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Ethos Statement (from the Instrument of Governance)

“Recognising its historic foundation, the school will preserve and develop its religious
character in accordance with the principles of the Church of England and in partnership with
the Church at parish and diocesan level. The school aims to serve its community by
providing an education of the highest quality within the context of Christian belief and
practice. It encourages an understanding of the meaning and significance of faith, and
promotes the Christian and moral values of love, honesty, forgiveness and respect through
the experience it offers to all its pupils.”

Mission Statement

“To strive for respect, enjoyment and excellence.”
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1. Curriculum aims

Our curriculum aims to:

> Provide a broad and balanced education for all pupils that’s coherently planned and sequenced towards
cumulatively sufficient knowledge for skills and future learning and employment

> Enable pupils to develop knowledge, understand concepts and acquire skills, and be able to choose and
apply these in relevant situations

> Support pupils’ spiritual, moral, social and cultural development

> Promote and celebrate British Values

> Support pupils’ physical development and responsibility for their own health, and enable them to be active
> Promote a positive attitude towards learning

> Ensure equal access to learning for all pupils, with high expectations for every pupil and appropriate levels
of challenge and support

> Equip pupils with the knowledge and cultural capital they need to succeed in life

> Promote the learning and development of our youngest children and ensure they are ready for Key Stage 1

2. Legislation and guidance

This policy reflects the requirements of the National Curriculum programmes of study, which all maintained
schools in England must teach.

It also reflects requirements for inclusion and equality as set out in the Special Educational Needs and Disability
Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related expectations of governing boards
set out in the Department for Education’s Governance Handbook.

In addition, this policy acknowledges the requirements for promoting the learning and development of children
set out in the Early Years Foundation Stage (EYFS) statutory framework.

3. Roles and responsibilities

3.1 The governing board

The governing board will monitor the effectiveness of this policy and hold the headteacher to account for its
implementation.

The governing board will also ensure that:
> A robust framework is in place for setting curriculum priorities and aspirational targets

> Enough teaching time is provided for pupils to cover the National Curriculum and other statutory
requirements

? Proper provision is made for pupils with different abilities and needs, including children with special
educational needs (SEN)

? The school implements the relevant statutory assessment arrangements
? It participates actively in decision-making about the breadth and balance of the curriculum

2 It fulfils its role in processes to disapply pupils from all or part of the National Curriculum, where
appropriate, and in any subsequent appeals


https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/government/publications/governance-handbook
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2

3.2 Head Teacher

The headteacher is responsible for ensuring that this policy is adhered to, and that:

> All required elements of the curriculum, and those subjects which the school chooses to offer, have aims
and objectives which reflect the aims of the school and indicate how the needs of individual pupils will be
met

> The amount of time provided for teaching the required elements of the curriculum is adequate and is
reviewed by the governing board

> Where appropriate, the individual needs of some pupils are met by permanent or temporary disapplication
from all or part of the National Curriculum

> They manage requests to withdraw children from curriculum subjects, where appropriate
> The school’s procedures for assessment meet all legal requirements

> The governing board is fully involved in decision-making processes that relate to the breadth and balance
of the curriculum

> The governing board is advised on whole-school targets in order to make informed decisions

> Proper provision is in place for pupils with different abilities and needs, including children with SEN

3.3 Other staff

Other staff will ensure that the school curriculum is implemented in accordance with this policy.

Deputy Head Teacher — Responsibility For Reading

e lLeading by example, providing inspiration and motivation, and embodying for the pupils, staff,
governors and parents the vision and purpose

e Lead Reading (including Read, Write, Inc) from Nursery to Y6, helping to promote a love of reading
with children, families and staff

e Be a role model for Subject Leadership in terms of ambition, high expectations, keeping up to date
with research, etc. and dedication to improving standards of the teaching and learning of reading

e Track and analyse pupil performance data, paying particular attention to disadvantaged groups such as
those eligible for the pupil premium, with special educational needs, or who speak English as an
additional language

e Alongside subject leaders, plan and implement interventions for those pupils who are not progressing

Working with the staff and pupils:-

e To create and implement the strategic plan and annual school improvement plans, underpinned by
sound financial planning, management and organisation to secure whole school improvement;

e To ensure that policies and practices take account of national, local and school data and inspection and
research findings;

e To monitor, evaluate and review the effects of policies, priorities and performance of the school in
practice, and take appropriate action;

Teaching and Learning

e Be the exemplar of high quality teaching and learning in the school.
In partnership with the Headteacher, assist in:

e Creating and maintaining an environment and code of conduct that promotes and secures good
teaching, effective learning and high standards of achievement, good behaviour and discipline and
which enables teachers to meet the standards set out in the professional development framework.



e Determining, organising, implementing and monitoring the curriculum and its assessment.

e Ensuring that improvements in literacy, numeracy, science and information and communication
technology are priority targets for all pupils, including those with special educational needs.

e Ensuring that pupils develop study skills in order to learn more effectively and with increasing
independence.

e Monitoring and evaluating the quality of teaching and standards of learning and achievement of all
pupils at the school.

e Determining and implementing policies which promote:

o Spiritual, moral, social and cultural development of children within a Christian
context.

o Self-discipline and regard for authority and the law;
o Good conduct and behaviour;

o Positive strategies and programmes for pupils’ support and clear guidance on
exclusions and other disciplinary matters;

Leading and Managing Staff

e Act as a model of professional conduct and presentation, demonstrating high personal standards of
expertise and commitment.

In partnership with the Head Teacher, assist in:

e Maximising the contribution of staff to improve the quality of education provided and the standards
achieved and ensure that constructive working relationships are formed between staff and pupils.

e Planning, allocating, supporting and evaluating work undertaken by groups, teams and individuals.

e Motivating and enabling all staff in the school to carry out their respective roles to the highest standards,
through high quality continuing professional development based on assessment of needs and systematic
monitoring and evaluation.

e Efficient and effective deployment of staff and resources

Assistant Head Teacher — Responsibility for Curriculum

e lLeading by example, providing inspiration and motivation, and embodying for the pupils, staff,
governors and parents the vision and purpose

e Lead Maths (including online learning for Maths) from Nursery to Y6, helping to promote a love of
Maths with children, families and staff

e Be a role model for Subject Leadership in terms of ambition, high expectations, keeping up to date
with research, etc. and dedication to improving standards of the teaching and learning of Maths

Leadership
Under the direction of the headteacher or deputy headteacher:

. Communicate the school’s curriculum vision compellingly and support the headteacher’s strategic
leadership

. Lead by example, focusing on providing excellent education for all pupils
. Build positive relationships with members of the school community

. Keep up to date with developments in education



Modelling best practice for teachers

. Demonstrate excellent performance against parts one and two of the teachers’ standards: teaching and
personal and professional conduct

. Implement strategies and initiatives to share best practice with others in the school, developing
confidence and skills in others

Systems and processes

Under the direction of the headteacher or deputy headteacher:

. Support strategic, curriculum-led financial planning to ensure effective use of budgets and resources

. Support distribution of leadership throughout the school

Assessment

. Alongside the head teacher, lead on the whole-school assessment strategy (FFT), ensuring it is rigorous,

well-evidenced and is easy to communicate to pupils and parents

. Track and analyse pupil performance data, paying particular attention to disadvantaged groups such as
those eligible for the pupil premium, with special educational needs, or who speak English as an additional
language

. Alongside subject leaders, plan and implement interventions for those pupils who are not progressing
. Keep up to date with accepted best practice in the field of assessment, and advising others about this
. Providing training and support for teachers and support staff on administering the assessment system
effectively

Subject Leadership

Subject leaders should have:
e A clear rationale for the curriculum, including the purpose and the key ideas

o Details of the subject offer that supports a broad and balanced education for all pupils that’s coherently
planned and sequenced towards cumulatively sufficient knowledge for skills and future learning

¢ Information about how the subject enable pupils to develop knowledge, understand concepts and acquire
skills, and be able to choose and apply these in relevant situations

e Information about how the subject is planned, delivered and assessed in each phase and Key Stage,
including EYFS (and how the subject is working to the standards set out in the EYFS framework). This
includes what will be taught in each year group, the expected end points for each topic, and how teachers
assess progress within each year group

e A statement on the school's overall effectiveness in teaching the subject, and how the subject performs in
each area of Ofsted's key judgements

Monitoring
An evaluation of the intent, implementation, and impact of lessons
A data summary, including:

o Percentage of pupils achieving their targets

o Percentage of pupils exceeding their targets

o Percentage of pupils not meeting their targets



o Progress for each class or year group

o Progress and achievement of different groups of pupils, including disadvantaged pupils and any groups
of pupils identified as vulnerable

o A plan to implement interventions for those pupils who are not progressing

e Action plans relating to the current areas of focus in the subject and how these relate to the School
Development Plan (SDP)

e Any continuing professional development (CPD) that staff have done during the year in the subject area

e A budget, as well as an overview of the previous year’s expenditure and, if possible, the impact the
spending had on increasing standards

e Evidence of collaborative working with the Governing Board

e Any subject-specific risk assessments

¢ Information on any areas of the subject that are delivered by members of staff who are not teachers
e Planned and sequential cultural capital offer

e How the subject supports pupils’ spiritual, moral, social and cultural development

e How the subject promotes and celebrates British Values

4. Organisation and planning

Context

In order to maintain and improve progress of all pupils including vulnerable pupils, disadvantaged pupils,
PHAPs, Boys, etc, our curriculum has been redesigned to reflect the needs of our community.

o Ever 6 FSM 58%

o SEN with EHCP 2%

o SEN with support 12%
o EAL56%

o Deprivation 0.28

o St Andrews serves the lowest 20% deprived areas in the country. ACORN data indicates that 83% of
our pupils fall in the lowest 2 categories of ‘Financially Stretched’ or ‘Urban Adversity’

Intent
o Respect and Responsibility
o Bringing Learning To Life
o Agspirations

o Love of Language



o Emotional Well-Being

o Resilience

o Valuing our Christian Ethos and Diversity
Implementation
Quality First Teaching:

> Llanguage — a language rich curriculum which sequences and builds vocabulary and meaning within a
knowledge area

» Experience — an engaging curriculum which provides a balanced and coherent sequence of lessons
which develops knowledge and skills incrementally

» Memory — knowledge and skills are taught in blocks to support and enhance experiences, within which
lessons build on previous learning to revisit, recall and embed new knowledge and language

» Personal Development — looks for opportunities to celebrate our diversity, develop resilience and
emotional wellbeing

> Application — learning is embedded through revisiting skills and knowledge through independent
application following distance from learning

Impact
We expect the following outcomes:
» High levels of challenge and support within all subject areas
» Utilisation of pre and post teaching to support learning in all subjects
» Effective balance of formative and summative assessment including quizzes, application, moderation

» Children talk with enthusiasm and engagement about their learning using key vocabulary and subject
knowledge

5. Monitoring arrangements

Governors monitor coverage of National Curriculum subjects and compliance with other statutory
requirements through:

o School Visits
o Meeting with School Council

o Liaising with subject leaders in Standards and Welfare Committee, full Governing Board Meetings

Curriculum leaders monitor the way their subject is taught throughout the school by:
o Data scrutiny
o Book Looks

o Learning Walks



o  Pupils Conferences

o Questionnaires

6. Inclusion

Teachers set high expectations for all pupils. They will use appropriate assessment to set ambitious targets and
plan challenging work for all groups, including:

> More able pupils

> Pupils with low prior attainment

2 Pupils from disadvantaged backgrounds

> Pupils with SEN

2 Pupils with English as an additional language (EAL)

Teachers will plan lessons so that pupils with SEN and/or disabilities can study every National Curriculum
subject, wherever possible, and ensure that there are no barriers to every pupil achieving.

Teachers will also take account of the needs of pupils whose first language is not English. Lessons will be
planned so that teaching opportunities help pupils to develop their English, and to support pupils to take part
in all subjects.

Further information can be found in our statement of equality information and objectives, and in our SEN
policy and information report

6.1 The Equality Act
Children

We do not discriminate against, harass or victimise a pupil or potential pupil:

In relation to admissions

In the way we provide education for pupils

In the way we provide pupils access to any benefit, facility or service

By excluding a pupil or subjecting them to any other detriment
Parents

In some circumstances, a school is regarded as a 'service provider' under part 3 of the Act, so we have a duty to
make accommodations for the parents of pupils if those parents had a disability. For example, if a parent is
deaf, the school would have a duty to provide a sign language interpreter for parents' evenings, so the deaf
parent can participate as fully as parents who aren't deaf.

6.2 SEND regulations 2014
Reasonable adjustments
The Equality Act and SEN regulations require St Andrews to make 'reasonable adjustments.' For example, staff

may have to change the way we do something or even make changes to the physical environment to make
sure a person with a disability can benefit equally from your services as someone without that disability.



7. Other Policies

This policy links to the following policies and procedures:
> EYFS policy
> Assessment policy
> SEN policy and information report
> Equality information and objectives

> Relationships and Sex Education



Subject Leader Curriculum Appendices

e EYFS

e Reading
e Writing
e Maths

e Science

e Computing
e RE

e History

o Geography

e PE

e French
o Art

e DT

e PSHE

e Music



EYFS

Our work in EYFS is the foundation for learning in all areas of the curriculum. It is highly valued and celebrated.
Teaching and learning in EYFS reflects the wider school vision, approach to curriculum design and focus on
outcomes.

EYFS Intent

Our intent is our curriculum, our plan and what we are going to teach. It is a balance between child initiated and
adult led. It is a hybrid educational approach which brings together the best methodologies with carefully planned
continuous provision and an enabling environment (both indoors and outdoors) that evolves to meet the needs of
our cohort.

Our long term plan focuses on ‘Development Matters’ and is the essential introduction to a wider curriculum. EYFS
staff meet with subject leaders as part of planning and monitoring to ensure that our children make the best start
to their learning journeys as readers, writers, scientists, historians, artists etc.

W

EYFS Implementation

Our pedagogy is what we do, how we teach and how we present our curriculum. It is what we do in the ‘every
day’, making the most of learning in the moment, to ensure that children make progress. We use communication
friendly resources in an enabling environment. We set challenges to create invitations and interactions within play.

EYFS Impact

We constantly assess teaching and learning, ensuring that we make a difference through observations, formative
and summative assessments, next steps discussions and building on children’s interests. The children make good
progress from their starting points.



Reading

e Teaching and Learning/Rationale

To develop children as readers we aim to instil a love of reading from an early age. As well as being able to
decode texts, we want children to develop a life-long love of reading and of all forms of literature. To this end
there are a number of initiatives to encourage pupils to read and enjoy books, poetry and drama. These
include:

. DEAR (Drop Everything And Read) time in class or assembly in each week — all members of class including staff to read their
own books for 20 minutes (it is essential that children see staff as engaged readers)

. Children listen to a class novel at the end of most days

e Access to a wealth of books via the school library

. Reading assemblies

. Termly author visits

e  Termly library visits

e Whole school reading displays

e  Year 6 take part in a yearly Shakespeare festival

. Use of classic texts in lessons

. Reading champion trophy awarded each month

Children are introduced to multi-sensory phonics in Nursery via the Letters and Sounds programme, then
moved onto Read Write Inc as soon as they are ready, usually by the summer term of their first year in
Nursery. This is the main phonics programme used at St Andrew’s to teach early reading skills and it is
followed with fidelity. Lessons take place five days a week and last an hour each. Children are introduced to
all 44 of the main sounds in English in isolation and in words. They are assessed weekly by staff and once
every 8 weeks by the Read Write Inc leader. These assessments are used to stream the children so that they are
working in small groups with others of similar ability. Children continue to access Read Write Inc until they are
fluent readers who can recognize all the main sounds in their reading. Therefore a small number of pupils in
Key Stage 2 will still use Read Write Inc.

Guided Reading is introduced in the summer term in Reception and takes place every day in Key Stage 1, as
well as for struggling readers in Key Stage 2. Lessons last half an hour. Children are grouped by ability
according to teacher assessments carried out each term. They read a range of fiction and non-fiction texts,
usually completing a written activity at the end of each one. As children’s reading skills develop this will take
the form of a comprehension, but for less confident readers it will be a sequencing or cloze procedure activity.

Reciprocal Reading is introduced in Key Stage 1 to those children who have completed the Read Write Inc
programme of work. It then replaces Guided Reading in Key Stage 2. It teaches the following specific reading
skills: summarising; predicting; enquiring; clarifying; extending; reviewing. Each fortnight children are
introduced to a different high quality text which might be an extract from a fiction or non-fiction book, a poem
or a song. They pick out and work out the meanings of unfamiliar words (clarifying), before summarising what
the text is about, predicting what could happen next, extending the text by thinking of alternative scenarios,
answering a range of literal and inference questions (enquiring) and reviewing the text. Lessons take place four
times a week and last half an hour each. The texts used should be beyond the reading ability of the majority of
the class. The clarifying activity is particularly important as this should be used to develop children’s
vocabulary (see below). In Reciprocal Reading, children should be introduced to a rich and varied vocabulary
which they can then apply through speaking and writing.

e Examples

Knowledge and skills are taught on an ongoing process in every year group. An example of these from Year 3
would be:

KEY CONCEPTS KEY SKILLS
WORD READING WORD READING
e  Read aloud and understand the meaning of new words e Read further exception words noting their unusual
from the application of their growing knowledge of roots correspondences between spelling and sound and where
words, prefixes and suffixes (English Appendix 1) they occur in the word




COMPREHENSION

. Read for a range of purposes
e Check that text makes sense to them, discussing their

understanding and explaining the meanings of words °

from the context

. Ask questions to improve their understanding of the text *

. Summarise the main ideas

e  Draw inferences e.g. inferring a character’s feelings, ®

thoughts, motives from their actions, using evidence
®  Make implied prediction

COMPREHENSION

Listen to and discuss a wide range of fiction, poetry,
plays, non-fiction, reference and text books

Read books that are structured in different ways

Use dictionaries to check the meaning of words
Retell stories orally (including fairy stories, myths and

legends)

Identify themes and conventions in a wide range of

stories

Prepare poems and play scripts to read aloud and
perform showing intonation, tone, volume, action
Discuss words and phrases that capture the reader’s

interest

Identify main ideas from more than one paragraph
Identify how language, structure, presentation contribute

to meaning

Retrieve and record information from non-fiction
Participate in discussions about books that they read and have been
read to them,

e Cultural Capital

ultural ital Offer
Autumn Spring [ Summer
Whole School * Library Visits
* Author visit
* Remembrance events
* Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
+  Visits to 5t Andrews Church
* French Celebration Days: 1| November — All Saints’ Day, 20% March 22 French Language Day, 14* July 22 Bastille
Day
. + Enterprise Week + Sports Day
e  Christmas Plays & Celebrations + RHS Bridgewater *  Careers Week/Aspirations
*« Harvest + World Book Day
* Black History Month * Sports Week
s  Poetry Week s PE Week 212 March
*  Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm wvisit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Eecles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Yé Lledr Hall Residential Coding Shakespeare Festival

e SMSC & British Values

Texts chosen should develop children’s spiritual, moral, social and cultural development as well as promoting
British values. They should also incorporate BAME authors and others from a range of backgrounds.

Our reading curriculum provides many further opportunities to promote pupils’ spiritual, moral, social and
cultural development and British values.

Spiritual

Our children are encouraged to understand and engage with their feelings and values through the use of the
texts read. Through discussion, they are shown how we can develop empathy for characters and can reflect on
their own life and lives of others using a range of non-fiction texts including diaries, letters, biographies and




autobiographies. There are many opportunities to extract meaning beyond literal ideas through the use of
challenging texts in Reciprocal Reading lessons.

Moral

Through the use of a wide range of fiction and non-fiction texts including poetry and songs, our children can
explore the motives and behaviours of both real and fictitious characters. They engage in discussions about their
thoughts and opinions on the texts read.

Social

Reading lessons promote cooperation and teamwork by being able to work in pairs and groups, contributing
to discussions, listening to others and learning how to debate. Our pupils are often exposed to real issues
through their reading about the world outside school. They explore current influences on spoken language and
consider the vocabulary and grammar of Standard English and varying dialects.

Cultural

Our reading curriculum uses texts set in a range of settings and cultures. Because of this, our children are
encouraged to empathise with the feelings and experiences of others who may have completely different life
experiences to them. Furthermore, our pupils can explore the similarities and differences within these settings.
We also use texts that represent our strong literary heritage.

British Values
The Law and Democracy

Reading at all levels provides opportunities for discussions which focus on both democracy and the rule of law.
Texts can be chosen for their opportunities to allow students to explore the issue of rule of law and equally
they can be chosen to refer to issues around democracy. Children are introduced to a range of texts which can
be analysed for persuasive language and jargon. Television, social media including blogs and radio reports can
be analysed to show how language are used to manipulate the reader, viewer or listener. This will support
children in developing a critical analysis all forms of media and to build resilience.

Individual liberty

Children can explore individual liberty through a study of texts, audio and video. Reading gives numerous
opportunities to explore individual liberty as a concept and as part of British values. Texts used provide
opportunities to refer to individual liberty as part of making right or wrong choices.

Rule of Law

Texts can be chosen which will give children a chance to explore the rule of law. This may be through studying
written, audio or visual materials in which individuals choose to behave within or outside the law or it may be
about the impact of laws. Class or one to one discussions can give the opportunity to explore the rule of law
within the UK, for instance, as part of Parliament Week.

Democracy

The process of facilitating classroom debates can be used to link to democracy as they should allow all opinions
to be heard in a respectful way. This will reinforce the concept of democracy. Use of a wide range of texts
present opportunities to discuss topics which relate to democracy.

