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Number on roll 225
Girls/Boys T5/110
Disadvantaged (Pupil Premium) o7
Child in need, Common Assessment Framework, Child Prote [P
Cared for children 2

EAL 136
SEND (Disabled and those who have special educational needs) 48

Other contextual information:
St Andrews is situated in the Eccles ward, located in the south of Salford, to the east of the Bridgewater Canal. The M602 motorway and Manchester-
Liverpool rail line run west-east through the southern part of the ward. In the south-east is Eccles Town Centre, providing a range of shops and services,
which also extend westwards along Liverpool Road. Transport connections, include a rail station, Metrolink line, bus station, and junction 2 of the M602.
The part of the ward between the motorway and the rail line is home to a range of employment uses, at Lyntown Trading Estate and Green Lane. Eccles
College is on the northern edge of the ward, with two secondary schools just to its east. Otherwise, the area is primarily residential in nature, but with a
diversity of character. The town centre incorporates a significant number of flats. The rest of the area to the south of the rail line has relatively high-density
terraced houses, with a range of shops and services along its souther edge on Liverpool Road. House prices are significantly higher to the north of the
M602 (with St Andrews being south). There is relatively little public open space within the ward.
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Graduated Response
<~ to SEND <

At St Andrew's, we believe that the most effective SEND provision begins with high-quality
inclusive teaching for all. Our graduated response ensures that needs are identified early,
barriers are understood accurately and support is implemented, reviewed and adapted so that

N
baﬁ

every child can achieve, thrive and belong.

This process is underpinned by the SEND Code of Practice cycle of Assess, Plan, Do, Review
and is strengthened by the work of The Learning Haven.

Universal Provision:
High-Quality Inclusive Teaching

The first level of support for all pupils is high-quality
teaching within the classroom. Teachers maintain high
expectations and adapt teaching to ensure that children
can access an ambitious curriculum alongside their peers.

Wi

Universal provision includes:
Adaptive teaching strategies.

Clear modelling and scaffolding.
Oracy and vocabulary development.
Visual supports and Widgits.
Sentence stems and working walls.
Retrieval practice and overlearning.

The

Reasonable adjustments to tasks and resources. SEND
High-quality behaviour and emotional support Cycle
through Thrive approaches.

Consistent routines and expectations.
At this stage, many children's needs
@ can be successfully met without additional

intervention because barriers are removed
through effective classroom practice.

e Plan

Once barriers have been identified, class teachers,
SEND leaders, Learning Haven staff, parents and,
where appropriate, external professionals agree

a personalised plan

&,

The plan identifies:

.
.
.
® Specific barriers to learning, o
© Desired outcomes. %
@ Classroom adaptations. .
o Targeted interventions. .
® Success criteria. L]
® Review dates. o

.

Provision is always linked directly
toidentified needs and intended outcomes:

@]

Inclusive learning

£

Plan

Su.pportive community

Every child
can achieve,
thrive and
belong

e Assess 2

Where children are not making expected progress,
leaders and staff gather a range of information to
identify strengths, needs and barriers.

Assessment may include:

o Teacher assessment.

Pupil progress meetings.

SEND observations.

Basic skills assessments.

Reading and phonics assessments.
Speech and language screening.
Attendance and behaviour information.
Parent voice.

Pupil voice.

Professional reports.

.
.
.
.
.
.
.
.
.
o Baseline and ongoing assessment data

Particular attention is given to children
who may have multiple vulnerabilites,
including SEND, disadvantage, EAL,
social care involvement, attendance
concemns or SEMH needs.

eDo

Targeted Support Within School

Where additional support is required, pupils may access:

Catch-up reading.

Daily phonics interventions.

Speech and language programmes.
Vocabulary development programmes.
Emotional regulation support.

Social communication interventions.
Precision teaching.

Small group tuition.

Thrive support.

Pastoral support.

