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Before publishing your completed statement, you should delete the instructions (text in italics) in this template, including this text box.


This statement details our school’s use of pupil premium (and recovery premium for the 2022 to 2023 academic year) funding to help improve the attainment of our disadvantaged pupils. 
It outlines our pupil premium strategy, how we intend to spend the funding in this academic year and the effect that last year’s spending of pupil premium had within our school. 
School overview
	Detail
	Data

	School name
	St Andrews Church of England Primary School, Eccles

	Number of pupils in school 
	230

	Proportion (%) of pupil premium eligible pupils
	43

	Academic year/years that our current pupil premium strategy plan covers (3 year plans are recommended)
	2025-2028

	Date this statement was published
	05.09.25

	Date on which it will be reviewed
	01.07.26

	Statement authorised by
	Mrs Bladen-Kay

	Pupil premium lead
	Mrs J Simpson

	Governor / Trustee lead
	


Funding overview
	Detail
	Amount

	Pupil premium funding allocation this academic year
	147, 570

	Pupil premium funding carried forward from previous years (enter £0 if not applicable)
	0

	Total budget for this academic year
If your school is an academy in a trust that pools this funding, state the amount available to your school this academic year
	147,570


[bookmark: _Toc357771640][bookmark: _Toc346793418][image: ]Statement of intent (please see SDP)
	Our intention is that all pupils, irrespective of their background or the challenges they face, make good progress and achieve high attainment across all subject areas. The focus of our pupil premium strategy is to support disadvantaged pupils to achieve that goal, including progress for those who are already high attainers. 
We will consider the challenges faced by vulnerable pupils, such as those who have a social worker. 
High-quality teaching and learning is at the heart of our approach, with a focus on areas in which disadvantaged pupils require the most support. This is proven to have the greatest impact on closing the disadvantage attainment gap and at the same time will benefit the non-disadvantaged pupils in our school. Implicit in the intended outcomes detailed below, is the intention that non-disadvantaged pupils’ attainment will be sustained and improved alongside progress for their disadvantaged peers.
Our approach will be responsive to common challenges and individual needs, rooted in robust diagnostic assessment, not assumptions about the impact of disadvantage. The approaches we have adopted complement each other to help pupils excel. To ensure they are effective we will:
· ensure disadvantaged pupils are challenged in the work that they’re set
· act early to intervene at the point need is identified
· adopt a whole school approach in which all staff take responsibility for disadvantaged pupils’ outcomes and raise expectations of what they can achieve

Key Priorities from the School Development Plan






Challenges
This details the key challenges to achievement that we have identified among our disadvantaged pupils.
	Challenge number
	Detail of challenge 

	1
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EEF finds ​“significantly lower achievement”, with a ​“large and concerning gap” for disadvantaged pupils Jan 2021
Assessments, observations, and discussions with pupils indicate underdeveloped oral language skills and vocabulary gaps among many disadvantaged pupils. These are evident from Reception through to KS2 and in general, are more prevalent among our disadvantaged pupils than their peers. Assessments, observations, and discussions with pupils suggest disadvantaged pupils generally have greater difficulties with phonics than their peers. This negatively impacts their development as readers.

	2
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Despite our ‘School of Sanctuary’ status, school readiness – either at the start of the year in EYFS or mid year arrivals from other schools or abroad -  independence, self-care, social skills, communication and language, resilience. 
On entry to Reception class in the last 2 years, between 60-68% of our disadvantaged pupils arrive below age-related expectations compared to other pupils. 
Our attendance data over recent years indicates that attendance among disadvantaged pupils has been lower than for non-disadvantaged pupils. Our assessments and observations indicate that absenteeism is negatively impacting disadvantaged pupils’ progress.
Despite receiving LPPA, there are low (but improving) levels of parental engagement with some of our disadvantaged pupils 


	3
	Speech Language and Communication Needs
 St Andrew's faces a substantial speech, language and communication challenge due to the combination of a high proportion of pupils identified with SLCN (39% of the SEN cohort), exceptionally high levels of EAL (62%), significant disadvantage (43% FSM6), and below-average reading outcomes. These factors create barriers to language acquisition, vocabulary development, comprehension, social interaction and curriculum access, making communication-focused teaching and targeted intervention a key priority across the school
Speech, Language and Communication Needs – Oral Language Interventions/Preparing For Literacy EEF (2018)

	






4
	
SEND and additional needs – has increased significantly over recent years
St Andrew's serves an increasingly complex cohort with SEND numbers having risen from 13% to 27% over the last six years. The school faces significant challenges arising from the interaction of SEND, high levels of speech, language and communication needs, a large EAL population (62%), and high disadvantage (43% FSM). Many pupils present with overlapping barriers to learning, requiring extensive adaptive teaching, targeted intervention and pastoral support. The increasing complexity of need places significant demands on staffing, specialist provision and inclusion systems while emphasising the importance of high-quality universal provision across the school.

	5
	Safeguarding, Social Care and Family Vulnerability
St Andrew's serves an increasingly vulnerable community characterised by high levels of deprivation, disadvantage and complex family need. Rising numbers of pupils with SEND, significant levels of social care involvement, a highly diverse EAL population and increasing rates of persistent absence contribute to a safeguarding landscape that is becoming more complex year on year. Many children experience multiple vulnerabilities simultaneously, requiring intensive pastoral support, effective early help processes and robust multi-agency partnerships to ensure that children remain safe, visible and able to engage successfully in school life
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Intended outcomes 
This explains the outcomes we are aiming for by the end of our current strategy plan, and how we will measure whether they have been achieved.
	Intended outcome
	Success criteria

	Pupils eligible for Pupil Premium, particularly those with SEND, SLCN and EAL, develop stronger oral language, vocabulary, reading fluency and comprehension skills, enabling them to access the full curriculum.
	Gap between disadvantaged and non-disadvantaged pupils in reading reduces annually. 
EYFS disadvantaged pupils achieve Communication and Language outcomes at least in line with other pupils. 
Increased proportion of disadvantaged pupils achieve expected standard in phonics. 
Reading attainment for disadvantaged pupils is at least in line with national disadvantaged outcomes. 
Target pupils demonstrate improved vocabulary acquisition, comprehension and verbal reasoning through assessment and pupil progress reviews. 
Increased percentage of disadvantaged pupils achieving age-related expectations in reading across all year groups.

	Disadvantaged pupils with SEND make strong progress from their starting points through high-quality adaptive teaching and targeted intervention.
	Internal progress measures demonstrate at least expected progress for disadvantaged SEND pupils. 
Individual SEND targets are achieved for the majority of disadvantaged pupils. 
Gaps between disadvantaged SEND and non-disadvantaged pupils reduce over time. 
Increased proportion of disadvantaged SEND pupils achieve personalised outcomes identified through provision mapping. 
Monitoring evidences consistent adaptive teaching across all classes.


	Attendance for disadvantaged and vulnerable pupils improves, reducing persistent absence and ensuring pupils access learning consistently.
	Disadvantaged attendance is at least in line with national disadvantaged attendance. 
Persistent absence of disadvantaged pupils decreases year on year. 
Persistent absence of disadvantaged SEND pupils reduces significantly. 
Families identified as attendance concerns engage positively with school support plans. 
Vulnerable pupils are identified and supported swiftly through attendance monitoring systems.


	Disadvantaged pupils demonstrate improved emotional wellbeing, resilience and readiness to learn through effective pastoral support and strong safeguarding systems.
	Pupils accessing pastoral interventions show improved wellbeing measures. 
Reduction in behaviour incidents and emotional regulation concerns for identified pupils. 
Vulnerable families engage successfully with Early Help and external support services. 
Barriers arising from family circumstances are identified early and addressed through multi-agency working. 
Vulnerable pupils report feeling safe, supported and known by trusted adults in school. 
Increased family engagement in school events, workshops and support programmes.

	Disadvantaged pupils experience the same breadth of curriculum, enrichment and wider opportunities as their peers.
	All disadvantaged pupils participate in educational visits and enrichment activities. 
Financial barriers do not prevent participation in residentials, clubs or wider experiences. 
Increased participation of disadvantaged pupils in leadership roles, sport, music and extra-curricular activities. 
Pupils demonstrate improved knowledge of the wider world and future aspirations through pupil voice activities. 
Enhanced curriculum engagement and motivation among identified pupils.

	Emerging educational, safeguarding and social vulnerabilities are identified quickly and addressed through timely intervention.
	Baseline and screening assessments identify need promptly.
Targeted interventions are implemented quickly and evaluated rigorously.
Vulnerable pupils make accelerated progress following intervention.
Greater parental engagement in support plans and review processes.
SEND, safeguarding, attendance and Pupil Premium systems work cohesively to identify risk early.


Activity in this academic year
This details how we intend to spend our pupil premium (and recovery premium funding) this academic year to address the challenges listed above.
Teaching (for example, CPD, recruitment and retention)
Budgeted cost: £45543  (+ Forest School grant, Speech Bubbles funding)
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Purchase of standardised diagnostic assessments. 
Training for staff to ensure assessments are interpreted and administered correctly.
	Standardised tests can provide reliable insights into the specific strengths and weaknesses of each pupil to help ensure they receive the correct additional support through interventions or teacher instruction:
Standardised tests | Assessing and Monitoring Pupil Progress | Education Endowment Foundation | EEF
	2, 3, 4

	Embedding dialogic activities across the school curriculum. These can support pupils to articulate key ideas, consolidate understanding and extend vocabulary. 
We will purchase resources and fund ongoing teacher training and release time. 
	There is a strong evidence base that suggests oracy interventions, including dialogic activities such as high-quality classroom discussion, are inexpensive to implement with high impacts on reading:
Oral language interventions | Toolkit Strand | Education Endowment Foundation | EEF
	2, 3, 4

	Embedding principles of good practice set out in the DfE’s Improving School Attendance advice.
This will involve training and release time for staff to develop and implement new procedures and appointing attendance/support officers to improve attendance. 
	The DfE guidance has been informed by engagement with schools that have significantly reduced levels of absence and persistent absence. 
	1, 5

	Contingency fund for acute issues.

	Based on our experiences and those of similar schools to ours, we have identified a need to set a small amount of funding aside to respond quickly to needs that have not yet been identified.
	1, 5

	Embed and enhance Read, Write, In phonics programme, focusing on applying spelling and grammar to independent writing
	Validated systematic synthetic phonics programme 
‘By ensuring high-quality phonics teaching the government wants to improve literacy levels to:

give all children a solid base upon which to build as they progress through school

help children to develop the habit of reading widely and often, for both pleasure and information’

DFE July 2021

HLTAs to deliver an hour session per day 
	2, 3, 4

	Focus on speech, language and communication interventions – WELCOMM and Forest School
	WELCOMM
The WellComm toolkits were developed by Speech and Language Therapists at Sandwell and West Birmingham Hospitals NHS Trust with the aim of providing easy to use support for everyone involved with children.
Requiring no specialist expertise, they quickly identify areas of concern in language, communication, and interaction development in order to ensure early targeted intervention.

Extend Forest School scheme to EYFS and Y1
· Confidence: children had the freedom, time and space to learn and demonstrate independence
· Social skills: children gained increased awareness of the consequences of their actions on peers through team activities such as sharing tools and participating in play
· Communication: language development was prompted by the children’s sensory experiences
· Motivation: the woodland tended to fascinate the children and they developed a keenness to participate and the ability to concentrate over longer periods of time
· Physical skills: these improvements were characterised by the development of physical stamina and gross and fine motor skills
· Knowledge and understanding: the children developed an interest in the natural surroundings and respect for the environment

Forestschool.gov.uk 2022
	2, 3












Targeted academic support (for example, tutoring, one-to-one support structured interventions) 
Budgeted cost: £93458 
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Haven
	Early identification and impact on outcomes
Flexible, individualised provision driven by careful assessment and monitoring
A strong inclusive ethos among staff
Adaptive teaching strategies that respond to the needs of specific students
Effective systems also include clear progress indicators—such as narrowing attainment gaps, maintaining access to the curriculum, improving social or self-help skills—and structured review processes involving teachers, SENCo, and leadership.
Provision and Practice for pupils with SEND Outstanding Leaders
Supporting SEND Gov.UK
	4

	Use of pre and post teaching interventions, 121 sessions
	EEF Guidance Report on 1-2-1 or small group interventions:
“Research… targeted interventions in one-to-one or small group settings shows a consistent impact on attainment of approximately three to four additional months’ progress (effect size 0.2–0.3).”
	2, 3, 4

	Inclusion Manager/SENDCO
	‘Leading On Inclusion: The Role of the SENDCO’ 2021 Kay & Middleton
· Reduces barriers
· Increases participation and access to learning
Supports diversity
	All





Wider strategies (for example, related to attendance, behaviour, wellbeing)
Budgeted cost: £8569
	Activity
	Evidence that supports this approach
	Challenge number(s) addressed

	Family Support Officer
	EEF ‘ Working With Parents To Support Children’s Learning’ (2018)
DFE ‘Working Together To Improve School Attendance’ 2024
https://educationhub.blog.gov.uk/2025/08/why-school-attendance-matters-and-what-were-doing-to-improve-it/

	All

	Breakfast Club
	‘to improve concentration and behaviour in class and to improve punctuality for some pupils’
Evaluation of Breakfast Clubs in Schools with High Levels of Deprivation
Research Report March 2017 DFE

	1, 5

	Hardship Fund
	This supports families in crisis, e.g. free uniform, Breakfast Club/School meals provision. This reflects our school ethos and the ethos of Salford Authority ‘Spirit of Salford’
	1, 5

	Cultural Capital/Educational Visits subsidy 
	p31 Ofsted EY Inspection Handbook
"the essential knowledge that children need to be educated citizens… Cultural capital is the essential knowledge that children need to prepare them for their future success”
	1, 5

	Thrive Programme and Thrive Family Club
	Thrive helps to develop resilience in young people (Hart and Heaver 2015)

Staff using the Thrive Approach feel more equipped to manage behaviour and better able to support more vulnerable children (Office for Public Management 2013)

Thrive closes the gap for vulnerable children across a range of measures including attainment, behaviour, relationships, self-confidence and attendance.
(McGuire-Snieckus et al 2015)

The Department for Education is focused on supporting schools to build whole school environments and develop approaches within which all students can achieve their full potential. A 2018 review of published policies and information - Mental health and wellbeing provision in schools - was commissioned in response to the Green Paper 'Transforming children and young people's mental health provision'. This review included Thrive as an initiative that supports and promotes positive mental health. (DfE 2018).
	All

	CPOMs
	CPOMS is an efficient tool to enable staff to swiftly act on safeguarding and well being. This is monitored ‘in real time’ by DSLs which leads to timely actions and Thrive support for children. 
	5



Total budgeted cost: £ 
Part B: Review of outcomes in the previous academic year
Pupil premium strategy outcomes
This details the impact that our pupil premium activity had on pupils since the inception of this strategy.
	Despite serving a community characterised by high deprivation, significant SEND, high levels of EAL and increasing family vulnerability, St Andrew's has demonstrated a positive impact on disadvantaged pupils. Attendance for disadvantaged pupils remains consistently above national averages, persistent absence remains below national levels and attainment gaps have narrowed significantly over time. In 2025, disadvantaged pupils achieved outcomes above national disadvantaged averages in combined reading, writing and mathematics, writing and mathematics. Progress data also demonstrates that disadvantaged pupils have previously made stronger progress than their national peers, particularly in reading and writing. These outcomes indicate that Pupil Premium funding has been used effectively to reduce barriers to learning, improve attendance, strengthen literacy and support vulnerable pupils to achieve success despite significant contextual challenges.
Data from IDSR and Wigan pack illustrates:

1. Disadvantaged pupils perform broadly in line with or above national disadvantaged pupils
Given that:
· 43% of pupils are disadvantaged,
· 62% are EAL,
· 27% are SEND,
· deprivation is well above average,
The outcomes for disadvantaged pupils compare favourably with national disadvantaged outcomes in many areas. 
KS2 Combined Reading, Writing and Maths
In 2025:
· 64% of disadvantaged pupils achieved RWM expected standard.
· National disadvantaged average was 47%.
This placed disadvantaged pupils 17 percentage points above national disadvantaged pupils. 
Writing
In 2025:
· 73% of disadvantaged pupils achieved expected standard in writing.
· National disadvantaged average was 59%.
This demonstrates a significant positive impact on writing achievement. 

2. The disadvantage gap has narrowed significantly
One of the strongest indicators of impact is the reduction in the gap between disadvantaged pupils and national non-disadvantaged pupils.
Combined Reading, Writing and Maths
Gap reduced from:
· -33 percentage points in 2022 to
· -6 percentage points in 2025. 
Writing
Gap reduced from:
· -33 percentage points in 2022 to
· -6 percentage points in 2025. 
Mathematics
Gap reduced from:
· -35 percentage points in 2022 to
· -17 percentage points in 2025. 
This suggests that strategies funded through Pupil Premium have successfully reduced barriers to learning for vulnerable pupils. 

3. Strong Progress for Disadvantaged Pupils
Although attainment remains a challenge because of cohort complexity, progress measures show evidence of effective school support. The IDSR indicates that disadvantaged pupils:
Reading Progress (2023)
· School disadvantaged progress score: +3.3
· National disadvantaged average: -0.9
· Recorded as a positive gap. 
Writing Progress (2023)
· School disadvantaged progress score: +3.6
· National disadvantaged average: -0.7
· Again showing a positive gap. 
Maths Progress (2023)
· School disadvantaged progress score: +1.6
· National disadvantaged average: -1.0. 
This demonstrates that disadvantaged pupils often made stronger progress than similar pupils nationally when secure systems and interventions were in place. 

4. Strong Attendance for Disadvantaged Pupils
Despite serving a highly disadvantaged community, attendance for disadvantaged pupils has consistently been above national figures.
FSM Attendance
2024/25:
· School disadvantaged attendance: 93.9%
· National disadvantaged attendance: 92.3% 
This suggests that attendance systems, family engagement and pastoral support have been particularly effective with disadvantaged families. 

5. Positive Impact in Early Intervention
The school's phonics outcomes show evidence that disadvantaged pupils are benefiting from early support.
Year 1 Phonics
2026 disadvantaged pupils:
· 88% achieved the expected standard.
· Local authority average: 68%.
· National average: 68%. 
This suggests early literacy intervention and phonics provision are having a strong impact on disadvantaged children. 