Tolerance and mutual respect

In reading there are frequently opportunities to discuss tolerance and mutual respect through discussions and
the choice of materials which are studied, for example during Black History Month. Good working relationships
in the classroom are based on mutual respect and tolerance.

e Inclusion

At St Andrew’s it is important that all children have access to and experience of the curriculum year group
content they are in. To ensure that SEND children make expected progress in reading, year group teachers meet



with the Headteacher, SENDCO and support staff at different points throughout the year to determine whether
personalised targets and outcomes within the learning stage of the child is being met.

All children are formatively assessed throughout teaching to determine whether they require pre or post
teaching as a supplement to the lesson. Regular phonics assessments every eight weeks track pupil progress and
highlight those pupils who need support. These are then targeted by teachers and teaching assistants for regular
tutoring sessions each week. Struggling readers in Key Stage 2 are also targeted for weekly Guided Reading
sessions in order to develop their comprehension skills.

e Planning

Staff teaching Read Write Inc follow exemplar daily plans. These should be followed with fidelity in order to
accelerate progress. Staff in Key Stage 2 submit half termly plans for Reciprocal Reading to the reading leader.

e Resources

School Library/Class Library
School Library Service
Guided Reading Sets

Home Reading Sets

Full set of Read Write Inc resources including reading books, sound charts, sound cards, word cards, planning
guides and access to online resources (https://www.oxfordowl.co.uk/)

Accelerated Reader https://ukhosted53.renlearn.co.uk/1894601/

MyON https://www.myon.co.uk/login/

e Learning Environment

All classes have a reading corner which should be welcoming, vibrant and stocked with high quality books and
magazines which are regularly checked and updated by the class teacher.

e Monitoring

Monitoring is carried out every half-term by the reading leader. This involves lesson observations, work
scrutiny including checking of reading records, pupil and staff questionnaires and termly monitoring of data.
Use of and achievement in Accelerated Reader and MyON are monitored weekly.

e Assessment

Reading is assessed at the end of term via NFER tests in Key Stage 1 and Key Stage 2, except Year 1 who use the
Pira assessments. Accelerated Reader is also used to track pupils’ attainment, progress and set appropriate
targets and ‘difficulty’ level of books.

e Remote Learning

During remote learning pupils should continue to access and use Accelerated Reader, MyON and, if applicable,
Read Write Inc online. This is monitored by class teachers and the reading leader.


https://www.oxfordowl.co.uk/
https://ukhosted53.renlearn.co.uk/1894601/
https://www.myon.co.uk/login/

e Teaching and Learning/Rationale

To develop our children as writers we:

Writing

* treat children as writers, from the earliest stage, who have ideas that they will want to communicate, building

on writing skills they have acquired and their knowledge of print from their environment.

* provide experiences where the children can acquire confidence and a positive attitude to writing.

* develop and sustain writing skills by providing opportunities for children to write for a range of purposes and

audiences.

* use a range of strategies including guided writing and shared writing sessions to model writing skills, teaching
children how to compose, edit and improve their writing.

* teach children to become critical readers of their own writing by using self-evaluation and checking their
work independently for meaning, accuracy and intended impact on the reader.

* teach grammar, punctuation, spelling and handwriting in the context of children’s own writing, as well as
through discrete lessons.

* teach children to develop their ability to organise and present imaginative and/or factual writing and poetry

in different ways.

* teach strategies for spelling to enable children to become confident and competent spellers.

e Planning

St Andrew’s has developed its own curriculum taken directly from the National Curriculum. This sets out the
genres and learning objectives in relation to spelling, punctuation and grammar, which each year group should
cover. It also identifies the ‘essential” knowledge, skills and understanding which have to be well embedded for
pupils to make progress. This knowledge and key skills are planned in order to be sequential and cumulative,
so that children get the opportunity to learn, independently apply, embed and master them.

Class teachers then allocate genres, skills etc to a termly plan, utilising opportunities to write cross curricularly as

much as possible.

BASELINE AUTUMN SPRING SUMMER
Nursery Distinguishes Makes up stories, Sometimes gives Shows interest in
between the play scenarios, and | meaning to their letters on a
different marks they | drawings in drawings and keyboard,
make response to paintings Emergent mark
En).o.ys drawing and experiences ’ Ascribes meanings making with some
writing on paper, Imitates adults . letter shapes
-, . to signs, symbols o
on screen and on writing with . Write initial, and
different textures emergent writing and.words in the more, letters of their
Attempts to write | €nvironment name
their own name
and words
emergently
Reception Attempt to write Uses some print Form all letters of Write recognisable

their name in a way
that they or others
can recognise.

Discuss the marks
they make, e.g. “this
is a car”.

and letter
knowledge in early
writing. For
example: writing a
pretend shopping
list that starts at the
top of the page;

the alphabet.

Write VC/CVC
words that can be
read by themselves
or others.

Spell words by

letters, most of
which are correctly
formed;

Spell words by
identifying sounds in
them and
representing the




Enjoys drawing
freely.

Hear and says the
first sound in a
word when you say
the word

write ‘m’ for
mummy

Hear and says the
first sound in a
word when you
say the word and
be able to sign the
letter

Write their name
with correct
formation.

Begins to form
more set 1 letters
recognisably.

Segment CVC
words orally.

Write the initial
and middle sounds
for a CVC word.

identifying the
sounds and then
writing the sound
with letter/s.

sounds with a letter
or letters;

Write simple phrases
and sentences that
can be read by
others.

Attempts to use
some common
irregular words
within their writing.

Re-read what they
have written to
check that it makes
sense.

Form all letters
correctly, with clear
ascenders and
descenders.

Write short
sentences with
words with known
letter-sound
correspondences
using finger spaces
and attempting to
use a full stop.

Starts to build more
stamina and
attempts to write
more than one
sentence

Year 1

Attempts to use
some common
irregular words
within their writing.

Re-read what they
have written to
check that it makes
sense.

Form all letters
correctly, with clear
ascenders and
descenders.

Write short
sentences with
words with known
letter-sound
correspondences
using finger spaces
and attempting to

Plan sentences
before writing by
counting out words
and using
punctuation

mimes.

HOLD A
SENTENCE

Repeat a sentence
orally several
times. Read the
sentence as it is
modelled to them
by an adult.

Write out sentence
independently.

BUILD A
SENTENCE

Plan a sentence

As AUTUMN and:
COMPOSITION

Use Read Write Inc
resources as
prompts to write an
extended piece of
work, checking
writing after each
sentence.

Extend sentences by
using AND as a
connective.

As SPRING and:

Write questions and
exclamations using
correct punctuation.




use a full stop.

Starts to build more
stamina and
attempts to write
more than one
sentence

from a brief
starting point e.g.
The sky was dark; |
was feeling ill; The
cat ran past. Extend
the sentence using

own ideas for
vocabulary.
Attempt own
spellings by
applying phonics.
Use a wordbank
for irregular words.

The process by which this writing is taught is based on the 3 Is (Immersion, Imitation, Invention) ‘Books as
Hooks’ and incorporates some Pie Corbett strategies such as learning texts or parts of a text by heart and story
mapping. Speaking, listening, drama and poetry are also key elements; if a child cannot say a sentence, they
can’t write it. Digital literacy is also included in the children’s learning experience whenever possible. Grammar,
Spelling and punctuation are taught within and alongside writing techniques demonstrating what children have
learned with opportunities to write with distance from learning.
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e Cultural Capital

ultural Capital Offer
Autumn Spring [ Summer
Whole School o Library Visits
e Author visit
¢ Remembrance events
Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
Visits to St Andrews Church
o French Celebration Days: 1 November — All Saints’ Day, 200 March 22 French Language Day, 14 July 22 Bastille
Day

¢ Panto s Enterprise Week s Sports Day
o Christmas Plays & Celebrations «  RHS Bridgewater o Careers Week/Aspirations
* Harvest = World Bock Day
o Black History Month < Sports Week
s Poetry Week s PE Week 21% March
o Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woeds
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Egcles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit QOrdsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Yé Lledr Hall Residential Coding Shakespeare Festival

e SMSC

Our writing curriculum provides countless opportunities to promote pupils’ spiritual, moral, social and cultural
development.

Spiritual

Our children are encouraged to understand and engage with their feelings and values through the use of the
texts studied. Through drama and role play, they are shown how we can develop empathy for characters and
can reflect on their own life and lives of others using diaries, letters, biographies and autobiographies. There are
opportunities to extract meaning beyond literal ideas, including hidden meaning in poetry and drama.

Moral

Through a range of fiction and non-fiction stimuli used for their writing, our children at can explore the
motives and behaviours of both real and fictitious characters. They engage in discussions about their thoughts
and opinions which they may then use in their independent writing.

Social

English lessons promote cooperation and teamwork by being able to work in groups, contributing to
discussions, listening to others and learning how to debate. Our pupils are often exposed to real issues in
English about the world outside school. They explore current influences on spoken language and consider the
vocabulary and grammar of Standard English and varying dialects.

Cultural

Our English curriculum uses texts set in a range of settings and cultures. Because of this, our children are
encouraged to empathise with the feelings and experiences of others who may have completely different life
experiences to them. Furthermore, our pupils can explore the similarities and differences within these settings.
We also use texts that represent our strong literary heritage.

British Values
The Law and Democracy

English at all levels provides opportunities for discussions which focus on both democracy and the rule of law.
Texts can be chosen for their opportunities to allow students to explore the issue of rule of law and equally
they can be chosen to refer to issues around democracy. Children are introduced to a range of texts and types
of writing. This could include media articles referring to aspects of the democratic process such as members of
the public making a peaceful protest including petitions and letter writing to local politicians. Texts could be
analysed for persuasive language. Television, social media including blogs and radio reports can be analysed to
show how persuasive techniques and language are used to present or manipulate the reader, viewer or listener.
This will support children in developing a critical analysis all forms of media and to build resilience.

Individual liberty



Children can explore individual liberty through a study of texts, audio and video. English gives numerous
opportunities to explore individual liberty as a concept and as part of British values. Children can also explore
individual freedom by discussing their options after completing their courses. This provides an opportunity to
refer to individual liberty to make choices in terms of progressing in education or future careers.

Rule of Law

Texts can be chosen which will give children a chance to explore the rule of law. This may be through studying
written, audio or visual materials in which individuals choose to behave within or outside the law or it may be
about the impact of laws. Class or one to one discussions can give the opportunity to explore the rule of law
within the UK, for instance, as part of Parliament Week.

Democracy

The process of facilitating classroom debates can be used to link to democracy as they should allow all opinions
to be heard in a respectful way. This will reinforce the concept of democracy. Both texts, audio or videos,
written tasks and discussions which take place all present opportunities to discuss or write about topics which
relate to democracy.

Tolerance and mutual respect

In English there are frequently opportunities to discuss tolerance and mutual respect through discussions and the
choice of materials which are studied, for example during Black History Month. Good working relationships in
the classroom are based on mutual respect and tolerance.

e Inclusion

The focus is on variation (rather than differentiation) focussing on how each pupil can access the curriculum at
an age appropriate level, removing barriers for individuals. Strategies include pre teaching in e.g. vocabulary
pupils will need to know before they can access the lesson. SENDCO meets with class teachers around individual
targets for each pupil. As mentioned above, resources etc. reflect the community that we serve and do not
include any materials that contain stereotypes.

e Learning Environment

Each English Working Wall will have effective examples and models of writing, including key vocabulary and
aide memoirs. Each classroom has a Writing Washing Line which an example of good writing from each
member of the class. In addition, in the hall there is a Star Writer display where a child’s work from each class is
celebrated, changing half termly.

e Resources

Staff use texts from the St Andrews Literacy Spine which encompasses a range of fiction, non-fiction, poetry etc
from a wide range of male and female authors from all over the world, alive or dead. Texts are available in the
school library, in classrooms, available digitally or as part of class sets that St Andrews has purchased or
borrowed from the Schools Library Service. No Nonsense Grammar, Punctuation and Spelling supports the
teaching of specific skills.

e Monitoring

Following the monitoring calendar, Writing is monitored termly — lesson drop ins, children’s work,
environment, pupil interviews, data analysis. Feedback is given to individual teachers as appropriate and key
headlines are fed back to SLT. Following assessment weeks, there are opportunities for staff to moderate
writing from another class. Mrs Bladen-Kay (Writing Lead) also takes part in moderation. St Andrews also takes
part in cluster moderation.

e Assessment

Teachers assess each child using the end points (writing with distance from learning) and record the results on
FFT at least termly. The subject leader and class teachers analyse the data, and address any gaps or plan catch
up sessions accordingly. This data analysis is shared with Governors as part of the head teacher’s report.

e Remote Learning




This is mainly done through a cross curricular approach, using online learning platforms like Oak Academy and
BBC Bitesize. Children are asked to write daily. Children are also asked to learn spellings and complete

punctuation and grammar activities. These sessions are identified on the Remote Learning timetables available
on class pages on our website.



Maths
Rationale

Upon conducting a subject audit in 2019 it was determined that the key areas for developing learning in Maths
were reasoning, language and fluency. As a result, it was evident that the school needed a more robust and
sequential approach to teaching Maths. The subject lead used a hybrid of Maths No Problem and development
from the Teaching for Mastery scheme with the NCETM to develop a curriculum which discretely met the key
objectives for learning from EYFS to Year 6.

Currently, the St Andrew’s Maths curriculum is designed to ensure that all strands of Mathematics are taught in
depth, reviewed and secured across more than one opportunity in the year. The strands of Maths and key
language and fluency in skills taught are built upon throughout the terms in the year, and across the year
groups, thus ensuring that by the end of the Key Stage children are able to securely recall prior learning, apply
learned skills and able to confidently explore new Maths.

To support this, all teachers including EYFS, have a yearly and termly plan which demonstrates the order and
sequence of learning with clear links between the strands (including an additional Multiplication plan). This is
partnered with a lesson structure which has been determined with all members of teaching staff so that all
lessons have a recognised and clearly structured lesson journey followed from Year 1 — 6.

In order for children to make progress towards the expected outcomes for their year group and End of Key
Stage clear end points for the subject are determined in the school curriculum map (drawing on the ready To
Progress documentation and National Curriculum)

Examples

How knowledge and skills are taught sequentially, cumulatively within a unit of work with opportunities to
apply and embed with distance from learning, enabling future learning. End points
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Teaching and Learning

Quality First Teaching and learning in Maths is maintained through a range of supporting strategies:

CPA Approach - In all year groups at the start of a new concept and lesson, children are encouraged to use the
C-P-A approach. This concrete — abstract — pictoral approach to learning ensures that children understand the
methods and processes occurring to a number before applying the concept in a more formal method.

Fluency — Each day, each class have dedicated sessions within the lesson time to review fluency. The lesson plan
for St Andrew’s ensures that in the journey of a lesson, children review and secure previous strategies, number



sense and application. This supports further application and acquisition of knowledge — thus developing
fluency.

Questioning — Teachers are expected to teach using a range of closed and open questions. During lessons there
should be opportunities for children to explore a mathematical idea through open questions (with some
scaffolded answer stems) and answer certain strategies with closed answer.

Language — As part of our curriculum vision, language is a huge area of support and development in the school.
Therefore each year group has a specific set of vocabulary which should be taught throughout the year. The
language which is taught will suit the lesson unit and will be displayed on the working wall as they are
experienced. Teachers are expected to use a range of language within the same concept e.g. subtraction — less,
fewer, decrease, shorten, take away, subtract. In doing so, children will become more fluent in the language
and understand it in different contexts.

Cultural Capital

ultural Capital Offer
Autumn Spring [ Summer
Whole Scheool e Library Visits
s Author visit
* Remembrance events
s Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
s Visits to St Andrews Church
s French Celebration Days: 1 November — All Saints’ Day, 20 March 22 French Language Day, 14t July 22 Bastille
Day
. » Enterprise Week e Sports Day
s Christmas Plays & Celebrations * RHS Bridgewater s Careers Week/Aspirations
e Harvest * World Book Day
¢ Black History Month +  Sports Week
+  Poetry Week *  PE Week 21= March
s Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Eccles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple wisit Qrdsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Yé Lledr Hall Residential Coding Shakespeare Festival

SMSC & British Values

Each year group have looked at the different strands of Maths and developed a grid onto which key areas of
the school spiritual, moral, social and cultural development are represented:

Maths — Year 3
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Inclusion

At St Andrew’s it is important that all children have access and experience of the curriculum year group content
they are in. To ensure that SEND children make the expected and good progress in Maths, year group teachers
meet with the Headteacher, SENDCO and support staff at different points throughout the year to determine
whether personalised targets and outcomes within the learning stage of the child is being met.



All children are formatively assessed throughout teaching points to determine if they require pre or post teaching
in supplement of the lesson. This intervention serves to then support variation of tasks within the lesson and
inform where children may need further scaffold or challenge.

Learning Environment

During learning walks, all classrooms in St Andrew’s have a ‘working wall’ which is changed to suit the concept
being taught during the week. There should be evidence of language relating to the concept being taught,
modelled examples from the teacher, examples of challenge and scaffolding materials. The working walls should
also have reference to place value fluency and how these skills can be applied to new reasoning questions. The
learning environment should be bright, busy and calm where children have access to (and are using) a range of
concrete and abstract resources. Language within the lesson should apply directly to the vocabulary expectations
for the subject and should explore a concept through challenging and engaging questions.

Monitoring

As Maths is a core subject, it is scrutinised at a whole school and class level through completion of monitoring
data. Monitoring is completed as per the monitoring calendar. During this time, subject leaders will use their
action plan priorities (taken from the School Development Plan and previous monitoring) as a focus for the
monitoring visit. Subject leaders for Maths will look to see that working walls, books, planning and teaching is
developed to be at least Good. There is an expectation that there is consistency in teaching across the school.
These findings are collated in monitoring documents and findings shared with staff.

Whele Sehool and P S ry (Mareh 2021) Hon _ Please share these with staff and review your action plan
_ Strengths Developments
Orange = Spring 2020 % Staff are following the planning format Some working walls are not changed
Being taught consistently Not up to date language used

Positive view of Maths from children Books have & lot of worksheets in them

Reading Writing SPAG Maths Science Linking concepts within lessons Need more jotting of methods and concepts
Marking is supportive and pushes children Children need to respond to marking
Books are clearly valued More concrete resources need to be used

N ‘- - Lesson time is dedicated to short step progress
Data for online platforms is good — TTRS / Mathletics
o ‘- - Maths homework is up and running
Key areas to add to action plan (both to celebrate and develop) :
a1 30 a
Year 1 - o 61 .
88 92 1. There needs to be more language in classes and lessons
‘I?ar 2 = = - - - 2. Working walls uead to be updated weekly
Combined 22% > 3. More variation within the lessons
i 66 55 55 75 59
33 40 66 50 71 Are there any CPD / Resources needed for this subject?
Year3
67 63 60 70 74
I o 71 o1 > AW to lead staff meeting on variation and resources. Staff to understand they can record evidence in different ways to show
Yeard o s o - . exploration of a concept.
52 61 65 52 78
Year5 > o > - 7 Would you change the grading of your subject after this moenitoring session? Why?
e 53 46 53 20 78 Yes — requires improvement.
Combined > = = = o
oo Focus for next monitoring session :

Assessment in Mathematics is conducted through many forms. Each half term (at three points) to determine
fluency and application of calculation methods and some mathematical concepts, all children complete Do |
Know My Number Facts tests (DIKMNF). These have variation in complexity and have three versions within a
level which are completed, tracked and analysed by class teachers and support staff to identify areas of
development for the whole class and target children.

Each term children complete formal testing (Year 1 — 5 complete Nfer testing and Year 6 SATs) these are again
collated and gap analysis completed for areas of development and progress within the cohort. Alongside this
data, in pupil progress meetings all teaching staff for the year group meet with SLT to determine key children in
the cohort whom need specific support. Teachers then determine and plan the support plans for these
interventions which take place every day.

Day to day marking also informs which children may benefit from pre or post teaching to assess areas of
common misconception or accelerated progress. In books children will be given an extension or challenge
which is varied to suit the level of support needed.

Remote Learning

As with all subjects at St Andrews, remote learning is planned alongside the in school content. This means that
children working at home are accessing the same content and structure of lessons as those working in school.
This should result in children returning to school at the same point of learning. To do so, there are online
platforms used : Mathletics (to apply and support practise of Mathematical skills) White Rose (online video and



presentation resources to support understanding) and TimesTable RockStars. These online platforms should be
used alongside in class lesson planning variation.



Science
e Rationale

At St Andrew’s our vision is to enable our children to explore their natural curiosity of our world safely and
with confidence. We believe that, through a practical and knowledge rich curriculum, our children will develop
the scientific skills and understanding whilst promoting the experience of exploring and investigating scientific
phenomena, in a range of contexts, to ensure a continually evolving knowledge and understanding of the
world around them. Our children will be encouraged to ask questions, take risks, experiment, reflect, make and
learn from mistakes, in a safe environment; whereby they acquire and apply core skills which equip them for an
ever-changing world. Through these experiences, we believe our children will develop a life-long love of
learning whereby they are confident in all new experiences that they meet.

To enable this learning to take place the Science curriculum is planned so there is a revisit of both skills and
knowledge throughout the primary phase. Children build upon their previous knowledge and understanding
whilst covering the expected learning from the National Curriculum.

Whole School Overview

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Animals Everyday Seasonal Plants
including materials Changes
humans
Year 2 Habitats Everyday Animals Plants Living
materials including things and
humans their
habitats
Year 3 Animals Light Rocks and | Forces and | Plants
including soils magnets
humans
Year 4 Electricity States of Sound Living Animals Living thing
matter things and including and their
their humans habitats
habitats
Year 5 Forces Earth and Properties and changes of | Living Animals
Space materials things and and
their humans
habitats
Year 6 Electricity Light Living Evolution Animals
things and and including
their inheritance | humans
habitats
Examples

The curriculum is broken down into knowledge and skills that are taught through the long term plans.