Brighter futures




                                          Inclusion Strategy
This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).
	Detail
	Date

	Academic year/years that our current Inclusion Strategy covers
	2026-2028

	Date this statement was published
	December 2026

	Date on which it will be reviewed
	December 2027

	Statement authorised by
	J Bladen-Kay
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Strategy overview
Leadership at St Andrew's is driven by a relentless commitment to ensuring every child achieves, thrives and belongs. Leaders and governors understand their community exceptionally well and use a wide range of evidence to identify barriers and drive improvement. Through strong governance, effective safeguarding, high-quality professional development and a culture of high expectations, leaders ensure that all children, particularly those who are disadvantaged, have SEND, are EAL learners or face additional vulnerabilities, receive the support, opportunities and challenge needed to succeed. We know our school community extremely well; our leaders understand the unique context of St Andrew's:
· 43% disadvantaged children

· high levels of EAL

· significant pupil mobility

· above average SEND

· children with complex safeguarding and social care needs

This understanding drives every strategic decision we make. We continually evaluate barriers to achievement, attendance, wellbeing and belonging and ensure our improvement priorities directly address them. Leaders ensure that:

· decisions are always made in the best interests of children

· resources are directed towards identified need

· priorities remain focused on improving outcomes

· inclusion is central to school improvement
· safeguarding underpins all decisions and actions
Our Strategic Commitment

At St Andrew's, inclusion is led strategically from the highest level. Leaders and governors share a collective responsibility for ensuring that every child achieves, thrives and belongs, regardless of background, need or circumstance. Inclusion is not the responsibility of one individual; it is a whole-school leadership priority which informs decision-making, resource allocation, curriculum design and school improvement planning.

Leadership of Inclusion

School leaders have a detailed understanding of the barriers faced by our community, including disadvantage, SEND, EAL, mobility, attendance concerns, safeguarding vulnerabilities and social care involvement. This understanding enables leaders to identify priorities quickly and direct support where it will have the greatest impact.
· SENDCO Team: Mrs Bladen-Kay (Head Teacher) Mrs Bradford Non‑teaching (3 days) 4 teachers achieved NPQSEND (NK, FD, L St, AM)
· Behaviour Lead (Thrive): Mrs Bradford and Mrs Simpson
· Governors review inclusion funding and exclusion data termly

· Annual Inclusion Strategy review

Leaders ensure that:

· Inclusion is central to all school improvement priorities.

· High expectations are maintained for all Children.

· Emerging needs are identified quickly and responded to effectively.

· Resources are allocated according to need.
· Barriers to achievement, attendance, participation and wellbeing are systematically reduced.

· The voices of children, families and professionals inform decision-making.

· Staff understand their responsibilities in creating an inclusive culture.

· We remove barriers – academic, attendance, communication difficulties, SEND needs, social and emotional barriers, safeguarding vulnerabilities and coordinate support swiftly and effectively

Governors

Governors provide effective support and challenge regarding inclusion. They have a clear understanding of the school's context, including the needs of disadvantaged children, children with SEND, EAL learners and vulnerable children. Governors hold leaders accountable for ensuring that inclusion strategies are having a measurable impact on children's experiences, participation and outcomes. Governors regularly scrutinise information relating to:

· Achievement and progress.

· Attendance and persistent absence.

· Behaviour and wellbeing.

· SEND provision.

· Pupil Premium spending.

· Safeguarding and vulnerable children.

· Equality and accessibility.

Distributed Leadership

Leadership is distributed strategically across the school. All leaders are expected to:

· understand the school context

· monitor standards effectively

· analyse achievement

· lead improvement

· support colleagues

· hold high expectations

· contribute to whole-school priorities

Through systematic monitoring and quality assurance, subject and phase leaders are increasingly confident in:

· evaluating provision

· identifying strengths and areas for development

· monitoring consistency

· improving achievement

Role of the SENDCos and SLT
The SENDCo team are empowered as key strategic leaders working alongside the Learning Haven team, safeguarding leaders and class teachers to drive whole-school inclusion. Through regular monitoring, pupil progress meetings, case sampling and collaborative working, leaders evaluate the effectiveness of provision and make timely adjustments when required. Our SLT and SENDCO Team ensures:

· Effective implementation of the graduated approach.

· Robust identification and assessment of need.

· Appropriate deployment of interventions and specialist support.

· Effective communication between class teachers and The Learning Haven.

· Regular review of progress, provision and outcomes for vulnerable Children.