6. Effective Support for Low Prior Attainers
Many disadvantaged pupils are also low prior attainers.
The IDSR shows:
Low Prior Attainers
Reading, writing and maths combined:
· 33% achieved expected standard in 2023.
· National average for similar pupils: 12%.
This was identified as significantly above national averages. 
This indicates successful targeting of intervention and support towards pupils entering Key Stage 2 from lower starting points.




Externally provided programmes
Please include the names of any non-DfE programmes that you purchased in the previous academic year. This will help the Department for Education identify which ones are popular in England
	Programme
	Provider

	Speech, Language and Communication
	WELCOMM,

	Phonics
	Read, Write, Inc

	Accelerated Reader, MyOn
	Renaissance

	Reading, Writing, Spelling
	Ready Steady Read, Ready Steady Write

	Maths
	White Rose Maths, Mathletics, Mastery In Maths

	Foundation Subjects
	Kapow

	Online Safety
	National College

	EYFS 
	Tapestry

	Times Tables
	TT Rockstars

	French
	Primary Language Network

	Music
	Charanga

	
Further information (optional) 
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Secure high achievement through consistently
effective teaching and leaming across the
school by deepening the knowledge,
confidence and leadership capacity of staff
(particularly those new to year groups and
subject leadership roles) so that all children
learn more, remember more and achieve

more.

Thrive

Nurture and strengthen confident, engaged

and responsible learners through consistently

high expectations for behaviour, participation
and personal development.

Build upon our strong culture of inclusion
where every child is known, valued,
supported to experience belonging and
participation, enabling them to achieve well
through strong relationships, high
expectations, adaptive teaching and timely
interventions.

Strengthen and extend our consistent
approach to teaching basic skills and securing
strong foundations, particularly for those
children who need to make rapid progress.

Ensure impactful inclusive practice so that
vulnerable children are safe and feel safe,
engaged, have excellent attendance, enabling
them to thrive in all aspects of school life.

Strengthen home-school partnerships to
increase parental engagement, support
learning beyond the classroom and enhance
children’s success and participation in school
life.





image4.png
School: St Andrews CofE Primary School
DFE number: 3031

School Context
Pupil Overview

Data used inthis secton has been produced using theJanuary 2026 Census.
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Headline attendance and absence

Overall attendance and persistent absence figures for pupils in years 1 to 6
compared to the national average. Resdlts are calculated based on data
from the start of the academic year 2024 to 2025, up to Wednesday 13
August 2025
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Overall attendance is 94.1% which is 0.7% less than the national average.
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Persistent absence is 18.5% which is 5.9% greater than the national
average.
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Pupil group comparison

Figure 2: Bar chart showing the attendance percentage for pupils with
and without free school meals (FSM) and special educational needs
(SEN) compared to the national averages. Results are for pupils in
years 1 to 6 from the start of the academic year 2024 to 2025, up to
Wednesday 13 August 2025
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Graph alternative: table of attendance for different pupil
groups from the start of the academic year 2024 to 2025, up
to Wednesday 13 August 2025.
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		Achieve

		Thrive

		Belong



		Secure high achievement through consistently effective teaching and learning across the school by deepening the knowledge, confidence and leadership capacity of staff (particularly those new to year groups and subject leadership roles) so that all children learn more, remember more and achieve more.



		Nurture and strengthen confident, engaged and responsible learners through consistently high expectations for behaviour, participation and personal development.

		Build upon our strong culture of inclusion where every child is known, valued, supported to experience belonging and participation, enabling them to achieve well through strong relationships, high expectations, adaptive teaching and timely interventions.





		Strengthen and extend our consistent approach to teaching basic skills and securing strong foundations, particularly for those children who need to make rapid progress.

		



Ensure impactful inclusive practice so that vulnerable children are safe and feel safe, engaged, have excellent attendance, enabling them to thrive in all aspects of school life.







		Strengthen home-school partnerships to increase parental engagement, support learning beyond the classroom and enhance children’s success and participation in school life.





Key Priorities 2026-2027
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Vision
Since 1897, St Andrews has embraced its Christian character as
the cornerstone of its values, continuing to serve the children
and families of Eccles. Our St Andrews Community aim to
serve every child by providing the highest levels of academic,
pastoral and spiritual development, achieved through our
commitment to respect, enjoyment and excellence for all.
The St Andrews community seeks to be an environment

where the Christian faith comes alive through the values of
love, honesty, forgiveness and respect. Each child is
encouraged to discover their unique God-given gifts on their
journey to fulfilling their hopes and dreams, developing a
deeper connection to God and service to the community.
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		Safeguarding

· the school establishes an open and positive safeguarding culture that puts pupils’ interests first 



· leaders take an effective, whole-school approach to safeguarding





		All schools should have an open and positive safeguarding culture that promotes the welfare of and puts pupils’ interests first. Leaders must ensure they follow the Department for Education’s latest statutory guidance in ‘Working together to safeguard children’ and ‘Keeping children safe in education’. This means schools:



· protecting pupils from maltreatment and harm, whether within or outside the home or online; schools are vigilant, maintaining an attitude of ‘it could happen here’ 



· working with safeguarding partners and other relevant agencies, in line with ‘Working together to safeguard children’, to help and protect pupils 



· being open and transparent, sharing information appropriately with others, actively seeking expert advice when required, making sure all safeguarding decisions are accessible for scrutiny, and accepting challenge so that the right decisions are made 



· recognising that safeguarding issues might occur in any provision at any time



· ensuring that all those who work with pupils are trained well in supporting them to be safer, and are empowered to speak out and take action when there are concerns  



· recognising that pupils who do not attend school (children missing education) might indicate safeguarding concerns, including neglect, emotional, physical or sexual abuse, or other harms both in and outside their home; these include concerns about child criminal or sexual exploitation, gangs, or online harms  



· actively seeking and listening to the views and experiences of pupils, staff, and parents and carers (who we will refer to as ‘parents’ throughout, for ease of reading), and dealing promptly with any concerns  



· having appropriate safeguarding and child protection arrangements, which ensure that leaders and staff: 



 − identify pupils whose families may need help and support from other agencies  



− identify pupils who are at risk of harm or who have been harmed; this can include, but is not limited to, neglect, abuse (including from their peers), violence, grooming, exploitation, emotional, physical and sexual abuse and online harm  



− secure the help that pupils need and, if required, refer concerns in a timely way to those who have the expertise to help  



− manage safer recruitment and allegations about adults who may pose a risk to pupils 



− are aware of and respond to some pupils’ increased risk of needing help and protection, including those with special educational needs and/or disabilities (SEND) and pupils who do not communicate verbally  



 - being receptive to challenge, and reflecting on practice, so that safeguarding policies, systems and processes are kept under continual review 



· in maintained schools, maintaining a single central record of pre-appointment checks, in paper or electronic form 







		Rationale

· School leaders (and relevant school staff)  understand the needs of individual pupils and their particular challenges and barriers so that they are fully aware of these pupils’ specific safeguarding vulnerabilities and needs and ensure that there is additional support to keep them safe

All school staff can articulate our rationale for our approaches to teaching pupils to stay safe, for example by exploring how pupils learn about online safety, to make sure these approaches are reflective of the school’s context and the needs of pupils



		Leadership of safeguarding, including establishing an open and positive safeguarding culture

· establish a culture in which staff, pupils and parents feel comfortable raising and discussing concerns that relate to safeguarding pupils, and feel confident that appropriate action will be taken when necessary 

· know and are assured that policies and procedures are understood, applied and have a positive impact on pupils 

· ensure that pupils know who to go to for support 

establish purposeful and appropriate links with outside agencies to support the school’s safeguarding procedures and practice, and to ensure that they meet their statutory duties, for example in working with safeguarding partners  engage productively with multi-agency partners to get pupils the support they need



		Safeguarding information for all staff to know and act on

· ensure that staff know, understand and uphold their safeguarding responsibilities 

ensure that the school has policies and procedures for reporting safeguarding concerns about adults, poor safeguarding practices and whistle-blowing



		Management of safeguarding

· ensure that the school works in partnership with other local agencies to identify, help and protect pupils at risk of maltreatment or harm within or outside the home or online appoint an appropriate senior member of staff to the role of designated safeguarding lead to carry out the school’s statutory duties to identify, help and protect pupils, including as set out in the ‘Prevent’ duty 

· have a designated teacher for children who are looked after or previously looked after 

· ensure that the school’s procedures protect pupils who are at greater risk of harm, for example those attending alternative provision 

· ensure that pupils are taught how to stay safe and keep others safe, including online  

· ensure that the school’s information systems safeguard pupils effectively from online harm 

notify the local authority of private fostering arrangements to make sure these are suitable and safe



		Safer recruitment

· receive suitable training in safer recruitment, and understand and follow safer recruitment practices 

· know and understand the checks required for all staff, and all other adults in the school, including visitors, volunteers and contractors 

· ensure that risk assessments are carried out and managed effectively 

· obtain written confirmation that the required safeguarding checks have been carried out on all staff working at any alternative provision that the school uses 

ensure that the single central record indicates that all the required pre-appointment and vetting checks for staff have been made



		Child-on-child violence

· fulfil their responsibilities in relation to child-on-child violence, which includes (but is not limited to) bullying, physical abuse (including physical assault and harm, or the threat of harm, with a weapon), sexual violence and harassment, and domestic abuse in pupils’ own intimate relationships (teenage relationship abuse) 

· ensure that staff are aware of the signs that pupils may be at risk of becoming involved in violence and understand that early, evidence-based intervention can be key to preventing them from going on to commit violence 

· take timely action to support and protect the victim, the alleged perpetrator(s) and any other pupils who are involved or otherwise affected 

· have appropriate risk assessments that are reviewed regularly 

· make sure that staff know and understand the scale and range of sexual violence and sexual harassment, and the circumstances under which these occur, including beyond the school and/or online 

· ensure that staff respond quickly and effectively to all signs of child-on-child violence and all reports and concerns about it 

have clear, effective systems for reporting incidents of sexual violence and sexual harassment, for sharing information and for consulting with multi-agency safeguarding partners



		Not Met

The safeguarding standards have been developed from the requirements of ‘Keeping children safe in education’ and ‘Working together to safeguard children’. Safeguarding is likely to be ‘not met’ when any of the following apply:

		Met

The safeguarding standards have been developed from the requirements of ‘Keeping children safe in education’ and ‘Working together to safeguard children’. Safeguarding is ‘met’ when all the following apply:



		· Serious and/or widespread failures in safeguarding lead to pupils, or particular groups of pupils, being unsafe. 

· Leaders and those responsible for governance (we will refer to this group as ‘leaders’ throughout this section for ease of reading) have not taken sufficient action to resolve weaknesses following a failure of safeguarding that meant pupils may not have been kept safe. 

· Leaders are not open to challenge and/or do not learn from issues or incidents. 

· If pupils are not on the school site (whether long term, temporarily or for part of the school day), leaders are either not clear where the pupils are or are not able to demonstrate that they have taken steps to safeguard them. This includes pupils absent from education and those attending inappropriate, unregistered or unmonitored alternative provision. 

· Pupils have little confidence that the school will tackle concerns about safety, including the risk of abuse. This is because leaders have not taken their views seriously and/or have not dealt with relevant concerns, so they feel unsafe. 

· Leaders do not fulfil their responsibilities in relation to child-on-child violence. This includes (but is not limited to) bullying, physical abuse (including physical assault and harm (or the threat of harm) with a weapon), sexual violence and harassment, and domestic abuse in pupils’ own intimate relationships (teenage relationship abuse). Leaders do not handle allegations of abuse swiftly and appropriately. This is likely to lead to pupils being put at risk of significant harm. 

· Leaders do not fulfil their responsibilities in relation to safer recruitment, reporting, referrals, record-keeping and the ‘Prevent’ duty. 

· Leaders do not handle safeguarding allegations against adults in line with requirements. They do not fulfil their duty to refer allegations or concerns to the appropriate authority.

		· Leaders have established an open culture in which safeguarding is everyone’s responsibility. Multi-agency working is effective. There is strategic oversight of all aspects of safeguarding and promoting the welfare of pupils. Leaders actively try to learn from safeguarding cases and incidents and take any action needed. 

· Pupils are kept safe and feel safe. Their voices are heard, including the voices of pupils who are not on the school site (whether long term, temporarily or for part of the school day). Teaching pupils about how they can stay safe and when they may need help is embedded across the curriculum. Pupils and parents know who to go to for support. 

· All staff are vigilant and carry out their responsibilities effectively to keep pupils safe. Staff understand the signs of possible safeguarding concerns. They respond by following the school’s systems confidently and consistently. 

· Leaders fulfil their responsibilities in relation to child-on-child violence. This includes (but is not limited to) bullying, physical abuse (including physical assault and harm (or the threat of harm) with a weapon), sexual violence and harassment, and domestic abuse in pupils’ own intimate relationships (teenage relationship abuse).

· Leaders know and fulfil the statutory requirements for safeguarding. These include managing safer recruitment, reporting, referrals, recordkeeping and the ‘Prevent’ duty. 

· The school has clear and accessible policies and procedures that keep pupils safe. Leaders are receptive to challenge and are reflective about their own practices. This means that the impact of safeguarding policies, systems and processes is kept under continual review. 

· Leaders ensure that staff’s work is monitored and that they get appropriate supervision and support. The conduct and behaviour of staff are appropriate. Leaders follow local authority procedures in managing safeguarding concerns or allegations about adults. 

· Where appropriate, leaders have resolved any minor safeguarding issues identified during the inspection or are taking steps to resolve them.



		Priority/Priorities

		Thrive, Belong



		Success Criteria & Milestones



		Success Criteria

		How will this be measured?

		Autumn RAG

		Spring

RAG

		Summer

Target

		Summer

Actual

		Summer RAG



		All staff received updated safeguarding training regarding KCSIE updates, child on child violence, CME, SLT agenda items, 7 minute briefings,  Safer Recruitment for all SLT and appropriate Governors

		Accurate records on both SIMS and CPOMS, completed central record for all training, 

SB termly website compliance.

LA safeguarding audit completed and submitted. 

		

		

		

		

		



		DHT completed DSL training and Designated Teacher Training.  All PEPs are completed by a Designated Teacher with a teaching status to inform accurate target setting

		completed central record for all training

Successful PEP completion

		

		

		

		

		



		Induction Policy updated with associated actions completed. 

		Accurate information on SIMS and shared with appropriate staff.

		

		

		

		

		



		Actions 

		Lead person responsible

		Timescale- start/end

		Training/ CPD needs/Resources

		Monitoring



		Create a central record for all certificates and safeguarding CPD e.g. 7 minute briefings



		MJ

		From September 2026

		

		JBK termly



		Termly Safeguarding training and updates including 7 minute briefings, standing item on SLT meeting agenda

		JS

		From September 2026

		

		JBK



		DHT completed DSL and Designated Teacher training

		SW

		December 2026

		

		JBK

Completed PEPs and Virtual School Advisor



		Additional home visits when a child is absent and there may be low level safeguarding concerns

		JS

		From September 2026

		

		½ termly checks



		New family information, identification documents to be thoroughly checked in school, with previous setting and with admissions where appropriate – induction policy implemented

		JS

		From September 2026

		

		½ termly checks



		Ensure compliance with national and LA policies - safeguarding

		JS

		September 2026

		

		



		SB to ensure website compliance

		SB

		Termly check 

		

		MJ



		LA Safeguarding audits completed

		JS/JBK

		Spring Term 2027

		

		LA







		Inclusion

How leaders and staff identify and support:

· socioeconomically disadvantaged pupils (those eligible for the pupil premium) 



· pupils with SEND; this means pupils receiving special educational needs (SEN) support, and those with an education, health and care (EHC) plan 



· pupils who are known (or previously known) to children’s social care, such as children in need and looked-after children



· pupils who may face other barriers to their learning and/or well-being, which may include pupils who share a protected characteristic





		School leaders (and other staff) ensure:

· setting high expectations for all pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being



· embedding a culture in which early and accurate assessment of pupils’ needs is prioritised 



· using the information from the assessment of pupils’ needs to implement a continuous cycle of planning, actions and review in order to reduce barriers to pupils’ learning and/or wellbeing 



· involving specialists when necessary to support pupils’ development 



· putting in place a pupil premium strategy that is well thought through, is based on evidence of what works well to support the achievement of eligible pupils, and accounts for any challenges pupils face that may negatively affect their education and their readiness to engage with school 



· working closely and effectively with pupils, parents, professionals and staff, and ensuring that pupils’ and parents’ views and aspirations are included in decision-making about support for pupils





		Identifying, assessing and meeting needs, and reducing barriers



· leaders understand that the most effective inclusion strategy begins with everyday high-quality inclusive teaching, which has most benefit for the pupils who find learning hardest and reduces the need for individual adaptations

 

· leaders have established a culture in which staff understand the range of barriers that pupils may face to their learning and/or well-being, including those specific to their community and the school’s context; they quickly and accurately identify pupils facing these barriers 



· leaders make sure pupils receive effective support, consult with external specialists and implement their advice as necessary, and ensure that appropriate reasonable adjustments are made in accordance with the Equality Act 2010 and the SEND Code of Practice 



· leaders work closely with parents, taking their views into account and making best use of their knowledge of their children

 

· leaders make sure that any alternative provision the school uses is suitable and safe, and the decisions to place pupils in it are made in pupils’ best interests 



· the published school accessibility plan meets the requirements of the Equality Act 2010, is implemented effectively and is reviewed regularly





		Supporting disadvantaged pupils

· leaders have a secure understanding of their disadvantaged pupils’ needs and use the best available evidence, including high-quality research, to inform their approaches to addressing these; this includes regularly reviewing their strategy for pupil premium and for early years pupil premium, if this applies



· the pupil premium strategy is aligned with wider school improvement priorities, and staff are clear about their roles in delivering the strategy 





· the pupil premium strategy is implemented and monitored effectively, including through training and support for staff 



· any necessary adaptations to approaches the school uses to support disadvantaged pupils are timely and effective 



· leaders’ approaches, including developing the pupil premium strategy, have a positive impact on pupils’ learning



		Supporting pupils with SEND

· a qualified SENCo is empowered, through their leadership status within the school, to lead whole-school improvement for pupils with SEND

 

· the published SEN information report, as required by the Special Educational Needs and Disability Regulations 2014 and section 69 of the Children and Families Act 2014, is easily accessible and accurately describes the school’s provision and support for pupils with SEND 



· leaders identify pupils’ emerging or changing needs quickly and accurately, make sure support is effective and draw on any specialist advice when necessary 



· leaders use the ‘graduated approach’ (a continuous cycle of ‘assess, plan, do and review’) which helps to ensure that pupils receive an appropriate level of support and meets pupils’ needs, and staff receive suitable training and support to implement it 



· leaders make sure their work improves the progress and achievement of pupils with SEND and they do not lower their expectations of them

 

· leaders are committed to their role in the local area partnership’s strategy to improve the experiences of, and outcomes for, pupils with SEND; they promote the local offer and help pupils with SEND, and their families, to find out what support is available and how to access it 



· leaders meet the needs of pupils with SEND, and adapt the environment, teaching and the school’s wider offer in ways that support them to access education 



· leaders monitor the progress of pupils with SEND, and review adaptations and support systematically, making any necessary changes to improve their learning and/or well-being 



· leaders support successful transitions for pupils with SEND, whether that is into or within the school or on to other settings or adulthood





		Supporting pupils who are known (or previously known) to children’s social care

· the designated teacher for looked-after and previously looked-after children is appropriately qualified and experienced 



· each looked-after child has a personal education plan and receives high-quality support to improve their learning and/or well-being 



· the designated safeguarding lead and other leaders use their knowledge of a pupil’s social care status to inform decisions about promoting their welfare, such as providing additional academic support, supporting their well-being or reducing barriers to attendance 



· leaders share information effectively with the local authority, and support the authority to complete statutory assessments in relation to pupils’ social care needs 



· leaders work well with social workers, virtual school headteachers and other professionals to plan and provide multi-agency support for pupils who are known (or previously known) to children’s social care





		Urgent Improvement

		Needs Attention

		Expected

		Strong Standard



		· Leaders do not identify and assess pupils’ needs effectively. This has a significant negative impact on how well the school supports pupils’ learning and/or well-being. Support for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care and those who may face other barriers to their learning and/or well-being is ineffective.