Knowledge organisers and quizzes are used for each topic in each year group. The children then complete the
knowledge organisers at the end of each topic which enables teachers to assess their understanding. Distance
learning and homework allow the children to embed their understanding.

Example of a knowledge organiser



Year 5 Aunfummn 2 Science Enowledge Organiser

W 4

Examples of forces in action:

t orces

Gears or cogs can be

Levers can be used to

change the

PULL PUSH _ ﬂ A
Key Vocabula[y s }T’,‘,’T‘:( . cyclist’s
- driving f ?7
Word Definition )
PR ST
A resistance ~—— —— —
resistance hre forms of [ | [ |is sometimes
Force helpful and sometimes unhelpful. For example,—___]is helpful as it stops
the skydiver hitting the ground at high speed [ lon a bike chain can make
Friction the bike harder to pedal so it is unhelpful.
Forces [ Pulteys | Gears/Cog
Sears |
start to move
Gravity
Levers | P AN
% move Pulleys_con be_used to
Mass ; faster 25
Pull force
Pulleys ~~ move more slowly
Push force
Who is Isaac Newton?
Water
resistance
Bouyancy

Example of a quiz

Fale
5 = iser — Forces
Chusstion 1 What & grawity? Start of unit | End of unit
A path 1T
oy t:'m__::lwt“ orE Chuastion & what iz 2 Tever? Hart of unit | End of unit
= - a simple mechanism wed to move 2 heavy load
T TR T IR e
a2 mechantm on a tyre
something that uses rope
Cestion =t Tice two foroes Htart of unit | End of unit
h
::‘" Cwestion - What s air resieancs? Htart of unit | End of unit
Jarca Feelps things to fall
Fat a mechanism on 2 Bike
Chuestion 22 Which Foree happens in wiater? Hart of unif | End of unit aets agains gravy on Fallmg chjects
Slr resisance Cheestion 5 What is mass? Start of unit | End of unit
water reqstance “wrelght of an chject
iricticn Tength of an cbjedt
the distance of an journey
Cuestion 4: Whnat & the name of a tocthed whesl Htart of unit | End of unit
that changpes the ;paed?
gear Write about Isaac Newton
Gil=
Teper
pulley
Cestion Z: What is the definion of 2 pulley? Htart of unit | End of unit
it can join two things topether

it iz in an eleciric cirost

ed in paAmming

can be wed bo raie heawy weights




e Teaching and Learning

At St Andrew’s there is a mixture of knowledge based and skill based lessons. The children need to explore the
scientific concepts with freedom, so exploration is encouraged. Science investigations and experiments are a key
strand within Science and staff are encouraged to include these elements as much as possible (from making
simple observations to designing, completing and evaluating experiments) as a minimum of twice a half term.
Resources used include teacher made PowerPoints and slides, videos, worksheets, chrome books and ipads for
research and specific scientific equipment. The teachers create a positive attitude to science learning within their
classrooms and have high expectations of all children. The learning is planned thoroughly using the planning
pro-formas mentioned below. Working scientifically skills are embedded within the lessons. Progression is
ensured by building upon the learning and skill development of previous years. Teachers model how to use
equipment and how to carry out investigations.

e Cultural Capital

ultural ital Offer
Autumn Spring [ Summer
Whole School o Library Visits
*  Author visit
* Remembrance events
* Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
* Visits to St Andrews Church
s French Celebration Days: | November — All Saints’ Day, 20% March 22 French Language Day, 14t July 22 Bastille
Day
. + Enterprise Week * Sports Day
e Christmas Plays & Celebrations + RHS Bridgewater +  Careers Week/Aspirations
* Harvest + World Book Day
* Black History Month + Sports Week
* Poetry Week * PE Week 212 March
» Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Fecles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y6 Lledr Hall Residential Coding Shakespeare Festival

e SMSC & British Values

The pupils’ spiritual, moral, social and cultural development are included along with British Values learning in
the Long Term Plans for each topic.

Science - Yr 2

Honesty Love Forgiveness Respect Cultural Capital Opportunities
Giving opinions Caring for the Forgiving others Understanding Earth Week
environment who may have difference of »
. » different scientific | opinions Farm visits
Caring for living beliefs to our own .
creatures Understanding that Seaside visits
we share this planet -
Looking after with other creatures Zoo visits
yourself and that we have a
duty to care for them
A Love Of Aspirations Bringing Learning Emotional Well-Being Resilience Valuing our Respect and Responsibility
Language To Life Diversity
Love of different How nutrition can Applying phonics How to clean up after ourselves
see key skills Sciences, Job Hands on learning - have a positive effect . Understanding . .
below potentials JDesi q on mood APPIE":Q . how scientist Caring for living creatures
(botanist, Art/Design an VXS el 0 are from all . )
Understanding Technology different Understand which foods provide us

an using the key

nutritionist etc.)

over the world.

with the fuel we need to live a healthy




scientific Creative writing contexts lifestyle

vocabulary
Independent Looking after plants to ensure they
Enquires have what they need to grow

Relevant contexts
for learning

e Inclusion

At St Andrew’s it is important that all children have access and experience of the curriculum learning content
they are in. To ensure that SEND children make expected progress year group teachers meet with the head
teacher, SENDCO and support staff at different points throughout the year to determine whether personalised
targets and outcomes within the learning stage of the child are being met.

All children are formatively assessed throughout teaching points to determine if they require pre or post teaching
and supplement of the lesson. This intervention serves to then support variation of tasks within the lesson and
inform whether children need further scaffold or challenge.

Children with any support needs are identified and planned for so that they can access the full curriculum.

e Planning

The long term plans include all the key learning and skills that need to be covered sequentially throughout the
year. Teachers then use these to complete their own personalised medium term plan for the class.

Example of a long term plan

What will they learn? In what order?
Key Concepts Key skills Autumn Spring Summer End points
Sel/1.1 asking simple Explore the world around Animals Including Humans Everyday Materials Seasonal Changes Autumn:
questions and recognising them and raise their own 5¢1/2.2d identify. name. 5¢1/3 1a distinguish 5¢1/4.1a observe changes Animals Including Humans
that they can be answered | questions. They should draw and label the basic between an object and the | across the 4 seasons Can play and lead 'Simon
in dif ferent ways experience different types | parts of the human body material from which it is says'.
of scientific enquiries, and say which part of the made Sc1/4.1b observe and During PE lessons, can
5¢1/1.2 observing closely, including practical body is associated with describe weather fallow instructions invalving
using simple equipment activities, and begin to each sense. 5c1/3.1b identify ond name | oocociated with the seasons | parts of the body
recognise ways in which a variety of everyday and how day length varies. Can lobel parts of the body
Sec1/1.3 performing simple | they might answer Look at photographs of materials, including wood, on pictures and diagrams
tests scientific questions. everyone as babies. We all plastic, glass, metal, water, . Can explore objects using
They should use simple look very different! and rock x:.uz:b:nu;wwo}r:u:ewmher different senses
Sel/1.4 identifying and features to compare Consider the questions: How and look at how weather Can use first-hand close
classifying objects, materials and living | do we change as we get Scl/3.1c describe the forecasters tell us what observations to make
things and, with help. older? Do we onlly get older | simple physical properties detailed drawings

Example of a medium term plan

Example of Nursery coverage

[Asrturnn One — People and Places — 7 weeks = 28 foundation lessons taught by AW and PSHE /
RE taught by MB

Ceograplny © Coding and 'BE = Charislian
Local and compuitational weoxship
v Map. thinking
Whowk: {7 emones)
5 lesmone)
{8 e}
Woobulany
Lr=on Oine = [ = T ety thatt amimalk, g Fumnans, nerd the dight types and amount of mutiton, and that | herbrare,
they canmot males Sheir oven food; they gt mutriion from what they cat carnivore,
cmniwore,
Teaching mutrition, dist,
Reviee leaming on camivores, herbivones, omnivores by playing an active game. food chain, data,
Understand that amimals (including humans} can be grouped according to what they eat. table, bar chart
Answer questicns on dist by sxiracting data from a food survey and displaying it in tables and bar charts.
Look for patterns and trends in the data and use this to ask fsther questions. Carbohydrateas,
Activities proteing, dairy,
Play an active game to reinforce voabulary, nowledps and understanding of animal feeding cat=pories. fats, ugars,
Revizw data fraom a food suneey to anraer 3 question on the consumption of either sugar or & a day portions. viaming,
Cisplay data in tables and bar charts and use these to look for patterns and trends. .
minerals, fibre,
Bmimor 2 ﬂ:n-; F: '.'dh S . . : 3 an growdh, repair,
s remy to ansuser question: on diet and look for patterns and frends display using tables and bar N
charts. health, energy
Lesson i Lo = Gather, recoed,, clasifiy and present data in 2 wariety of ways o help n sveing questions Vertebrate,
Lo Touee nelis o desw simple conchedions, male: predicions: for new valoes, sgppest improvenenis and wice invertebrate,
fexther questions. bone, skeleton,
Teadhi sk‘ull: ribcage,
Understand the 5 food groups and the proportions of aach needed to create 2 healthy, balanced dies. pelvis, fermur
¥now the nutritional properties of carbohydrates, fruit and vepstables, proteing and dairy foods a0 well a5 importance
of limiting fat and sugar intake.




Technology

Being

. . Operates
Imaginative and le and mechanical toys
Expressive Expressive Arts ple anc. Turns en and

and Design Communities operates digital

Explore, understand and
represent their world,

equipment
Has a sense of own family, =

ideas, interests and I:reating with Materials r-:-l.atlc-rﬁand pets .

fascinations ) Imitates everyday actiop The Woarld
Begins to make belizve Create shapes and represent actions, and events from own ) S
by pretending sounds and objects family andcuttura b MRS objEcE intheir

enviromment
Can talk abowt zome of
the things they have

Explores combining colour
Explores and creates 3Dand 20

ctrivhuroe

Creates rhythmic sounds Beginning to have

Example of Reception coverage

UW | Patand Prasent Pastand Prazent ‘st and Prasent Pastand Prazant

"egin o ke sanse oF thalr aun We siory and my familys Fistery

can talk alouit myself anet some of the ways | have | | can talk abeait myselt anci same of tha ways | | Begin 1o make sense of their awn Mestory | Sapn 10tk abow the differences between Rast and Prasent
changed. Fave changeri. anc family's istcry. mater nges they natice. cing shopping, and times thatare | £ Talk sbaut the lives of the people around them and their rokes in
that g thepast iy e bisthciays soclety; - Enow same similarities and fferences between things in the
Feople, Culture and Commanlties o me throvghout my e Hirkee b mysedf and my farily anel haw it i st and nonw, Crawing on heir experiances and what has bagn read in
Natice delerences between people has changedte g falling to grandparents elaas;
can ame some members of my familyand tk | Peopls, can give i larities andl cferences btween the past and Understand the past thraugh setings, characters and ewenits
about them. Make connections between the features of e
their family an thar fam lies. Eeople, Talks abaut peaple and tmes that are Beople, Culturs and Communities
The Natural Warkd w famby and people in the | <naws that thei friendis might co thirgs | special o them and their famil anl friends, | 1 can talk about the Ives of peaple |2 familiar with
Euplore and respan ko different ratural ity and thelr rclex difererly to the, ke party had rales of
phencmena i their setiing and an trps. faod at home, or wa might Fav firewoeks and big bangs Snaws that their friencls might co things differenty ta them,
‘The Natursl Warld cifferert times that are special with cur Iike eating differert foads at home, or we might hi
*Exglore how turgs work. families such as £4d, Dawall, E2ster, Eoopls, Culturs and Commanities ifferer times that are spacial with our families such a5,
Sassaver, or Chinese New Year Cantinue o develop pasitive attitudes abaut | DWwall, Easter, Passaver, or Chinese New Vear what has been re: :
the differences between people. etween e In this cauntry an e in cther countries, drawing ca
Th Natural Warld Shows an inserest n different occupations | The Matral Warkd kncialedge from stories, non-fction texts anc - when appropiaLs -
“3egin to understand the neec to respect | Knaws that there ars Talks arirrs them, ke nest mags.
anci cane far the natural svircnmentand | the world and talk about the cifferences acr's dog that barks and the reatly Gl tree n the park
al ning thirgs. they have experienced or seen in photos | Understands the key features of the ife cycle of a plant and an. | The Natural world
animal. B6.8 araun them,
res af animals and plants; 15 - Know scme similarities
The Natursl Warld Usesall of thelr eriaks. s the natural warkd arcund them and
Plant seeds anc cane for growing plants. Snaws that w have ta be careful with animals and plants and | contrasting en v, drawing on their experiences and what has
Begin to understand the key features of the | remember ot to pick the flcwers or to stroke ankmaks gently | been read n dass: - Uinderstand som (mpartant processes and
e cycle of a plant and an animal. changes in the natural world araun therm, inchuding the seasons and
matter_

e Resources

There are a range of resources to support the delivery of the Science curriculum. The subject leader completes
an audit regularly to ensure that all teachers have access to up to date materials suitable to support the
curriculum. Each year the subject leader makes a budget bid to order and new equipment that may be required.

e Learning Environment

As Science is a core area of the curriculum it is expected that there will be an up to date working wall in each
classroom including key vocabulary, scientific skill vocabulary and examples of children’s work. The working
wall is there to support the learning within that current topic.

e Monitoring

The subject leader completes monitoring three times a year. This is an opportunity for the leader to visit
other classes for learning walks, focused book scrutiny, pupil voice, staff questionnaires, resource audits and
team teaching if necessary.



Example of book monitoring

Reflection — Please share and celebrate these with staff

Areas of strength Areas for development Actions for subject plan

Lots of high quality science evident in | Some classes need to complete Monitor books again at

books. knowledge organisers for last topic. end of Spring term to
see if actions have been

All books have appropriate work for

that year group. acted upon.

Feedback needs to be more specific at

times.
Children appear to take pride in their Ensurg Knowledge
. organisers are being
science books as they are neat and . . . .
well organised Differentiated task in lessons in every completed at end of
year group (could HA or LA have a Autumn 2
different task to extend/challenge or
support?)

Example of pupil voice questionnaire

sted in Science lessonsT 6. How could we improve science lessons in school?

ronities for extended writing in scisnce?

m about poszible careers linked to science?

e Assessment

Children complete work each week which is marked and assessed by the class teacher. Children also complete
knowledge organisers and quizzes at the end of the topic. This information informs teachers about the
children’s understanding. This is then inputted into FFT — St Andrew’s tracking system.

Subject leaders can then use this data to complete action plans, identify gaps in coverage or understanding and
it enables the subject leader to have an overview of the subject.

Example of FFT



Animals, including humans

Identify andl name s varisty of common animals 85% |
including fish, smphibians, rapilss, birds and

mammale

Identify and name & varisty of common animals 74% > n ‘

that are carnivores, herbivorss and omnivores

e Remote Learning

Class teachers are responsible for planning suitable lessons that cover the curriculum that can be accessed via
the school website. Subject leaders are able to monitor the suitability of the Science remote learning that is
provided. It is understood that some practical activities have been very challenging to set for remote learning
so the focus this year is on developing investigative skills in school as much as possible. The use of Oak
Academy and other suitable websites can ensure that Science coverage is as consistent as it can be remotely.



RE
Our school is a Christian school which welcomes children of all faiths from families who share our belief in a
nurturing and supportive education. We are committed to:

e Helping all the children in our care to maximise their potential and develop a love of learning;

e Building a caring and conscientious school community where children, families and staff feel valued and
respected;

e Equipping all children with the skills for life which will enable them to grow into confident and
successful adults, ready to make a positive contribution to life in a multi-cultural society;

e Ensuring all children are happy, healthy, safe and secure;

e Encouraging families and the local community to work in partnership with the school to achieve
success;

e Providing all children with the lasting benefits of new experiences in order to broaden their horizons
and teach them how to face challenges;

e Helping all children to develop values and beliefs whilst appreciating and richness and diversity of a
multi-cultural society;

e Celebrating every success.

We believe that RE should have an important place within other core and foundation subjects in order to
promote the development of the whole child. Learning about and from religion enriches and extends the
understanding of pupils about the world in which they live. Religion is an aspect of life which has reality for
the majority of people in the world today, in the past and in all cultures. All pupils should have the
opportunity to explore the nature of religion in such a way that their views are based on sound knowledge and
thoughtful reflection.

Whole-school approach

We have a statutory responsibility to deliver Religious Education to all pupils, except those withdrawn by
parents. Our school ensures that sufficient time is given in order to enable pupils to meet the expectations set
out in this agreed syllabus, ensuring that the curriculum is coherent and shows progression, particularly across
transitions between key stages. There is no single correct way of making appropriate provision for RE as long as
the outcomes are met.

In order to deliver the aims and expected standards of the syllabus effectively, the expectation is that there is a
minimum allocation of 5 per cent of curriculum time for RE which is based on the most recent national
guidance. 4-5s 36 hours of RE, e.g. 50 minutes a week or some short sessions implemented through continuous
provision 5-7s: 36 hours of tuition per year (e.g. an hour a week, or less than an hour a week plus a series of
RE days) 7-11s: 45 hours of tuition per year (e.g. an hour a week, or a series of RE days or weeks amounting to
45+ hours of RE) The way our school structures our curriculum is in blocks. We felt that it was more fluid for
our children to be submerged in a subject in order for them to retain the information and go deeper in their
learning. It is up to the subject leader to make sure that the coverage over the year has still been met.

What do we teach when and who teaches it?

FS KS 1 exploring LKS2 connecting UKS2 connecting
discovering
Believing 1.1 Who is a L2.1 What do U2.1 Why do some people
(Religious Christian and what different people believe God exists?
beliefs, do they believe? 1.2 | believe about
teachings, Who is a Muslim and | God?
sources; what do they
questions believe? 1.3 Who is
about Jewish and what do
meaning, they believe?
purpose and g 1.4 What can we L2.2 Why is the




truth) stories are learn from sacred Bible so
special and books? important for
why? Christians today?
F2 Which L2.3 Why is Jesus | U2.2 What would Jesus
people are inspiring to some | do? Can we live by the
special and people? values of Jesus in the
why? twenty-first century?
U2.3 What do religions
say to us when life gets
hard?
ES KS 1 exploring LKS2 connecting UKS2 connecting
discovering
Expressing F3. What 1.5 What makes L2.4 Why do U2.4 If God is
(Religious and | places are some places sacred? people pray? everywhere, why go to a
spiritual forms | special and place of worship?
of expression; | why?
questlc?ns . F4. What 1.6 How and why L2.5 Why are U2.5 [s it better to express
about identity | . . L
and diversity) tlme.s are do we celebrate festlvals your beliefs in e?rts anO:l
special and special and sacred important to architecture or in charity
why? times? religious and generosity?
communities?
L2.6 Why do
some people
think that life is a
journey and
what significant
experiences mark
this?
Living F5. Being 1.7 What does it L2.7 What does U2.6 What does it mean
(Religious special: mean to belong to a | it mean to be a to be a Muslim in Britain
practices and | where do faith community? Christian in today?
ways of we belong? Britain today?
llvmg.; today? L2.8 What does
questions .
it mean to be a
about values . C e
Hindu in Britain
and today?
commitments) )
F1 What is 1.8 How should we L2.9 What can U2.7 What matters most
special care for others and we learn from to Christians and
about our the world, and why | religions about Humanists?
world? does it matter? deciding what is
right and wrong?
U2.8 What difference does
it make to believe in
ahimsa (harmlessness),
grace, and/or Ummah
(community)?

Cultural Capital offer —




Cultural development arises directly from encountering the six major world faiths and their views on the arts
and music. The use of paintings, music, art and artefacts in RE teaching gives pupils the opportunity to
experience and engage with a variety of cultural expressions and contexts. Culture encompasses language,
beliefs, attitudes, customs, knowledge, skills, ideas, wealth and poverty. Cultural development is an integral
part of the multicultural education which pervades the whole of the life of St Andrew’s school because of its
multicultural mix. Our school promotes the development of positive and caring attitudes to people of all
communities. Children in each year group will get a chance to visit at least one place of worship in the year. By
the end of their school year, they will have been to 6 places of worship.

Pupils’ spiritual, moral, social and cultural development

Following the Agreed Syllabus for Religious Education means that RE makes a positive contribution to pupils’
learning. Knowledge and skills developed by RE contribute to pupils’ readiness to participate in life in modern,
diverse Britain and in a plural world. Good RE is never coercive: this area of learning is not about making
pupils into believers but tries to help them become literate and articulate about religions and beliefs, and to be
thoughtful members of a plural society, so that in learning from religion they are able to make informed choices
about how they want to live their lives whilst also understanding more about the 3 Manchester, Salford,
Stockport, Tameside and Trafford Agreed Syllabus for RE, 2016—2021 © RE Today Services 2016 faith of other
people they meet. As such, it is relevant to every pupil and every citizen of Manchester, Salford, Stockport,
Tameside and Trafford.

Living in and growing up in the world of the 21st century will challenge all young people. It will raise questions
of spirituality and identity as well as questions of morality, such as poverty, discrimination and the use of
limited resources as well as raising ethical questions about human reproduction, racial and religious prejudice
and the role of politics in everyday life. Religious Education in Manchester, Salford, Stockport, Tameside and
Trafford schools contributes dynamically to children and young people’s education in schools, provoking
challenging questions about human life, beliefs, communities and ideas. In RE pupils learn from religions and
world views about different ways of life in local, national and global contexts. They discover, explore and
consider many different answers to questions about human identity, meaning and value. They learn to weigh
up for themselves the value of wisdom from different communities, to disagree respectfully, to be reasonable in
their responses to religions and world views and to respond by expressing insights into their own and others’
lives. They think rigorously, creatively, imaginatively and respectfully about their ideas in relation to religions
and world views.