· Governance and Accountability

Professional Development

Leaders recognise that effective inclusion depends upon staff expertise. Professional development is therefore prioritised and aligned to school needs. Through professional learning, coaching and collaboration, leaders build staff confidence and capacity to meet the needs of all learners. Staff receive training relating to:

· Adaptive teaching.

· SEND provision.

· Communication and language.

· EAL strategies.

· Trauma-informed practice.

· Thrive approaches.
· Safeguarding and vulnerable Children.

· Attendance and behaviour support.

Monitoring Impact – Achievement, Inclusion, Attendance, Wellbeing, Belonging

Where barriers remain, leaders act swiftly to review provision, adapt strategies and secure improved outcomes. Leaders and governors use both quantitative and qualitative evidence to evaluate inclusion. This includes:

· Assessment and progress information.

· Attendance and behaviour data.

· Case sampling.

· Learning walks and monitoring.

· Pupil voice.

· Parent voice.

· External professional reports.

· SEND reviews and annual reviews

Principles Of Inclusion
1. Ambitious Leadership and Governance that Embeds Inclusion

Inclusion is a whole-school leadership priority rather than the responsibility of a single individual. Leaders and governors have a detailed understanding of school context and directing resources according to need. Governors scrutinise achievement, attendance, behaviour, SEND provision, safeguarding and equality information, whilst inclusion is linked directly to school improvement planning and strategic decision-making. The SENDCo team, SLT and governors all have defined responsibilities for driving inclusive practice. 

2. Evidence-Based Support Prioritising Early Intervention

Early interventions here at St Andrews ensures that we do not wait for children to fail before support is put in place. Our strategy outlines robust screening and assessment, identification of emerging needs, graduated response processes, access to specialist support, use of assessment information, and ongoing monitoring of intervention impact. The Learning Haven is also positioned as an early intervention provision designed to address barriers before they become entrenched. 

3. High Quality Adaptive Teaching with Curriculum Designed for All Learners

Our strategy makes clear that children access the same ambitious curriculum and that barriers are removed through adaptations rather than curriculum reduction. Staff training focuses on adaptive teaching and inclusive practice. The Learning Haven exists to support access to classroom learning rather than replace it, further reinforcing that the curriculum is designed for all learners. 

4. Enriching Provision Beyond the Classroom that All Children Can Access

Our strategy includes cultural capital, enrichment experiences, leadership opportunities and participation in wider school life. The Learning Haven enables children to participate in the wider school community. Through targeting and monitoring, we ensure that all children can access clubs, educational visits, residentials, sports, music, pupil leadership, breakfast club and wider enrichment opportunities. 

5. A Safe and Respectful Culture Fostering Belonging, Attendance and Participation in Learning

Belonging is one of the three central pillars of our school's inclusion vision ("Achieve, Thrive, Belong"). Our positive relationships, Thrive approaches, safeguarding, emotional wellbeing, behaviour support and targeting and monitoring of participation ensure that we are as effective and impactful as possible. Children feel safe, valued, respected and listened to. Attendance is also referenced as a barrier that we actively identify and address. 

6. Strong Partnerships with Families and Wider Services

Our strategy recognises the importance of family engagement and multi-agency working throughout. Parents are involved through voice activities, reviews and ongoing communication. There are references to specialist support, external professional reports, social care involvement, safeguarding partnerships and collaborative working between professionals. 

7. Inclusive Environments with Continuous Improvements to Accessibility

The Learning Haven provides an inclusive environment through visual communication systems, structured routines, reduced-distraction workspaces, sensory supports and personalised resources. Our Accessibility Plan details how we strive to be as accessible as possible. 
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Barriers to learning and participation 
This details the key barriers to learning and participation that we have identified amongst our children, necessitating inclusive universal approaches and targeted support

	
	Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)

