matters and Birth to Five Matters.  

Furthermore, our design and technology curriculum has been carefully structured to ensure that knowledge, 

skills and concepts are revisited and built upon and that children’s learning has: 

-  breadth across the technical areas of Cooking and Nutrition, Structures, Mechanisms, Mechanical Systems, 

Electrical Systems and Textiles. 

-  sequenced progression of technical knowledge and the design, make and evaluate process, year upon year 

- focused key vocabulary for each topic for each year group 

 

In EYFS, our youngest children access a wide range of mechanical and construction toys through our indoor and 

outdoor environments. Cooking and nutrition experiences are delivered via adult inputs and are based on 

current learning, core books and children’s interests. 

Key Stage 1 and 2 

To reflect its importance, every year has one topic on cooking and nutrition. These build from simple dishes 

such as fruit salads in Year 1, to savoury seasonal dishes such as pasta sauces, in Year 6. All food topics 

emphasise the impact on health of a balanced diet. For the remaining two topics, classes learn about structures, 

mechanisms, mechanical systems, electrical systems or textiles.  

To ensure progress in knowledge and skills, topics are structured, as follows: 

 

 

Each Key Stage 1 and 2 topic is 6-12 hours in length and is taught over a half term, either in a block or weekly 

lessons. 

Each year group’s curriculum map provides key learning objectives, key vocabulary, and the end points against 

which children are assessed.  

Years 1-6 assessments are reported on FFT Aspire. 

EYFS children are assessed against our school’s EYFS curriculum checkpoints for 3-4 years, Reception and the 

Early learning Goals. 

 

Teaching and Learning 

In Key Stage 1 and 2, each Design and technology topic is taught through a series of lessons which adhere to the 

Design, Make, Evaluate process. Lessons follow the sequence of: 

Introduction to topic overview of learning and endpoints; initial knowledge / key vocabulary quiz; evaluation 

of existing products and, in KS2, the work of significant designers and developments; setting of design criteria; 

teaching, practise and evaluation of new technical skills and knowledge including key vocabulary; designing 

                            St Andrew’s CE Primary Design and Technology Curriculum  

 Nursery Reception Year 1 Year 2 Year 3 Year 4 Year 5 Year 6 

Cooking 

and 

Nutritio

n 

Grinding flour, baking 

bread rolls  Turnip soup    

Favourite fruit cups 

Gingerbread People 

Mini Pizzas 

Favourite fruit kebabs 

Fruit salads Hospital 

Soup 

Healthy 

wraps 

Sandwich 

fillings 

Bread recipes Pasta / curry 

sauce 

Structure

s 

Recycled modelling 

Houses Baby bear’s Chair    

Den building 

Three Pigs’ Houses 

Houses  Castles Den 

building 

Freestanding 

structures 

 Shell 

Structures  

 

 Frame 

Structures 

 

 

Mechani

sms 

Houses with hinged 

doors 

Lift the flap pictures 

Castles with drawbridges 

Pop up cards 

Sliders and 

Levers  

Wheels 

and 

axles  

Levers and 

linkages 

  Pulley 

systems 

Textiles Butterfly stick puppets Stuffed felt butterflies / 

fish 

 Puppets   Bags / Slippers  

Electrical 

Systems 

     Light up 

signs 

 Monitoring 

and Control 



 

 

 

and making prototypes; final product design; making, evaluating and finishing products; final evaluation (self / 

peer / group) and quiz. 

Each topic is introduced in a context that ensures maximum relevance and authenticity and which links to 

learning in other subjects, for example, Year 2 children design, make and taste healthy ‘Hospital Soups’ as they 

learn about Florence Nightingale in history and children in Year 5 learn about the local bridges designed by 

Edward leader Williams.  
 
Cultural Capital 

 

 

 

 

 

 

 

 

 

 

SMSC & British Values 

Children’s spiritual, moral, social and cultural development is built into each year group’s curriculum map. 

Behavioural expectations that underpin group work foster supportive and respectful relationships. Children 

learn to follow safety procedures and use resources with care. Differing cultures and beliefs are celebrated. 

When designing, making and evaluating, children’s creative ideas and opinions are respected and they learn to 

give and receive kind criticism within this supportive atmosphere.  