Online learning information —

In cases where pupils are expected to self-isolate, remote learning opportunities will be offered to support their
learning from home. These opportunities may include but will not be limited to, a variety of supportive
websites and links to resources being shared with pupils so that they can continue to develop their ideas and
thought processes from home. We understand that due to not having the right people around you and that
during self-isolation periods, not all elements of RE can be taught from home, therefore when creating their
remote learning offer teachers will consider which objectives can be supported at home with more ease and
will offer activities in light of this.

Short, medium and long-term planning expectations —

The RE content is clearly identified in teacher planning. Lesson plans and ideas may be drawn from the QCA
framework and the Salford agreed syllabus. Medium term planning identifies broad coverage and general
learning objectives based upon the agreed syllabus which has been designed to provide breadth and balance,
continuity and progression.

The Agreed Syllabus for RE sets out experiences and opportunities and appropriate topics for children in the
Foundation Stage. The suggestions made for the EYFS RE are good learning in themselves. These also connect to
the EYFS 7 areas of learning. Planned teaching experiences will support children’s learning and development
needs identified through holistic assessment. Good Early Years teaching stems from children’s own experience
and so many practitioners will find ways to draw on the wealth of religious or spiritual experiences that families
many bring with them. The EYFS statutory framework also outlines an expectation that practitioners reflect on
the different ways in which children learn, the characteristics of effective learning: e playing and exploring -
children investigate and experience things, and ‘have a go’ e active learning - children concentrate and keep on
trying if they encounter difficulties, and enjoy achievements e creating and thinking critically - children have and



develop their own ideas, make links between ideas, and develop strategies for doing things. What do pupils get
out of RE in this age group? RE sits very firmly within the areas of personal, social and emotional development
and understanding the world. This framework enables children to develop a positive sense of themselves, and
others, and to learn how to form positive and respectful relationships. They will do this through a balance of
guided, planned teaching and pursuing their own learning within an enabling environment. They will begin to
understand and value the differences of individuals and groups within their own immediate community.
Children will have opportunity to develop their emerging moral and cultural awareness.

Resources available to support curriculum delivery -

There are religion boxes in the school cellar that teachers can access when teaching a certain religion. Inside
these boxes are books, artefacts, posters, clothing-anything that may help with the teaching of a religion. There
is also a place in the library where there are religious books and story books to aid with teaching.

School's overall success in RE-

RE at St Andrews is currently graded as good. Feedback has told us that, having an HLTA teach RE throughout
the school potentially wasnt working for us, so over the last two years, the class teachers have been delivering
the RE lessons. Monitoring has shown that the long-term plans have mostly been covered throughout all year
groups. Pupils have loved discussing topics with each other and being able to share their experiences. Some
staff have voiced their lack of subject knowledge in certain areas, and training has been given to them.

Monitoring

Monitoring happens termly and during this time the subject leader evaluates the effectiveness of the
curriculum’s intent through looking at planning and checking that that lessons are sequential and support
further progression and depth of learning. During this monitoring, the subject leader also evaluates the
implementation of lessons by looking at the quality of work created within their RE books to check that
learning is accessible for all, by conducting pupil questionnaires and then also monitoring recent assessments on
FFT aspire. The Curriculum Committee of the governing body monitors this policy on an annual basis. This
committee reports its findings and recommendations to the full governing body, as necessary, if the policy
needs modification. The Curriculum Committee gives serious consideration to any comments from parents
about the RE programme, and makes a record of all such comments. Governors scrutinise and ratify teaching
materials to check they are in accordance with the school’s ethos.



Computing
e Rationale

After auditing the Computing subject in 2019,it was clear that there wasn’t a clear structure for lessons and
teachers we lacking in confidence when teaching this subject. As a result of this, we decided to start using the
‘Purple Mash’ scheme of work which offers a complete plan of lessons for every year group.

Our school believe that every child should have the right to a curriculum that champions excellence; supporting
pupils in achieving to the very best of their abilities. We understand the immense value technology plays not
only in supporting the Computing and whole school curriculum but overall in the day-to-day life of our school.
We believe that technology can provide: enhanced collaborative learning opportunities; better engagement of
pupils; easier access to rich content; support conceptual understanding of new concepts and can support the
needs of all our pupils.

The scheme of work supports our teachers in delivering fun and engaging lessons which help to raise standards
and allow all pupils to achieve to their full potential. We are confident that the scheme of work more than
adequately meets the national vision for Computing. It provides immense flexibility, strong cross-curricular links
and integrates perfectly with the 2Simple Computing Assessment Tool. Furthermore, it gives excellent
supporting material for less confident teachers.

e Examples
Progression of skills

Computing Progression
N.C. Statements KS1 Year 1

Statement

H
g
E
=]

Understand what Create and debug simple Use logical r Ing to Uze technology purpasefully
algorithms are; hiow they are programs. predict the behavisur of to create, arganise, stors,
Implemented as programs simple pr and retrieve
on digital devices: and digital eontent.
that programs execute
by following precise and

When laoking at a progran, Childran are able to sort,

children can read code ane collate, edit and store simpile
line at & time and make good diigital content e.g. childeen
attempts to envision the £an name, save and retrieve
bigger picture of the overall their work and follew simple
effect of the program. Instructions to access online
Children can, for exampie, resources, use Purple Mash
intenpret where the turtle in example sorting
2Go challenges will end up design mode

at the end of the program.

oF Wsing pictegram soffware
such as 2Count




Computing Progression
N.C. Statements KS1 Year 2

Statement

Qutcoma

Understand what Create and debug simple Use logical r I Uze
algorithms are; how they are programs. predict the heluwlmrul mmn-ri-qm
implemented as programs simple programs. ‘manipulate and retrieve
on digital devices: and digital content.
‘that programs execiites
by following precise and
unambiguous instructions.
Children can explain that an Children can create 8 simple Children can identify the demonsirate an
algorithim is 5 set of [pragram that achieves a parts of a program that abilfty fo organise data using,
o i L They can respond to specific evernts for example, a database such
task When designing also identify and correct and inftiste specific actions. as and can
simple programs, children some errors, e.g. Debug For exampie, they can write retrieve specific data for
show an awareness of the " 8 cause and effect conducting simple searches.
nead to be preciss with Children’s program designs sentance of what will Children are able to edit mare
their algorithms so that they 8 Qrowing awaneness happen i a prograrm. complex digital data such as
can be successfully of the need for logical,
converted into code. programmable steps. within 2SeqUence
are confident when creating,
naming, saving and retrieving
Children use a range
of media in their digital
content including photos,
text and sound.

All the way through to Year 6.

Computing Progression
N.C. Statements KS2 Year 6

L cwwwrsdme intormation Tecnology

Design, write and Use sequence, selection Use lagical reasaning
debug programs that ‘and repetition in o explain how some
accomplish spec programs; work with simple algorithms

goals, including warlables and various wiork and to detect
controlling or simulating forms of input and and correct errors
phvyaical systems; output. in algorithms and
solve problems by Programs.
decomposing them into
emaller parts.
Childran are ahie to tum Chilldren transiate Children are atve fo
a more slgonthms that include Interpret 8 program in
task sequence, selection and parts and can make
inte an algarithm by repetition info code and' logical attempts fo put
identifying the important  their own designs show the separate pats of @
aspects of the task that they are thinking of comiex siganthm
(abstraction) and then how to accomplish the together to explair
decomposing them ina  set task in code utilsing the program as 8
logical way using their such Structires, whols
knowiledge of possible Includling nesting
‘coding structures and structures within
appiying skills from eqch ather. Coding
previous pr i an improving
Childiren fest and debug of
their program as they go vanables in coding,
and use logical methods  outputs such a5 sound
to identify the cause of and movement, inpuis
bugs, demonstrating a from the user of the
approach to program such as button
try to identify 2 particular  chicks and the: vl of
fine of rode causing & functians

Understand computer
networks, including
the internet; how they
«can provide multiple
services, such as the
World Wide Web, and
the opportunities they
offer for communication
and collaberation.

know what 5 WAN and
LAN are and can
deseribe how they
access the [ntamet i
school

Use search technologies
effectively, appreciats
how results are
selected and ranked,
and be dizcermning
In evaluating digital
content.

Select, uge and combine
a variety of software
[Imcluding internet
services) on a range of
digital devices to design
and create & range of
programs, systems and
content that accomplish
given goals, including
collecting, analysing,
evaluating and
presenting data and
information.




e Teaching and Learning

Our aims:
e Provide an exciting, rich, relevant and challenging Computing curriculum for all pupils.

e Teach pupils to become responsible, respectful and competent users of data, information and
communication technology.

e Provide technology solutions for forging better home and school links.
e Enthuse and equip children with the capability to use technology throughout their lives.

e Teach pupils to understand the importance of governance and legislation regarding how information is
used, stored, created, retrieved, shared and manipulated.

e Utilise computational thinking beyond the Computing curriculum.
e Give children access to a variety of high quality hardware, software and unplugged resources.

e Equip pupils with skills, strategies and knowledge that will enable them to reap the benefits of the
online world, whilst being able to minimise risk to themselves or others.

e Instil critical thinking, reflective learning and a ‘can do’ attitude for all our pupils, particularly when
engaging with technology and its associated resources.

e Use technology imaginatively and creatively to inspire and engage all pupils, as well as using it to be
more efficient n the tasks associated with running an effective school.

Early Years

-We aim to provide our pupils with a broad, play-based experience of Computing in a range of contexts. We
believe the following:

-Recording devices can support children to develop their communication skills. This is especially useful for
children who have English as an additional language.

-Early Years learning environments should feature ICT scenarios based on experience in the real world, such as
in

roleplay.

-Pupils gain confidence, control and language skills through opportunities to ‘paint’ on the interactive
board/devices or control remotely operated toys.

-Outdoor exploration is an important aspect, supported by ICT toys such as metal detectors, controllable traffic
lights and walkie-talkie sets

Key Stage 1 outcomes

-Understand what algorithms are, how they are implemented as programs on digital devices, and that
programs execute by following a sequence of instructions.

-Write and test simple program:s.
-Organise, store, manipulate and retrieve data in a range of digital formats.

-Communicate safely and respectfully online, keeping personal information private, and recognise common
uses of information technology beyond school.

Key stage 2 outcomes

-Design and write programs that accomplish specific goals, including controlling or simulating physical systems;
solve problems by decomposing them into smaller parts.

-Describe how Internet search engines find and store data; use search engines effectively; be discerning in
evaluating digital content; respect individuals and intellectual property; use technology responsibly, securely
and safely.



-Use sequence, selection and repetition in programs; work with variables and various forms of input and
output; generate appropriate inputs and predicted outputs to test programs.

-Select, use and combine a variety of software (including internet services) on a range of digital devices to
accomplish given goals, including collecting, analysing, evaluating and presenting data and information.

-Use logical reasoning to explain how a simple algorithm works and to detect and correct errors in algorithms
and programs.

-Understand computer networks including the internet; how they can provide multiple services, such as the
world[Jwide web; and the opportunities they offer for communication and collaboration.

e Cultural Capital

ultural ital Offer
Autumn Spring | Summer
Whole School o Library Visits
*  Author visit
* Remembrance events
*  Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
s Visits to 5t Andrews Church
* French Celebration Days: 1 November — All Saints” Day, 20% March 22 French Language Day, 14* July 22 Bastille
Day
. + Enterprise Week + Sports Day
e Christmas Plays & Celebrations ¢ RHS Bridgewater » Careers Week/Aspirations
e Harvest + World Book Day
» Black History Month * Sports Week
s Poetry Week s PEWWeek 21¢ March
* Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Eccles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding O Shakespeare
Tatton History trip
Y6 Lledr Hall Residential Coding ) Shakespeare Festival

e SMSC & British Values

Support pupils’ spiritual, moral, social and cultural development. Promote and celebrate British Values

Honesty Love Forgiveness Respect Cultural Capital Opportunities
Being honest with the | Spreading love - Saying sorry E-safety — respecting the | Christmas nativity — filming
people around you if identifying how to use e-safety rules Easter »
something makes you the internet in a positive Wiu Peoples/your Celebrating other faiths and religious days
way. privacy online
feel uncomfortable.
A Love Of Language Aspirations Bringing Learning Emotional Well- Resilience Valuing Our Respect and
seu Ly shills balow Identifying job roles that To Life Being Understanding the Diversity Responsibility
Reading: \x“‘;.mwh"‘ skalls. g Performances/ creating a | Cyber-bullying - being difficulties with the Respect diversity and Respacting the E-safety
; Lk mﬁ:h 5| film aware of your own and | technology and jgs fast peoples beliefs/values rules
Listening: want? i others feelings when RO when using the internet. Respecting peoples/your
Listening: you - Programmable robots online. Respect that some things | Privacy online
Scratch — creating are not appropriate to Taking responsibility for
animations share. your actions online - E.g
- cyberbullying —
Speaking: understanding the effects
of this.
Writing:




e Inclusion

At St Andrew’s it is important that all children have access and experience of the curriculum year group content
they are in. To ensure that SEND children make expected and good progress in Computing, year group teachers
meet with the Headteacher, SENDCO and support staff at different points throughout the year to determine
whether personalised targets and outcomes within the learning stage of the child is being met.

All children are formatively assessed throughout the teaching points to determine if they require pre or post
teaching in supplement of the lesson. This intervention serves to then support variation of tasks within the
lessons and inform where children may need further scaffold or challenge.

Resources will also be available to help support children with additional needs access the lesson.
E.g.

Talk buttons — (recording steps of an algorithm that can be played back)

Screen covers

Talking recordable photo albums

e Planning

Each year group is given a long-term plan which indicates which skills/knowledge will be taught in each term.
Alongside each long-term plan, teachers are given access to the PurpleMash scheme which has a detailed plan
for every lesson, outlining how the children will meet the lesson objective. Each class is expected to teach a
block of Computing in every half term.

Example long-term plan:

‘What will they learn?

In what order?

KeyConcepts Key Skills Autumn Spring Summer End points
Design, write and debug Digital Citizenship Unit 6.1 Coding [Crash Unit 6.2 Online Safety Unit 6.5 Text Adventures Autumn:

programs that accomplish
specific goals, including
controlling or simulating
physical

systems; solve problems by
decomposing them into smaller
parts

U= sequence, sel=ction and
repetition in programs; work
‘with variables and various
forms of input and owtput

Use logical reasoning to explain
how some simiple algorithms
work and to detect and correct
errors in algorithms and
programs

Understand computer
networks, including the
Internet; how they can provide
multiple services, such as the
world wide wigh; and the
opportunities they offer for
communication and
collaboration.

Use search technologies
effiectively, appreciate how
resufts are selected and ranked,
and be disozrning in evaluating
digital content.

Select, use and combine a
variety of software (including

. | can challenge 3nd explain
why it is important to
reject inappropriate
messages about gender
online.

. | can describe issues
online that might make
me or others feel sad,
worried, unoomfortable or
frightened. | know and @n
give examples of how |
might get help, both on
and offline.

. 1 can show | understand
mvy responsibilities for the
well-being of others in my
online social group.

. 1 can explain how
impulsive and rash
communications online
may cause problems [2.
flaming, comtent produced
in live streaming).

. | can demonstrate how |
would support others
[including those who are
having difficulties) online.

. | can demonstrate waysof
reporting problems online
fior both my friends and
myself.

. 1 can explain how | am
developing an online
reputation, which will

course)
Mumber of Weeks— &
Coding and computational
thinking

Lesson 1:

= Children canexplain which
commands they induded in
their program and what
theyachiswve.

= Children canexplzin what
Object, Action, Output,
Control and Event arein
computer programming.

Lesson 2:

= Children canshow how
their character repeats an
action and explain howthey
caused itto do so.

= Children are beginning to
understand how the use of
the timer differs from the
repest commandand can
experimentwiththe
differant methods of
repeating blocks of code.

= Children can explain how
they made objects repest
sctions.

Lesson 3:
= Children cancreste an iF
ststement in their program.

Weeks—3
Internet and Email

Lesson 1:

= Children have usedthe
example game and further
research to refresh their
memaories sboutrisks
gnling induding sharing
location, secure websites,
spoofwebsites, phishing
and other email scams.

= Children have usedthe
example game and further
research to refresh their
memaories sboutthe steps
they can take to protedt
themselvesincluding
protecting their digital
footprint, whereto go for
help,

smart rules and security
software

Lasson 2:

= Children understand how
what they share impacts
upon themselvesand upan
othersin the long-term.

= Children know about the
consequences of promoting
insppropriste content
online and how toput 2 stop

Weehks—5
Coding and computational
thinking

Lesson 1:

= Children candescribe
what 2 text adventure is.

= Children canmap out a
story-based text adventure.
= Children canuse 2Connect
to record theirideas.

Lesson 2:

= Children canuse thefull
functionality of 2Create a
Story Adventure modeto
create, test and debug
usingtheir plan.

= Children cansplittheir
sdventure-game designinto
sppropriste sectionsto
facilitate crestingit.

Lessan 3:

= Children can map out an
existing textadventure.

= Children cancontrast 2
map-based game with =
s2quentizl story-bassd
E=me.

Lesson 4:
= Children cancreste their

-l am beginning tobe able to
turn a more complex
programming taskinto an
algorithm

by identifying the important
zspectsofthe task
(abstraction)and then
decompasingthemin a
logical way using my
knowledge of possible
coding structures and
applying skills from
Brevigus programs.

-l canwrite a program using
2Code.

-l can translate slgorithms
thatincludesequence,
selectionand repetitioninto
code.

-l can plan, design =nd
creste 2 program that
includes varizbles relating to
timingand

scaring along with buttons
which launch other
Programs.

-l can use avariety of
networked devices such as
webcams, online tools,
printers, and tabletsina
connected way for
educztionzl benefit




internet services) on a range of
digital dewvices to design and
creats a range of programs,
systems and comtent that
acoomplish given goals,
including collecting, analysing,
evaluating and presenting data
and information.

Uize technology safely,
respectfully and responsibly;
recognise
aooeptable/unaoosptable
behawviour; identify a range of
Ways 10 report concerns about
content and contact.

allow other people to
fiorm an opinion of me.

] | can describe how to
capture bullying content
as evidenos (2.2, sCreen-
grab, URL, profile) to
share with others who can
help me.

] | can identify 3 rangs of
W3y t0 FEpOrt CONCErTE in
both school and at hame
about onfine bullying.

Digital Literacy

] | can select appropriate
tools to add emphasiz and
effiect to my work

] | can explain why | have
chosen my layout and
formatting

] | can review and edit my

work and talk about the
changss | mads

. | can think about whether
mvy work is suitable for the
audisnce

] | can draft and redraft my
written work by deleting,
inzerting and replacing
text to improwve clarity and
create mood.

Computer Science

* | can confidenthy use
zelection, loops, variables

= Children cancreate 2n
‘iffalse’ statementin their
program.

= Children canuse atimer
and ‘if statement to
respond to the actionsofa
character and change their

Lessan 4:

= Children canexplsin what
= varizble isin
programming.

= Children canexplain why

variables need tobe named.

= Children cancreste =
warizble in 2 program.

= Children canset/change
the varizable values
appropristehy

Lesson 5:

= Children have an idea
about the design process
=nd its benefits.

= Children havetumed 2
design into a functioning
program.

= Children canexplain how
their program simulates a
physical system, i.e. objects
maove at different

speeds and angles, what
they did to make their
wehicle change angle, show
that their vehicles mowve at

diffarent speeds.

Lessan 6:
= Children haveznides

tg such behaviourwhen
they experienceit orwitnes
it @5 a bystander.

Lesson 3:

= Children cantake more
informed ownership of the
way that they choose touse
their free time. They
recognise anesd to finda
bslance betwesn being
sctive and digital activities.
= Children cangive ressons
for limiting screentime.

= Children cantalk about
the positives and nagative
z=spects oftechnology =nd
balance these opposing
wiews

Unit 6.3 Spreadsheets
Weeks—5
Spreadsheets

Lesson 1

= Children cancreste 2
spreadsheset to answer a
msathematical question
relating to probability.

= Children cantake copy and
paste shortouts.

= Children can problem
solve using the count tool.

Lesson 2:

= Children cancreste 2
mzachine to help work out
the price of different items
inasale.

= Children canuse the

own text-based sdventure
based upon amap.

= Children canuse coding
concepts of functions,
iffelse statements and
repeats in conjunction with
ane

gnotherto codetheirgame.
= Children make logical
sttemptsto debugtheir
code when it does notwork
corractly.

Unit 6.6 Networks Weehs—
3

Communication and
Metworks

Lesson 1:

= Children know the
difference between the
World Wide Web andthe
internet

Lesson 2:
= Children know about their

school network.

Lesson 3:

= Children have researched
and found out about Tim
Berners-Lee.

= Children have considered
same of the major changes
in technology which have
taken place during

their lifetime and the
lifetime of their
tescher/znotheradult.

spring:

- | can demaonstrate an
understanding of my
responsibilityto others as
wellasto

myselfwhen communicating
and sharing contentaonline.
-l have aclear
understanding of terms such
== Computer virus, Location
sharing, phishing scams,
spam email.

- lunderstand

the impact of 2 positive and
negstive digital footprint
and how to take control of
my own anline virtual
image.