	1
	Socio-economic Disadvantage and Poverty

	2
	High Levels of EAL

	3
	Speech, Language and Communication Needs

	4. 
	SEND and additional needs – has increased significantly over recent years

	5. 
	Safeguarding, Social Care and Family Vulnerability

	6.
	Mobility and Newly Arrived Children


Activity in this academic year

Early Identification, Early Support, Better Outcomes

At St Andrew's, we believe that inclusion begins with early intervention. The earlier barriers to learning, wellbeing or participation are identified, the greater the likelihood that children will achieve successful outcomes. Early intervention is embedded throughout our school systems and culture and is the responsibility of all staff. Our approach is proactive rather than reactive. We do not wait for children to fail before support is put in place. At St Andrew's, early intervention is central to our inclusive culture. Through strong relationships, robust assessment systems, responsive teaching and the targeted support of The Learning Haven, barriers are identified and addressed at the earliest opportunity. Leaders ensure that support is timely, evidence-informed and regularly reviewed, enabling children to access learning successfully, develop confidence and independence, and achieve positive outcomes academically, socially and emotionally. Leaders and staff work together to identify emerging needs quickly and respond with timely, targeted and evidence-informed support. We

1. Know our children well beyond labels and diagnoses. We recognise that barriers may be temporary, emerging or complex.

2. Ensure robust Screening and Assessment – on entry, on-going

3. Ensure provision before diagnosis – adaptive teaching, scaffolding, targeted interventions, etc.
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Graduated Response (see below) – Assess, Plan, Do, Review

5. The Learning Haven

6. Strong partnerships with families

7. Access to specialist support

8. Monitor impact
The Learning Haven – an intervention, not a destination.
The Learning Haven is the heart of inclusive practice at St Andrew's. It is a specialist provision designed to remove barriers to learning whilst maintaining every child's connection to their class, curriculum and school community. It was established in response to the identified needs of our children and community and provides targeted support for children with SEND, speech, language and communication needs, SEMH needs, emotional regulation difficulties, children at the early stages of English acquisition and those experiencing additional barriers to learning. The provision is informed by specialist advice where appropriate and reflects the graduated approach of assess, plan, do and review. Leaders ensure support is continually reviewed and adapted according to individual need. The introduction of The Learning Haven has strengthened the school's ability to meet individual needs through bespoke teaching approaches, carefully adapted learning opportunities and specialist support.
The Learning Haven is not a separate educational pathway. It is an integral part of St Andrew's inclusion strategy and reflects our belief that every child should achieve, thrive and belong. Children accessing The Learning Haven remain fully integrated members of their class and school community. Support is carefully planned to increase access to learning, build independence and enable successful reintegration into classroom learning wherever possible. The provision exists to enhance inclusion, not replace it.

A Bespoke Environment

The Learning Haven provides a calm, nurturing and highly structured environment where children feel safe, understood and successful. The environment is adapted to meet a range of needs and may include:

· Visual communication systems, e.g. Widgit support.

· Carefully structured routines and predictable learning sequences.

· Quiet workspaces and reduced-distraction learning areas.

· Resources to support emotional regulation and self-management.

· Individualised communication and language resources.

· Busy boxes and sensory supports where appropriate.

· Small-group and individual teaching spaces.

· Opportunities for overlearning, repetition and pre-teaching of vocabulary and concepts.

· Specialist Provision.

· Speech, language and communication interventions.

· Reading, phonics and reading fluency support.
· Early language acquisition support for children at the early stages of English.
· Emotional literacy and self-regulation programmes.

· SEMH support.
· Precision teaching and personalised intervention.
· Support linked directly to EHCP outcomes and SEND targets.
· Structured opportunities to develop independence, confidence and resilience.

High Expectations and Ambitious Outcomes

Children accessing The Learning Haven experience the same high expectations as all other children. Support is designed to remove barriers, not lower aspirations. Staff use detailed assessment information to identify starting points, monitor progress and adapt provision so that children can access an ambitious curriculum. Learning is carefully scaffolded with a clear focus on developing communication, reading, writing, mathematics, independence and readiness for future learning.

Strong Foundations

The Learning Haven plays a significant role in securing the foundations that children need to access the wider curriculum. Particular emphasis is placed upon communication and language, speech and language development, reading and phonics, vocabulary acquisition, emotional regulation, engagement in learning, confidence and self-esteem. This work supports children in becoming increasingly successful within their classroom environment and across the wider curriculum. Following its introduction, leaders identified positive impact on the progress and achievement of SEND children and on children's readiness to learn.