Inclusion 

All children access the design and technology curriculum for their year group. The support given to children is 

determined by their particular needs. Teachers detail how they are supporting children’s needs in their short-

term planning. Actions include pre and post tutoring, adult or peer support with reading, adult scribing of 

children’s spoken knowledge and ideas and adapting written resources in order to make them accessible, 

without reducing the learning intention.  

Planning 

Teachers design long-term curriculum overviews for the year, detailing the half terms when topics are covered.  

Medium-term plans give a breakdown of lesson sequences, curriculum objectives/end points and content, 

including key vocabulary.  

Teachers’ short-term plans follow a format of their choosing. This allows them to plan for individual lessons’ 

content in the way they find most effective. Short term planning details how the teacher ensures maximum 

learning for all children, including key vocabulary and how children will be challenged or supported 

appropriately. 

 

Resources 

Design and technology resources are organised into boxes according to technical area, such as cookery 

equipment and textile equipment. Some topics, such as freestanding structures or wheels and axles, require 

individual topic boxes. Construction kits are shared within key stages and are boxed individually. Topic boxes 

are housed in the classrooms where they are needed (Y2 puppets), in the upstairs storage cupboards (fabrics, 

Crumble Microcontollers) or in the cellar, due to their size (woodwork, pulleys). 

Learning Environment  



 

 

 

During design and technology lessons, classrooms need to be organised so that equipment can be easily and 

safely accessed. Safety requirements are displayed on a wall or whiteboard, as is the relevant key vocabulary. 

Tables are organised into groups to ensure efficient use of resources and to enable the children to work 

cooperatively. Children learn to use equipment and care for it responsibly to both ensure clear, safe working 

space and avoid damage and waste. 

Monitoring 

The subject leader caries out termly monitoring in order to review the effectiveness of curriculum’s intent, its 

implementation (seen in planning, teaching and learning, children’s books and interviews) and assessment 

(children’s books and products, pupil interviews and assessment data on FFT Aspire). Monitoring then informs 

the subject leader’s Action Plan and the subject’s next steps. 

The school’s monitoring procedures include planning scrutinies, book scrutinies, pupil interviews, reviews of 

products or photo evidence, lesson drop ins, FFT Aspire assessment data. 

Assessment 

The school’s design and technology curriculum maps provide each class teacher with the end points against 

which they assess children’s attainment in each topic. These end points have been drawn from National 

Curriculum requirements and recommendations from the Design and Technology Association. The Year 1 to 

Year 6 endpoints are found on the school’s reporting and data analysis tool, FFT Aspire. Nursery and reception 

children are assessed against our school’s EYFS curriculum checkpoints for 3-4 years, Reception and the Early 

learning Goals. 

Remote Learning 

In the case of pupils needing learn from home, teachers will offer remote learning that matches the curriculum 

coverage within school as closely as possible whilst taking into consideration the challenge that resourcing 

design and technology poses. Teachers will therefore provide opportunities requiring low cost, readily available 

materials and online support via website links, such as the Design Museum’s Create and Make workshops or 

Food a Fact of Life activities. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

PSHE 

At St Andrews School, we teach Personal, Social, Health Education as a whole-school approach to underpin 

children’s development as people and because we believe that this also supports their learning capacity. The 

Jigsaw Programme offers us a comprehensive, carefully thought-through Scheme of Work which brings 

consistency and progression to our children’s learning in this vital curriculum area. The overview of the 

programme can be seen on the school website. 

Here, at St Andrews School, we value PSHE as one way to support children’s development as human beings, to 

enable them to understand and respect who they are, to empower them with a voice and to equip them for 

life and learning. We include the statutory Relationships and Health Education within our whole-school PSHE 

Programme. To ensure progression and a spiral curriculum, we use Jigsaw, the mindful approach to PSHE, as 

our chosen teaching and learning programme and tailor it to your children’s needs. The mapping document: 

Jigsaw 3-11 and statutory Relationships and Health Education, shows exactly how Jigsaw and therefore our 

school, meets the statutory Relationships and Health Education requirements.  

The Jigsaw Programme is aligned to the PSHE Association Programmes of Study for PSHE. 

What do we teach when and who teaches it? 