· Leaders do not meet statutory requirements for pupils who are disadvantaged and/or those with SEND and/or those who are known (or previously known) to children’s social care and those who may face other barriers to their learning and/or well-being. This has a significant negative impact on pupils’ learning and/or well-being.

		Leaders have only recently started to

· take appropriate action to identify and assess pupils’ needs or reduce barriers to pupils’ learning and/or well-being.

· Weaknesses or inconsistencies in practice have a negative impact on a particular group of pupils.

· Leaders’ use of alternative provision has limited positive impact on pupils’ learning and/or well-being.

		· Leaders identify pupils’ needs quickly and accurately, including any emerging or changing needs. This includes the needs of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing. 

· Leaders have high expectations for these pupils. Typically, the support they provide (following specialist advice if needed) reduces barriers to their learning and/or well-being.  

· Leaders take a graduated approach (as explained earlier), which means pupils’ needs are generally met. Staff receive suitable training and support to implement this approach

· Leaders have a secure understanding of these pupils’ needs and the progress they make. They use appropriate evidence to inform their pupil premium strategy, including when selecting approaches to take. The strategy and approaches are generally understood and implemented by staff.

· The qualified SENCo has sufficient authority within the leadership structure to make a positive difference for pupils with SEND. 

· Leaders are committed to, and understand, their role in the local area partnership’s strategy to improve the experiences of, and outcomes for, pupils with SEND. Where appropriate, they ensure that local partnership strategies have a positive impact on pupils at the school. 

· Leaders support pupils who are known (or previously known) to children’s social care, including looked-after and previously lookedafter children, well. Staff work effectively, including with the virtual school, so that pupils’ personal education plans generally improve their learning opportunities and experiences.

· Alternative provision is commissioned appropriately and is used in pupils’ best interests. Leaders take responsibility for the education and welfare of pupils who are placed in it.

		· Leaders and staff establish strategies that consistently enhance the opportunities and experiences of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. 

· Leaders and staff rigorously monitor the progress of these pupils and consistently ensure that any barriers to success are swiftly and effectively addressed. Strategies are systematically and skilfully adjusted as needed, so that they make a sustained difference to pupils’ opportunities and experiences. Well analysed, quantitative and qualitative data underpins leaders’ decisions. 

· Leaders ensure that the pupil premium strategy is implemented and monitored effectively, including through ongoing, high-quality training and support for staff.



		Priority/Priorities

		Achieve, Thrive, Belong



		Success Criteria & Milestones



		Success Criteria

		How will this be measured?

		Autumn RAG

		Spring

RAG

		Summer

Target

		Summer

Actual

		Summer RAG



		All staff can articulate:

Inclusion Strategy

Equality Objectives

JS role for ‘Valuables’

		Termly staff meetings

		

		

		

		

		



		Accessibility Plan is on the website

		SB as part of website compliance monitoring

		

		

		

		

		



		Clear consistency in adaptive practices – widgits, busy boxes, catch up reading, action plans for children who dip in 2 consecutive tests

		Termly SEND Team monitoring, pupil progress meetings

		

		

		

		

		



		All work will be consistently adapted for children including those who access the Haven

		SEND team meetings

		

		

		

		

		



		The provision of learning from class to the Haven will be effective

		Termly SEND Team monitoring, pupil progress meetings

		

		

		

		

		



		Staff will have high expectations of each other and will hold each other accountable with regards to the quality of teaching and learning for the Haven 

		Termly SEND Team monitoring, performance management

		

		

		

		

		



		Case sampling completed to identify trends, patterns and potential missed opportunities

		JBK to collect all sampling to be stored in the folder

		

		

		

		

		



		Actions 

		Lead person responsible

		Timescale- start/end

		Training/ CPD needs/Resources

		Monitoring



		Staff meetings – inclusion strategy, equality objectives, accessibility plan

		JBK

		December 2026

		

		



		SENDCO Team and SLT to complete case sampling for identified children following statutory assessments – feed back to SLT

		JBK

		December 2026

		

		



		Staff will be closely monitored regarding the consistency of adaption with the support of the SEND leaders (widgits, busy boxes, catch up reading, action plans, etc)

		LBr

		From September 2026

		

		½ termly checks & Pupil Progress meetings



		Widgit Staff meetings to share good practice half termly

		LBr 

		From September 2026

		

		½ termly staff meetings 



		Consistency - effective liaison between the Haven staff and teacher to ensure bespoke targets are set and are achievable 

		LBr 

		From September 2026

		

		½ termly focused meetings









		Curriculum and Teaching

Leaders:



· Design a high-quality, ambitious curriculum for all pupils (the intent), paying particular regard to disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 

· And staff deliver the curriculum effectively (the implementation) across all subjects, year groups and key stages 

· Make sure that pupils build strong foundations for accessing the curriculum and for later success, including academic achievement, good health and well-being

· Construct, adopt or adapt a curriculum that is ambitious, broad and balanced, informed by the best available evidence, and designed to give all learners, especially the groups of pupils listed above, the knowledge they need to achieve and thrive in later life 

· Plan and sequence the curriculum clearly so that all pupils can access it and gain knowledge and skills incrementally to reach its stated aims 

· Establish strong foundations in communication and language, reading, writing and mathematics so that pupils can access the rest of the curriculum and gain later success, including academic achievement, good health and well-being 

· Make sure that teachers have expert knowledge of the national curriculum, the early years foundation stage (EYFS) and 16 to 19 study programmes as appropriate, and the subjects/phases they teach

· Make sure the curriculum is implemented in line with leaders’ intentions and that teachers teach the subject curriculum effectively, focusing on the most important knowledge or concepts, presenting information clearly, checking pupils’ understanding systematically and adapting their teaching appropriately 

· Use assessment effectively to inform teaching and learning, and to help pupils embed key concepts, use knowledge fluently and develop their understanding



		Inclusive Curriculum and Teaching

Pupils with SEND have :

· Identified starting points

· Have access to a suitable curriculum that builds on their knowledge and is adapted to their needs, undertaking work in many forms

· Have needs which are properly considered and are met through the design and delivery of the curriculum, including taking into account any reasonable adjustments that need to be made

· Staff know how to identify and remove barriers to achievement for their pupils through effective curriculum design, formative assessment and adapting their practice to meet pupils’ needs 

· The school’s approach to the curriculum and teaching draws explicitly on the best available evidence, including high-quality research relating to supporting disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 

· Any additional adults in the classroom are deployed to enable all pupils to access high-quality teaching from their class teacher and to develop pupils’ independence over time 

· Reasonable adjustments or adaptations to the curriculum or teaching for specific pupils’ needs are well targeted and effective in reducing barriers; adaptations focus on pupils’ long-term success rather than short-term fixes; leaders consider the possible downsides of any adaptations and mitigate these



		Strategic leadership of curriculum and teaching

· Leaders have a comprehensive understanding of the quality of curriculum and teaching across the school 

· The curriculum (whether adopted, adapted or constructed) covers the statutory requirements set out in the basic curriculum (which includes the national curriculum, and relationships, sex and health education, and religious education)1 and is at least as ambitious in breadth and depth as the national curriculum; this curriculum is an entitlement for every pupil

· The curriculum is designed to give pupils, especially disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, the knowledge they need to take advantage of opportunities, responsibilities and experiences in later life 

· Leaders assure themselves that the curriculum is taught well; they identify areas for improvement and take effective action to tackle these, including through professional learning that ensures teachers develop the expertise needed to deliver the curriculum effectively 

· Leaders can explain how they identify significant barriers to teaching and learning and how they take action to reduce those barriers 

· Leaders deploy staff effectively so that all pupils have access to high-quality teaching



		Securing Strong Foundations For All Pupils

· For primary-age pupils (and for older pupils where necessary), the curriculum prioritises accurate and fluent word reading, spelling, handwriting and mathematics 

· Leaders prioritise ‘keeping up’ rather than ‘catching up’, quickly dealing with any identified gaps in pupils’ knowledge 

· The curriculum is designed to extend pupils’ language and vocabulary, both spoken and written, and increase their reading competency across all subjects 

· All pupils are explicitly taught how to communicate effectively through spoken language (oracy), articulate ideas, develop understanding and engage with others through speaking, listening and communication  

· Teaching of reading is rigorous and sequenced, and develops pupils’ fluency, confidence and enjoyment; at all key stages, reading attainment is assessed accurately and gaps are tackled quickly and effectively, so that all pupils can access the whole curriculum

For pupils in Reception and Key Stage 1:

· The curriculum clearly identifies and prioritises the foundational knowledge and skills pupils need for later learning 

· Staff engage pupils in high-quality interactions to develop their knowledge and vocabulary across all areas of learning 

· Staff help pupils to articulate what they know and understand by scaffolding, modelling, extending and developing their ideas 

· Staff build pupils’ emotional connection to language and help them gain awareness and control of their voices through songs, rhymes and poems 

· Teachers prioritise daily story time; they read aloud and re-read high-quality stories, and talk about them to build pupils’ familiarity and understanding 

· Staff provide enough teaching and practice for all pupils to become fluent in word reading, spelling, handwriting and number facts 

· Staff provide enough teaching and practice for pupils to be able to count and calculate, and describe time, size and shape using correct mathematical terminology 

· Staff ensure that pupils have sufficient foundational knowledge to complete tasks; they provide additional teaching and practice for those who need it

For older pupils, including those in Key Stage 2 and beyond who have not yet secured the strong foundations they need to access the curriculum, inspectors consider the extent to which: 

· Assessment accurately identifies any gaps in pupils’ foundational knowledge in communication and language, reading, writing and mathematics 

· Ongoing, targeted teaching and practice are prioritised so that pupils quickly catch up 

· Relevant leaders and other staff are supported to develop the expertise and experience to provide effective additional support and regularly check whether this is having the intended impact

For pupils at the early stages of learning English as an additional language, inspectors consider the extent to which: 

· Leaders and teachers recognise that these pupils already speak at least one language, and do not lower their expectations of them

· Teachers assess pupils’ English language proficiency accurately and regularly 

· Teachers recognise that providing opportunities for pupils to talk with staff and peers during lessons is particularly important; teachers help pupils articulate what they know and understand by scaffolding, modelling, extending and developing their ideas 

· Teachers focus on the vocabulary pupils need, including subject-specific vocabulary, to help them understand new concepts; they keep explanations clear and precise 

· Teachers develop and extend pupils’ language carefully and deliberately, with plenty of repetition 

· Teachers ensure that pupils learn to read using systematic synthetic phonics as soon as possible, so that they have access to a wide range of literature that will accelerate their understanding of English



		School and subject curriculum

· The curriculum is coherently planned and sequenced so that pupils build knowledge and skills sequentially and cumulatively 

· Time is available within the curriculum for revisiting content and dealing with gaps in knowledge and skills  

· The curriculum has subject-specific rigour, so that pupils gain disciplinary knowledge and can answer subject-specific questions  

· Leaders and teachers have a sophisticated understanding of the differences between subjects; this informs teachers’ choices and helps leaders precisely evaluate quality and take targeted actions for improvement 

· Decisions about the curriculum are refined over time, based on evidence and insight from within and beyond the school



		Teaching

· The school’s approach to teaching is based on an evidence-informed understanding of effective teaching and how pupils learn 

· Teachers have expert knowledge of the subjects that they teach and, if they have gaps in their knowledge, they are supported so that ineffective teaching does not disadvantage pupils 

· Teachers have a strong, shared understanding of the school’s curriculum and its approach to teaching and assessment 

· Teachers present information clearly, promote appropriate discussion, check pupils’ understanding systematically, identify misunderstandings and adapt teaching as necessary to correct these 

· Teaching resources and materials given to pupils enable them to achieve the aims of the curriculum 

· Teachers teach the subject curriculum in a way that allows pupils to transfer key knowledge to long-term memory  

· Teaching is sequenced so that new knowledge and skills build on what has been taught before and pupils can work towards clearly defined end points

· Leaders and teachers consider the most important knowledge and concepts that pupils need to know and focus on these; they prioritise feedback, retrieval practice and assessment 

· Evidence informs the school’s approach to assessment; for example, assessment is used to help pupils embed and use knowledge fluently, to check understanding and inform teaching, or to understand different starting points and gaps 

· Any gaps in pupils’ knowledge or skills are identified and tackled quickly









		Urgent Improvement

		Needs Attention

		Expected

		Strong Standard



		· Leaders’understanding of the quality of the curriculum and/or teaching is inaccurate. 

· Leaders are not doing enough to tackle weaknesses in pupils’ education. 

· The curriculum lacks ambition, structure or coherence. Leaders have not considered its content and sequencing sufficiently. 

· The range of subjects is limited and narrow. It does not prepare pupils for adulthood or provide them with the knowledge they need to achieve and thrive in later life. 

· The curriculum lacks ambition for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. 

· Pupils with SEND do not receive a high-quality education and/or reasonable adjustments are not being made. 

· Pupils’ experiences in lessons do not help them to learn effectively what has been planned in the curriculum. 

· Leaders do not do enough to make sure that teachers develop sufficient expertise to teach the curriculum.

· Teachers’ expectations are too low, either for all pupils or for particular groups.

· Adaptations or reasonable adjustments do not meet pupils’ needs or they reflect low expectations for particular pupils or groups.

		· Leaders’ understanding of the quality of the curriculum and/or teaching is inaccurate. 

· Leaders are not doing enough to tackle weaknesses in pupils’ education. 

· The curriculum lacks ambition, structure or coherence. Leaders have not considered its content and sequencing sufficiently. 

· The range of subjects is limited and narrow. It does not prepare pupils for adulthood or provide them with the knowledge they need to achieve and thrive in later life. 

· The curriculum lacks ambition for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. 

· Pupils with SEND do not receive a high-quality education and/or reasonable adjustments are not being made. 

· Pupils’ experiences in lessons do not help them to learn effectively what has been planned in the curriculum. 

· Leaders do not do enough to make sure that teachers develop sufficient expertise to teach the curriculum. 

· Teachers’ expectations are too low, either for all pupils or for particular groups.

· Adaptations or reasonable adjustments do not meet pupils’ needs or they reflect low expectations for particular pupils or groups.

		· Leaders have an accurate and informed understanding of the quality of the curriculum and teaching across the school. They draw on this when deciding how to deploy staff and allocate resources, and to identify when timely action is needed to bring about improvement. 

· Leaders ensure that the curriculum is suitable and well planned for each subject and year group. It identifies clear end points and is appropriately sequenced to build on what has already been taught and learned. 

· Leaders ensure that the curriculum is generally taught well. Teachers draw on their knowledge of pupils’ needs and starting points and an evidence-informed understanding of effective teaching and how pupils learn.

· Leaders make sure that teachers have, or gain, the expertise they need for the subjects and phases they teach.  

· Leaders ensure that all pupils who are at the early stages of learning to read are taught to do so through systematic synthetic phonics. 

· Leaders and staff are particularly aware of pupils who have not yet secured the necessary foundations in communication and language, reading, spelling, handwriting and mathematics. They take appropriate action to secure this foundational knowledge.

· Leaders and staff generally use assessment well to check understanding and make changes to teaching and/or the curriculum, as necessary. 

· Leaders and staff are clear about the importance of high-quality teaching, supplemented with targeted academic support. Any reasonable adjustments or adaptations to the curriculum or teaching for particular pupils are generally considered and implemented carefully. EHC plans are properly considered when designing and delivering the curriculum.







		· Leaders make astute decisions about how the curriculum and teaching should adapt and evolve, based on their evidence and insight about how well pupils have learned what was intended. 

· Leaders ensure that the curriculum is of a consistently high quality across subjects and year groups. Leaders have a sophisticated understanding of the differences between subjects, so that pupils’ learning at each stage can be secured quickly and shaped carefully in the anticipation of future learning.  

· Leaders ensure that the curriculum is consistently taught well. Highly effective teaching is embedded across subjects and year groups. Teaching ensures that pupils consistently develop their language and vocabulary, both spoken and written, and increase their reading competency, across subjects. 

· Teachers consistently make highly effective choices about what to teach, and when and how to teach it, in the context of the subject, phase and pupils’ needs.

· The school’s approach to the curriculum and teaching for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being is implemented consistently well across the school to remove barriers to achievement for these pupils.



		Priority/Priorities

		Achieve



		Success Criteria & Milestones



		Success Criteria

		How will this be measured?