Partnership with Class Teachers

A key strength of The Learning Haven is the close partnership between specialist staff and class teachers. Regular communication ensures class learning is appropriately adapted, bespoke targets are clearly identified, support remains linked to classroom learning, progress is monitored effectively and children experience continuity across all learning environments. A key school priority is to further strengthen communication and consistency between Learning Haven staff and teachers so that adaptation, planning and provision are highly effective and seamless for every child.

Monitoring and Evaluation

Leaders rigorously evaluate the impact of The Learning Haven through SEND team meetings, pupil progress meetings (assessment information), case sampling, learning walks. Parent voice, Pupil voice, review of intervention outcomes. Provision is reviewed regularly and refined where necessary to ensure that support has a measurable and sustained impact on children's outcomes and experiences.

Impact

The Learning Haven contributes significantly to our vision that every child should achieve, thrive and belong. It enables children with additional needs to feel safe, understood and valued, access an ambitious curriculum, develop confidence and independence, improve communication and language skills, secure stronger foundations in reading and learning, successfully participate in class and wider school life, make good progress from their individual starting points. The work of our SENDCos and Learning Haven team has a significant impact on the learning, achievement and wellbeing of our most vulnerable learners and is a key element of St Andrew's commitment to inclusion.
· No permanent Exclusion. Suspensions (2 2025-2026) below LA and National
	Description of activity (noting evidence and barrier numbers addressed)
	Activity type 

(whether it is universal or targeted)
	Total budgeted cost (this should account for spend from IMF and core budget allocations)


	Socio-economic Disadvantage and Poverty – EEF Putting Disadvantage In Context (2018) Guide To Pupil Premium (2019)
High aspirations for all; quality-first teaching; inclusive curriculum; access to enrichment opportunities; subsidised educational visits where possible; breakfast provision; strong pastoral support.
Broad curriculum; educational visits; visitors; leadership opportunities; sporting, musical and creative experiences
Financial support for trips, clubs and residentials; attendance support; family support work; mentoring; targeted academic interventions; targeted invitation to enrichment opportunities; pupil leadership roles; funded participation through Pupil Premium. Forest School. 
	Universal

Targeted
	Pupil Premium +£3238

	EAL
Vocabulary-rich curriculum; explicit vocabulary instruction; high-quality oracy opportunities; visual supports; modelling and repetition; language-friendly classrooms.
Early language acquisition programmes; additional phonics teaching; pre-teaching of vocabulary; bilingual support where available; targeted intervention through The Learning Haven. Speech Bubbles.
	Universal

Targeted
	£3985

	Speech, Language and Communication Needs – Oral Language Interventions/Preparing For Literacy EEF (2018)
Oracy strategies; sentence stems; structured talk opportunities; visual supports; modelling of language; communication-friendly classrooms. Talk partners; collaborative learning; questioning strategies; supportive classroom culture; explicit teaching of communication skills.
Speech and language interventions; individual targets; specialist advice; communication programmes delivered through The Learning Haven; small-group language support. Small-group confidence-building activities; targeted oracy interventions; nurture groups; speech and language support. Forest School and Speech Bubbles.
	Universal

Targeted
	£500

	SEND and additional needs – has increased significantly over recent years – Special Educational Needs In Mainstream Classrooms EEF (2020)
Adaptive teaching; scaffolding; flexible grouping; retrieval practice; formative assessment; reasonable adjustments; access to the full curriculum.
Graduated response; SEND support plans; individual targets; precision teaching; interventions; specialist services; EHCP provision; Learning Haven support.
	Universal

Targeted
	£5190

	Safeguarding, Social Care and Family Vulnerability – Working With Parents To Support Children’s Learning EEF (2018)
Strong safeguarding culture; trusted adults; pastoral care; PSHE and protective behaviours curriculum; staff vigilance.
Early Help referrals; social care liaison; Team Around the Family meetings; bespoke pastoral support; family support interventions; professional agency involvement.


	Universal

Targeted
	Pupil Premium

	Mobility and Newly Arrived Children
Welcoming induction procedures; buddy systems; inclusive classroom practice; early assessment of need.
Detailed induction processes; baseline assessments; personalised catch-up programmes; language support; family liaison; targeted intervention.
	Targeted
	Pupil Premium


Intended outcomes 
This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.