-l can creste aspresdshest
and collect data using
2Calculate that answersa
mathematical problem
relsting to probability.

-l c2n use 2 spreadshestto
maodel areal-life situation.
-l can creste spreadshests
which containvisual
glementssuch 25

suitzhle graphswhich
represent data.

-l can create a
computationzl modelwhich
successfully solves = given
problem

- lcan identify the key
featuresof a blog and share
these using 2Write.

-l can recognise the
spproval processthat my
posts go through and

and events.

* | canexplainwhat a variable
i

® |canuseavarizbleina
wariety of programming
software - 25imples -
2Code [ SEratehir /Ky
fEedable / LizhtRot / ALEX
J scratch

# | canconfidently break 3
problem down and
methodically create a
program to sohve it,
testing and adapting as |
0

* | canevaluate the
effiectivensss of my
programming and suggest
improvement

Informaticn

Technology

. | can use zearch
technologies effectively.

. | can explain how s2arch
engines work and how
results are selected and
ranked.

. | can describe how some
online information can be
opinion and can offer
sxamples.

. | can define the terms
‘influence’, ‘manipulation’
and 'persuasion’ and
explain how | might

about the design process
=nd its benafits.

= Children havetumed a
design into afunctioning
program.

= Children canexplain how
their program simulates a
physical system, i.e. objects
move st different
speedsand angles, what
they did to make their
wehicle change angle, show
that their vehicles move at

diffarent speeds.

Unit 6.1 Coding
Weeks—6&

Coding and computational
thinking

Lesson 1

= Children can plan a program
before coding to anticipate the
wariables that will be required
to achisve the

gdesired effect.

= children can follow through
plans to create the program.
= children can debug when
things do not run 3= expected.

Lesson 2

= Children can plan a program
before coding to anticipate the
wariables that will be required
to achieve the

gdesired effect.

= Children can follow through
plans to create the program.
= Children can debug when
things do not run as expected.

Les=zon 3:

formula wizard to create
formulze.

= Children canuse a
sprazdshest to solve 2
problem.

Lessan 3:

* Children canuse 2
sprezdshest to model 2 red-
life situationand come up
with solutions.

* Children can make
practical use ofa
spresdsheet to helpplan
actions.

Lesson 4:

= Children canuse 2
sprezdsheet to model 2 red-
life situationand come up
with solutions that can be
applied to reallife.

Lessan 5:

= Children canuse 2
spresdsheet to model 2 res-
lifa situstionand come up
with solutions that can be
spplied to reallife.

Unit 6.4 Blogging Weeks—4
Writing and presenting

Leszon 1:

= Children understand how a
blog canbe used as an
informative text.

= Children understand the key
features of a blog.

Unit 6.7 Quizzing Weeks— 6
Writing and Presenting

Lesson 1:

* Children have usedthe
2D1Y activitiesto createa
picture-basedquiz.

* Children have considerad
the audience's ability level
and interests when setting
the quiz.

= Children hawe shared their
quizand respondadto
feedback.

Lesson 2:

= Children understand the
different question types
within 2Quiz.

* Children have idezs sbout
what sort of questions are
best suited to the different
question types.

= Children have used 2Quiz
to make and share z science
quiz.

* Children have considerad
the sudience's ability level
and interests when setting
the quiz.

* Children have shared their
quizwith pearms.

= Children have given and
responded to feedback.

= Az s class, children have
collaborated on aquiz.

Lessan 3:
= Children understand the

demaonstrate an
swareness of the issues
surrounding inappropriate
posts and cyberbullying

-l have become an active
contributor to ablog,
carefully considering
responsesto blog posts

SUMIMEr:

-1 can explain the difference
hetween the Intemet and the
‘Waorld Wideweband can
show all the things they use
the internet for using 2Conmect
-1 know what 2 WAN and LAN
are and can desoribe how they

-l canplan, design 2nd create
various quizzes using a variety
of software- 2017, 20uiz
angl 2imvestigate.

-1 can create purposeful online
quizzes for an intended
audience using the 2DIY

suite of applications

-1 can combing textwith
images and audio toenhance
the quizzes

-1 can choosequestion types
that are fit for a2udience and
serve to add additionz|
enhancements for the
intended user




e Resources

> All resources are procured with the underlining considerations of value: The extent at which the resource
impacts on learning and the material cost of this. Protocol details for procurement can be found in the

school finance policy.

> The Computing Leader keeps up to date with the latest technology resources and will make informed
decisions about possible procurement of them through their own research.

> A range of resources is available which successfully supports delivering the Computing curriculum and
enables all learners to reach their full potential.

> Suggestions for getting the very best out of the resources are made available to teaching and support staff
by the Computing Leader.

> Resources are suitably maintained and replenished when needed, which is overseen by the Computing
Leader.

> An itemised list of all resources is shared with staff and kept up to date by the Computing Leader.

> The Computing Action Plan details foreseen future resource procurement which is shared with senior
leaders before the budget setting period.

> Audits of school resources are conducted regularly by the Computing Leader, which informs bidding for
budgets allocations.

Resources:

Cod-a-pillar Computing Indudes 6 x Blue-Bots
(Coding)EYFS/ scheme of work. and charging station o3 Earphones x50 can || Bee-Bot®
KS1/SEN A4 Talking be plugged into the Pocket Mat
All year groups G Recordable Photo > 4 chromebooks to X2
-'[r-;:,"f = o Albnwns x 2 | “;":, ena:le chn to listen
¢ - LN to them

30 x AmazonBasics 3-Button -(233!? . o055

USB Optical Mouse a ! ¢ |

Can be plugged into

chromebooks - Requested

by EYES
3 x Code & Go™ Robot Chromebooks — 1 class set

Pre-coding penguins - 2 x

set of 18
(Coding/programming)
KS1/SE

6 X Raspberry Pi

2 X Sphero Bolt (3 more
on order) 5 in total

ey

(Coding/programm
ing) KS2

2 x Talking-Point Recordable
Buttons — (pack of 6)

(Coding/programming)




e Learning Environment

Each class should have the half-termly vocabulary displayed around the classroom to support children’s
learning. The vocabulary should match the learning that is taking place in class. Along with this vocabulary,
classrooms should have a completed knowledge organiser for each half term enlarged onto a display wall. The
computing resources sheet that indicates all of the resources in school should be displayed for children to see
around school so that they are aware of what is available for them to use.

e Monitoring

Monitoring standards of teaching and learning within Computing is the primary responsibility of the
Computing Leader. All teachers are expected to keep an online portfolio (work saved in folders for each term)
or track children’s work using Purple Mash. This portfolio must contain work samples from all areas of the
curriculum taught for the year group. Details of monitoring and evaluation schedules can be found in the
Computing Action Plan and School Monitoring Schedule.

Monitoring will be achieved through:
> Reflective teacher feedback.
> Work scrutiny.
> Learning walks.
> Observations.
> Pupil voice
> Learning environment monitoring.
> Dedicated Computing Leader and Assessment Leader time.
> Teacher voice.
> Monitoring, Evaluation and Feedback
Evaluation and Feedback will be achieved through:
? Dedicated Computing Leader and Assessment Leader time.
? Using recognised standards documentation for end-of-year expectations.
? Using recognised national standards for benchmarking Computing provision in primary schools.

? Written feedback on evaluation of monitoring activities to be provided by the Computing Leader in a
timely manner.

? Feedback on whole school areas of development in regard to Computing to be fed back through
insets/AOB/staff meetings.

e Assessment

> Pupil attainment is assessed using the 2Simple Computing Assessment objectives for Years 1 to 6 and is
updated onto FFT each half term. The tool enables staff to accurately identify attainment of pupils through
the detailed exemplification it has for each key learning intention.

> Teachers keep accurate records of pupil attainment by entering data using the 2Simple Computing
Assessment objectives on FFT.

? Tracking of attainment by using the 2Simple Computing Assessment objectives on FFT is used to inform
future planning.

? Children are encouraged to self, peer and group assess work in a positive way using online collaborative
tools such as 2Blog in Purple Mash.



> Formative assessment is undertaken each session/interaction in Computing and pupils are very much
encouraged to be involved in that process. Through using the progression of skills documents and displays
from 2Simple, both teachers and pupils can evaluate progress.

> Features such as preview and correct in Purple Mash are used to further support feedback and assessment.

> Summative assessment is undertaken in line with the assessment cycle. Using electronic work samples from
children’s portfolios on Purple Mash, teachers enter judgements about the samples into FFT.

2 Interventions before and after sessions should be given to children where necessary to introduce relevant
vocabulary and consolidate learning.

e Remote Learning

Purple Mash is an excellent resource that can be used for homework or remote learning. The computing
scheme can be set as 2Dos that children can log into at home and complete. There are also many cross-
curricular resources that children can access from home allowing them to continue to learn away from the
classroom.

e Health and Safety

Purple Mash School takes all necessary measures to ensure both staff and pupils are aware of the importance of
health and safety. Both staff and pupils are trained to handle electrical equipment correctly including how to
power off and on. Pupils are reminded about the dangers of electricity and the danger signs to look out for.
Adequate displays and warning signs are strategically placed around the school to reinforce health and safety.



Rationale

History

In 2019 History lessons were being taught but the children couldn’t identify key dates, chronology, significant
events in History or language linking to their topic. The History curriculum has been developed to have clearer
learning for each year group using the National Curriculum 2014. Staff now have long term plans for each topic
in each year group. They use this to create their Curriculum Matrix. History has been broken down into a
knowledge and skills curriculum with the main threads being Events in order, Historical Skills, in depth studies,
Changes in Britain and Local History Studies. The Local History topics are taught in years 1, 2, 4 and 6 and have
been developed with support from Historic England. When a topic has been taught the class teacher will
update the key objectives on FFT Aspire. Vocabulary has also been developed to that each year group and
topic has key language that needs to learnt and retained by the children and should be displayed on working
walls. Furthermore, children struggled to look back at prior learning so a progression map has been developed
to support this. Cultural capital opportunities has been put in place to support this.

History lessons are being planned and taught in sequenced blocks of learning with some KS1 classes planning to
teach weekly. History should be planned and taught for one topic per half term.

EYFS have updated their planning and assessment system. Nursery have planned to teach Understanding the
World and Reception are teaching The Natural World.

Example of Progression Map

Progression and Key Dates

Wear1

Bonfire Night

Florence Nightingale- History of Nursing
Mary Seacale

The Stuarts- introduction to the menarchy
James Birch (Local History- Eccles Cakes)
Freddie Garrity, (Local History)

First Aeroplane Journeys

Year 2

Victorians- schooling, inventions

Elizabeth I and Queen Victoria

Pieter Bruegel the Elder and LS Lowry

LS Lowry & the Cotton Industry

Randolph Schwabe, ( Local History)
Emeeling Pankhurst

Barton Aqueduct

Year 3

Stone Age to Iron Age

Early Civilisations- ( links to artwork, masks, food. )
-Mayans

-Aztecs

-The Celts

The Shang Dynasty of Ancient China

Ancient Egyptians - Tutankhamen, Clecpatra, Nefertiti, Valley of the Kings,
mummification (Link back to Year 1when they losked at Nursing eg Florence

Nightingale)

e Examples

Progression and Key Dates

British History
Magna Carta- King John and the magng.cacta
War of the Roses- English Civil War

Year &

Anglo Saxons

Britains Settlement by Anglo Saxons and Scets
Noran Conquest- 1066

Edward the Confessor

King Alfred the Great

Scots

Mary Queen of Scots (Links to Monarchy in Year 5)
Skara Broe

Sutton Hoo

Beowulf

James T

Rarman withdrawal from Britain in cAD410 and the fall of the western Roman Empire
Vikings- invaders, trade, runes, Norse, Valhalla)
Normans

William the Conqueror

Year 6

wwi
Remembrance Day
Armstice

Knowledge and skills are taught through long term plans. KS2 teach cumulatively whereas KS1 teach
sequentially due to the timetable and the age group of the children. Knowledge organisers and quizzes in each
year group. The children then have the opportunity to embed through distance learning, homework and an

application task.

Year 2 Autumn 2 Knowledge Organiser

Key Vocabulary Knowledge
Year2 2 o in the. Word | Definition Draw an importan event in your life _ Key Questions
pr . T * What's the difference between

Question 1; What does means art o nd o Question 6: Tidk the boxes that startof | Endof

unit unit e — eromsonres | S unit Past past and present?
Soming st n 2 game Inernet * What key dates have happened

mething that's gon by in time Newspaper
Old in your personal history?
Speaking to people Present

Question 2..; What does event mean? Torcr | Eodof | |pecertficte * How can we order dates in

unit unit D?:’Ws history?
Something important that's happened Ty
Being fair + What does timeline mean?
A woman Timeline - -

- — + Where can we get information
Question 3. What is a timeline? Sariof | Endof Enquiry — Application -Can you put dates from the from?
YT unit unit past in order? Can you identify where the
dod

Measuring equipment present is on a timetable. Mix up key dates in
A list of events in order history and children have to sequence them. Fvent Put these dates in chronological .
‘Question 4: What order do we put dates in? Start of Ehd.mf ol r éwhere can [ ﬁnd infOrmaﬁOn

unit unit order e e
Mo mpenam e 1923 2017 1909 2006 from?
The fairest How could you do this? Sources .
OQuestion 8 Which bs the earliest date? Thart of unit | End of unit -
1909 L]
1984
2013 .

Personal Encuiry — What do | wart to know?




e Teaching and Learning

Lessons are taught with a range of resources including videos, songs, comprehension style tasks, historical
enquiry etc. In KS2 units of work should start with a historical enquiry with children gaining knowledge and
skills as they go along. In KS1 there is a significant focus on significant events, significant people and past and

present.
ultural ital Offer
Autumn Spring [ Summer
Whole School o Library Visits
*  Author visit
* Remembrance events
*  Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
* Visits to St Andrews Church
* French Celebration Days: 1| November — All Saints’ Day, 20% March 22 French Language Day, 14t July 22 Bastille
Day
. + Enterprise Week * Sports Day
e Christmas Plays & Celebrations + RHS Bridgewater +  Careers Week/Aspirations
* Harvest + World Book Day
* Black History Month + Sports Week
*  Poetry Week + PE Week 21# March
» Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Fecles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y6 Lledr Hall Residential Coding Shakespeare Festival
e SMSC & British Values

Children are supported in their spiritual, moral, social and cultural development. They are included in each long

term plan for each year group .We also celebrate British Values throughout the year looking at key places around

the UK.

History —vear1

Fionesy
Deserb fesing:

Be honest wihen
smathing ham't gz
right

e
Ferghing mizsse:-
Thee Great Fire of
Lenden

their past cr genaration: cf familie: ar vis &

T

setup.
+ Spesk to on ciderly member of the commurity o see if hey can shere
care hame.

e

Rele play of differert
eant pecple.

inividuar

iferen pecple have

Responsibiiy

o their wider formily o5,
ousins, grendma etc.

Teacher to bring in

phtos for children o
Zart.

Friendabipe- Dihen
frenips dor't g vight. | daagres

Understanding thet
mefimes ecultz Understand

Understand the problems
that indivichu: have
avercame o suceed,

ou cum aticms.
W velue cihers belict
Understand sht cur
acton: have

‘conszquences.

What will they learn?

In what order?.

Inclusion

SEND children have teacher support, pre and post tutoring and differentiated tasks in lessons to support

their needs. The curriculum has been designed to take into account the local community through our Local




History topic where children will look at the history of where they live as well as influential people in local
history.

e Planning

Staff complete long term plans using the Curriculum Overview to support planning. Staff use PPTS or smart
notebook to support learning. . ' ' -
k=

Evidence of Long Term Plan

What will they learn?

ey 56 Summer End points

Lol Autumn,

History/Loury/Cotton  Toexplainthe

Industry difference
between past
and present
and give
examples.

* Beabletotak
about their
oun lives in
the past tense.

Key Concepts

Significant historical
nd

Evidence of Curriculum Matrix

Font r. Paragraph &
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Autumn Spring Si
Half term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
({7 weeks) ({7 weeks) ( 6 weeks) ( 6 weeks) (5 weeks) (8 weeks)
Theme Homes around the | The World Around Transportation Queens of England Where in the Habitats
world Me or The British World?
Empire

/Catch up sessicns
here

Coding (crash fthms and
course) Debugging
(7 lessons) (7 lessons)
Preparing fruits and | Wheels and Axles:

veg vehicles
=R \ W <o

P Questioning Creating Pictures Making Music

(5 lessons) {8 lessons) (5 weeks) (8 wesks)

Sewing puppets

(6 lessons)

Al #homie e T

e Resources

There are a range of resources available to support the delivery of the History Curriculum. It is all available in
the Curriculum cupboard.

e Historical resources

Artefacts

Salford Library Service Loan boxes (Available when ordered)

Twinkl Subscription

Horrible Histories videos

History Rocks Subscription

e Learning Environment

During History lessons it is expected that staff will have resources available such as a PPT or Smart Notebook on
the board, photos, artefacts, comprehension sheets etc depending on the lesson.

¢ Monitoring



Monitoring happens three times in an academic year. It is an opportunity for subject leaders to complete
book monitoring, learning environment walks and pupil or staff questionnaires.

Book Monitoring History: Summer 1

Bvidence

Stickers to inform

Note from children
FFT
o Staff voice

000 o0

Photo / videos — placed in staff drive(Found in books)

o Display in classroom

o Planning

o Pupil Voice

o Evidence on staff drive — other
o Models

Whole School Books

Subject Monitoring Spring : History
Reviewed: Tuesday 4™ May 2021

Tuesday 25™ May 2021

"What is the current grading given to this subject? Why?

Grading in Autumn.; The previous grading for my subject in Autumn was 2/3 due to the lack of evidence in books. There wasn't
encugh evidence of skills and knowledge being taught yet although they are beginning to be evidenced in teachers planning.

o Do books have examples of work for your sibject! Comments :
o Do books have Knowledge Organisers / Ouizzes indicating subjects / content «  Knowledge organisers and quizzes being used _ _ __ _
covered? +  Good sandard of presercation What is the focus of this How does this link to the subject action plan?

0 Loz lims S ey S e e ] «  Right mixture of images, writing efc. This should refer to previous menitoring pericd and how you hav loped the area. upport or training
o Do pupils respond to the fasdback that it givan? . - . - cupport teachin carning? W ; . o of 2

> ) ave you gained resources to support teaching and leaming? W cts have been an area of focus?
© Are thera opportunities for pupils to mark their own and each gthers' werk? . N . . .
e e ] S Comments : Next Stej the monitoring was to ensure that History was beginning to be taught whether it be COVID RECOVERY or starting their
e oeseire e +  Differentiated task own year group objectives. | have spoken to class teachers and they have all worked hard to try and cateh up with the curriculum and
© Consistent presentation in all books — handwriting / basic skills *  Extension tasks for early finishers and GD teach their year group objectives. The gaps will need to be addressed at a future date using the data from FFT Aspire.
© s there progress over time? * Peer marking in UKS2 needs to be continued
Feedback / Quality What do you expect to find in this session?
o Iz the feedback leading to edits and improvements over time? Comments: These will be inform us menitoring period and subject action plan. Has there been CPD / new programmes introduced
o Do teachars give praita subject spacifics? (Well done, | liks your use of connctives in |

oo

this sentence)

s productivity hizh encugh? Lok at the work covered aver ane term? Is it encugh?
s quality high encugh? Is it too hard or too easy for some? (Look appropriate

challengs and progress over time =.g. SEN / EAL )

Are kay vocabulary highlighted / commentad on when ussd (both corractly and

incomrectly?)

Year 4 picking up on capital letters in extended
pieces of writing

Al year groups have evidence of feedback

Tasks are balanced depending on different parts of
the year.

+ Purple pen is used in K$2

Comments: Next Steps
+  Appropriate challenge
*  Key vocabulary could be pushed during deep marks

to staff which should b ?
FFT Aspire- can be useful to show coverage
History being taught

Key vocabulary being introduced

.
.
.
» _Knowledge organisers and quizzes being used.

Planning : Purpose : To ensure that teachers are

ed in effective lesson

Reception / | Year |

Nursery

Year 2 Year 3

Year 4

Year 5

Year 6

Have Medium Term
Plans been created?

Class teachers will fill in assessments using FFT Aspire. >upject teaders w

Evidence on
staff drive

Evidence on
staff drive

Evidence on
staff drive

use rri ASpIre to puir out gdps I

learning. Class teachers will fill these gaps using homework, interventions and pre/post tutoring. Language has
been noted as one of the seven key concepts as part of our school vision. Due to this vocabulary has been
developed for each year group and is expected to be taught, present in knowledge organisers and children
should know them.