		Autumn RAG

		Spring

RAG

		Summer

Target

		Summer

Actual

		Summer RAG



		SLT to be able to articulate ‘story of’ reading, EYFS and SEND since last inspection

		Peer to peer school visits

		

		

		

		

		



		Updated Curriculum Policy (including consistency/typicality) understood and implemented by all staff

		Subject leader monitoring

		

		

		

		

		



		All children make at least good progress in all areas of oracy

		Subject leader  monitoring

		

		

		

		

		



		All children use appropriate sentence stems in all classes across the curriculum

		Visible on working walls and subject leader monitoring

		

		

		

		

		



		‘Mastery In Number’ replaced Fluency sessions for Y1+ and Reception are using Mastery In Number as opposed to White Rose

		

		

		

		

		

		



		Children in Year 1 upwards can articulate what each mathematical thinking strand is and how it helps to solve mathematical problems

		Half termly focuses, celebrated on display, subject leader monitoring

		

		

		

		

		



		All children are using editing and redrafting techniques half termly

		Half termly book looks, subject leader monitoring

		

		

		

		

		



		All subject leader actions following Curriculum and Assessment Review are completed and implemented 

		Performance management

		

		

		

		

		



		All subject leader monitoring improves quality of teaching and learning focusing on achievement and consistency

		Subject leader monitoring, data analysis

		

		

		

		

		



		Actions 

		Lead person responsible

		Timescale- start/end

		Training/ CPD needs/Resources

		Monitoring



		Implement new handwriting provision as part of Ready Steady Write

		SW

		9/2026 start

42027 review

		Staff meeting introducing new RSW guidance

		SW to monitor consistency in handwriting each term



		Review spelling lists for each year group and ensure spelling is taught effectively in lessons.

		SW

		Autumn 2026

		Possible training if new scheme introduced

		Termly checks to ensure correct provision



		SLT to complete peer to peer school visits to have opportunity to articulate the story and context of our school and in particular areas

		JBK

		Cluster timetable

SALs timetable

		Head teachers to support SLT in learning walks

		



		Mastery In Number to replace Fluency sessions and Reception Curriculum

		JBK

		October INSET, Nov 2026 implementation

		HT to attend launch of EYFS, KS1 and Y4, 5. Teachers attend training sessions and model lessons. All staff have October INSET to become familiar and prepare materials ready for November launch.

		As per schedule



		Termly subject leader monitoring 

		JBK

		As per release timetable

		Staff new to subject leader roles (SW)

		



		Termly subject leader staff meetings to share progress towards action plan, monitoring feedback, consistency

		JBK

		As per timetable

		

		



		Working walls are accessible (e.g. text large enough to read), up to date, relevant and contain WAGOLLS, vocabulary, sentence stems etc as per policy

		Subject leaders 

		As per timetable

		

		







		Achievement

Leaders ensure that staff:



· provide a high-quality education for all pupils (the impact), especially disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing, that gives them the necessary knowledge, skills and qualifications to succeed in life, and equips them for the next stage of their education, training or employment 

· ensure pupils’ attainment and progress over time in national tests and examinations, where relevant 

· ensure the progress that pupils make across the curriculum from their starting points, so that they know more, remember more and are able to do more

· secure important foundational knowledge in language and communication, reading, writing and mathematics so that pupils can access the whole curriculum  

· teach reading fluently at an age-appropriate level  

· are securing the knowledge and skills pupils need before undertaking more complex tasks 

· ensure that pupils make progress from their starting points, in that they know more, remember more and can do more; they learn what is intended, and develop broad and deep subject knowledge across the curriculum 

· equip pupils to produce high-quality work that reflects the breadth and depth of their learning 

· equip pupils to achieve well in national tests and examinations, where relevant, and across the wider curriculum  

· prepare pupils, at each phase, for the next stage of education, training or employment



		Published data from national tests and examinations

· The published data indicates about achievement over time 

· How comprehensive the picture presented by published outcomes is (for example, what proportion of pupils or subjects the data is available for) and will be aware of the data’s gaps or limitations, for example in relation to small cohorts 

· How compelling the picture presented by published outcomes is (for example, the consistency of outcomes over time and whether performance is in line with, exceeds or falls below national averages) 

· Evidence provides a fuller picture of achievement over time, particularly for groups of pupils or phases for which published data is not available 

· Published data, set alongside internal evidence, indicates about pupils’ achievement over time

· Leaders consider evidence to provide a picture of pupils’ achievement over time. This includes evidence from learning walks, pupils’ work, discussions with pupils and case sampling. They take particular care in gathering evidence on the progress over time of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being.

· In schools with early years provision, leaders consider how quickly and securely children develop the necessary foundational knowledge to access later learning. This includes how they are supported to make the best possible start, and how children who might fall behind are supported to keep up so that all pupils can progress in their learning.

· How quickly and securely pupils develop a strong foundation in communication and language, reading, writing and mathematics; this includes how the youngest pupils are supported to make the best possible start, and how pupils who might fall behind are supported to keep up, so that all pupils can access the curriculum and progress in their learning

· Whether pupils achieve well in national tests, where relevant 

· The extent to which pupils in key stage 2 have developed the knowledge and skills across the wider curriculum to prepare them for later study

· The school’s priority must be to secure the foundations that will support access to the wider curriculum and later learning



		Foundational Knowledge

· Pupils have the age- and phase-appropriate knowledge and skills they need to progress to the next stage of learning, including: 

− language and communication skills that enable them to access the full curriculum 

− accurate and fluent reading  

− compositional skills 

− accurate spelling  

− legible and fluent handwriting 

− mathematical knowledge

· Pupils read widely and often, with age-appropriate comprehension 

· A strong culture of reading is embedded across the school, shown by pupils’ confidence in and enjoyment of reading, which sets them up to be lifelong readers



		Inclusive Achievement

National Tests and Examinations



· Pupils’ attainment and progress in national tests and examinations compare with national averages 

· The progress of disadvantaged pupils is in line with the progress of non-disadvantaged pupils nationally 

· Any gaps between the attainment of the school’s disadvantaged pupils and the attainment of non-disadvantaged pupils nationally are closing 

· Where published attainment and/or progress data is not available, including for pupils with SEND, pupils generally make suitable progress from their starting points 

· Pupils gain the relevant qualifications they need to progress to the next stage of their education, training or employment

Across The Curriculum

· Pupils have the foundational knowledge they need by the end of key stage 1 to ensure that they are ready for key stage 2 

· Pupils in key stage 1 and 2 develop their knowledge and skills across the wider curriculum to prepare them for further study, particularly as they progress into key stage 3 

· Pupils have the necessary knowledge, skills and/or qualifications for the next stage of their education, employment or training, including a strong grounding in English and mathematics



		Urgent Improvement

		Needs Attention

		Expected

		Strong Standard



		· Pupils lack the foundations of communication, reading, writing or mathematical knowledge (taking into account that some pupils with SEND may not establish these foundations). Gaps in foundational knowledge are not tackled quickly or effectively.

·  Pupils have not gained the knowledge and skills and/or any qualifications they need to progress to the next stage of education, training or employment. 

· The progress that disadvantaged pupils make is consistently well below that of other pupils nationally and shows little or no improvement.

		· Although many pupils achieve well, a significant minority have gaps in their learning, which hinders their achievement. 

· Leaders have only recently started to take action to improve achievement. While their actions are appropriate, they are at an early stage. This means it is too soon to determine the impact of this work. 

· Pupils’ attainment and progress are inconsistent or not as good as they need to be over time. 

· Leaders are taking appropriate action to improve the achievement of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. However, currently, a significant minority of these pupils do not achieve well from their starting points.

		· On the whole, pupils are ready for the next stage of education, employment or training. They generally have appropriate knowledge and skills across the curriculum, as reflected in the quality of their responses and the work they produce.

· Pupils develop the foundational knowledge and skills they need, including language and communication skills. Pupils who are at the start of their education (and older pupils, where necessary) largely secure the necessary accuracy and fluency in word reading, spelling, handwriting and number facts. Any gaps in pupils’ foundational knowledge or skills are closing quickly.

· On the whole, pupils achieve well. Typically, this will be reflected in their attainment and progress in national tests and examinations, which are broadly in line with national averages, including for disadvantaged pupils.

· Disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing generally make suitable progress from their starting points. They develop appropriate knowledge and skills to enable them to progress to the next stage. Any gaps in their knowledge or skills are closing quickly.  

		· Pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, consistently achieve well, develop detailed knowledge and skills, and produce high-quality work across the curriculum. 

· Typically, this achievement will be reflected in above-average outcomes in national tests and examinations over time, including for disadvantaged pupils. Any gaps are quickly narrowing.   

· All pupils, including the groups above, are consistently well prepared for the next stage in their education, employment or training.



		Priority/Priorities

		Achieve



		Success Criteria & Milestones



		Success Criteria

		How will this be measured?

		Autumn RAG

		Spring

RAG

		Summer

Target

		Summer

Actual

		Summer RAG



		Analysis of statutory assessments has fed into school development plan enabling improved provision 2026-2027

		SLT – termly SDP reviews

		

		

		

		

		



		All statutory assessments are in line or better than local or national figures

		Assessment tests

		

		

		

		

		



		All children (including vulnerable groups and other identified children) make at least good progress from starting points

		Assessment Points

		

		

		

		

		



		Children make accelerated progress following analysis of data, pupil progress meeting and action planning at assessment points

		JBK

		

		

		

		

		



		Updated Curriculum Policy (including consistency/typicality) understood and implemented by all staff

		Subject leader monitoring

		

		

		

		

		



		Actions 

		Lead person responsible

		Timescale- start/end

		Training/ CPD needs/Resources

		Monitoring



		Detailed analysis of data for children did not meet standard in GLD, phonics screening, MTC and Y6 SATs to identify gaps and missed opportunities in Maths particularly

		JBK (+ LS, SW)

		

		

		



		Implement Insight to help with data analysis

		JBK/SW

		September 2026

		

		



		SLT and SEND Teams to complete Case Sampling

		JBK

		December 2026

		

		



		All monitoring to focus on consistency and achievement with a particular focus on Maths

		JBK 

		As per timetable

		Subject leaders new to role (SW)

		



		Assessment Points followed by pupil progress meetings and review of action plans for children who have dipped (HT, SENDCO and JS to input into these meetings)

		JBK

		As per timetable

		

		



		Monitor achievement of complex disadvantaged pupils in all subjects.

		JS

		Autumn 2026

Spring/Summer 2027

		

		Termly monitoring 



		Termly monitoring staff meeting for feedback from subject leaders and JS

		JBK

		As per timetable

		

		









		Attendance and Behaviour

Leaders ensure that staff:



· Create a calm, orderly, respectful, supportive and positive environment in which pupils can thrive 

· The impact of the school’s work on the attendance, behaviour and attitudes of all pupils, especially disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, such as young carers 

· Are prioritising pupils’ attendance and punctuality, as well as their positive behaviour and attitudes to learning, so that pupils benefit from the education and experiences the school offers 

· Are fostering a positive and respectful culture in which staff know, support and care about pupils, including the groups of pupils listed above 

· Have clear policies for attendance and behaviour that are applied effectively and proportionately 

· Apply clearly defined consequences consistently and fairly when needed  

· Set clear routines and expectations for pupils’ behaviour across all aspects of school life, not just in the classroom 

· Develop pupils’ motivation and positive attitudes to learning, since these are important predictors of attainment and instil important behaviours for future learning 

· Create an environment in which pupils feel safe, and in which bullying, unlawful discrimination, harassment (including sexual harassment), victimisation, physical and sexual abuse and/or violence and emotional abuse – online or offline – are not accepted and are dealt with quickly, consistently and effectively

· And leaders in EYFS  communicate with families to support and instil positive habits of attendance before children begin formal schooling

· Understand that pupils’ punctuality and attendance may depend on parents, and the school response to this 

· Teach pupils daily routines and habits to promote positive learning

· Work to improve attendance rapidly for those pupils who join with previously low attendance



		Pupils with SEND

· Leaders and staff support pupils with emotional, mental health or medical needs that affect attendance, and how they help these pupils to attend more regularly; this may include working with parents and professionals 

· Some pupils may need additional support to help them manage their behaviour and emotional regulation

· Leaders and staff work with medical professionals and other specialists to support access to education and attendance at school, as appropriate, for pupils who are educated under section 19 (of the Education Act 1996) duties because they are unwell, including those educated in hospitals



		Strategic Leadership of Attendance and Behaviour

· know and understand their pupils, the influences on them given the context of the school and the challenges they may face in maintaining positive behaviour 

· Promote good attitudes to learning and regular attendance, especially for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 

· Pay close attention to every element of the school’s work to make sure that the school is a place that pupils want to attend 

· Have high expectations for all pupils’ attendance, behaviour and attitudes, and design effective policies that communicate these high expectations clearly to all staff, pupils and parents, including expectations related to mobile phones 

· Implement agreed policies effectively so that they are applied consistently by staff 

· Have an informed and accurate understanding of what is working well and where improvement is needed, including through using day-to-day processes and detailed data analysis to identify, anticipate, prevent and improve poor attendance and behaviour, including bullying 

· Have developed a clear, strategic plan to tackle improvement priorities, demonstrate a record of improvement and ensure a high standard of attendance, behaviour and attitudes



		Attendance

· Leaders place a high priority on improving attendance and punctuality, at whole-school level and for different groups, including for those who are occasionally, persistently and severely absent 

· Pupils attend well, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, such as young carers; if this is not the case, attendance is improving towards national averages and the school’s pre-pandemic levels 

· Leaders and staff pay close attention to the needs of the groups of pupils listed above, so that they attend regularly and come to school on time 

· Leaders and staff pay close attention to the needs of pupils who are absent because of mental or physical ill-health, so that they attend regularly and come to school on time 

· Leaders do not stop striving for whole-school improvement once attendance reaches national averages 

· Leaders and staff communicate their expectations about attendance clearly, strongly and consistently to pupils so that they are well understood

· leaders and staff understand the importance of paying close attention to pupils’ attendance, take opportunities to promote good attendance and act on absence or declines in attendance promptly 

· Staff complete attendance and admissions registers accurately, and the day-to-day processes to follow up on absences are established and effective 

· Leaders work with parents, local authorities and other agencies, including the virtual school head, to communicate expectations about attendance and improve it; this includes any multiagency work for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being



		Behaviour, including bullying

· Leaders and staff establish appropriate routines and explicitly teach and model the behaviour they expect from pupils, so that these are well understood 

· Approaches are adapted to meet pupils’ individual needs as necessary 

· Leaders train and support teaching and non-teaching staff to challenge poor behaviour, including low-level disruption that prevents learning, and they agree on consequences for poor behaviour and apply these confidently and consistently 

· Poor behaviour is prevented from disrupting lessons or the school’s day-to-day life 

· Relationships between pupils and staff show kindness, courtesy, empathy and respect, reflecting a positive culture 

· Leaders and staff create a positive environment in which bullying, unlawful discrimination, harassment, including sexual harassment, victimisation, physical and/or sexual violence and derogatory language are not tolerated 

· Leaders recognise that bullying takes various forms, and is often motivated by prejudice against particular groups, for example on grounds of race, religion or belief, sex, sexual orientation, gender reassignment, SEND, or because a pupil is adopted, in care or has caring responsibilities; it might be motivated by actual differences between pupils, or perceived differences 

· Leaders ensure that the school has a culture in which staff are trained and empowered to deal with child-on-child violence; they assume it happens in the community and, potentially, in school, even in the absence of specific reports, so establish a whole-school approach to tackle it 

· Pupils feel confident reporting incidents of bullying, aggression, unlawful discrimination or derogatory language when these occur, and leaders deal with them quickly and effectively so that they are not allowed to spread 

· Leaders and staff support pupils who are affected by bullying, aggression, unlawful discrimination or derogatory language so that they feel safe and confident at school 

· Sanctions, including isolation, suspension and permanent exclusion, are used proportionately and appropriately to tackle behaviour that does not reflect leaders’ high expectations 

· Leaders reintegrate suspended pupils and those returning from off-site direction and alternative provision carefully on their return to school and manage their behaviour effectively

· Leaders work with pupils and parents to communicate expectations about behaviour and to foster partnerships between home and school 

· Leaders work with the local authority, other agencies and partners, where necessary, to support effective and continuing improvements to behaviour



		Attitudes To Learning

· Pupils arrive at lessons punctually and settle quickly 

· Low-level disruption is anticipated, responded to and dealt with, so that it is uncommon and does not disrupt lessons 

· Pupils are taught how to study effectively and do so, developing increasing independence, resilience to setbacks and persistence in the face of difficulties 

· Pupils are committed to their learning, motivated, self-confident, and able to work cooperatively and collaboratively with their peers and staff 

· Pupils take pride in their achievements and the work they produce



		Inclusion

· Staff have the necessary expertise, confidence and support to adapt behaviour policies and practices appropriately and consistently for pupils with specific needs 

· Staff make reasonable adjustments and adaptations when considering pupils’ needs, challenges and barriers, while maintaining high expectations for what all pupils can achieve 

· Leaders and staff use timely, well-chosen, targeted interventions to support those who need additional help in meeting and sustaining the school’s high expectations of attendance, behaviour and attitudes to learning

· Leaders monitor, evaluate and amend any specific approaches, reasonable adjustments, adaptations and interventions to account for pupils’ changing circumstances and/or needs 

· Leaders and staff make sure that (when they are needed) part-time timetables are short term and have defined end points, and plans for supporting pupils’ return to full-time education are clear and appropriate 

· Leaders and staff make sure that restrictive physical intervention is used as a last resort, and that these incidents are analysed carefully to minimise the need for the use of force 

· When alternative provision is used, leaders monitor pupils’ attendance carefully, both daily and over time, and take swift and effective action when pupils do not attend 

· Leaders, staff and pupils have established a culture across the school where relationships between adults and pupils are open, respectful and harmonious 

· Pupils who need support to improve their attendance, behaviour and attitudes to learning show improvements over time









		Urgent Improvement

		Needs Attention

		Expected

		Strong Standard



		· Leaders’ expectations of pupils’ attendance, behaviour and attitudes are not high enough. This negatively affects pupils’ achievement, their enjoyment and their sense of belonging at school.

· Leaders do not take effective action to secure pupils’ positive attendance and/or behaviour. They do not have a consistent, whole-school approach to maintaining discipline. Support for staff to manage behaviour is weak.

· Leaders do not have a strategic approach to tackling poor attendance. They do not monitor or evaluate pupils’ attendance properly, including at alternative provision, to identify accurately the barriers to improving attendance and to establish and implement a clear action plan.

· Attendance is consistently low. It shows little or no sign of sustained improvement over time, overall or for significant groups. 

· A significant minority of pupils show a lack of respect for each other and/or staff and a lack of self-discipline. Pupils frequently ignore or refuse staff’s requests to moderate their conduct. 

· Incidents of bullying and/or prejudiced and discriminatory behaviour, both direct and indirect, are frequent and/or tolerated. 