	Intended outcome
	Success criteria

	Disadvantaged children achieve well, participate fully in school life and experience the same opportunities for success as their peers 
	Gaps between disadvantaged and non-disadvantaged children diminish over time.

Disadvantaged children attend school regularly.

Participation in clubs, visits, leadership roles and enrichment opportunities is at least in line with peers.

Pupil voice demonstrates that disadvantaged children feel valued, included and ambitious for their futures.

Targeted support results in improved academic and pastoral outcomes.

	Children who speak English as an Additional Language rapidly develop language acquisition skills and successfully access the full curriculum.
	Children make strong progress in English language proficiency.

Reading, writing and curriculum outcomes improve over time.

Children confidently participate in classroom discussion and oracy activities.

New arrivals settle quickly and integrate successfully into school life.

EAL children access the same ambitious curriculum as their peers.

	Children develop the communication and language skills required to participate successfully in learning and social interactions.
	Speech and language targets are achieved.

Improved communication is evident in lessons and pupil voice.

Increased confidence in speaking and listening.

Children access learning independently more successfully.

Communication barriers no longer significantly hinder progress.

	Children with SEND access an ambitious curriculum, make good progress from their starting points and participate fully in school life
	SEND children make good progress towards individual targets and EHCP outcomes.

Teachers consistently implement adaptive teaching strategies.

Children demonstrate increasing independence and confidence.

SEND children participate fully in lessons, enrichment and wider school opportunities.

Case sampling demonstrates barriers are being reduced effectively.

	Children and families receive timely support that reduces barriers caused by safeguarding, welfare or social care concerns.
	Children feel safe and supported.

Vulnerable children demonstrate improved attendance, behaviour and engagement.

Effective multi-agency support is secured where needed.

Parent voice demonstrates confidence in school support systems.

Barriers identified through case sampling are reduced over time.

	New children settle quickly, feel welcomed and rapidly access learning.
	New children integrate successfully into classes and school routines.

Baseline assessments inform timely support.

Gaps in learning are quickly identified and addressed.

Attendance and engagement are strong following admission.

Families report positive experiences of transition and induction.

	All children develop the knowledge, experiences and aspirations needed to thrive beyond school.
	All groups participate in enrichment opportunities.

Leadership roles reflect the diversity of the school community.

Children can articulate future aspirations and ambitions.

Participation in clubs, visits and wider experiences is tracked and equitable.

Pupil voice demonstrates increased confidence, aspiration and belonging.


St Andrew’s CE Primary School


Barton Lane, Eccles, M30 0FL


Email:


office@standrewsprimaryeccles.co.uk

















Headteacher: Mrs J Bladen-Kay BA (HONS) QTS NPQEL


Tel: 0161 789 4853


Fax: 0161 921 1397


Website: � HYPERLINK "http://standrewsprimaryeccles.co.uk" �http://standrewsprimaryeccles.co.uk�

















“For I know the plans I have for you,” declares the LORD, “plans to prosper you and not to harm you, plans to give you hope and a future.” Jeremiah 29:11





To strive for respect, enjoyment and excellence for all!











‘Children, including those with special educational needs and/or disabilities (SEND), thrive at St Andrew’s School. They are happy at school. Typically, children behave well and they develop positive attitudes to learning. Children strive each day to meet leaders’ high expectations of their learning and behaviour.’ OFSTED May 2023
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St Andrew’s CE Primary School 

Accessibility Plan

Dated:  March 2024

Review Date: July 2027



Vision

Since 1897, St Andrews has embraced its Christian character as the cornerstone of its values, continuing to serve the children and families of Eccles. Our St Andrews Community aim to serve every child by providing the highest levels of academic, pastoral and spiritual development, achieved through our commitment to respect, enjoyment and excellence for all.  The St Andrews community seeks to be an environment where the Christian faith comes alive through the values of love, honesty, forgiveness and respect. Each child is encouraged to discover their unique God-given gifts on their journey to fulfilling their hopes and dreams, developing a deeper connection to God and service to the community.
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St Andrew's CofE Primary School is a fully inclusive school serving a highly disadvantaged and culturally and linguistically diverse community. The school has a high proportion of children with English as an Additional Language (EAL), children eligible for Pupil Premium funding and children with SEND.