,?‘;5\ Chronological order Republic Tmpact
History Curriculum Generic Key Vocabulary Era/period Conquest Reason
e > i e
Today New Whot D Cutpost Changs
—— o e Millennium Archacology Contiruity
A Tone fime = Parent Where? Thousands of years Archazologist This suggests. .
g time ago v o8 23
Yesterday Brother/sister When? “Ancient cvilisations Myths and legends Perhaps/may be
Days of the week Parent Wy museum First hand evidence
Months of the year Grandparent discover historian Second hand evidence
Tuture Memary Parliament Oral history
Past Remember Agriculturs causation
Calendar
Era/period Civilisation Enquir
Before Similar Who? i Ay
BC Peasantry Tmportance
After Different What?
A long time ago Important Where? AD Parliament Influence
T riefact Whant Millennium Tnvasion Significance
Drevent Thotograph Wy Thousands of years Civilisation Tegacy
Crandparent's fime Newoaper [— “Ancient Civilisations Seftlers/Settlements Impact
.
I
() . . . Past Family
~ __History Curriculum Topic Key Vocabulary Presert Parents
Lives Crandparents
The Great Fire of London e Memories Family tree
Guy Fawkes 5 Movember Chronological order Legacy
Treason Catholic Before Freritage
Tower of Londen Protestant Tong g5 Calture
Burning King James | s =
Smoke Bonfire Night foe e =Eon
Prciding Lane Tod Now Decade/century
The Menument arrested
fire bakery
gunpowder Samuel Pepys - - n
Queen Victoria Schooling
Queen Elizabeth Cane
Ruler Dunce hat
Florence soldiers Reign blackboards
Nurse “The Lady with the Lamp’ Era Slate
health Queen Victoria Inventions Cup and ball
illness St Thomas Hospital Steam engine pr—
HE”‘“J‘W k}‘l{;“:"“ Telephone Chimney sweep
ospitals ilitary. :
sanitary/clean Medicine Penny farthing Rocking horse
Crimean War Food Post box bell
Wounded/injured Save lives

James Birch Eccles Wakes

LS Lowry Machines

| Emmeline Pankhurst

Factory

Some gaps will be filled using clubs such as Horrible Histories.




e Remote Learning

Teachers plan for lessons for Remote Learning. They ensure that all pupils can access the content through
choosing songs, documents or videos. All Remote Learning is available on our school website.



Geography
e Rationale

Areas of Geography have been developed into Locational Knowledge, Human and Physical Geography and
Geographical Skills and Fieldwork linking to the National Curriculum 2014 and the needs our children. This has
been created to build on key concepts and show progression throughout each year. This has been created
through progression maps. Through this long term plans have been updated and shared with class teachers.

Pupil interviews show children can name their topic and have some understanding the topic they are learning
about and starting to build key vocabulary but struggle to explain it due to lack of experiences. Cultural capital
has been put in place to support this.

Geography lessons are being planned and taught in sequenced blocks of learning with some KS1 planning to
teach weekly. Geography should be planned and taught for one topic per half term. Geography is assessed
using teacher assessment using FFT Aspire.

EYFS have updated their planning and assessment system. Nursery have planned to teach Understanding the
World and Reception are teaching The Natural World.

Example of Progression Map

Progression and Key Themes Progression and Key Themes

Primary Geography has been split into four strands. These categaries are Locational
Krowledge, Place Knowledge, Human & Physical Geography and Geographical Skills and
Fieldwork. Each of these will be developed in each year group

Year 5

LK: Loeate countries, mountain ranges. capitals, rivers and oceans of South America,
PK: Research into Africa. Investigate settlements and the people who discovered them.
H/P: Explone. rivens linking back 1o River Irwell in Year 1. what's in my local area?

EYFS

LK: Features of their home.

PK: Understanding the World eg school, home and Eceles Park,

H/P: Geog: Small World Play of farms, shops, the bech etc.

Fieldwork: Draw own maps from stories gg a treasure map, a route for Little Red Riding
Hood. Welly walk around the park at different points of the year.

Year 1

LK: Continents and Oceans, four countries in the UK. hot and cold countries.

PK: Eggles compared to a non-European country gg Australia

H/P: Name and categorise human and physical places. Study of the River Irwell
Fieldwork: Design a map for Ecles Park designing their own key. CHd should learn UP,
DOWN, LEFT, RIGHT.

Fieldwork: Fieldwork survey Task including identifying physical and human geography in
the local area and comparing in to another aren in the UK. Do the same as Year 4 but
also include recorded information to present o others.

Year 6

LK: Locate all areas on the world map including information about capital cities and key
places of interest,

PK: North west focus

H/P: Explore earthquakes and natural disasters linking back to Year 3's study on
Volcanos. Ensure that it is an in-depth study.

Fieldwork: Complete a traffic survey of the local road gg Liverpool Road in comparison
+a Barton Lane. Use digital mapping. eight compasss points, six figure grid referencing
ete,

Year 2

LK: Same as Year 1 but naming Capital Cities and facts about each one.

PK: Comparing Urmston (town) to a Non-European Country gg Mexico

H/P: Same as Year 1 but looking into these features in more detail. Eg what isa
mountain?

Fieldwork: Create a map of the school grounds using digimaps and a basic key from the
Ordinance survey. Chd shauld learn the four compass points NESW.

Year 3

e Examples

Knowledge and skills are taught through long term plans. KS2 teach cumulatively whereas KS1 teach
sequentially due to the timetable and the age group of the children. Knowledge organisers and quizzes in each
year group. The children then have the opportunity to embed through distance learning, homework and an
application task.

i Year 2 Autumn 1 Knowledge Organiser
Key Vocabulary owledge
Word | Definition Draw and label a weather forecast for Key Questions
‘tomomow.
p— 1. Can you desaribe the weather in
detail?
2. They you name the four seasons.
season 3. Do you know the types of weather
in each season?
4. Can you explain why knowing the Sedion'h Tk fl s
‘weather is important?
Msp 5. Can you use a map/ globe/atlas to
find the UK and countries in Question 2: : Tick the weesther typs Statof | Endof
Europe? unit unit
6. Name 5 oceans and 7 continents. foca
Globe Motorway
‘ Name the seven continents Name the five oceans - o T
. . o =t
. .
. .
tart of End of
* * un unit How could you do this?
A~ . . N
.
N . ; I“}; }
Personsl Enquiry — What do | want to know? ! ! !




e Teaching and Learning

Lessons are taught with a range of resources including videos, songs, using atlases etc. Lessons come under a
bracket of Locational knowledge, Human & Physical Geography, Geographical skills and Fieldwork. Some
lessons are knowledge lessons and some are skills based. Children will use atlases regularly to support their
locational knowledge.

e Cultural Capital

ultural ital Offer

Autumn

Whole School o Library Visits

* Author visit

* Remembrance events

* Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
«  Visits to St Andrews Church

* French Celebration Days: 1 November — All Saints’ Day, 20t March 22 French Language Day, 14t July 22 Bastille

Spring [ Surmmer

Day
* Panto * Enterprise Week + Sports Day
e Christmas Plays & Celebrations * RHS Bridgewater + Careers Week/Aspirations
* Harvest * World Book Day
s Black History Month s  Sports Week
*  Poetry Week *«  PEWeek 212 March
* Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Eccles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Yé Lledr Hall Residential Coding Shakespeare Festival

e SMSC & British Values

Children are supported in their spiritual, moral, social and cultural development. They are included in each
long term plan for each year group .We also celebrate British Values throughout the year looking at key places

around the UK.

=
eraphy — Y7
Honesty Tove Forgivenes Respect Cltural Capital Upportunities
Sharing honest views |  Sharing a love for the Forgiving cthers that Having empathy Following a route
about the world world as well as the damage the world for people who Trusting directions by following an eight point compass.
around us. local area. live near voleanic Create a PPT about = Eurcpean country.
regions .
Respect for the
people of Pompeii
Tocations| “Aspirstions Eringing leamine To | Emotionsl Well-Being Feslience Valuing Our Diversity Respect and
Knowledze *+  Surveyor Life *  Working *  Understanding Responsibility
Architect s Makinga Understanding that around smors how different + Taking
Place Knowledge Transport voleanic we need to look when countries have responsibility
planner eruption after the world drawing a different values for our actions
Human and Physical Travel using vinegar around us. map &nd traditions. Respecting the
Geosraphy operater and baking world around
soda us.
Geosraphical Skills Using
and Fieldwork compasses
Drawing
maps of local
area sfter
fieldwarl:
task
Key bingo
Top Trump
cards on
wolcanic
eruptions.
Make 2
woleanic
eruption.
Learn Russian
culture gz
Design 2 quiz
based on
countries in

Europe.




e Inclusion

SEND children have teacher support, pre and post tutoring and differentiated tasks in lessons to support their
needs. The curriculum has been designed to take into account the local community through our Fieldwork
planning where children use maps to complete Fieldwork around the school groups and the local community.

e Planning

Staff complete long term plans using the Curriculum Overview to support planning. Staff use PPTS or smart
notebook to support learning.

Evidence of Long Term Plan

What will they learn? In what order?
Key Concepts Key Skills Autumn Spring Summer End points
Fuplls should develop v Locts the apital v Use world maps. + Understand o Usample Autumn:
knowladgs about the world, cities of the UK and atlases and globes gzographical compass directions + Name and locate
the United Kingdom and their surounding +  Identify seasonal similarities and (North, South, East hot and countries
their loczlity. They should - and daily weather differences through and West) and in the world.
understand basic subject- pattems in the studying the human locational and +  Usesworldmap
specific vocabulary relating *  Comparzalocal United Kingdom and physical directional to identify the
to human and physical town toz town ina and the location of zeoraphy of a local languzge [for United Kingdom.
geography and begin to use country outside of hot and cold areas town (Eg example, near and +  ldentify continents
geographical skill, induding Europe. of the world in Urmston/Irlam/Warrin far: left and right]. and oceans.
firsthand obsarvation. to v ety seasonal relation to the gton). and of a small to describe the +  Talk sbout seasonal
enhancs their locational weather pattems Equator and the area in a contrasting location of featurss =nd daily westher
awareness e pas Nerth and South nan-European country and routes on 2 patterns.
Pupils should be taught: *  ldentifydaily Poles 25 Turkey. Double map
ocational Knowledge wiesther pattems in *  Use world maps, «check that you aren’t *  Use aerial
Place the local area. atlases and globas doing the same as Yrl. photographs and
Human and physical + Locste hot and cold to identify the *  Key human features. plan perspactives
g=ography countries on a world United Kingdom including: city, town, to recognise
‘Geography skills and map and its countries, as willage, factory, farm, lzndmarks and
fieddwork v Usemerial well as the house, office, port basic human and
o= aena «countries, harbour and shop. physical features:
photographs to continents and *  Name, locsts and devise a simple
recognise the oceans studied at identify characteristics map
this key stage of the four countries ®  Use and construct
=
Autumn One — Homes Around the World — 7 weeks Voeab Resources
Thrive | Geography: | Computing: RE: Write in this column
Activities Weather | Crash Course (7 | Celebrations (5 the language which
Patterns lessons) lessons) will be displayed in
Hot and your classroom
Cold throughout the topic.
Countries
(4 Lessons)
Lessor © name the seven continents. « Continent s Maps
Weather Patterns «  Ocean o Atlases
Hot and Cold Allow ghd to explore the world map for 5 minutes what can they see? Can they find the UK? Can . Map . Editable
Countries they find France, Spain gic? Explain that a group of countries is called a continent. e land maps
https:/www.twinkl.co.uk/resource/us-g-80-what-is-a-continent-powerpeoint Go through the PPT. e Sea
Lesson 1: To name the | Explain that it makes it easier for us to spot places in the world by grouping them into continents. o Climate
seven continents. » Climate zone
Sing this song with the class: https://www.youtube.com/watch?v=KSDSMZ8b3LE v Cold polar
Lesson 2: To name the | Ask Cath to film it. Can they point to the continents when they sing them? . WBMP
five oceans. )
Lesson 2: To name the five oceans. ¢ Tropicl
«  Temperate
Lesson 3: To C th tinents from last lessan? What they? Sing th What i
et an you name the seven continents from last lesson? What were they? Sing the song. What is a o Weather
:"]‘df_ [‘“’, continent? Tell your partner. Allow children to look at the map again. What colour is the land? What «  Equator
clmates- colour is the sea? Explain that we have 5 oceans around the world. Can they name any? What are « North pole
7 7 i ive i ?
nd: Tol oceans? Why do we need oceans? What animals may live in the ocean? *  South pole
about the dimates in | pitp e //www. bwinkl.co.uk/resource/t-tp-5976-oceans-of-the-world-facts-powerpoint
relation to the
Equator, North & Task:
South Poles.
hitps://www.twinkl.co.uk/resource/t-g-272-the-five-oceans-labelling-map-aetivity-sheet
Application Task: Pide | Make sure that key words are copied and spelt correctly into their Geography books. Once they have

Evidence of Curriculum Matrix

Font [ Paragraph [ Styles
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Autumn Spring Summer
Half term Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
(7 weeks) (7 weeks) (6 weeks) (5 weeks) (8 weeks)
Homes around the | The World Around | Transportation | Queens of England Where in the Habitats
world Me or The British World?
3

mpire

/Catch up sessions
here

Algorithms and Spreadsheets Ques g Making Music
Debugging (5 lessons) (8 lessons) (5 weeks) (8 weeks)
(7 lessons) (7 lessons)

Preparing fruits and | Wheels and Axles: Sewing puppets
veg vehidles




e Resources

There are a range of resources available to support the delivery of the Geography Curriculum. It is all available

in the Curriculum cupboard.
o Atlases

Globes

Maps
Weather vanes

Rocks

e Digimaps

e Learning Environment

During Geography lessons it is expected that staff will have resources available such as Digimaps or atlases

depending on the lesson subject. There will be evidence of a working wall with key vocabulary.

e Monitoring

Monitoring happens three times in an academic year. It is an opportunity for subject leaders to complete book

monitoring, learning environment walks and pupil or staff questionnaires.

|Book Monitoring Geography: Summer 1

Evidence

Stickers to inform

Photo / videos — placed in staff drive
Note from children

FFT

o Staff voice

[o}
o
[o}
o

o Display in classroom

o Planning

o Pupil Voice

o FEvidence on staff drive — other
o Models

Whole School Books

o Do books have examples of work for your subject?

o Do books have Knowledge Organisers / Quizzes indicating subjects / content
covered?

Are books marked regularly and is marking up to date?

Do pupils respond to the feedback that is given?

Are there oppertunities for pupils to mark their own and gagh gthers work?
Dates and learning objectives clearly identified

Key vocabulary and language

Consistent presentation in all books — handwriting / basic skills

Is there progress over time?

oooboDoDoOoO

Comments : Last monitoring
*  All work to at least be light marked and signed.
* Knowledge organisers and quizzes need to be in
place for Autumn 2.
» Continue to use a range of resources- not just

Towinkl.

e Evidence of support for SEN, PP etc through the use

of pre and post tutoring. (Where possible)
* More evidence in books.

Feedback / Quality

o s the feedback leading to edits and improvements over fime?

o Do teachers give praise subject specifics? (\Well done, | like your use of connectives in
this sentence’)

o Is productivity high encugh? Look at the work covered over one term? Is it encugh?

o Is quality high enough? Is it too hard or too easy for some? (Look appropriate
" " .- oo

Subject Monitoring Spring : Geography Summer Term
Reviewed: Tuesday 4" May 2021

Pupil Questionnaire Geograph

What topics have you learned
about this term?

Discuss a lesson you really liked —
tell me why.

Do you try your best in this
subject? Tell me why.

What stops you from learning in
lessons?

1ow do you like to learn in
25s0ns?

"What s the current grading given to this subject? Why?

Grading in Auturn 2020 ; in Autumn the grading for Geography was a 3 due to the lack of knowledge and skills that are being

taught.
Grading in Auturn 2021: Good

What is the focus of this monitoring? is link to the subject action plan?

d the

you p
d learning? ch key skill been an

teach Geography so this will be a focus of the monitoring.

* | have liaised with teachers about what to teach and when.

® | have created a catch up curriculum for each year group.

* 1 have used Odizzi and Digimaps and shared the logins with staff.

® Key skills that still need development are locational knowledge and fieldwork.

key
ut we were still missing Summer 20207s objectives. There needed to be
evidence that these had been taught and that a skills and knowledge curriculum was being taught. Some year groups hadn’t taught
Geography yet and standard of work in books needed to improve. However all year groups were beginning to teach and planning to

o

Do you feel like you have been
supported or challenged in lesson
this year? Tell me how.




e Assessment

Class teachers will fill in assessments using FFT Aspire. Subject leaders will use FFT Aspire to pull out gaps in
learning. Class teachers will fill these gaps using homework, interventions and pre/post tutoring. Language has
been noted as one of the seven key concepts as part of our school vision. Due to this vocabulary has been
developed for each year group and is expected to be taught, present in knowledge organisers and children
should know them. Some gaps will be filled using clubs such as Horrible Histories.

e Remote Learning

Teachers plan for lessons for Remote Learning. They provide lessons that include maps so that all children can
access the learning at home.



PE

Rationale

At St Andrew’s we are committed to providing all children with learning opportunities to engage in Physical
Education. This policy reflects our School’s values and philosophy in relation to the teaching and learning of PE.
We believe that Physical Education (PE) is important and essential to the development of the whole child. A
good PE curriculum provides the foundation for a healthy lifestyle as well as being a key contributor to a child’s
emotional, intellectual and personal development. It provides opportunities for children to be creative,
competitive, co-operative and face up to different challenges as individuals or in groups and teams. This ethos
applies to all children in school regardless of age, gender, race and faith and is inclusive to children of all
abilities and needs. The school aims ensure that all children have access to a varied programme which allows
them to meet the National Curriculum criteria and achieve the best they can.

All pupils have access to the 6 areas from the National Curriculum Document Programmes of Study and are
undertaken as required by each Key Stage. They are as follows:

Key Stage 1 — Dance, Gymnastics and Games, (some time is also given to promote multi-skills and athletic skills
during the year).

Key Stage 2 — Dance, Gymnastics, Games, Athletics and Swimming. Outdoor and Adventurous Activities are
also offered, mainly through the opportunity to attend residential adventure centres such as Lledr Hall in Key
Stage 2.

All pupils are timetabled to undertake 2 hours of curriculum PE each week, as defined in Government
guidelines. This is usually a full afternoon apart from Year 4 who have 1 hour of swimming in addition to this.

PE in EYFS based on the framework focuses on Gross Motor Skills:
e Negotiate space and obstacles safely, with consideration for themselves and others
e Demonstrate strength, balance and coordination when playing

e Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.

Examples

The curriculum is mapped out for each year group across both Key Stages, as well as Foundation Stage. The
plan demonstrates the variety of sports that are covered across the year for each year group. The focus is not
on revisiting a sport year on year but instead revisiting and building on skills. A current version of the plan can
be seen below. It provides an overview of what each class will study each half term throughout the year. The

curriculum meets the statutory requirements laid out in the National Curriculum Programmes of Study. The
long term plan is then broken down with session by session lesson plans.

EYFS
Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Nupsef-y Basic Basic Basic Racing technigues, Basic Ball Skills Basic Athletics
Exercises/Basic Exercises/Basic Exercises/Basic Skills Throwing Throwing
Game Game Games Running Catching Teamwork
Throwing Throwing Throwing Jumping Coordination Agility
Catching Catching Catching Hopping Running
Running Running Running Tactics
Jumping Jurnping Jurnping Strength
Hopping Hopping Hopping Flexibility
Rolling Rolling Rolling
Reception Gymnastics/ Gymnastics/ Throwing Skills, Coordination/Dribbling Ball Skills Basic Athletics
Dance Dance Catching skills skills (Tennis Ball) Throwing
Jumping Jumping Throwing Coordination Throwing Teamwork
Rolling Relling Catching Passing Catching Agility
Year 1 Gymnastics/ Gymnastics/ Teamwork/ Benchball skills/Basic Strike and Field Athletics
Dance Dance Bonding Benchball Cricket skills/Kick Throwing
Jumping Jumping Team Leader Throwing Cricket Teamwork
Rolling Rolling Teamwork Catching Throwing Agility
Developing Developing Balance Throwing Agility Catching Running
Balance Catching Coordination Coordination Tactics
Tennis Rackets/ Basic Attacking and Running Strength
Tennis Balls Defending Agility Flexibility
Encouragement




Year 2 Gymnastics/ Gymnastics/ Teamwork Hockey Strike and Field Athletics
Dance Dance Bonding Teamwork Cricket skills/Kick Throwing
Jumping Jumping Team Leader Passing Cricket Teamwork
Rolling Relling Teamwork Dribbling Throwing Agility
Developing Developing Balance Throwing Shooting Catching Running
Balance Catching Coordination Coordination Tactics
Tennis Rackets/ Running Strength
Tennis Balls Agility Flexibility
Encouragement Playing
competitive
Games
Key Stage 2
Year 3 Gymnastics/ Gymnastics/ Net/Wall Games Hockey Strike and Field Athletics
Dance Dance Badminton Teamwork Cricket Throwing
Developing Developing Agility Passing Throwing Teamwork
Flexibility Flexibility Coordinaticn Dricbling Catching Agility
strength Strength Teamwork Shooting Coordination Running
Control and Control and Balance Running Defending and Attacking Running Tactics
Balance Perform dances Techniques of Coordination Agility Strength
Perform dances using variety of serves and shots Playing Flexibility
using variety of movements. competitive
movements. Games
Year 4 Gymnastics/ Gymnastics/ Net/Wall Games Tag Rugby Skills Strike and Field Athletics
Dance Dance Badminton Throwing Rounders Throwing
Developing Developing Agility Catching Throwing Teamwork
Flexibility Flexibility Coordination Teamwaork Catching Agility
Strength Strength Teamwork Coordination Coordination Running
Control and Control and Balance Running Agility Running Tactics
Balance Perform dances Techniques of Tactics Agility Strength
Perform dances using variety of serves and shots Running Playing Flexibility
using variety of movements. Strength competitive
movements. Flexibility Games
Year 5 Gymnastics/Dance | Gymnastics/Dance Net/Wall Games Hockey Strike and Field Athletics
Developing Developing Badminton Teamwork Rounders Throwing
Flexibility Flexibility Agility Passing Throwing Teamwaork
Strength Strength Coordination Dribbling Catching Agility
Control and Control and Balance Teamwaork Shooting Coordination Running
Balance Perform dances Running Defending and Attacking Running Tactics
Perform dances using variety of Techniques of Coordination Agility Strength
using variety of movements. serves and shots Tactics Playing Flexibility
movements. Playing Competitive competitive
games. Games
Compare Positicning
performances Tactics
Year 6 Gymnastics/Dance | Gymnastics/Dance Net/Wall Games Baskethall Strike and Field Athletics
Developing Developing Badminton Throwing Rounders Throwing
Flexibility Flexibility Agility Catching Throwing Teamwork
Strength Strength Coordination Dribbling Catching Agility
Control and Control and Balance Teamwork Passing Coordination Running
Balance Perform dances Running Shooting Running Tactics
Perform dances using variety of Techniques of Teamwork Agility Strength
using variety of movements. serves and shots Developing Movements Playing Flexibility
movements. Playing Competitive | Focussing on Attacking and competitive
games. Defending Games
Compare Agility Positioning
performances Coordination Tactics

different ways depending on the sport.