· Pupils’ lack of engagement and persistent, low-level and/or high-level disruption contribute to reduced learning and/or disorderly conduct, within classrooms and/or around the school.

· Leaders do not take pupils’ concerns seriously. Problems escalate because leaders act too slowly. Pupils have little confidence in the school’s ability to tackle bullying, unlawful discrimination, harassment, victimisation, violence and/or discriminatory behaviour. 

· Use of force or restrictive intervention is excessive and/or unsafe. 

· Sanctions, suspensions and/or permanent exclusions are used inappropriately.

		· Leaders have appropriate ambitions and/or expectations for pupils’ attendance, behaviour and attitudes, but weaknesses or inconsistencies in practice mean that these have a limited impact on pupils or a particular group of pupils. 

· Leaders have only recently started to take action to improve pupils’ attendance, behaviour and/or attitudes. While their actions are appropriate, they are at an early stage. This means it is too soon to determine the impact of this work. 

· Support for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing is not improving their attendance, behaviour and/or attitudes to learning.

· Support is not adapted to keep up with pupils’ changing circumstances.

		· Leaders and staff have an informed and accurate understanding of matters related to attendance, behaviour and attitudes. They establish effective strategies to tackle any issues.

· Leaders establish high expectations for all pupils about behaviour, built on positive relationships, and on rules and routines that staff and pupils generally understand. 

· Leaders ensure that staff maintain and reinforce the same high expectations, acting as role models and teaching positive behaviour.

· Leaders and staff generally apply agreed rules and sanctions effectively. Suspension and permanent exclusion are used appropriately. 

· Leaders and staff usually ensure that incidents of bullying, unlawful discrimination, harassment, victimisation, physical and/or sexual violence and derogatory language are dealt with quickly and effectively. 

· Pupils generally behave well, follow the agreed school routines and show positive attitudes to their learning. This contributes to a safe and calm environment. 

· Leaders analyse attendance information closely, at whole-school level and for different groups to identify patterns and trends. They use this analysis well to identify the causes of poor attendance, intervene early and remove barriers. 

· Overall attendance is broadly in line with national averages or shows an improving trend over time. 

· Attendance is improving, including the attendance of pupils who are persistently or severely absent and individuals or groups that leaders have focused on. 

· Any reasonable adjustments or adaptations to attendance and/or behaviour strategies are timely and appropriate, including for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who face barriers to their learning and/or well-being, such as young carers. Any interventions are timely, well chosen and targeted.

		· Leaders and staff have established a culture that is highly conducive to learning, in which pupils of all ages flourish. Leaders respond to the school’s and pupils’ changing circumstances and needs swiftly and skilfully. 

· Pupils show self-discipline and dedication to their learning. They learn how to manage their own emotions and resolve conflict with others. They consistently show high levels of respect for others and rarely need to be reminded about positive behaviour. Older pupils’ behaviour, including consideration for others, sets an excellent example. 

· Tailored and responsive reasonable adjustments and adaptations, interventions and/or support for pupils who need help to improve their behaviour have a demonstrable impact. 

· The importance of high attendance is consistently promoted well by leaders and staff. High-quality training and support enable them to have supportive but challenging conversations with pupils and families when attendance needs to improve. 

· Leaders’ actions to identify and tackle barriers to attendance result in high attendance or rapid and/or notable improvement, both overall and for individuals and groups.



		Priority/Priorities

		Thrive



		Success Criteria & Milestones



		Success Criteria

		How will this be measured?

		Autumn RAG

		Spring

RAG

		Summer

Target

		Summer

Actual

		Summer RAG



		A reduction in persistent absentees to be in line with national figures

		SIMS data

		

		

		

		

		



		A reduction in the number of reflections completed for low level disruptive behaviour

		Behaviour data

		

		

		

		

		



		An improvement in punctuality throughout school

		SIMS data

InVentry

		

		

		

		

		



		Actions 

		Lead person responsible

		Timescale- start/end

		Training/ CPD needs/Resources

		Monitoring



		To further reduce the number of persistent absentee children there will be more use of the Fast Track system and EWO meetings. Specific focus on families with more than 1 child. 

		JS

		September 2026

		

		Termly EWO Targeted Support Meetings



		To ensure all children are settled in class and are ready to learn and the establishment of clear expectations not only in class but around school. 

		LBr

		September 2026

		

		Termly behaviour data



		Targeted intervention with families where the children are persistently late to school and ensuring that children are settled and ready to learn when they do arrive

		JS

		September 2026

		

		Daily and weekly checks



		Half termly meetings with HT to analyse VYED attendance information

		JBK

		October 2026

		

		



		Bespoke training and support for staff new to year groups and for the Sports Coaches to ensure consistency and high expectations

		SW

		December 2026

		

		



		Support children who often do not talk or lack confidence in Oracy with strategies to develop their confidence

		JS/L Br/SEND team

		As needed

		

		



		Extend lunchtime zones including leadership opportunities for children

		JS/L Br

		January 2027

		

		



		Introduce action plans for identified children who lose Enrichment time consecutively

		JS/L Br

		October 2026

		

		



		Ensure compliance with national and LA policies – attendance, behaviour, suspension

		JBK

		October 2026

		

		







		Personal Development and Well-Being

Leaders ensure that staff:



· establish a suitable and coherent programme of personal development, through both the curriculum and the wider opportunities and experiences they provide for pupils 

· supports pupils to develop the knowledge and skills they need for participation and success in later life 

· promotes pupils’ wider development, character and well-being, ensuring that they receive the care and support to achieve and thrive, in school and beyond 

· pupils’ spiritual, moral, social and cultural (SMSC) development, which can be seen across the school’s activities

· ensure that the curriculum contributes to pupils’ personal development and their SMSC development

· support pupils to become responsible, respectful and active citizens who can play their part in public life as young people and adults 

· develop and deepening pupils’ understanding of the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with different faiths and beliefs 

· promote equality of opportunity so that all pupils can thrive together and understand that individual characteristics make people unique; this includes, but is not limited to, an age appropriate understanding of the protected characteristics defined in the Equality Act 2010 

· develop pupils’ character so that they reflect wisely, learn eagerly, behave with integrity and cooperate consistently well with others 

· develop pupils’ confidence, resilience and knowledge so that they can keep themselves mentally healthy 

· enable pupils to recognise online and offline risks to their well-being – for example, risks from criminal and sexual exploitation, domestic abuse, female genital mutilation, forced marriage, substance misuse, gang activity, radicalisation and extremism – and making them aware of the support that is available 

· enable pupils to recognise the dangers of using technology and social media inappropriately 

· develop pupils’ understanding of how to keep physically healthy, eat healthily and maintain an active lifestyle, including by providing them with enrichment activities and opportunities to be active during the school day 

· develop pupils’ age-appropriate understanding of healthy relationships through relationships and sex education

· supporting pupils’ readiness for the next phase of education, training or employment so that they are equipped to make the transition successfully

· ensure that our personal development programme is aligned with the EYFS educational programme for personal, social and emotional development (PSED).



		Pupils with SEND

· Our school’s priorities for the personal development of individual pupils and its approaches to developing and provide a personal development programme, matched to pupils’ needs 

· Staff understand that pupils’ participation in enrichment opportunities may vary according to their needs and circumstances 

· Staff recognise that these pupils may face increased risks relating to their age rather than their developmental stage

· Our school supports pupils with SEND to access, in ways that are developmentally suitable, the age-appropriate content they need to keep themselves healthy and safe



		Strategic Leadership of Personal Development and Well-Being

Leaders ensure:

· that the personal development programme (which includes taught content and wider opportunities and experiences) is broad, coherently planned and suitable for the school’s context, and that the programme and the school’s wider work reinforce one another 

· that staff have the knowledge and skills they need to teach the content of the personal development programme, and this content is planned, taught and assessed in line with the best available evidence



		Personal Development

· The personal development curriculum meets statutory requirements 

· The curriculum and wider opportunities prepare pupils for life beyond school 

· Pupils develop their ability to be reflective about their own beliefs (religious or otherwise) and perspective on life, including developing their knowledge of, and respect for, different people’s faiths, feelings and values 

· Pupils gain a sense of enjoyment and fascination in learning about themselves, others and the world around them, using imagination and creativity in their learning and being willing to reflect on their experiences 

· Pupils’ talents and interests are nurtured, developed and extended through a range of opportunities 

· Pupils are willing to participate in – and respond to – artistic, musical, sporting and cultural opportunities 

· Pupils develop their ability to recognise the difference between right and wrong, including: 

− understanding the consequences of their behaviour and actions, and readily applying this understanding in their own lives 

− recognising legal boundaries and respecting the civil and criminal law of England 

− offering reasoned views about moral and ethical issues 

· Pupils learn how to manage their own emotions and resolve conflict with others 

· Pupils are given meaningful opportunities to: 

· prepare effectively for adulthood and life in modern Britain 

· acquire the knowledge they need to achieve and thrive in later life

· develop their understanding of the protected characteristics and the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect for and tolerance of those with different faiths and beliefs 

· learn how to be responsible, respectful, active citizens who contribute positively to society 

· pupils are taught to recognise online and offline risks to their well-being, such as the dangers of sharing personal information and the impact of viewing harmful content online, and risks related to criminal and sexual exploitation, domestic abuse, female genital mutilation, forced marriage, substance misuse, gang activity, radicalisation and extremism; they are made aware of the support available 

· pupils know how to keep themselves safe and healthy, including how to look after their mental health and how to maintain an active lifestyle 

· pupils have an age-appropriate understanding of healthy relationships  pupils know how to discuss and debate issues and ideas in a considered way and how to engage with views, beliefs and opinions that differ from their own



		Pastoral Support

· Leaders and staff know their pupils and are vigilant in identifying individuals or groups who need additional pastoral support 

· Pastoral support is well matched to pupils’ needs and targeted at those who may need extra guidance or care, or support for their emotional health or well-being; it deals with immediate issues and any underlying issues, in order to prevent problems recurring 

· Effective relationships with parents, local authorities and other external agencies are drawn on to strengthen pastoral support 

· Pupils understand what support is available and access pastoral care when they need it; leaders listen to, and take account of, pupils’ views about their needs 

· Record-keeping, day-to-day processes and data analysis ensure that pastoral support is effective



		Inclusion

· Pupils feel welcome, valued and respected and that they belong within the school community 

· All pupils, especially disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, such as young carers, benefit from high-quality personal development opportunities 

· All pupils have equal access to and participate in interesting and relevant extra-curricular activities 

· All pupils benefit from high-quality careers education opportunities, where relevant, including the groups of pupils listed above 

· Pupils understand, appreciate and respect differences in the world and its people; they celebrate what we have in common across cultural, religious, ethnic and socioeconomic communities 

· Pupils respect the different protected characteristics defined in the Equality Act 2010 and do not tolerate bullying, unlawful discrimination, harassment or victimisation 

· Pupils have the opportunity to develop a range of social skills in different contexts, for example working and socialising with other pupils, including those from different religious, ethnic and socioeconomic backgrounds 

· Reasonable adjustments or adaptations to the personal development curriculum or teaching for pupils are well targeted, effective in reducing barriers to their learning and/or well-being and focused on pupils’ long-term success rather than short-term fixes; leaders consider the possible downsides of any adaptations and mitigate these 

· Pupils who attend alternative provision continue to receive a suitable personal development and relationships and health education (RHE)/relationships and sex education, health education (RSHE) programme



		Urgent Improvement

		Needs Attention

		Expected

		Strong Standard



		· A significant minority of pupils do not receive a wide, rich range of experiences. 

· Pupils do not receive the pastoral support they need. 

· Leaders and/or governors/trustees undermine or fail to promote equality and diversity. 

· Significant weaknesses in the quality of the school’s personal development programme are not identified or tackled.

· Leaders have established a culture and/or environment that places pupils under undue pressure or undermines their emotional health and/or well-being. 

· The curriculum fails to teach pupils about healthy relationships in line with the statutory relationships and sex education guidance.

		· Leaders have appropriate ambitions for pupils’ personal development and wellbeing but weaknesses or inconsistencies in practice have a negative impact on pupils in general or on a particular group.

· Leaders have only recently started to take action to improve pupils’ personal development and well-being. While their actions are appropriate, they are at an early stage. This means it is too soon to determine the impact of this work.

· Leaders have considered pupils’ needs when developing the personal development programme, but it is not well matched to, or does not keep up with, their evolving circumstances.

		· A coherent and appropriate programme of personal development extends across the taught curriculum and wider opportunities and experiences. It makes a positive difference to pupils and enables them to develop spiritually, morally, socially and culturally. 

· The personal development programme includes a suitable and well taught RHE/RSHE programme, which develops pupils’ knowledge. 

· Pupils develop their understanding of, and respect for, protected characteristics, fundamental British values and cultural diversity in modern Britain.

· Pupils have a range of suitable opportunities that broaden their experiences and enable them to develop their talents and interests in areas such as the arts, music and sport.

· Effective pastoral support meets pupils’ needs. They are confident in accessing it when they need it. 

· The personal development programme is an entitlement for every pupil. Leaders track participation. They take steps to ensure that pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, for example young carers, can participate appropriately. Reasonable adjustments or adaptations are made for them.

		· Pupils develop secure and detailed knowledge across the personal, social, health and economic education, relationships and (where relevant) sex education programme and citizenship curriculum. 

· Pupils are confident, resilient and independent. They are reflective, behave with integrity and cooperate consistently well with others. They are very well prepared for life beyond school.

· Leaders and staff have a deep understanding of all their pupils and are systematic in anticipating and identifying which individuals or groups might need additional pastoral support. What is provided is highly effective.

· The programme of personal development is extensive and carefully tailored to the school’s  context and pupils’ aspirations. Pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face barriers to their learning and/or well-being, participate and benefit fully. 

· Evidence of the impact of the personal development programme is clear on the outcomes and experiences of pupils, including the groups of pupils listed above.



		Priority/Priorities

		Thrive, Belong



		Success Criteria & Milestones



		Success Criteria

		How will this be measured?

		Autumn RAG

		Spring

RAG

		Summer

Target

		Summer

Actual

		Summer RAG



		All staff can articulate our personal development strategy

		Staff meetings

		

		

		

		

		



		All children can explain what British Values are and how we promote these at St Andrews

		Pupil voice

		

		

		

		

		



		Thrive is implemented consistently by all staff at all levels further reducing ET loss and loss of engagement in learning

		Behaviour data analysis

		

		

		

		

		



		Cultural Capital opportunities meet the needs and context of our children and families having a positive impact on thriving, achievement, sense of belonging.

		Pupil voice – SLT monitoring

		

		

		

		

		



		Children experience enhanced opportunities for leadership, articulating impact

		Pupil voice – subject leader monitoring

		

		

		

		

		



		Actions 

		Lead person responsible

		Timescale- start/end

		Training/ CPD needs/Resources

		Monitoring



		Personal development strategy developed and shared with staff, school council, Ethos

		JBK/SW/FD

		December 2026

		Release for SW/FD

		JBK



		British Values focus in Collective Worship, on display and as part of cross curricular work during Themed Weeks

		JBK/SW

		See timetable

		

		JBK



		Governors and SLT continue to scrutinise behaviour data

		Governors/JBK/L Br

		Termly HT report to Governors

		

		Governors



		Bespoke training for staff regarding behaviour policy and Thrive

		As needed

		

		

		Subject leaders/L Br



		Class teachers focus on Cultural Capital plan for 2026-2027, ensuring opportunities not offered 2025-2026 included in class curriculum offer

		September 2026

		INSET day

		

		MJ



		Subject leaders ensure that School Council, Ethos, play leaders, subject leader ambassadors can articulate their roles and can identify areas of impact

		Subject leaders

		See release timetable

		Subject leader release

		Subject leaders







		Early Years

Leaders ensure that staff:

· the school meets the statutory requirements of the EYFS 

· the school offers a high-quality early education for children, especially the identification and support of disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, that gives them the knowledge and skills they need for a successful start to their education and the best chance of later success

· Understanding the strengths and areas for development of the school’s early years provision, and the effectiveness of their actions to improve it 

· Ensure that the planning, designing and implementing an early years curriculum that is ambitious for all children 

· Have a curriculum and care practices that meet the needs of the range of children who attend 

· Ensure the content of the curriculum being taught systematically, in a logical progression, and explained effectively, so that children gain the necessary foundations for the rest of their schooling

· Ensure that children develop, consolidate and deepen their knowledge, understanding and skills across all the areas of learning and development in the EYFS 

· Focus on developing children’s communication and language 

· Teach in many different ways in which adults help young children to learn. In the early years, it includes:

· their interactions with children during planned and child-initiated play and activities, 

· communicating and modelling language, 

· showing, explaining, demonstrating, exploring ideas, 

· encouraging, questioning, recalling,

· providing a narrative for what they are doing, facilitating and setting challenges.

· Use the most effective resources and equipment, and the attention given to the physical environment, as well as the structure and routines of the day that establish expectations. 

· That integral to teaching is how practitioners assess what children know, understand and can do, as well as how they take account of their interests and dispositions to learn (characteristics of effective learning), and how they use this information to plan children’s next steps in learning and monitor their progress.