Whole-school approach 

Jigsaw covers all areas of PSHE for the primary phase including statutory Relationships and Health Education. 

The table below gives the learning theme of each of the six Puzzles (units) and these are taught across the 

school; the learning deepens and broadens every year.  

 

Term Puzzle (Unit) Content 

Autumn 1: Being Me in My 

World 

Includes understanding my own identity and how I fit well in the class, 

school and global community. Jigsaw Charter established. 

Autumn 2: Celebrating 

Difference 

Includes anti-bullying (cyber and homophobic bullying included) and 

understanding  

Spring 1: Dreams and Goals Includes goal-setting, aspirations, who do I want to become and what 

would I like to do for work and to contribute to society 

Spring 2: Healthy Me Includes drugs and alcohol education, self-esteem and confidence as 

well as healthy lifestyle choices, sleep, nutrition, rest and exercise 

Summer 1: Relationships Includes understanding friendship, family and other relationships, 

conflict resolution and communication skills, bereavement and loss 

Summer 2: Changing Me Includes Relationships and Sex Education in the context of coping 

positively with change 

Cultural Capital offer –  

Our lessons are reinforced and enhanced in many ways: Assemblies and collective worship, praise and reward 

system, Learning Charter, through relationships child to child, adult to child and adult to adult across the 

school. We aim to ‘live’ what is learnt and apply it to everyday situations in the school community. Class 

teachers deliver the weekly lessons to their own classes. 

Pupils’ spiritual, moral, social and cultural development 

 



 

 

 

Honesty 

Children make 

comparisons between 

their own ideas and 

the ideas of others 

and are evaluative 

and reflective and can 

state their opinion 

freely.  

Love 

Being kind towards other 

children, knowing that were 

not all the same and 

embracing individuality, no 

matter what we look like, or 

our beliefs 

Forgiveness 

Forgiving somebody who 

doesn’t share the same views 

as you.  

Forgiving somebody who 

may have upset your feelings 

without knowing 

Respect 

Respecting that 

everybody has 

different ideas and 

skills and knowing 

that even though 

they are different 

to us, it doesn’t 

make us or them 

any less important.   

Emotional Well-Being 

children learn to 

listen, they learn to 

calm themselves, they 

learn to open their 

minds. Children can 

release emotions 

through therapeutic 

and musically calming 

lessons. 

Resilience 

Learning that trying more 

than one approach may pay 

off.  

Learning that we improve if 

we keep practising, keep a 

positive mind set and don’t 

give up. 

Valuing Our Diversity 

Talking about and with and 

looking at people from a 

range of different 

backgrounds and cultures. 

 

Respect and 

Responsibility 

Respecting other 

pupils’ ideas and 

the property used 

in lessons.  

Being independent 

in setting up and 

tidying away 

resources needed 

during lessons 

Bringing Learning To 

Life 

Using key skills and 

techniques taught in 

lessons to create and 

recreate scenarios and 

situations that the 

children may and do 

face in real life. 

 

Aspirations 

  

Goal setting and talking 

about what they could be 

and how they can overcome 

circumstances. 

A Love Of Language 

Reading: 

learning new vocabulary 

related to different topics that 

they will be dealing with now 

and in the future 

Listening: 

Listen to music to help calm 

during calm me time. 

Listening to others talking 

using the jigsaw friends 

Speaking: 

Can talk about 

their ideas and 

thoughts with 

others, knowing 

they are in a safe 

environment. 

 

 

 

Online learning information –  

In cases where pupils are expected to self-isolate, remote learning opportunities will be offered to support their 

learning from home. These opportunities may include but will not be limited to, a variety of supportive 

websites and links to resources being shared with pupils so that they can continue to develop their ideas and 

thought processes from home. We understand that due to not having the right people around you and that 

during self-isolation periods, not all elements of PSHE can be taught from home, therefore when creating their 

remote learning offer teachers will consider which objectives can be supported at home with more ease and 

will offer activities in light of this. 

Short, medium and long-term planning expectations – 

As we now follow the Jigsaw programme, mapping overview of the curriculum has been shared with staff and 

they have been given the log ins for the website. The website leads the staff to their current year groups and 

pick out each lesson that they should be teaching that week.  