This long term plan indicates the range of sports that are taught across the year for all year groups. The list below the sports are the
skills that will be covered and these all link to the National Curriculum. Some skills are revisited several times across the year in




Teaching and Learning

At St Andrew’s we aim to inspire and engage children’s interest in sporting activities through providing a wide
range of opportunities within school, after school and within the wider community in the form of cluster
competitions. We aim to foster children’s interest in physical wellbeing and healthy lifestyles in order to
establish long lasting lifestyle messages. A variety of teaching and learning styles are undertaken within our PE
sessions. Pupils are actively encouraged, and expected, to be involved in performing, selecting and applying,
evaluating and improving the skills and methods they need to undertake tasks in PE.

In lessons a variety of teaching strategies are evident. Activities may be teacher led (e.g. demonstration of skills)
child led (e.g. demonstration of acquired skills or good practice) or group led through open tasks (e.g. solve a
problem within a team game). In the same way, learning is undertaken through different methods,
encompassing auditory, visual and kinaesthetic techniques. Teachers will teach / demonstrate with the whole
class as well as work with small groups and individuals as appropriate. Children are also expected to plan for
themselves, work effectively with others and find solutions to problems.

Language was a key area which was identified when we looked at the whole school barriers to learning. In
response to this, key vocabulary is on display throughout the year on the new “Sporting Star of the Week”
display and the sports coach introduces new vocabulary at the start of each lesson after which the vocabulary is
used consistently throughout the lesson. Eg. Key Stage 1 are taught that a forward roll is known as a forward
roll and not a “Rolly Polly.”

Cultural Capital

ultural ital Offer

Spring

Autumn

Whole School + Library Visits

+  Author visit

+ Remembrance events

+ Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
L]

[ Summer

Visits to 5t Andrews Church
French Celebration Days: 1 November — All Saints” Day, 20 March 22 French Language Day, 14* July 22 Bastille

Day
. * Enterprise Week + Sports Day
¢ Christmas Plays & Celebrations * RHS Bridgewater *  Careers Week/Aspirations
+ Harvest * \World Book Day
+ Black History Month *  Sports Week
+ Poetry Week e PEWeek 21# March
+  Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woaods
R Farmn wisit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Fccles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y& Lledr Hall Residential Coding Shakespeare Festival

SMSC & British Values

PE offers many opportunities that support the social development of our children. Groupings allow children to
work together and give them the chance to develop respect for the abilities of other children through
collaborative and co-operative work, while gaining a better understanding of themselves.

Aspirations Bringing Learning Emotional Well- Resilience Valuing Qur Respect and
To Life Being Diversity Respaonsibility
Inspiring to become a =q . c Trying your best aven if . § . )
competitive sports CED R gfll_ﬁskmd el =L YOU S not wery good at i‘;‘iﬁpﬁ;ﬁ?s TETL Asking questions about
i f - EHEGELE nd X
persan. Hands on leaming — T 2T in sparts. HEECE
ically taki rt. Listening t oth . -
Pursue a healthy and physically taking pa I b Boost confidence Understanding every Being palite
active lifestyle o E : .
Micdelling and Understanding how _ _ ones right to participate Locking after esch oth
dernonstrating to peers fitness can help an Teamwark and in sport regardless of TEE &

Watching sports in
competitive situations.

individual mertally.

sportsmanship

gender and disability.

Golden rules

Listening to instructicns
Keeping oursslves safe
when tsking part

Understanding the
important of healthy

I T



Inclusion

At St Andrew’s it is important that all children have access and experience of the curriculum year group content
they are in. To ensure that SEND children make the expected and good progress in PE, the sports coach meets
with the Headteacher, SENDCO and support staff at different points throughout the year to determine whether
personalised targets and outcomes within the learning stage are being met.

All children are formatively assessed throughout teaching points to determine if they require further support.

All children are given full access to the PE curriculum, regardless of race, gender, faith or cultural background.
Where there are possible issues over inclusion in a particular activity within PE, for example due to religious
beliefs, close liaison is made between the teacher and the parent, with the support of the Family Support
Manager and Headteacher. Although there have been no incidents of this.

All children across the school are also encouraged to attend extracurricular activities provided by the school
throughout the year as well as class trips / sporting events at neighbouring schools and venues within Salford or
further afield.

e Class teachers will ensure that parents/carers are contacted for any occasional circumstances where a
child does not come to school in their PE kit.

e Lessons will provide good quality experiences that are suitably challenging for all pupils.

e Children will undertake different activities, but all will be given the same opportunity to achieve the
aims through an appropriate range of activities.

e For children with limited gross motor skills, the integrity of activities will be maintained and
expectations will take into account the individual needs of pupils.

e For the purposes of competitions, all children will be given the opportunity to participate in the
experience.

Resources

PE is taught in the upstairs hall and the KS2 yard. On occasion PE lessons can be undertaken on the recreational
ground opposite the school, subject to the appropriate risk assessments and following the Health and Safety
procedures (see appropriate policies).

Gymnastic and other PE equipment is stored in the upstairs hall along one side as well as fixed apparatus e.g.
climbing frame. A full audit of the resources is carried out yearly by the PE lead and informs any ordering of
resources that needs to take place. Any new equipment to be bought, as well as a designated budget, is
decided in conjunction with the Headteacher. Gymnastic equipment is inspected on an annual basis by the
sports coach and PE lead. All planning is available electronically on the staff drive and lesson resources can be
found stored in the hall.

External sources of support come in the form of local clubs or coaches. An external dance coach has come into
school on various occasions to aid the teaching of dance to Key Stage 2. There is also regular communication
with schools within the cluster and cluster meetings take place termly to provide additional support when and
as required.

Pupils have access to the equipment as directed by the sports coach and are responsible for its safe handling
following procedures taught within lessons and as outlined in Health and Safety policies.

Learning Environment

A new “Sporting Star Of The Week” display board has been set up which includes all of the key vocabulary for
gymnastics, dance and team games. This includes pictures of the Sporting Stars of the week who have been
selected for each year group for that week. Key vocabulary for each lesson is written on the working wall for
that lesson and is referred to throughout the lesson. All equipment is stored away safely and neatly in the
upstairs hall along one side.

Monitoring



Monitoring of the subject is done by the PE lead at various points throughout the year. This will include having
a look at assessment data to ensure it is being kept up to date and children are making progress, lesson
observations, pupil questionnaires, scrutiny of planning and inspecting evidence of lessons in the form of
videos.

Good practice indicates: Intent
This is the ‘what’ we intend to do:
e Planning for PE is initially shown in long term plans.
e Individual lesson plans show more detailed learning objectives.
Our high-quality lessons will include:
e Clear learning objectives
e The teaching of skills and techniques
e The application and adaptation of learnt skills in games activities
e Modelling of correct technique
e Use of correct and specific technical vocabulary which are on display on the display board
Implementation
This the *how’ we do it:

e The delivery of high quality, inclusive PE lessons which have a clear intention, high ambition & provide
pupils with the ability to create a positive relationship with physical activity for life.

e Opportunities for collaborative and competitive activities both in and out of school
Impact
This is the ‘who' benefits:

e Performance and evaluation of each other’s work

e Work which reflects the learning objective

e Teaching the children to warm up and cool down safely

e Teaching children the impact PE has on their bodies
Assessment

All pupils are assessed through an ongoing, informal process, giving positive feedback within lessons to help
children to evaluate and then improve their own performances / skills. The sports coach will also make videos
as a form of evidence which are then stored on the staff drive.

In line with the school assessment policy, each unit of PE taught is assessed against objectives on FFT. Each unit
is broken down into the skills covered and as children meet objectives, the sports coach marks an A in their
column next to the objective. This is done weekly for each year group. This is regularly monitored by the PE
lead to ensure assessments are being kept up to date and for monitoring purposes.

At the end of each year, the PE lead will monitor the objectives that have been covered and anything which
has been missed will be the focus for the Autumn term in the next academic year as was the case with
gymnastics and dance during the Covid 19 pandemic.

Assessment sheets are used to inform report writing in the summer term. Levels and grades for attainment,
progress and effort are given as well as particular comments of note, where appropriate, within the teacher’s
general comment.



Extra Curricular activities

At St Andrew’s we believe it is important to provide children with opportunities outside of curriculum time to
pursue, practise and achieve sporting and physical excellence. Extra-curricular clubs are provided and run after
school which include multi sports clubs for Key Stage 1 and 2 and other sporting clubs such as Kwik Cricket and
dance.

It is important that a broad and balanced variety of activities is provided, ensuring inclusion for KS1 and KS2
children throughout the year.

Children also get an additional form of exercise in their day through the "Walk to school" programme which
encourages children to make an active journey to school at least twice a week.

Remote Learning

During the pandemic, remote learning took place in the form of Joe Wick’s videos as well as our very own
fitness sessions which were conducted by a fitness instructor. They took part in the form of live zoom sessions
via the class teacher and they were available on the school Youtube channel. Weekly fitness challenges were
also set by the sports coach on the school Facebook page in which parents and children took part.



e Rationale, Planning and Resources
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Overview of Focusses in Primary French Sow

Subject Coordinators Pack

Term Year Year 4 Year 5 Year 6.
Autumn | Anewstart My school, your school My school /your school Wy everyday life/ your
Term 1 Subjects. everyday life
1 @ comparison of routines

Classroom objects Time
Autumn v
Term 2 Shops

Everyday

Shopping for gifts.
— Crvistmas
Spring. [Epiphany Epiphany New Year Celebrations New Year Celebrations.
Tem1 | ] Heslthy Esting Playing sport and enjoying

Animals | like/ don't ke Afamily tree | Shopping ot the market

© Janet Uoyd Network 2015

Stage 2. This includes what will be taught in each year group, the expected end points for each topic.

Primary Languages SOW

designed, delivered, sequenced, assessed in each phase and throughout Key

French Year 6 Long Term Planning Overview . . . 2r/|
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During the summer term in Year 2 and throughout Key Stage 2 French is taught on a weekly basis for 30-45
minutes or fortnightly for longer. Each session is split into 3 or 4 parts to allow the practise and embedding of
new vocabulary — listening, speaking, reading and then writing. The cyclical nature of the long term plan
enables pupils to be introduced to, develop knowledge, understand concepts and acquire skills, and be able to
choose and apply these in relevant situations. For example, in year 6 the children all about themselves — where
they live, how they feel, what they like — which will enable them to describe themselves in French ready for the

transition to high school.

e Cultural Capital

ultural ital Offer
Autumn Spring [ Summer
Whole School *  Library Visits
*  Author visit
+ Remembrance events
* Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
*  Visits to St Andrews Church
* French Celebration Days: 1 November — All Saints’ Day, 20 March 22 French Language Day, 14 July 22 Bastille
Day
* Panto + Enterprise Week * Sports Day
¢ Christmas Plays & Celebrations + RHS Bridgewater * Careers Week/Aspirations
* Harvest + World Book Day
* Black History Month + Sports Week
* Poetry Week ¢ PE Week 21% March
o Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque wisit
Worsley Woods
R Farm wisit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Eccles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y6 Lledr Hall Residential Coding Shakespeare Festival

e SMSC & British Values

Social - French supports social development by encouraging a collaborative approach to learning. Children
regularly converse in the target language.

Moral - French supports moral development by encouraging children to look, discuss and evaluate a range
of social and moral issues found in other cultures.

Spiritual - French supports spiritual development by exploring new language and vocabulary. Children are
encouraged to express themselves in the target language.

Cultural - French supports the cultural development of a child by exposing them to a foreign language and
culture. It helps promote internationalism and their role within the world.

Rule of Law In French topics can be chosen which enable discussion of the legal system and which in
discussion in French or English allow a discussion of the difference between the British political system and
that found in any of various French speaking countries (e.g. Bastille Day)

Democracy The process of facilitating classroom debates in French can be used to link to democracy as they
should allow all opinions to be heard in a respectful way. Both texts, audio or video chosen, written tasks
and discussions which take place all present opportunities to compare political systems and improve the
level of understanding of the British system while exploring the political systems in French speaking

countries.




Individual liberty Group and one to one discussions and the use of materials may give the opportunity to
discuss the extent of individual liberty in the UK and any of various French speaking countries. Students will
also explore choices in terms of future education choices and careers.

Tolerance and mutual respect In French classes there will be opportunities to discuss tolerance and_mutual
respect through class discussions and the choice of materials_which are studied. In addition the student code
of conduct is the basis for_student behaviour. Good working relationships in the classroom promote
effective learning. These are based on mutual respect and tolerance.

e Inclusion

The focus is on variation (rather than differentiation) focussing on how each pupil can access the curriculum at
an age appropriate level, removing barriers for individuals. Strategies include pre teaching in e.g. vocabulary
pupils will need to know before they can access the lesson. SENDCO meets with class teachers around individual
targets for each pupil. As mentioned above, resources etc. reflect the community that we serve and do not
include any materials that contain stereotypes.

e Learning Environment

Key French vocabulary/phonics focus is displayed and changed regularly to reflect the focus of the lessons.
Teachers build in opportunities to celebrate French work and have French/English dictionaries on hand to aid
with translations and phonics work.

e Monitoring

Following the monitoring calendar, French is monitored termly — lesson drop ins, children’s work,
environment, pupil interviews, data analysis. Feedback is given to individual teachers as appropriate and key
headlines are fed back to SLT.

e Assessment

Teachers assess each child using the end point and recorded on FFT. The subject leader and class teachers
analyse the data, and address any gaps or plan catch up sessions accordingly.

e Remote Learning

This is mainly done through Duolingo and online learning platforms like Oak Academy and BBC Bitesize.
French sessions are an hour per fortnight or 30 minutes per week. These sessions are identified on the Remote
Learning timetables available on class pages on our website.



Art

Here at St Andrews our Art curriculum is planned to sequentially promote knowledge and skill acquisition
within each year group. Each year, pupils are taught to review their prior learning whilst developing a deeper
level of learning in painting, drawing, collage, textiles and sculpture. Each year group also has their own
bespoke famous artists, designers and craft makers to focus on which exposes our pupils to a variety of cultural

artistic styles. Sketchbooks are used as a safe place for pupils to explore, practise and build further learning. Our

sketchbooks evidence each pupil’s artistic journey and they move throughout the school with each child and
are started from Reception. Sketchbooks are also used as a monitoring tool which help teachers to make
assessments and set future targets at the end of each unit of work.

In EYFS classes, Art lessons objectives are created based on supporting the Development Matters 2021 Non-

statutory guidance and Birth to 5 Matters framework. EYFS pupils explore a range of media to become familiar

with early artistic concepts and they always have access to a creative area both indoors and outdoors to
promote their imaginative and creative thinking and expression. The coverage within EYFS works towards the
Early Learning Goals for Creating with Materials providing our pupils with strong starting points. Below is a
copy of the coverage of Art offered to St Andrews pupils.

¥
Braning T Painting [ coiie T Seupture T Teeties | Evaliating T ooy T Painting T catige Saptie [ Vet | Eviluating
EYFS — Tnciuding but rat hmited 1o The folcwing opgir Tunimies Tu develop At i
Tireer Bacesrin
Self-portraits, Observational Matisse - The | Exploring Exploring | Recogrise end describe key features | Observotional | Kandinsky Exploring Play dough Exploring | Recognise ond describe key Teatures of their
warious lines and pairttings, srail, playdough ‘techrigues of their own work. drawings, self- cincles, different and clay ‘techriques | own work.
shapes. explaring o Exploring and cloy of printing, portraits, abservational adhesives ard | explaration of printing,
variety of paints, | different weaving Kandinsky lires | paintings, collage. Pinch pots. weaving,
colours ond adhesives ard shapes. explaring pairts. | materials sewing. tie
brushes. collage colours and dye t-
materials. brushes. shirts
Key Stage |
Year 1 Year 2
Roy Lichtenstein- | Van Gogh starry | Picasso Clay coil pots | Weaving Talk about gwn wark and work of Noture - Cloud Manet - Andy Damien Hirst | Foil Express clear preferences and give reasons
Pop ort dotted right portraits Creatirga artists, craft mokers end designers. trees and Landscopes Soldswarthy | - cornucopia | prirting for these (e.g. I like that becouse..).
portraits slip / siide Reflect an the success of their piece | Lilypad's paintings with - Nature clay skulls Tdentify charges they might make or how
idertifying what wert well and what water colour - collages / ‘their work could be developed further.
‘they could do better. ‘transient art Reflect on the success of their piece and
Dbescribe the differences and idertify what went well and what they could
similarities between different do better next time.
practices and make links to their own
work.
Lower Key Stage 2
Year3 Year 4
Cave art Margaret Lewis | Robin Brooks Alberta Printing tie Take the time to reflect upon what David David Diara Beftran Black Regularly reflect upon their own work, and
Napgngard;. Siccometti dye they like and dislike about their work Hockney Hockney - Herrera - foil | prirting use comperisors with the wark of others
Lardscope - foil humar | cushions and suggest how they could improve it. | abservational Digital and paper (pupils and artists) o identify how to
Aboriginal art colloges sculptures Discuss own and others work, drawings Wy mortage. mache bird improve.
with natural expressing thoughts and feelings, and parents. sculptures Discuss and review own and others wark,
paints - tearing and using knowledge and understanding of expressing thoughts ard feelings. and
layering great artists, architects and designers idertify modifications/ charges and see how
paper in history and techriques they use. they can be developed further.
Lock at and reflect on the work of great
artists, craft makers, architects and
desigrers and the technigues they have used.
Upper Key Stage 2
Year 5 Year 6
Andy Warhol - Andy Warhol - Louise William Regularly aralyse and reflect on their Rosaling Leorid Afremay - Henri Rosalind Discuss and review own and others work.
repeating images Digital art Bourgeais - Hiorris - progress taking account of what they | Mornks - ail pairtts and Rousseau - IMoris - expressing thaughts ard feelings explaining
with popert pairting Andy wire batik hape to achieve. pallet knifes safari poper | zeofangle ‘their views and idertify/ explain
Warho| sculptures - coasters Look ot and reflect on the work of 3d collage clay files modifications/ changes and see haw they can
insects great artists, craft makers, architects Katherine be developed further.
and designers and the techriques they Merlicg paper
have used. sculptures.

Cultural Capital offer — In Art, both internal and external cultural capital experiences are offered. Our whole

school offers include focusing on significant historical days including but not limited to; Remembrance Day,
Christmas and Black History month. Our external cultural capital offers include a Key-stage one visit to the
Whitworth art Gallery and a Key-stage two visit to the Lowry. To develop cultural capital further, pupils are
exposed to a variety of artists including; male, female and artists from a variety of ethic and cultural
backgrounds.

Pupils’ spiritual, moral, social and cultural development

Horesty

Children make comparisans befween their cwn wark and
the work of others and are evaluative ard reflective and

can say

Love
Being kind fowards ather children by sayirg ice fhirgs about their wark.

Forgil

n

Forgiving somebady who doesrit share the same arfistic views as you.
Fongiving somebady who may accidentally domoage your work during on Art
lessor

T

Bespect
Respecting that everybody has differert ideas and
shills when using Art ard Design techriques.

Emational Vel Beirg
Art therogy is o great way To express our
jons without wards. Chilidren con release emoti

Reslience
Learring that fryirg mare fhan one approach may pey off.
Learrirg that we improve if we keep proctising, keep a positive mind set and

Valuing Our Diversity
Looking at patterns nd desigrs from a range of dif ferent backgrounds ard
cultures.

Respect ard Responsibily
Respecting other pugils work and the property
used in lessons.

‘through therapeutic ord musically colming lessons. dor't give up. Being independant in setting up and tidying cway
resources reeded durirg lessons
Bringing Learrirg To Life Aspirations ALove OF Longuoge:

Using key skills and techriques taught in lessons to create
and recreate models, collages, structures and paintings.

Describing myself by saying which skills and techniques T would like to
imprave upon during Art lessors.

Reoding:
Researching the work of a famaus artist ard o famaus desigrer

Listering:

Listen to music from different regions of the warid during art lessors to give
children a creative Flow.

Listerirg to advice of how to improve artistic skills and techrigues in order fo
be self-evalustive.

‘Speching:
Can talk about their- ideas and the processes they
will foke to complete. their work.
Writirg:
Children can learn about famous artists and their
work writing about key skills and techniques they
have learned.




Online learning information —

In cases where pupils are expected to self-isolate, remote learning opportunities will be offered to support their
artistic learning from home. These opportunities may include but will not be limited to, a variety of supportive
websites and links to resources being shared with pupils so that they can continue to develop their artistic
concepts from home. We understand that due to resourcing and that during self-isolation periods not all
elements of Art can be taught from home, therefore when creating their remote learning offer teachers will
consider which objectives can be supported at home with more ease and will offer activities in light of this.