		EYFS Provision for 3 year olds

· Focus on the prime areas of learning 

· Take account of the typical development of 3-year-olds, including their emotional and physical dependence on adults

· Balance the needs of the youngest children with those of their peers and ensures that staff use the most effective teaching approaches, to enable these children to learn across the areas of learning and development in the EYFS

· How staff:

· are responsive when children need comforting, and provide support appropriate to the child’s individual needs 

· are attentive to children’s care needs and daily routines, for example managing sleep routines and supervision at mealtimes, and use these occasions as an opportunity to support children’s learning 

· give children time to be in familiar, small groups and opportunities to be in smaller, quieter areas for play 

· are patient and attentive when encouraging 3-year-olds to express their ideas 

· listen to children and respond to their verbal and non-verbal communication, rather than interrupting them





		SEND

· Children’s developmental differences, their starting points and the progress they are making from these 

· The curriculum pathways of individuals or groups of children and whether leaders have identified the right priorities for them and are reducing barriers to progress



		Leadership

Leaders:

· have a clear and ambitious vision for giving children the best start to their education 

· have an accurate understanding of the provision’s context, strengths and areas for development, which informs the actions they take to improve children’s education and care, in line with the statutory requirements of the EYFS 

· take all reasonable steps to make sure that all children have access to an ambitious curriculum, including those who attend part time or attend more than one setting, those who are disadvantaged, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing 

· ensure that the curriculum identifies and sequences the key knowledge that children will learn across the EYFS educational programmes  ensure that the curriculum is well taught across the setting

· ensure that staff use assessment well to make any necessary changes to teaching and/or the curriculum, including sharing information with Year 1 teachers when children move to key stage 1 

· work in partnership with parents to promote children’s learning and development and to raise their awareness about supporting children’s readiness for starting school 

· establish appropriate policies, procedures and practices that promote the welfare, mental health and well-being of all children



		Curriculum

· The curriculum supports all children’s progress through the EYFS educational programmes, appropriate to their age and stage of development

· It clearly identifies the foundational knowledge and skills that children need for later learning, and emphasises children’s communication and language development 

· The Reception Year curriculum for teaching systematic synthetic phonics, spelling and handwriting is logically sequenced and cumulative 

· The mathematics curriculum is designed to develop children’s confidence about and use of mathematical vocabulary, and gives them a secure grounding in number, numerical patterns and spatial reasoning



		Teaching

· Daily routines and interactions ensure that children develop their language and vocabulary across all areas of learning and development and can communicate and manage their thoughts and feelings

· Staff engage children in high-quality interactions to develop their knowledge and vocabulary; they help children articulate what they know and understand by scaffolding, modelling, extending and developing their ideas 

· Staff build children’s emotional connection to language and help them gain awareness and control of their voices through songs, rhymes and poems 

· Teachers prioritise daily story time; they read aloud and re-read high-quality stories, and talk with children about them to build familiarity and understanding 

· Staff develop children’s ability to describe patterns, quantities and shapes in the world around them, and help children to enjoy mathematics so that they use what they know across all areas of learning; mathematics teaching is carefully sequenced so that concepts are introduced, developed and practised 

· Staff make effective choices about what, when and how to teach, tailored to the children’s context, age and starting points, and select activities that enable children to sustain their attention, focusing on the intended learning rather than leaving it to chance; they ensure that children have sufficient foundational knowledge to complete tasks and provide additional teaching and practice for those who need more support 

· Staff present information clearly to children, check their understanding, and identify and tackle gaps in their knowledge; children have frequent opportunities to practise and consolidate their learning 

· Staff provide enough teaching and practice for children in Reception to develop a comfortable pencil grip and increasing accuracy and fluency in word reading, spelling, handwriting and number facts 

· Staff prioritise interacting with children rather than using their time to observe, record and compile evidence



		Achievement

· Children develop appropriate knowledge and skills across the 7 areas of learning and development, relevant to their age and stage of development 

· Children achieve well from their starting points, including disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 

· Children are well prepared to reach a good level of development by the end of Reception; they secure important foundational knowledge in the specific areas of literacy and mathematics, paving the way for future learning in Year 1 and beyond



		Well-being and Welfare in Early Years

· Care practices meet the needs of the range of children who attend, and promote all children’s sense of belonging 

· Staff develop positive relationships with children to help them form secure attachments and to support their well-being and independence 

· Staff help children to understand, appropriate to their age and stage, how to make healthy choices to support their emotional and physical development; they support them to take well-managed risks to develop their resilience and understanding of personal safety



		Inclusive Practices in Early Years

· Quickly and accurately identify children who face any barriers to their learning or well-being, including disadvantaged children, those with SEND, and those who are known (or previously known) to children’s social care; they consider children’s different starting points and stages of development and act judiciously to reduce the barriers that these children face 

· Focus particularly on children whose language is less well developed and/or who do not readily engage with adults 

· Receive relevant, useful training and guidance so that they can identify and assess children’s needs effectively, and meet them 

· Work in close partnership with parents, other settings, childminders and/or out-of-school provision to secure continuity of education and care for all children



		Urgent Improvement

		Needs Attention

		Expected

		Strong Standard



		· Leaders have not met the statutory requirements of the EYFS in full. This has a significant negative impact on children’s safety and wellbeing and/or learning and development. 

· Leaders have low expectations of what children in the early years can and should achieve. 

· The curriculum is poorly designed. It does not meet children’s needs or provide the necessary foundations for future learning. 

· Leaders or staff have a weak understanding of the areas of learning they teach and the ways in which children learn. 

· Relationships between staff and children do not support children’s emotional well-being effectively. 

· By the end of Reception, children are unprepared for Year 1. They cannot communicate, read and/or spell enough phonically regular words to a level that is appropriate for their age. They do not have basic fluency in number, or knowledge of shape, space and measures.

		· Leaders have appropriate ambitions for and/or expectations of children in the early years, but weaknesses or inconsistencies in practice have a negative impact on children in general or on a particular group. 

· Leaders have only recently started to take action to improve early years provision. While their actions are appropriate, they are at an early stage. This means it is too soon to determine the impact of this work. 

· Support for disadvantaged children, children with SEND, those who are known (or previously known) to children’s social care, and/or those who may face other barriers to their learning and/or well-being is not well matched to their needs or does not keep up with their evolving circumstances.

		· Leaders prioritise the early years to give children a successful start to their education and the best chance of later success. They have an accurate understanding of the quality and impact of education and care in this phase, and an effective strategy to bring about improvements. 

· Leaders know the statutory requirements of the EYFS and make sure they are met. They have a clear vision for providing high-quality education and care for children in the early years and the same high expectations of them as they do for pupils in the rest of the school. 

· Leaders and staff make sure that education and care practices are suitable for the age and stage of children’s development. 

· Leaders make sure that the curriculum identifies and sequences the key knowledge that children will learn across the EYFS educational programmes. 

· Leaders ensure that the curriculum is well taught and that staff engage in high-quality interactions with children.

· Staff consider children’s starting points in their curriculum design and approach to teaching so that gaps in children’s knowledge are identified and tackled.

· Leaders make sure that early years teachers inform Year 1 teachers about any gaps in children’s knowledge to ensure an effective transition to key stage 1. 

· There is a sharp focus on making sure that children acquire a wide vocabulary, communicate effectively and, in Reception, secure their knowledge of phonics.

· Leaders ensure that staff provide effectively for children’s personal, social and emotional development, including making sure that they feel safe, secure, stimulated and happy.

· Children are being well prepared to reach a good level of development by the end of Reception. Typically, this will be reflected in the proportion of children reaching a good level of development being broadly in line with national averages. 

· By the end of Reception, children use their knowledge of phonics to read accurately and with increasing fluency.

· Children develop appropriate knowledge and skills across the 7 areas of learning, relevant to their age and stage of development. Children, including disadvantaged children, those with SEND, those who are known (or previously  known) to children’s social care and those who may face other barriers to their learning and/or well-being typically achieve well from their starting points. This means that they are generally ready for the next stage of learning

		· Relevant leaders, including the headteacher, are highly knowledgeable about the early years. They make astute decisions about how the curriculum and teaching should adapt and evolve, based on their evidence and insight about how well children have learned what was intended. 

· Leaders are highly effective in quality assuring the impact of education and care in the early years, which allows them to make rapid and sustained improvements when necessary.

· Staff consistently maximise the opportunities for engaging children in high-quality interactions throughout the day, including during informal times and through care routines. They proactively seek out children who engage less readily with staff or other children. 

· Typically, children’s achievement will be reflected in above-average proportions reaching a good level of development. 

· Children, including disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and  those who may face other barriers to their learning and/or well-being, develop a broad vocabulary and a detailed understanding across the 7 areas of learning and development. They are exceptionally well prepared for the next stage of learning.



		Priority/Priorities

		Achieve, Thrive, Belong



		Success Criteria & Milestones



		Success Criteria

		How will this be measured?

		Autumn RAG

		Spring

RAG

		Summer

Target

		Summer

Actual

		Summer RAG



		All children acquire a wide vocabulary to communicate effectively.

		Baseline and data comparison termly. 

WELLCOMM assessments. 

Tapestry looks for target children.

		

		

		

		

		



		All children make excellent progress from their starting points and are well prepared to reach a good level of development by the end of Reception. 



		Baseline assessment. Interventions for new arrivals.

Next steps planning. 

Action plans.

		

		

		

		

		



		Consistently high quality teaching and learning of speech, language & communication, reading, writing and mathematics in provision both indoors and outdoors

		

		

		

		

		

		



		Actions 

		Lead person responsible

		Timescale- start/end

		Training/ CPD needs/Resources

		Monitoring



		Model in provision through high quality interactions between children and staff. This will also be evidenced through Tapestry to highlight the questioning used and the answers produced from that.

		Class Teachers 

LSt to check until November and then FD / AM 

		Daily. 

Checked Termly via Tapestry. 

		EYFS Meetings LSt to lead the expectation put on Tapestry. 

		LSt , AM, FD 



		Activities to introduce new language to the children often and regularly through the activities of; Word a day, what’s in the box, bucket time and a curiosity cube.

		Class Teachers 

LSt to check until November and then FD / AM /

		Daily, weekly on going

		

		L St, AM, FD



		To continue to use WELLCOMM and Blank Level word Assessments to target children on their own individual levels.

		LSt / AM/SW

		Termly assessments and intervention.

		

		L St, SW



		To ensure that the continuous provision provided matches the needs of the children in both the classrooms and the Haven. 

		LSt , L Br

		Ongoing and linked to SEN targets

		

		L Br



		For children who are new to our setting, to use listening and attention games and pre-phonics teaching to develop their concentration and listening and attention skills further to support a rapid and secure progression of phonics.

		Class Teachers 

LSt to check until November and then FD / AM /

		September – December 



Target individuals after this time scale. 

		

		AM



		Fortnightly planning meetings, SLT and subject leader monitoring of engaging and purposeful learning opportunities indoors and outdoors focusing on speech, language, communication, reading, writing and mathematics opportunities to ‘close the gaps’

		L St/FD/AM

		As per timetable

		

		JBK







		Leadership and Governance

Leaders (including Governance) ensure that:



· The school’s provision enables every pupil to thrive

· The commitment of leaders to raise standards of education and care to improve the lives of all pupils, especially those who are disadvantaged, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being

· Leaders at all levels have a clear and strategic approach to improvement, in which leaders accurately monitor the school’s context and prioritise actions that address the most significant barriers to learning 

· Leaders at all levels manage the school as an organisation effectively, including organising staff strategically and removing barriers and distractions from core classroom activities 

· Leaders making decisions are in the best interests of pupils, including prioritising the experiences and outcomes of the groups listed above 

· Leaders have a reflective understanding of the school’s strengths and areas for development, and taking effective action to engage the school community to improve and/or to sustain high standards 

· Leaders have a coherent professional learning programme for all staff that is rooted in a culture of purposeful collaboration, focuses on building collective expertise and enables expert teaching across all subjects and phases 

· Leaders and those responsible for governance (where relevant) understanding their respective roles and their performance in these roles, in a way that enhances the school’s effectiveness 

· Parents and the school community are engaging and participating in a thoughtful and positive way that supports pupils’ education 

· The responsible body take into account the workload and well-being of leaders and, in turn, leaders taking into account the workload and well-being of their staff



		Strategic Leadership

Leaders at all levels:

· Demonstrate consistently high standards of principled and professional conduct, and always act in the best interests of pupils 

· Establish and sustain the school’s ethos and strategic direction, in partnership with those responsible for governance and through consultation with the school community 

· Have a clear and ambitious vision for providing high-quality education to all pupils, and uphold high educational standards that prepare pupils from all backgrounds for their next phase of education and life 

· Ensure that the school week meets the DfE’s minimum expectation of 32.5 hours per week

· Establish and sustain a culture in which pupils experience a positive and enriching school life 

· Promote positive and respectful relationships across the school community 

· Take a strategic approach to improvement, in which they carefully identify the right priorities to ensure the best possible outcomes and experiences for pupils 

· Promote effective use of resources, including digital technologies, to support positive outcomes for pupils 

· Know, understand, and act within the professional standards expected of them, and meet their statutory and non-statutory duties 

· Make a positive contribution to the wider education system



		Governance

Governors:

· are knowledgeable about their statutory duties and carry them out effectively 

· support and challenge the school’s leaders effectively, using the best methods to assure themselves of the quality and impact of different aspects of the school’s work 

· understand their role as the responsible body, where applicable, in considering and addressing leaders’ workload and well-being  assure themselves that leaders have an accurate understanding of the school’s context and are prioritising the actions for improvement that will have the greatest impact on pupils 

· ensure that systems for monitoring and quality assurance are fair, valid and constructive, and provide leaders and staff with high-quality feedback to inform continuous improvement 

· hold leaders to account appropriately and effectively for the impact of the school’s professional learning programme for staff 

· hold leaders to account appropriately and effectively for the school’s support and provision for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing



		Staff well-being and workload

· Leaders take account of staff’s well-being and make sure their workload is manageable; they do not create unnecessary burdens 

· Leaders have effective systems in place to protect staff from bullying, unlawful discrimination, harassment and victimisation 

· Leaders make sure that all staff feel valued and are supported to do their jobs to a high standard; they ensure that staff’s time is used as effectively as possible to secure the best outcomes for learners and apprentices



		Professional Learning and Expertise

· Leaders establish a strong culture of staff professionalism, which includes a commitment from all staff to continuous improvement in their expertise and effectiveness 

· Leaders prioritise and participate in professional learning; they act as role models for all staff 

· Leaders ensure that staff have access to high-quality, evidence-informed, sustained and coherent professional learning programmes that build expertise and are aligned to balance the priorities of whole-school improvement, subjects/teams/phases and individual needs 

· Leaders allocate appropriate time and other resources to a coherent programme of evidence-informed professional learning for all staff 

· Professional learning includes purposeful collaboration between teachers on: 

− the curriculum, teaching and assessment 

− the school’s vision, values and ethos 

− the school’s approaches to delivering the intended curriculum 

− the school’s approaches to attendance, behaviour and pastoral care 

− the school’s mathematics and English curriculums (including systematic synthetic phonics and writing) 

− the demands of each subject curriculum, including for staff who are non-specialists and teach outside their subject specialism 

− the necessary adaptations for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 

· Leaders ensure that professional learning opportunities draw on the best available evidence, including high-quality research and expert provision from beyond and within the school, including nationally recognised career and professional frameworks and programmes, to build capacity and support succession planning

· Leaders ensure that any early career teachers (ECTs) and any trainee teachers on placement receive the support they need to develop their teaching expertise 

· Leaders ensure that staff continually seek to improve their expertise, drawing on the best available evidence, including high-quality research, and the effective practice of others



		Parental, Professional and Community Engagement

· Leaders, including governors, forge constructive relationships beyond the school, so that they can successfully engage and work in partnership with parents and the local community 

· Leaders commit the school to engaging and working successfully with other schools and organisations in a culture of mutual challenge, reflection and support 

· Leaders establish and maintain working relationships with fellow professionals and colleagues across other public services to improve educational outcomes for all pupils and to meet their statutory duties



		Urgent Improvement

		Needs Attention

		Expected

		Strong Standard



		· Leaders do not identify and/or prioritise the right issues or take suitable or timely action to deal with them.

· Leaders do not have a track record of improvement or, since being appointed, have not taken action that they could reasonably be expected to take to secure improvements. 

· The school’s capacity to improve is poor, or leaders depend too much on external support to bring about and/or maintain improvement (support from within the school’s trust is not considered external support). 

· Governors do not carry out their statutory core functions. Breaches of legal responsibilities are serious because of the extent of their actual or potential negative impact on pupils. 

· The responsible body is unclear about its statutory duties in relation to leaders’ well-being and/or does not support leaders appropriately. 

· Staff workload is unsustainable. 

· Leaders’ decisions are not taken in the best interests of pupils.

· Bullying, unlawful discrimination, harassment and victimisation of staff go unnoticed or unchallenged.

		· Leaders have a broad awareness of the school’s strengths and areas for development, but their actions lack precision and/or do not identify the underlying causes of any weakness and/or have unintended consequences for pupils or particular groups of pupils. 

· Leaders’ actions to bring about improvement are largely focused on the right areas, but do not lead to improvement quickly enough.

· Governors understand their broad roles and responsibilities but do not typically support and/or challenge leaders well. Their approaches to assuring themselves of the impact of leaders’ work do not give them a precise picture of it. 

· Leaders are conscious of the implications any changes to practice may have on staff’s workload, but they do not do enough to manage that  workload or to avoid unnecessary burdens. 

· Leaders have a broad programme of professional learning and expertise, but it is overly generic or insufficiently targeted to build expertise (in terms of knowledge, skill and judgement). This limits its impact on the quality of the provision pupils receive. It provides few opportunities for purposeful collaboration or for staff to receive effective feedback on their practice. 

· Leaders have engaged with parents and the local community but this has been limited and/or not targeted appropriately

		· Leaders understand the school’s context, strengths and areas for development. They have a clear rationale for their improvement priorities and largely take appropriate action to drive improvement across all key stages and areas of the school’s work. If an aspect of the school’s provision falls short of the expected standard, this is dealt with quickly and effectively.

· Governors ensure that the vision, ethos and strategic direction of the school are clearly defined, take account of context, and make sure that resources, including digital technologies, are used effectively. They typically support and challenge leaders appropriately, giving due regard to leaders’ and staff well-being and workload. 

· Leaders are role models of high expectations and professionalism. Staff have high expectations of what pupils can achieve. 

· Leaders take action to ensure that staff and governors feel valued and involved in the strategic direction of the school.

· The professional learning and expertise programme is evidence-informed, of high quality and designed to build expertise. It draws on evidence and includes planned opportunities to apply and embed practice to build an effective team of teachers and staff, including ECTs and trainees, where relevant. Leaders protect time for professional learning.

·  Leaders support staff’s well-being and ensure that their workload is manageable. Leaders have systems to protect staff from bullying, unlawful discrimination, harassment and victimisation. 

· Leaders and governors develop constructive relationships with all parents and with the wider community, to build trust. They draw on these relationships to support pupils to achieve and feel that they belong. 

· Leaders work with other schools, organisations and professionals in a culture of mutual support and challenge. 

· Leaders act in the best interest of pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being.

		· Leaders provide meaningful opportunities for staff and governors to share perspectives and insights and collaborate throughout any change process. 

· Leaders use their detailed and insightful analysis of school performance to evaluate the effectiveness of their provision. They accurately identify, monitor and act on priorities for improvement, leading to consistently strong standards across all areas of the school’s work or rapid improvement in any areas where this is not the case. 

· Leaders at all levels make a consistently positive contribution to the school’s priorities and develop staff expertise as the key driver of improvement. They allocate enough time for staff to work together to achieve this. Staff understand their role in improving and sustaining standards and make a consistently positive contribution to this.