The school's strengths include:

· Strong inclusive practice and positive relationships.

· Good outcomes in writing and phonics.

· Improving outcomes for disadvantaged children.

· Positive behaviour and low exclusion rates.

· Improving attendance for children with SEND.

Key priorities are:

· Improving attendance and reducing persistent absence.

· Raising attainment and progress in mathematics.

· Increasing the proportion of children achieving Greater Depth and Higher Standards.

· Continuing to narrow attainment gaps for vulnerable groups.

· Maintaining an inclusive culture where all children can participate and achieve.

1. Aims

Schools are required under the Equality Act 2010 to have an accessibility plan. The purpose of the plan is to:

· Increase the extent to which disabled children can participate in the curriculum

· Improve the physical environment of the school to enable disabled children to take better advantage of education, benefits, facilities and services provided

· Improve the availability of accessible information to disabled children

Our school aims to treat all its children fairly and with respect. This involves providing access and opportunities for all children without discrimination of any kind.




Key Objective


To reduce and, where possible, eliminate barriers to accessing the curriculum and to full participation in our community for children, and prospective children, with a disability. 

Principles


Compliance with legislation is consistent with St Andrew’s aims and equal opportunities policy, and the operation of our SEN policy. The school recognises its duty :

• not to discriminate against disabled children in their admissions and exclusions, and provision of education and associated services
• not to treat disabled children less favourably
• to take reasonable steps to avoid putting disabled children at a substantial disadvantage
• to publish an Accessibility Plan.

The school recognises and values parents' knowledge of their child's disability and its effect on his/her ability to carry out normal activities, and respects the parents' and child's right to confidentiality. 


St Andrew’s provides all children with a broad and balanced curriculum, differentiated and adjusted to meet the needs of individual children and their preferred learning styles; and endorses the key principles in the National Curriculum, which underpin the development of a more inclusive curriculum:
• setting suitable learning challenges
• responding to children' diverse learning needs
• overcoming potential barriers to learning and assessment for individuals and groups of children.



The plan will be made available online on the school website, and paper copies are available upon request.



Our school is also committed to ensuring staff are trained in equality issues with reference to the Equality Act 2010, including understanding disability issues.

The school supports any available partnerships to develop and implement the plan.



Our school’s complaints procedure covers the accessibility plan. If you have any concerns relating to accessibility in school, this procedure sets out the process for raising these concerns.

We have included a range of stakeholders in the development of this accessibility plan.

[bookmark: _Toc491429309]2. Legislation and guidance

This document meets the requirements of schedule 10 of the Equality Act 2010 and the Department for Education (DfE) guidance for schools on the Equality Act 2010.

The Equality Act 2010 defines an individual as disabled if he or she has a physical or mental impairment that has a ‘substantial’ and ‘long-term’ adverse effect on his or her ability to undertake normal day to day activities. 

Under the Special Educational Needs and Disability (SEND) Code of Practice, ‘long-term’ is defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’. The definition includes sensory impairments such as those affecting sight or hearing, and long-term health conditions such as asthma, diabetes, epilepsy and cancer.

Schools are required to make ‘reasonable adjustments’ for children with disabilities under the Equality Act 2010, to alleviate any substantial disadvantage that a disabled pupil faces in comparison with non-disabled children. This can include, for example, the provision of an auxiliary aid or adjustments to premises.
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[bookmark: _Toc491429310]3. Action plan

This action plan sets out the aims of our accessibility plan in accordance with the Equality Act 2010. 



		Aim

		Current good practice

Include established practice and practice under development



		Actions to be taken

		Person responsible

		Date to complete actions by

		Success criteria



		Increase access to the curriculum for children with disabilities and additional needs

		Inclusive curriculum and adaptive teaching approaches.

Effective SEND identification and provision.

Strong pastoral support.

Good outcomes in writing and phonics.

Use of visual supports and scaffolds for EAL learners.

		Ensure adaptive teaching is consistently embedded across all subjects with a particular focus on Maths



Monitor curriculum access and progress of vulnerable groups termly



		JBK/LB

		



Termly

		Lesson observations demonstrate effective adaptation.

Children with SEND and disabilities access age-related mathematical learning.