Short, medium and long-term planning expectations —

At St Andrews long-term plans have been created to give each year group an overview of the themes and units
of work to focus on in Art. Teachers will create half-term planning to support these themes building on
concepts and introducing new learning within each lesson. Teachers medium term planning is created to add
more detail and provide information of how they will support learning for all pupils. Teachers have the
flexibility to teach weekly lessons or in a block of Art lessons. Short term planning is created weekly to address
misconceptions in learning, review teaching points and to challenge and support further learning. If a pupil has
a particular need and requires additional support the short termly planning will also indicate pre and post
tutoring opportunities where extra support will be given where necessary. If a child has SEN needs they may
also have their worked scribed for them, support with reading or their learning tools adapted to make
curriculum coverage accessible to them. This ensures that pupil’s knowledge is evident within their own
sketchbooks and that their other learning barriers do not hinder their Artistic successes.

Resources available to support curriculum delivery -~

Each classroom will have a basic range of materials such as scissors, felt tips and coloured pencils. Each member
of staff will have books and posters relevant to the Year group’s Artists. Fiction books are also available within
the library for pupils to read stories based on famous pieces of art. Specialist materials needed for each Art Unit
will be stored in the Art cupboard upstairs for all staff to access and different types of paper or card are stored

in the library.

School's overall success in Art -

Art at St Andrews is currently graded as good. Monitoring has shown that the long-term plans are being
successfully covered throughout all year groups. Pupils are beginning to speak more passionately about art and
with wider evidence of coverage now being in their sketchbooks. All elements of Art are being taught with a
greater depth and staff have received more bespoke offers to support their CPD.

Monitoring

Monitoring happens termly and during this time the subject leader evaluates the effectiveness of the
curriculum’s intent through looking at planning and checking that that lessons are sequential and support
further progression and depth of learning. During this monitoring, the subject leader also evaluates the
implementation of lessons by looking at the quality of work created within sketchbooks to check that learning
is accessible for all, by conducting pupil questionnaires and then also monitoring recent assessments on FFT
aspire. All of this supports the further development or Art as the subject leader action plan is then updated
purposefully.



Rationale

DT

Our school’s Design and Technology curriculum ensures that the National Curriculum’s statutory requirements
are taught, with the addition of textiles. In the EYFS, our school’s bespoke curriculum has been drawn from

Development Matters and Birth to Five Matters.

Furthermore, our design and technology curriculum has been carefully structured to ensure that knowledge,

skills and concepts are revisited and built upon and that children’s learning has:

- breadth across the technical areas of Cooking and Nutrition, Structures, Mechanisms, Mechanical Systems,
Electrical Systems and Textiles.
- sequenced progression of technical knowledge and the design, make and evaluate process, year upon year

- focused key vocabulary for each topic for each year group

k)

St Andrew’s CE Primary Design and Technology Curriculum

Nursery Reception Year 1 Year2 | Year 3 Year 4 Year 5 Year 6
Cooking | Grinding flour, baking Gingerbread People Fruit salads Hospital | Healthy Sandwich Bread recipes Pasta / curry
and bread rolls Turnip soup Mini Pizzas Soup wraps fillings sauce
Nutritio Favourite fruit cups Favourite fruit kebabs
n
Structure | Recycled modelling Three Pigs’ Houses Freestanding Shell Frame
s Houses Baby bear’s Chair | Houses Castles Den structures Structures Structures
Den building building
Mechani Houses with hinged Castles with drawbridges Sliders and Wheels Levers and Pulley
sms doors Pop up cards Levers and linkages systems
Lift the flap pictures axles
Textiles Butterfly stick puppets Stuffed felt butterflies / Puppets Bags / Slippers
fish
Electrical Light up Monitoring
Systems signs and Control

In EYFS, our youngest children access a wide range of mechanical and construction toys through our indoor and
outdoor environments. Cooking and nutrition experiences are delivered via adult inputs and are based on

current learning, core books and children’s interests.
Key Stage 1 and 2
To reflect its importance, every year has one topic on cooking and nutrition. These build from simple dishes
such as fruit salads in Year 1, to savoury seasonal dishes such as pasta sauces, in Year 6. All food topics
emphasise the impact on health of a balanced diet. For the remaining two topics, classes learn about structures,

mechanisms, mechanical systems, electrical systems or textiles.

To ensure progress in knowledge and skills, topics are structured, as follows:

Each Key Stage 1 and 2 topic is 6-12 hours in length and is taught over a half term, either in a block or weekly

lessons.

Each year group’s curriculum map provides key learning objectives, key vocabulary, and the end points against
which children are assessed.

Years 1-6 assessments are reported on FFT Aspire.

EYFS children are assessed against our school’s EYFS curriculum checkpoints for 3-4 years, Reception and the
Early learning Goals.

Teaching and Learning

In Key Stage 1 and 2, each Design and technology topic is taught through a series of lessons which adhere to the
Design, Make, Evaluate process. Lessons follow the sequence of:
Introduction to topic overview of learning and endpoints; initial knowledge / key vocabulary quiz; evaluation
of existing products and, in KS2, the work of significant designers and developments; setting of design criteria;
teaching, practise and evaluation of new technical skills and knowledge including key vocabulary; designing




and making prototypes; final product design; making, evaluating and finishing products; final evaluation (self /
peer / group) and quiz.

Each topic is introduced in a context that ensures maximum relevance and authenticity and which links to
learning in other subjects, for example, Year 2 children design, make and taste healthy ‘Hospital Soups’ as they
learn about Florence Nightingale in history and children in Year 5 learn about the local bridges designed by
Edward leader William:s.

ultural ital Offer
Autumn Spring [ Summer

Whole School = Library Visits

Author visit

Remembrance events

Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
Visits to St Andrews Church

French Celebration Days: 1 November — All Saints’ Day, 20* March 22 French Language Day, 14* July 22 Bastille

Day
s Panto = Enterprise Week = Sports Day
= Christmas Plays & Celebrations = RHS Bridgewater = Careers Week/Aspirations
= Harvest = World Book Day
= Black History Month = Sports Week
s  Poetry Week =  PE Week 21 March
= Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm wisit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Focles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Wisit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y6 Lledr Hall Residential Coding Shakespeare Festival

SMSC & British Values

Children’s spiritual, moral, social and cultural development is built into each year group’s curriculum map.
Behavioural expectations that underpin group work foster supportive and respectful relationships. Children
learn to follow safety procedures and use resources with care. Differing cultures and beliefs are celebrated.
When designing, making and evaluating, children’s creative ideas and opinions are respected and they learn to
give and receive kind criticism within this supportive atmosphere.

Inclusion

All children access the design and technology curriculum for their year group. The support given to children is
determined by their particular needs. Teachers detail how they are supporting children’s needs in their short-
term planning. Actions include pre and post tutoring, adult or peer support with reading, adult scribing of
children’s spoken knowledge and ideas and adapting written resources in order to make them accessible,
without reducing the learning intention.

Planning

Teachers design long-term curriculum overviews for the year, detailing the half terms when topics are covered.
Medium-term plans give a breakdown of lesson sequences, curriculum objectives/end points and content,
including key vocabulary.

Teachers’ short-term plans follow a format of their choosing. This allows them to plan for individual lessons’
content in the way they find most effective. Short term planning details how the teacher ensures maximum
learning for all children, including key vocabulary and how children will be challenged or supported
appropriately.

Resources

Design and technology resources are organised into boxes according to technical area, such as cookery
equipment and textile equipment. Some topics, such as freestanding structures or wheels and axles, require
individual topic boxes. Construction kits are shared within key stages and are boxed individually. Topic boxes
are housed in the classrooms where they are needed (Y2 puppets), in the upstairs storage cupboards (fabrics,
Crumble Microcontollers) or in the cellar, due to their size (woodwork, pulleys).

Learning Environment




During design and technology lessons, classrooms need to be organised so that equipment can be easily and
safely accessed. Safety requirements are displayed on a wall or whiteboard, as is the relevant key vocabulary.
Tables are organised into groups to ensure efficient use of resources and to enable the children to work
cooperatively. Children learn to use equipment and care for it responsibly to both ensure clear, safe working
space and avoid damage and waste.

Monitoring

The subject leader caries out termly monitoring in order to review the effectiveness of curriculum’s intent, its
implementation (seen in planning, teaching and learning, children’s books and interviews) and assessment
(children’s books and products, pupil interviews and assessment data on FFT Aspire). Monitoring then informs
the subject leader’s Action Plan and the subject’s next steps.

The school’s monitoring procedures include planning scrutinies, book scrutinies, pupil interviews, reviews of
products or photo evidence, lesson drop ins, FFT Aspire assessment data.

Assessment

The school’s design and technology curriculum maps provide each class teacher with the end points against
which they assess children’s attainment in each topic. These end points have been drawn from National
Curriculum requirements and recommendations from the Design and Technology Association. The Year 1 to
Year 6 endpoints are found on the school’s reporting and data analysis tool, FFT Aspire. Nursery and reception
children are assessed against our school’s EYFS curriculum checkpoints for 3-4 years, Reception and the Early
learning Goals.

Remote Learning

In the case of pupils needing learn from home, teachers will offer remote learning that matches the curriculum
coverage within school as closely as possible whilst taking into consideration the challenge that resourcing
design and technology poses. Teachers will therefore provide opportunities requiring low cost, readily available
materials and online support via website links, such as the Design Museum’s Create and Make workshops or
Food a Fact of Life activities.



PSHE

At St Andrews School, we teach Personal, Social, Health Education as a whole-school approach to underpin
children’s development as people and because we believe that this also supports their learning capacity. The
Jigsaw Programme offers us a comprehensive, carefully thought-through Scheme of Work which brings
consistency and progression to our children’s learning in this vital curriculum area. The overview of the
programme can be seen on the school website.

Here, at St Andrews School, we value PSHE as one way to support children’s development as human beings, to
enable them to understand and respect who they are, to empower them with a voice and to equip them for
life and learning. We include the statutory Relationships and Health Education within our whole-school PSHE
Programme. To ensure progression and a spiral curriculum, we use Jigsaw, the mindful approach to PSHE, as
our chosen teaching and learning programme and tailor it to your children’s needs. The mapping document:
Jigsaw 3-11 and statutory Relationships and Health Education, shows exactly how Jigsaw and therefore our
school, meets the statutory Relationships and Health Education requirements.

The Jigsaw Programme is aligned to the PSHE Association Programmes of Study for PSHE.
What do we teach when and who teaches it?

Whole-school approach

Jigsaw covers all areas of PSHE for the primary phase including statutory Relationships and Health Education.
The table below gives the learning theme of each of the six Puzzles (units) and these are taught across the
school; the learning deepens and broadens every year.

Term Puzzle (Unit) Content
Autumn 1: Being Me in My Includes understanding my own identity and how I fit well in the class,
World school and global community. Jigsaw Charter established.
Autumn 2: Celebrating Includes anti-bullying (cyber and homophobic bullying included) and
Difference understanding
Spring 1: Dreams and Goals Includes goal-setting, aspirations, who do | want to become and what

would [ like to do for work and to contribute to society

Spring 2: Healthy Me Includes drugs and alcohol education, self-esteem and confidence as
well as healthy lifestyle choices, sleep, nutrition, rest and exercise

Summer 1: Relationships Includes understanding friendship, family and other relationships,
conflict resolution and communication skills, bereavement and loss

Summer 2: Changing Me Includes Relationships and Sex Education in the context of coping
positively with change

Cultural Capital offer —

Our lessons are reinforced and enhanced in many ways: Assemblies and collective worship, praise and reward
system, Learning Charter, through relationships child to child, adult to child and adult to adult across the
school. We aim to ‘live’ what is learnt and apply it to everyday situations in the school community. Class
teachers deliver the weekly lessons to their own classes.

Pupils’ spiritual, moral, social and cultural development




Honesty

Children make
comparisons between
their own ideas and
the ideas of others
and are evaluative
and reflective and can
state their opinion
freely.

Love

Being kind towards other
children, knowing that were
not all the same and
embracing individuality, no
matter what we look like, or
our beliefs

Forgiveness

Forgiving somebody who
doesn’t share the same views
as you.

Forgiving somebody who
may have upset your feelings
without knowing

Respect

Respecting that
everybody has
different ideas and
skills and knowing
that even though
they are different
to us, it doesn’t
make us or them
any less important.

Emotional Well-Being

children learn to
listen, they learn to
calm themselves, they
learn to open their
minds. Children can
release emotions
through therapeutic

Resilience

Learning that trying more
than one approach may pay
off.

Learning that we improve if
we keep practising, keep a
positive mind set and don’t

Valuing Our Diversity

Talking about and with and
looking at people from a
range of different
backgrounds and cultures.

Respect and
Responsibility
Respecting other
pupils’ ideas and
the property used
in lessons.

Being independent

and musically calming give up- n sgttmg up and
tidying away
lessons.
resources needed
during lessons
Bringing Learning To Aspirations A Love Of Language Speaking:

Life

Using key skills and
techniques taught in
lessons to create and
recreate scenarios and
situations that the
children may and do
face in real life.

Goal setting and talking
about what they could be
and how they can overcome
circumstances.

Reading:

learning new vocabulary
related to different topics that
they will be dealing with now
and in the future

Listening:

Listen to music to help calm
during calm me time.
Listening to others talking
using the jigsaw friends

Can talk about
their ideas and
thoughts with
others, knowing
they are in a safe
environment.

Online learning information —

In cases where pupils are expected to self-isolate, remote learning opportunities will be offered to support their
learning from home. These opportunities may include but will not be limited to, a variety of supportive
websites and links to resources being shared with pupils so that they can continue to develop their ideas and
thought processes from home. We understand that due to not having the right people around you and that
during self-isolation periods, not all elements of PSHE can be taught from home, therefore when creating their
remote learning offer teachers will consider which objectives can be supported at home with more ease and
will offer activities in light of this.

Short, medium and long-term planning expectations —

As we now follow the Jigsaw programme, mapping overview of the curriculum has been shared with staff and
they have been given the log ins for the website. The website leads the staff to their current year groups and
pick out each lesson that they should be teaching that week.



Resources available to support curriculum delivery -

The school have a PSHE section in the library of varying books that teacher sand children can use to aid them in
their teaching. All other resources and materials are provided through the jigsaw programme

School's overall success in PSHE-

PSHE at St Andrews is currently graded as good. Monitoring has shown that the long-term plans weren’t being
successfully covered throughout all year groups, so now we are moving on with the jigsaw programme, it will
be a whole school approach-where children know what they are being taught, and when and will be tied in
with our half termly assemblies and weekly celebrations assemblies. Pupils have loved discussing topics with
each other and being able to jot their thoughts and theories down in their journals. All elements of PSHE are
being taught with a greater depth and staff have received more bespoke offers to support their CPD.

Monitoring

Monitoring happens termly and during this time the subject leader evaluates the effectiveness of the
curriculum’s intent through looking at planning and checking that that lessons are sequential and support
further progression and depth of learning. During this monitoring, the subject leader also evaluates the
implementation of lessons by looking at the quality of work created within their journals to check that learning
is accessible for all, by conducting pupil questionnaires and then also monitoring recent assessments on FFT
aspire. The Curriculum Committee of the governing body monitors this policy on an annual basis. This
committee reports its findings and recommendations to the full governing body, as necessary, if the policy
needs modification. The Curriculum Committee gives serious consideration to any comments from parents
about the PSHE (RSHE) programme, and makes a record of all such comments. Governors scrutinise and ratify
teaching materials to check they are in accordance with the school’s ethos.
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. Rationale

At St. Andrew’s Primary School we follow the Charanga scheme of work in all Year groups.

Scheme Overview

The Charanga Musical School Scheme provides teachers with week-by-week lesson support for each year group
in the school. It is ideal for specialist and non-specialist teachers and provides lesson plans, assessment, clear
progression, and engaging and exciting whiteboard resources to support every lesson. The Scheme supports all
the requirements of the national curriculum.

In line with the curriculum for music and guidance from Ofsted, this Scheme moves away from the previous
levels and learning objective/outcome concepts to an integrated, practical, exploratory and child-led approach
to musical learning.

How the Scheme is structured
Each Unit of Work comprises of strands of musical learning which correspond with the national curriculum for
music:

Listening and Appraising
Musical Activities
Warm-up Games
Optional Flexible Games
Singing
Playing instruments
Improvisation
Composition

Performing

Music lessons are taught weekly in all year groups and a focus on using the correct musical vocabulary has been
key to help pupils learning this year.

Music is assessed using teacher assessment using FFT Aspire.

Teaching and Learning

Lessons are taught with range of resources including videos, songs and instruments.

At St. Andrews we have a variety of instruments including enough glockenspiels and recorders for a whole class
and a large variety of un-tuned instruments such as triangles, drums tambourines etc.

Extra music opportunities are provided through cross-curricular lessons. Singing practice for Year one to six
every two weeks and a selection of music being played at the start and end of daily assemblies. A recorder club
to run at lunchtimes.



Cultural Capital

Autumn | Spring | Summer
Whole School o Libeary Visits
*  Author visit
e Remembrance events
o Working with a range of charities — Comic Rellef, Children In Need, sport Rellef, Mustard Seed, NHS, Age UK
*  Visits to St Andrews Church
* French Celebration Days: 1 November — All Saints” Day, 20 March 22 French Language Day, 14* July 22 Bastille
Day
* Panto o Entarprise Week * Sports Day
o Christrmas Plays & Celebrations e RHS Bridgewater o Careers Week/Aspirations
e  Harvest e World Book Day
« Black History Month *  Sports Week
o  Poetry Wesk o PE Week 21* March
o Parfiament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Waiks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
visit Historic Tour of Eccles
Y2 Lowry Workshops Chester 2oo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM dasses Lowry Workshops
Y4 Hindu Temple visit  Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y6 Llgdr Hall Residential Coding Shakespeare Festival

SMSC & British values

Children are supported in their spiritual, moral, social and cultural development. The Charanga scheme has
diverse units of work which covers music from different styles such as rock, soul, pop, gospel and blues.

SEND children have teacher support, visuals and pre and post tutoring to support their needs.

Planning

The Charanga Scheme is delivered though clear and well-presented lesson plans and videos.

Class J group LW pusica SOH00L

Rhythm In The Way We Walk And The Banana Rap
Step 2 — One-page Lesson Plan

Learning focus joptional)

1L Liston and Appraise

®  Lision and Appraise - The Planeis:Mars by Gusiav Halst Flay the song. Usa your body io find
tha pukie whilst scroling threughiusing the on-soreen guesiions as & focus. After Esiening, talk
anaut the Sang And ANSWar the GUESHCNS MSNGT LSNG Conect musical enguage.

& Liston snd Appeaiss - Rivyehm In Tre Wy W Wl B you wasnt i) How ars tha songs
difiarent. how S0 thay simiar?

Moies

2. Musical Activities [enbad with oo asing depth ower tims. Refar 10 the Unit Ovarview and uss
he Activity Marsial for guidanca)

& Paxibe Gamas
b Vecal Warm-ups
. Laaen b0 Sing the Song - Rhythm In The Wy 'We Wall : Continue io sing the song.

Moies

3. Parferm
& Porformancs - Rivytren In The Wy W Wallc Pariam and shass what has takee place in
oday’s lesson. Sing and play instrumantal parts within e song.

Motes

Continuous Assessment opportunities:

[Evidence

Finws you recoeded msd upinadied?
[Notable outcomes
Municsl? SocialT Unmp st
Exciing?

General learning focus for

next time
Dincons with pupi.

Example of a Year One lesson plan.



= Overview &
= Planning

YEAR

= Ovorviow &

= Pianning

YEAR

4

1= Overview &

=== PlERAING

YEAR

= Plonning

YEAR

6

ATTOMNG MJ.‘JJJ 1 .mmmm

1,2 3 45 6

1,23 45 6

Band

123 456

123 456

123 4586

My Stories Everyone! QOur World Big Bear Funk Reflect, Rewind
and Replay
123 456 1,23 456 123456 123 456 123 456 123456
Hey You! Rhythm In The In The Groove Round And Round | Your Imagination Reflect, Rewind
Way We Walk and and Replay
Banana Rap
123 456 1,23 456 123456 123 456 123 456 123456
Hands, Feet, Heart | Ho Ho Ho | Wanna Play In A Zootime Friendship Song Reflect, Rewind

and Replay

1234586

Letour SptFly | Glockensplel Three Litle Blrds | The Dragon Song | Bringing Us Reflect, Rewind
Stage! Together and Replay
1334861133486 (1323486 (133488123458 (12340886
Mammc Mia Glockensplel Stop! Lean On Me Blackbird Reflect, Rewind
Stoge 2 and Replay
1723456123456 |123456(123456/(123456|12345¢6
LW OnAPrayer | Classroom Jazz1 | Make YouFeelMy | The FreshPringe | Danclng In The Reflect, Rewind
Love Of Bel-Air Street and Replay
123456 (123456123456 (1234561(123456(1234506
Happy Essroom Jozz 2 A New Year Carol You've Got A Music And Me Reflect, Rewind
Friend and Replay
123456 1,23 456 123456 1234586 123456 123456




Learning Progression

Learning Progression Interrelated Dimensions

Resources

There are a range of resources to support the delivery of the Music Curriculum.
Charanga videos

A wide variety of instruments

Key Vocabulary (given to teachers during CPD)

Monitoring

Monitoring happens three times in the academic year. It is an opportunity for subject leaders to complete pupil
and staff questionnaires. Time to check the FFT have been regularly updated.

Assessment

Class teachers will fill in assessments using FFT Aspire. Subject leaders will use FFT to assess pupil’s progress.

Remote Learning

Where children can learn from home, provision is made for them to learn using Oak Academy.