· Governors use their knowledge and expertise to provide consistent support and robust challenge to leaders across all aspects of the school’s work. 

· Leaders have achieved a culture of high expectations and professionalism, which ensures a positive experience for all pupils.

· Leaders have developed a highly effective culture of professional learning and expertise in which staff take responsibility for their own learning and are keen to continually improve their expertise. Leaders ensure that there is a professional learning and expertise curriculum that is informed by the best available evidence, including research, and is precisely matched to priorities for whole-school improvement, subjects/teams/phases and individual needs.



		Priority/Priorities

		Achieve, Thrive, Belong



		Success Criteria & Milestones



		Success Criteria

		How will this be measured?

		Autumn RAG

		Spring

RAG

		Summer

Target

		Summer

Actual

		Summer RAG



		All staff can articulate their own development plan (including CPD, etc)

		Performance Management meetings

		

		

		

		

		



		Leaders at all levels can articulate how their action plans (including CAR) etc are embedding change, ensuring consistency in teaching and learning and promoting good achievement

		Performance Management meetings, bespoke CPD offer, coaching and support

		

		

		

		

		



		SLT are confident and clear about delegation if JBK is out. All eventualities are dealt with efficiently and effectively as per policies. 

		JBK handover

		

		

		

		

		



		All governors can articulate the context of our school, strategies to overcome barriers, key priorities and identified actions.

		Monitoring at Governor meetings

		

		

		

		

		



		Actions 

		Lead person responsible

		Timescale- start/end

		Training/ CPD needs/Resources

		Monitoring



		Subject leaders complete strengths and gaps analysis, action plans, data analysis (achievement) and lesson drop ins to ensure consistency of effective teaching and learning

		JBK

		As per timetable

		Subject leader release

		JBK



		SLT to monitor performance management (staff development and training needs) SW to offer coaching and support. JBK to source CPD as required.

		SLT

		Performance Management meetings

		

		JBK



		SLT standing agenda regarding SLT delegation and review of incidents

		SLT

		Fortnightly SLT meetings

		

		JBK



		Governors complete school visits, meeting with school staff as appropriate.

		Chair 

		As per timetable

		

		Chair



		SEF, SDP and key priorities shared on Governor Hub and standing items at committee meeting and as part of HT report to Governors

		JBK

		SEF, SDP, priorities already on Governor Hub. Meetings as per calendar.

		

		JBK/Chair
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Secure high achievement through consistently
effective teaching and learning across the
school by deepening the knowledge,
confidence and leadership capacity of staff
(particularly those new to year groups and
subject leadership roles) so that all children
learn more, remember more and achieve
more.

Thrive

Nurture and strengthen confident, engaged

and responsible learners through consistently

high expectations for behaviour, participation
and personal development.

Build upon our strong culture of inclusion
where every child is known, valued,
supported to experience belonging and
participation, enabling them to achieve well
through strong relationships, high
expectations, adaptive teaching and timely
interventions.

Strengthen and extend our consistent
approach to teaching basic skills and securing
strong foundations, particularly for those
children who need to make rapid progress.

Ensure impactful inclusive practice so that
vulnerable children are safe and feel safe,
engaged, have excellent attendance, enabling
them to thrive in all aspects of school life.

Strengthen home-school partnerships to
increase parental engagement, support
learning beyond the classroom and enhance
children’s success and participation in school
life.
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Contextual Information

		School Context Overall


Current Year  2025-26



		Number on roll

		225



		Girls/Boys

		115/110



		Disadvantaged (Pupil Premium)

		97



		Child in need, Common Assessment Framework, Child Protection 

		12



		Cared for children

		2



		EAL

		136



		SEND (Disabled and those who have special educational needs)

		48



		Other contextual information:  


St Andrews is situated in the Eccles ward, located in the south of Salford, to the east of the Bridgewater Canal. The M602 motorway and Manchester-Liverpool rail line run west-east through the southern part of the ward. In the south-east is Eccles Town Centre, providing a range of shops and services, which also extend westwards along Liverpool Road. Transport connections, include a rail station, Metrolink line, bus station, and junction 2 of the M602. The part of the ward between the motorway and the rail line is home to a range of employment uses, at Lyntown Trading Estate and Green Lane. Eccles College is on the northern edge of the ward, with two secondary schools just to its east. Otherwise, the area is primarily residential in nature, but with a diversity of character. The town centre incorporates a significant number of flats. The rest of the area to the south of the rail line has relatively high-density terraced houses, with a range of shops and services along its southern edge on Liverpool Road. House prices are significantly higher to the north of the M602 (with St Andrews being south). There is relatively little public open space within the ward. 

Subject


Percentage of pupils achieving the expected standard: school

Percentage of pupils achieving the expected standard: nationally

English reading

4 children removed 


50 (GD 12)

43 (GD 10)

63 (9)

English grammar, punctuation and spelling

58 (GD 23)

53 (GD 20)

74 (30)

Mathematics

50 (GD 15)

43 (13)

75 (27)

English writing**


(teacher assessment) 

70 (GD 4)

63 (3)

70 (13)

Combined


38 (GD 4)

33 (3)


63 (9)

Science 


(teacher assessment)


87

82

2025-2026 Statutory Assessment Data





		OFSTED 2023 Areas for Development






		Area For Development

		Actions Taken

		Impact



		The curriculum in one or two areas of learning in the early years is underdeveloped. As a result, some children do not learn all that they could. Leaders should finalise their curriculum thinking in the early years. They should identify the individual steps of learning that children must acquire to build up a secure body of knowledge across all aspects of the early years curriculum.

		· New ‘I Can’ Curriculum introduced and adapted to meet the children of our children in our community, relevant to our context

· Introduction of The Learning Haven to enable steps to be simplified to meet children’s needs and bespoke resources and teaching strategies utilised particularly focusing on SLC and SEMH

· EYFS lead and Reception teachers completed NPQSEND

		· From low starting points children make at least good progress, the large majority of ‘legacy’ children achieve GLD and pass Phonics Screening, including disadvantaged and EAL children (not at Early Stages of English, SEND), ensuring that they are ready for Year 1

· Children with SEND make good progress towards targets



		A few pupils with SEND, and some pupils at the earlier stages of learning to speak English, do not catch up as quickly as they could in reading. This hinders how well some of these pupils learn across the wider curriculum. Leaders should ensure that pupils who have gaps in their reading knowledge are supported to catch up with their peers as quickly as possible.

		· SEND - Introduction of The Learning Haven to provide further, regular opportunities to provide teaching and learning in reading to meet specific needs of individual children. EYFS lead, Reception and Year 1, 2 teachers completed NPQSEND

· Children at Early Stages of English/mobile children – staff (including HLTA in KS2) provide daily phonics on 121 basis during the week


· ‘Catch Up’ children identified quickly and receive 121 sessions focusing on reading fluency and comprehension using the school reading scheme and comprehension scheme  

		· Children with SEND are meeting reading targets set by external agencies and SENDCO

· All mobile children identified as needing phonics and those at early stages of English (as identified as part of our detailed induction process) successfully complete RWI and move to the school reading scheme and comprehension scheme more quickly. HLTA liaises with Reading Lead and SENDCO when progress is slow to identify any further barriers to learning.





		1. Safeguarding


· the school establishes an open and positive safeguarding culture that puts pupils’ interests first 

· leaders take an effective, whole-school approach to safeguarding





		All schools should have an open and positive safeguarding culture that promotes the welfare of and puts pupils’ interests first. Leaders must ensure they follow the Department for Education’s latest statutory guidance in ‘Working together to safeguard children’ and ‘Keeping children safe in education’. This means schools:

· protecting pupils from maltreatment and harm, whether within or outside the home or online; schools are vigilant, maintaining an attitude of ‘it could happen here’ 

· working with safeguarding partners and other relevant agencies, in line with ‘Working together to safeguard children’, to help and protect pupils 

· being open and transparent, sharing information appropriately with others, actively seeking expert advice when required, making sure all safeguarding decisions are accessible for scrutiny, and accepting challenge so that the right decisions are made 

· recognising that safeguarding issues might occur in any provision at any time

· ensuring that all those who work with pupils are trained well in supporting them to be safer, and are empowered to speak out and take action when there are concerns  

· recognising that pupils who do not attend school (children missing education) might indicate safeguarding concerns, including neglect, emotional, physical or sexual abuse, or other harms both in and outside their home; these include concerns about child criminal or sexual exploitation, gangs, or online harms  

· actively seeking and listening to the views and experiences of pupils, staff, and parents and carers (who we will refer to as ‘parents’ throughout, for ease of reading), and dealing promptly with any concerns  

· having appropriate safeguarding and child protection arrangements, which ensure that leaders and staff: 

 − identify pupils whose families may need help and support from other agencies  

− identify pupils who are at risk of harm or who have been harmed; this can include, but is not limited to, neglect, abuse (including from their peers), violence, grooming, exploitation, emotional, physical and sexual abuse and online harm  

− secure the help that pupils need and, if required, refer concerns in a timely way to those who have the expertise to help  

− manage safer recruitment and allegations about adults who may pose a risk to pupils 

− are aware of and respond to some pupils’ increased risk of needing help and protection, including those with special educational needs and/or disabilities (SEND) and pupils who do not communicate verbally  


 - being receptive to challenge, and reflecting on practice, so that safeguarding policies, systems and processes are kept under continual review 

· in maintained schools, maintaining a single central record of pre-appointment checks, in paper or electronic form 





		Rationale


· School leaders (and relevant school staff)  understand the needs of individual pupils and their particular challenges and barriers so that they are fully aware of these pupils’ specific safeguarding vulnerabilities and needs and ensure that there is additional support to keep them safe


· All school staff can articulate our rationale for our approaches to teaching pupils to stay safe, for example by exploring how pupils learn about online safety, to make sure these approaches are reflective of the school’s context and the needs of pupils



		Leadership of safeguarding, including establishing an open and positive safeguarding culture


· establish a culture in which staff, pupils and parents feel comfortable raising and discussing concerns that relate to safeguarding pupils, and feel confident that appropriate action will be taken when necessary 


· know and are assured that policies and procedures are understood, applied and have a positive impact on pupils 


· ensure that pupils know who to go to for support 


· establish purposeful and appropriate links with outside agencies to support the school’s safeguarding procedures and practice, and to ensure that they meet their statutory duties, for example in working with safeguarding partners  engage productively with multi-agency partners to get pupils the support they need



		Safeguarding information for all staff to know and act on


· ensure that staff know, understand and uphold their safeguarding responsibilities 


· ensure that the school has policies and procedures for reporting safeguarding concerns about adults, poor safeguarding practices and whistle-blowing



		Management of safeguarding


· ensure that the school works in partnership with other local agencies to identify, help and protect pupils at risk of maltreatment or harm within or outside the home or online appoint an appropriate senior member of staff to the role of designated safeguarding lead to carry out the school’s statutory duties to identify, help and protect pupils, including as set out in the ‘Prevent’ duty 


· have a designated teacher for children who are looked after or previously looked after 


· ensure that the school’s procedures protect pupils who are at greater risk of harm, for example those attending alternative provision 


· ensure that pupils are taught how to stay safe and keep others safe, including online  


· ensure that the school’s information systems safeguard pupils effectively from online harm 


· notify the local authority of private fostering arrangements to make sure these are suitable and safe



		Safer recruitment


· receive suitable training in safer recruitment, and understand and follow safer recruitment practices 


· know and understand the checks required for all staff, and all other adults in the school, including visitors, volunteers and contractors 


· ensure that risk assessments are carried out and managed effectively 


· obtain written confirmation that the required safeguarding checks have been carried out on all staff working at any alternative provision that the school uses 


· ensure that the single central record indicates that all the required pre-appointment and vetting checks for staff have been made



		Child-on-child violence


· fulfil their responsibilities in relation to child-on-child violence, which includes (but is not limited to) bullying, physical abuse (including physical assault and harm, or the threat of harm, with a weapon), sexual violence and harassment, and domestic abuse in pupils’ own intimate relationships (teenage relationship abuse) 


· ensure that staff are aware of the signs that pupils may be at risk of becoming involved in violence and understand that early, evidence-based intervention can be key to preventing them from going on to commit violence 


· take timely action to support and protect the victim, the alleged perpetrator(s) and any other pupils who are involved or otherwise affected 


· have appropriate risk assessments that are reviewed regularly 


· make sure that staff know and understand the scale and range of sexual violence and sexual harassment, and the circumstances under which these occur, including beyond the school and/or online 


· ensure that staff respond quickly and effectively to all signs of child-on-child violence and all reports and concerns about it 


· have clear, effective systems for reporting incidents of sexual violence and sexual harassment, for sharing information and for consulting with multi-agency safeguarding partners



		Not Met


The safeguarding standards have been developed from the requirements of ‘Keeping children safe in education’ and ‘Working together to safeguard children’. Safeguarding is likely to be ‘not met’ when any of the following apply:

		Met


The safeguarding standards have been developed from the requirements of ‘Keeping children safe in education’ and ‘Working together to safeguard children’. Safeguarding is ‘met’ when all the following apply:



		· Serious and/or widespread failures in safeguarding lead to pupils, or particular groups of pupils, being unsafe. 

· Leaders and those responsible for governance (we will refer to this group as ‘leaders’ throughout this section for ease of reading) have not taken sufficient action to resolve weaknesses following a failure of safeguarding that meant pupils may not have been kept safe. 

· Leaders are not open to challenge and/or do not learn from issues or incidents. 

· If pupils are not on the school site (whether long term, temporarily or for part of the school day), leaders are either not clear where the pupils are or are not able to demonstrate that they have taken steps to safeguard them. This includes pupils absent from education and those attending inappropriate, unregistered or unmonitored alternative provision. 

· Pupils have little confidence that the school will tackle concerns about safety, including the risk of abuse. This is because leaders have not taken their views seriously and/or have not dealt with relevant concerns, so they feel unsafe. 

· Leaders do not fulfil their responsibilities in relation to child-on-child violence. This includes (but is not limited to) bullying, physical abuse (including physical assault and harm (or the threat of harm) with a weapon), sexual violence and harassment, and domestic abuse in pupils’ own intimate relationships (teenage relationship abuse). Leaders do not handle allegations of abuse swiftly and appropriately. This is likely to lead to pupils being put at risk of significant harm. 

· Leaders do not fulfil their responsibilities in relation to safer recruitment, reporting, referrals, record-keeping and the ‘Prevent’ duty. 

· Leaders do not handle safeguarding allegations against adults in line with requirements. They do not fulfil their duty to refer allegations or concerns to the appropriate authority.

		· Leaders have established an open culture in which safeguarding is everyone’s responsibility. Multi-agency working is effective. There is strategic oversight of all aspects of safeguarding and promoting the welfare of pupils. Leaders actively try to learn from safeguarding cases and incidents and take any action needed. 


· Pupils are kept safe and feel safe. Their voices are heard, including the voices of pupils who are not on the school site (whether long term, temporarily or for part of the school day). Teaching pupils about how they can stay safe and when they may need help is embedded across the curriculum. Pupils and parents know who to go to for support. 


· All staff are vigilant and carry out their responsibilities effectively to keep pupils safe. Staff understand the signs of possible safeguarding concerns. They respond by following the school’s systems confidently and consistently. 


· Leaders fulfil their responsibilities in relation to child-on-child violence. This includes (but is not limited to) bullying, physical abuse (including physical assault and harm (or the threat of harm) with a weapon), sexual violence and harassment, and domestic abuse in pupils’ own intimate relationships (teenage relationship abuse).


· Leaders know and fulfil the statutory requirements for safeguarding. These include managing safer recruitment, reporting, referrals, recordkeeping and the ‘Prevent’ duty. 


· The school has clear and accessible policies and procedures that keep pupils safe. Leaders are receptive to challenge and are reflective about their own practices. This means that the impact of safeguarding policies, systems and processes is kept under continual review. 


· Leaders ensure that staff’s work is monitored and that they get appropriate supervision and support. The conduct and behaviour of staff are appropriate. Leaders follow local authority procedures in managing safeguarding concerns or allegations about adults. 


· Where appropriate, leaders have resolved any minor safeguarding issues identified during the inspection or are taking steps to resolve them.