 



 

 

 

Resources available to support curriculum delivery - 

The school have a PSHE section in the library of varying books that teacher sand children can use to aid them in 

their teaching. All other resources and materials are provided through the jigsaw programme 

 

School's overall success in PSHE- 

PSHE at St Andrews is currently graded as good. Monitoring has shown that the long-term plans weren’t being 

successfully covered throughout all year groups, so now we are moving on with the jigsaw programme, it will 

be a whole school approach-where children know what they are being taught, and when and will be tied in 

with our half termly assemblies and weekly celebrations assemblies.  Pupils have loved discussing topics with 

each other and being able to jot their thoughts and theories down in their journals. All elements of PSHE are 

being taught with a greater depth and staff have received more bespoke offers to support their CPD. 

Monitoring 

Monitoring happens termly and during this time the subject leader evaluates the effectiveness of the 

curriculum’s intent through looking at planning and checking that that lessons are sequential and support 

further progression and depth of learning. During this monitoring, the subject leader also evaluates the 

implementation of lessons by looking at the quality of work created within their journals to check that learning 

is accessible for all, by conducting pupil questionnaires and then also monitoring recent assessments on FFT 

aspire. The Curriculum Committee of the governing body monitors this policy on an annual basis. This 

committee reports its findings and recommendations to the full governing body, as necessary, if the policy 

needs modification. The Curriculum Committee gives serious consideration to any comments from parents 

about the PSHE (RSHE) programme, and makes a record of all such comments. Governors scrutinise and ratify 

teaching materials to check they are in accordance with the school’s ethos.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

 

 

Music 

  Rationale 

 

At St. Andrew’s Primary School we follow the Charanga scheme of work in all Year groups.  

Scheme Overview 

The Charanga Musical School Scheme provides teachers with week-by-week lesson support for each year group 

in the school. It is ideal for specialist and non-specialist teachers and provides lesson plans, assessment, clear 

progression, and engaging and exciting whiteboard resources to support every lesson. The Scheme supports all 

the requirements of the national curriculum. 

In line with the curriculum for music and guidance from Ofsted, this Scheme moves away from the previous 

levels and learning objective/outcome concepts to an integrated, practical, exploratory and child-led approach 

to musical learning. 

How the Scheme is structured 

Each Unit of Work comprises of strands of musical learning which correspond with the national curriculum for 

music: 

1. Listening and Appraising 

2. Musical Activities 

a. Warm-up Games 

b. Optional Flexible Games 

c. Singing 

d. Playing instruments 

e. Improvisation 

f. Composition 

3. Performing 

Music lessons are taught weekly in all year groups and a focus on using the correct musical vocabulary has been 

key to help pupils learning this year. 

Music is assessed using teacher assessment using FFT Aspire. 

Teaching and Learning  

Lessons are taught with range of resources including videos, songs and instruments. 

At St. Andrews we have a variety of instruments including enough glockenspiels and recorders for a whole class 

and a large variety of un-tuned instruments such as triangles, drums tambourines etc. 

Extra music opportunities are provided through cross-curricular lessons. Singing practice for Year one to six 

every two weeks and a selection of music being played at the start and end of daily assemblies. A recorder club 

to run at lunchtimes. 

 

  

 

 

 

  



 

 

 

Cultural Capital 

 

 

SMSC & British values 

Children are supported in their spiritual, moral, social and cultural development. The Charanga scheme has 

diverse units of work which covers music from different styles such as rock, soul, pop, gospel and blues. 

SEND children have teacher support, visuals and pre and post tutoring to support their needs. 

Planning 

The Charanga Scheme is delivered though clear and well-presented lesson plans and videos. 

Example of a Year One lesson plan. 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 

 

 

Resources 

There are a range of resources to support the delivery of the Music Curriculum. 

Charanga videos 

A wide variety of instruments 

Key Vocabulary (given to teachers during CPD) 

Monitoring 

Monitoring happens three times in the academic year. It is an opportunity for subject leaders to complete pupil 

and staff questionnaires. Time to check the FFT have been regularly updated. 

Assessment 

Class teachers will fill in assessments using FFT Aspire. Subject leaders will use FFT to assess pupil’s progress. 

Remote Learning 

Where children can learn from home, provision is made for them to learn using Oak Academy. 

 