Gaps in maths attainment reduce each year.

Progress of key groups is analysed regularly.

Intervention plans are implemented swiftly where gaps emerge.

Attainment gaps continue to narrow.



		Improve attendance and participation for children with disabilities

		SEND attendance improving

Strong relationships with families

Positive behaviour

Inclusion culture

		Identify and remove barriers to attendance for children with SEND and disabilities.



Ensure all children can access enrichment, educational visits and extracurricular activities.



		JBK/JS

		On going

		SEND attendance improves year on year.

Persistent absence reduces.

Families report feeling supported



Participation rates are monitored.

Disabled children are represented in clubs, trips and leadership opportunities.

Reasonable adjustments are routinely made



		Improve and maintain access to the physical environment

		Accessible ground-floor provision.

Disabled toilet facilities.

Ramp access.

Good visibility and supervision

		Undertake an annual accessibility audit with LA support.



Improve wayfinding and accessibility signage throughout school.



Ensure accessibility is considered in all future building and refurbishment works.



		MJ/DP

		



Termly

		Accessibility barriers identified and addressed.

Accessibility improvements are built into premises planning



Visitors and children can navigate independently.

Positive feedback from families.



Accessibility requirements included in all projects.

Reasonable adjustments available when required.





		Improve access to information and communication

		ParentApp

Website

Social media

Visual communication systems

		Strengthen communication with families who speak English as an Additional Language





Ensure key information is available in accessible formats









		MJ/SB

		On going

		Increased engagement with school communications.

Positive parental feedback.

Improved attendance at parent events



Families can access information in suitable formats.

No barriers identified through complaints or feedback.



		Promote an Inclusive Culture and Sense of Belonging

		Strong Christian ethos.

Positive behaviour culture.

Strong inclusion across the school.

		Ensure curriculum materials reflect disability, diversity and inclusion



Gather pupil and parent voice on accessibility annually.

		

		

		Curriculum audits demonstrate positive representation.

Children understand and celebrate differences.



Accessibility improvements informed by stakeholders.

Actions implemented following feedback.









[bookmark: _Toc491429311]4. Monitoring arrangements

This document will be reviewed every annually, but may be reviewed and updated more frequently if necessary. It will be approved by Governing Board. Governors should receive an termly head teacher report evaluating:



Disabled pupil attendance 

Persistent absence for SEND pupils.

Progress and attainment of disabled and SEND pupils.

Participation in clubs, trips and enrichment.

Accessibility complaints and resolutions.

Impact of accessibility actions on closing attainment gaps

[bookmark: _Toc491429312]5. Links with other policies

This accessibility plan is linked to the following policies and documents:

· Risk assessment policy

· Health and safety policy

· Special educational needs (SEN) information report and policy

· Supporting children with medical conditions policy

· School Development Plan

· Equal Opportunities Policy

· Curriculum Policies

· Race Equality Policy

· Gender Equality Policy 





[bookmark: _Toc491429313]Appendix 1: Accessibility audit



		Feature



		Description

		Actions to be taken

		Person responsible

		Date to complete actions by



		Number of storeys

		2

		LA advice to be taken regarding reasonable adjustments to be made when appropriate

		JBK

		



		Corridor access

		All corridors accessible as there are no steps

		

		

		



		Lifts

		n/a

		

		

		



		Parking bays

		n/a

		

		

		



		Entrances

		4

		Main entrance has steps. Any parents/children/staff can access the building via the other 3 routes. Provision made to enable entrance through these 3 routes within the school day can be arranged as necessary 

Lower buzzer on outside door to have sign

		

MJ







DP

		



On request





Completed 



		Ramps

		1

		Daily safety checks

		DP

		Daily



		Toilets

		1 disabled toilet

		

		

		



		Reception area

		1 accessible without steps from within the building

Not directly accessible from outside – 3 other routes into the building 

		Main entrance has steps. Any parents/children/staff can access the building via the other 3 routes. Provision made to enable entrance through these 3 routes within the school day can be arranged as necessary 

		

MJ

		



On request



		Internal signage

		None for wheelchair access

		Internal signs to the school office

		DP

		Spring Term



		Emergency escape routes

		All have appropriate signage as per legislation
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