		Actions for 2026-2027

· Update Safeguarding training for all September 2026– KCSIE, Prevent, Safer Recruitment, child on child violence

· Create a central record for all certificates and safeguarding CPD e.g. 7 minute briefings, SLT agendas

· DHT finalise the updating of safeguarding training to join DSL team


· SB (office staff) to ensure Website Compliance


· Update Induction Policy and actions


· Complete LA Safeguarding Audit








		2.Inclusion


How leaders and staff identify and support:


· socioeconomically disadvantaged pupils (those eligible for the pupil premium) 


· pupils with SEND; this means pupils receiving special educational needs (SEN) support, and those with an education, health and care (EHC) plan 


· pupils who are known (or previously known) to children’s social care, such as children in need and looked-after children


· pupils who may face other barriers to their learning and/or well-being, which may include pupils who share a protected characteristic





		School leaders (and other staff) ensure:


· setting high expectations for all pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being


· embedding a culture in which early and accurate assessment of pupils’ needs is prioritised 


· using the information from the assessment of pupils’ needs to implement a continuous cycle of planning, actions and review in order to reduce barriers to pupils’ learning and/or wellbeing 


· involving specialists when necessary to support pupils’ development 


· putting in place a pupil premium strategy that is well thought through, is based on evidence of what works well to support the achievement of eligible pupils, and accounts for any challenges pupils face that may negatively affect their education and their readiness to engage with school 


· working closely and effectively with pupils, parents, professionals and staff, and ensuring that pupils’ and parents’ views and aspirations are included in decision-making about support for pupils





		Identifying, assessing and meeting needs, and reducing barriers

· leaders understand that the most effective inclusion strategy begins with everyday high-quality inclusive teaching, which has most benefit for the pupils who find learning hardest and reduces the need for individual adaptations


· leaders have established a culture in which staff understand the range of barriers that pupils may face to their learning and/or well-being, including those specific to their community and the school’s context; they quickly and accurately identify pupils facing these barriers 


· leaders make sure pupils receive effective support, consult with external specialists and implement their advice as necessary, and ensure that appropriate reasonable adjustments are made in accordance with the Equality Act 2010 and the SEND Code of Practice 


· leaders work closely with parents, taking their views into account and making best use of their knowledge of their children


· leaders make sure that any alternative provision the school uses is suitable and safe, and the decisions to place pupils in it are made in pupils’ best interests 


· the published school accessibility plan meets the requirements of the Equality Act 2010, is implemented effectively and is reviewed regularly





		Supporting disadvantaged pupils

· leaders have a secure understanding of their disadvantaged pupils’ needs and use the best available evidence, including high-quality research, to inform their approaches to addressing these; this includes regularly reviewing their strategy for pupil premium and for early years pupil premium, if this applies


· the pupil premium strategy is aligned with wider school improvement priorities, and staff are clear about their roles in delivering the strategy 


· the pupil premium strategy is implemented and monitored effectively, including through training and support for staff 


· any necessary adaptations to approaches the school uses to support disadvantaged pupils are timely and effective 


· leaders’ approaches, including developing the pupil premium strategy, have a positive impact on pupils’ learning



		Supporting pupils with SEND

· a qualified SENCo is empowered, through their leadership status within the school, to lead whole-school improvement for pupils with SEND

· the published SEN information report, as required by the Special Educational Needs and Disability Regulations 2014 and section 69 of the Children and Families Act 2014, is easily accessible and accurately describes the school’s provision and support for pupils with SEND 


· leaders identify pupils’ emerging or changing needs quickly and accurately, make sure support is effective and draw on any specialist advice when necessary 


· leaders use the ‘graduated approach’ (a continuous cycle of ‘assess, plan, do and review’) which helps to ensure that pupils receive an appropriate level of support and meets pupils’ needs, and staff receive suitable training and support to implement it 


· leaders make sure their work improves the progress and achievement of pupils with SEND and they do not lower their expectations of them


· leaders are committed to their role in the local area partnership’s strategy to improve the experiences of, and outcomes for, pupils with SEND; they promote the local offer and help pupils with SEND, and their families, to find out what support is available and how to access it 


· leaders meet the needs of pupils with SEND, and adapt the environment, teaching and the school’s wider offer in ways that support them to access education 


· leaders monitor the progress of pupils with SEND, and review adaptations and support systematically, making any necessary changes to improve their learning and/or well-being 


· leaders support successful transitions for pupils with SEND, whether that is into or within the school or on to other settings or adulthood





		Supporting pupils who are known (or previously known) to children’s social care

· the designated teacher for looked-after and previously looked-after children is appropriately qualified and experienced 


· each looked-after child has a personal education plan and receives high-quality support to improve their learning and/or well-being 


· the designated safeguarding lead and other leaders use their knowledge of a pupil’s social care status to inform decisions about promoting their welfare, such as providing additional academic support, supporting their well-being or reducing barriers to attendance 


· leaders share information effectively with the local authority, and support the authority to complete statutory assessments in relation to pupils’ social care needs 


· leaders work well with social workers, virtual school headteachers and other professionals to plan and provide multi-agency support for pupils who are known (or previously known) to children’s social care





		Urgent Improvement

		Needs Attention

		Expected Standard

		Strong Standard

		Key Strengths

		Areas For Development



		· Leaders do not identify and assess pupils’ needs effectively. This has a significant negative impact on how well the school supports pupils’ learning and/or well-being. Support for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care and those who may face other barriers to their learning and/or well-being is ineffective.


· Leaders do not meet statutory requirements for pupils who are disadvantaged and/or those with SEND and/or those who are known (or previously known) to children’s social care and those who may face other barriers to their learning and/or well-being. This has a significant negative impact on pupils’ learning and/or well-being.

		Leaders have only recently started to


· take appropriate action to identify and assess pupils’ needs or reduce barriers to pupils’ learning and/or well-being.


· Weaknesses or inconsistencies in practice have a negative impact on a particular group of pupils.


· Leaders’ use of alternative provision has limited positive impact on pupils’ learning and/or well-being.

		· Leaders identify pupils’ needs quickly and accurately, including any emerging or changing needs. This includes the needs of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing. 


· Leaders have high expectations for these pupils. Typically, the support they provide (following specialist advice if needed) reduces barriers to their learning and/or well-being.  


· Leaders take a graduated approach (as explained earlier), which means pupils’ needs are generally met. Staff receive suitable training and support to implement this approach


· Leaders have a secure understanding of these pupils’ needs and the progress they make. They use appropriate evidence to inform their pupil premium strategy, including when selecting approaches to take. The strategy and approaches are generally understood and implemented by staff.

· The qualified SENCo has sufficient authority within the leadership structure to make a positive difference for pupils with SEND. 


· Leaders are committed to, and understand, their role in the local area partnership’s strategy to improve the experiences of, and outcomes for, pupils with SEND. Where appropriate, they ensure that local partnership strategies have a positive impact on pupils at the school. 


· Leaders support pupils who are known (or previously known) to children’s social care, including looked-after and previously lookedafter children, well. Staff work effectively, including with the virtual school, so that pupils’ personal education plans generally improve their learning opportunities and experiences.


· Alternative provision is commissioned appropriately and is used in pupils’ best interests. Leaders take responsibility for the education and welfare of pupils who are placed in it.

		· Leaders and staff establish strategies that consistently enhance the opportunities and experiences of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. 


· Leaders and staff rigorously monitor the progress of these pupils and consistently ensure that any barriers to success are swiftly and effectively addressed. Strategies are systematically and skilfully adjusted as needed, so that they make a sustained difference to pupils’ opportunities and experiences. Well analysed, quantitative and qualitative data underpins leaders’ decisions. 

· Leaders ensure that the pupil premium strategy is implemented and monitored effectively, including through ongoing, high-quality training and support for staff.

		We have high expectations for all of our children. 

Pupil voice demonstrates that our children feel that they belong. Parent questionnaires show that we have strong relationships with families; parents feel listened to and know who to approach.

Leaders and school staff know our children well and  support reduces barriers. Children’s needs are quickly and accurately identified, including SEND, disadvantaged, ‘Valuable’ (known to social care and children experiencing other barriers.

We understand individual children’s strengths, needs and barriers beyond labels or diagnoses. Emerging or changing needs are noticed and acted upon.  Our staff adapt teaching appropriately. Interventions and additional provision are purposeful and linked to identified needs.


There is a clear process for identifying additional needs and our school’s graduated approach is understood and Implemented.


Our SENCO and the work of the Learning Haven Team have a significant impact on learning and achievement of our SEND children. 


Staff understand their role in promoting inclusion, and pupils feel valued, safe and that they belong. 



		Articulate inclusion strategy including JS role for our identified ‘Valuable’ children

Revise Equality Objectives


Revise Accessibility Plan


Effective communication  between Learning Haven staff and class teachers regarding planning and adaptations

Consistency in use of widgits, busy boxes, catch up reading, action planning for children scoring badly on 2 consecutive occasions on basis skills assessments – spelling, calculations, writing


Opportunities for staff qualified with NPQSEND to have input into SEND provision and the completion of case sampling







		3. Curriculum and Teaching


Leaders:


· Design a high-quality, ambitious curriculum for all pupils (the intent), paying particular regard to disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 


· And staff deliver the curriculum effectively (the implementation) across all subjects, year groups and key stages 


· Make sure that pupils build strong foundations for accessing the curriculum and for later success, including academic achievement, good health and well-being

· Construct, adopt or adapt a curriculum that is ambitious, broad and balanced, informed by the best available evidence, and designed to give all learners, especially the groups of pupils listed above, the knowledge they need to achieve and thrive in later life 


· Plan and sequence the curriculum clearly so that all pupils can access it and gain knowledge and skills incrementally to reach its stated aims 


· Establish strong foundations in communication and language, reading, writing and mathematics so that pupils can access the rest of the curriculum and gain later success, including academic achievement, good health and well-being 


· Make sure that teachers have expert knowledge of the national curriculum, the early years foundation stage (EYFS) and 16 to 19 study programmes as appropriate, and the subjects/phases they teach


· Make sure the curriculum is implemented in line with leaders’ intentions and that teachers teach the subject curriculum effectively, focusing on the most important knowledge or concepts, presenting information clearly, checking pupils’ understanding systematically and adapting their teaching appropriately 


· Use assessment effectively to inform teaching and learning, and to help pupils embed key concepts, use knowledge fluently and develop their understanding



		Inclusive Curriculum and Teaching

Pupils with SEND have :


· Identified starting points


· Have access to a suitable curriculum that builds on their knowledge and is adapted to their needs, undertaking work in many forms


· Have needs which are properly considered and are met through the design and delivery of the curriculum, including taking into account any reasonable adjustments that need to be made

· Staff know how to identify and remove barriers to achievement for their pupils through effective curriculum design, formative assessment and adapting their practice to meet pupils’ needs 


· The school’s approach to the curriculum and teaching draws explicitly on the best available evidence, including high-quality research relating to supporting disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 


· Any additional adults in the classroom are deployed to enable all pupils to access high-quality teaching from their class teacher and to develop pupils’ independence over time 


· Reasonable adjustments or adaptations to the curriculum or teaching for specific pupils’ needs are well targeted and effective in reducing barriers; adaptations focus on pupils’ long-term success rather than short-term fixes; leaders consider the possible downsides of any adaptations and mitigate these





		Strategic leadership of curriculum and teaching

· Leaders have a comprehensive understanding of the quality of curriculum and teaching across the school 


· The curriculum (whether adopted, adapted or constructed) covers the statutory requirements set out in the basic curriculum (which includes the national curriculum, and relationships, sex and health education, and religious education)1 and is at least as ambitious in breadth and depth as the national curriculum; this curriculum is an entitlement for every pupil


· The curriculum is designed to give pupils, especially disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, the knowledge they need to take advantage of opportunities, responsibilities and experiences in later life 


· Leaders assure themselves that the curriculum is taught well; they identify areas for improvement and take effective action to tackle these, including through professional learning that ensures teachers develop the expertise needed to deliver the curriculum effectively 


· Leaders can explain how they identify significant barriers to teaching and learning and how they take action to reduce those barriers 


· Leaders deploy staff effectively so that all pupils have access to high-quality teaching



		Securing Strong Foundations For All Pupils

· For primary-age pupils (and for older pupils where necessary), the curriculum prioritises accurate and fluent word reading, spelling, handwriting and mathematics 


· Leaders prioritise ‘keeping up’ rather than ‘catching up’, quickly dealing with any identified gaps in pupils’ knowledge 


· The curriculum is designed to extend pupils’ language and vocabulary, both spoken and written, and increase their reading competency across all subjects 


· All pupils are explicitly taught how to communicate effectively through spoken language (oracy), articulate ideas, develop understanding and engage with others through speaking, listening and communication  


· Teaching of reading is rigorous and sequenced, and develops pupils’ fluency, confidence and enjoyment; at all key stages, reading attainment is assessed accurately and gaps are tackled quickly and effectively, so that all pupils can access the whole curriculum

For pupils in Reception and Key Stage 1:


· The curriculum clearly identifies and prioritises the foundational knowledge and skills pupils need for later learning 


· Staff engage pupils in high-quality interactions to develop their knowledge and vocabulary across all areas of learning 


· Staff help pupils to articulate what they know and understand by scaffolding, modelling, extending and developing their ideas 


· Staff build pupils’ emotional connection to language and help them gain awareness and control of their voices through songs, rhymes and poems 


· Teachers prioritise daily story time; they read aloud and re-read high-quality stories, and talk about them to build pupils’ familiarity and understanding 


· Staff provide enough teaching and practice for all pupils to become fluent in word reading, spelling, handwriting and number facts 


· Staff provide enough teaching and practice for pupils to be able to count and calculate, and describe time, size and shape using correct mathematical terminology 


· Staff ensure that pupils have sufficient foundational knowledge to complete tasks; they provide additional teaching and practice for those who need it

For older pupils, including those in Key Stage 2 and beyond who have not yet secured the strong foundations they need to access the curriculum, inspectors consider the extent to which: 


· Assessment accurately identifies any gaps in pupils’ foundational knowledge in communication and language, reading, writing and mathematics 


· Ongoing, targeted teaching and practice are prioritised so that pupils quickly catch up 


· Relevant leaders and other staff are supported to develop the expertise and experience to provide effective additional support and regularly check whether this is having the intended impact

For pupils at the early stages of learning English as an additional language, inspectors consider the extent to which: 


· Leaders and teachers recognise that these pupils already speak at least one language, and do not lower their expectations of them


· Teachers assess pupils’ English language proficiency accurately and regularly 


· Teachers recognise that providing opportunities for pupils to talk with staff and peers during lessons is particularly important; teachers help pupils articulate what they know and understand by scaffolding, modelling, extending and developing their ideas 


· Teachers focus on the vocabulary pupils need, including subject-specific vocabulary, to help them understand new concepts; they keep explanations clear and precise 


· Teachers develop and extend pupils’ language carefully and deliberately, with plenty of repetition 


· Teachers ensure that pupils learn to read using systematic synthetic phonics as soon as possible, so that they have access to a wide range of literature that will accelerate their understanding of English



		School and subject curriculum

· The curriculum is coherently planned and sequenced so that pupils build knowledge and skills sequentially and cumulatively 


· Time is available within the curriculum for revisiting content and dealing with gaps in knowledge and skills  


· The curriculum has subject-specific rigour, so that pupils gain disciplinary knowledge and can answer subject-specific questions  


· Leaders and teachers have a sophisticated understanding of the differences between subjects; this informs teachers’ choices and helps leaders precisely evaluate quality and take targeted actions for improvement 


· Decisions about the curriculum are refined over time, based on evidence and insight from within and beyond the school



		Teaching

· The school’s approach to teaching is based on an evidence-informed understanding of effective teaching and how pupils learn 


· Teachers have expert knowledge of the subjects that they teach and, if they have gaps in their knowledge, they are supported so that ineffective teaching does not disadvantage pupils 


· Teachers have a strong, shared understanding of the school’s curriculum and its approach to teaching and assessment 


· Teachers present information clearly, promote appropriate discussion, check pupils’ understanding systematically, identify misunderstandings and adapt teaching as necessary to correct these 


· Teaching resources and materials given to pupils enable them to achieve the aims of the curriculum 


· Teachers teach the subject curriculum in a way that allows pupils to transfer key knowledge to long-term memory  


· Teaching is sequenced so that new knowledge and skills build on what has been taught before and pupils can work towards clearly defined end points


· Leaders and teachers consider the most important knowledge and concepts that pupils need to know and focus on these; they prioritise feedback, retrieval practice and assessment 


· Evidence informs the school’s approach to assessment; for example, assessment is used to help pupils embed and use knowledge fluently, to check understanding and inform teaching, or to understand different starting points and gaps 


· Any gaps in pupils’ knowledge or skills are identified and tackled quickly





		Urgent Improvement

		Needs Attention

		Expected Standard

		Strong Standard

		Key Strengths

		Areas For Development



		· Leaders’understanding of the quality of the curriculum and/or teaching is inaccurate. 


· Leaders are not doing enough to tackle weaknesses in pupils’ education. 


· The curriculum lacks ambition, structure or coherence. Leaders have not considered its content and sequencing sufficiently. 


· The range of subjects is limited and narrow. It does not prepare pupils for adulthood or provide them with the knowledge they need to achieve and thrive in later life. 


· The curriculum lacks ambition for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. 


· Pupils with SEND do not receive a high-quality education and/or reasonable adjustments are not being made. 


· Pupils’ experiences in lessons do not help them to learn effectively what has been planned in the curriculum. 


· Leaders do not do enough to make sure that teachers develop sufficient expertise to teach the curriculum.


· Teachers’ expectations are too low, either for all pupils or for particular groups.


· Adaptations or reasonable adjustments do not meet pupils’ needs or they reflect low expectations for particular pupils or groups.

		· Leaders’ understanding of the quality of the curriculum and/or teaching is inaccurate. 


· Leaders are not doing enough to tackle weaknesses in pupils’ education. 


· The curriculum lacks ambition, structure or coherence. Leaders have not considered its content and sequencing sufficiently. 


· The range of subjects is limited and narrow. It does not prepare pupils for adulthood or provide them with the knowledge they need to achieve and thrive in later life. 


· The curriculum lacks ambition for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. 


· Pupils with SEND do not receive a high-quality education and/or reasonable adjustments are not being made. 


· Pupils’ experiences in lessons do not help them to learn effectively what has been planned in the curriculum. 


· Leaders do not do enough to make sure that teachers develop sufficient expertise to teach the curriculum. 


· Teachers’ expectations are too low, either for all pupils or for particular groups. 


· Adaptations or reasonable adjustments do not meet pupils’ needs or they reflect low expectations for particular pupils or groups.

		· Leaders have an accurate and informed understanding of the quality of the curriculum and teaching across the school. They draw on this when deciding how to deploy staff and allocate resources, and to identify when timely action is needed to bring about improvement. 


· Leaders ensure that the curriculum is suitable and well planned for each subject and year group. It identifies clear end points and is appropriately sequenced to build on what has already been taught and learned. 


· Leaders ensure that the curriculum is generally taught well. Teachers draw on their knowledge of pupils’ needs and starting points and an evidence-informed understanding of effective teaching and how pupils learn.


· Leaders make sure that teachers have, or gain, the expertise they need for the subjects and phases they teach.  


· Leaders ensure that all pupils who are at the early stages of learning to read are taught to do so through systematic synthetic phonics. 


· Leaders and staff are particularly aware of pupils who have not yet secured the necessary foundations in communication and language, reading, spelling, handwriting and mathematics. They take appropriate action to secure this foundational knowledge.


· Leaders and staff generally use assessment well to check understanding and make changes to teaching and/or the curriculum, as necessary. 


· Leaders and staff are clear about the importance of high-quality teaching, supplemented with targeted academic support. Any reasonable adjustments or adaptations to the curriculum or teaching for particular pupils are generally considered and implemented carefully. EHC plans are properly considered when designing and delivering the curriculum.

		· Leaders make astute decisions about how the curriculum and teaching should adapt and evolve, based on their evidence and insight about how well pupils have learned what was intended. 

· Leaders ensure that the curriculum is of a consistently high quality across subjects and year groups. Leaders have a sophisticated understanding of the differences between subjects, so that pupils’ learning at each stage can be secured quickly and shaped carefully in the anticipation of future learning.  

· Leaders ensure that the curriculum is consistently taught well. Highly effective teaching is embedded across subjects and year groups. Teaching ensures that pupils consistently develop their language and vocabulary, both spoken and written, and increase their reading competency, across subjects. 

· Teachers consistently make highly effective choices about what to teach, and when and how to teach it, in the context of the subject, phase and pupils’ needs.

· The school’s approach to the curriculum and teaching for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being is implemented consistently well across the school to remove barriers to achievement for these pupils.

		A clear, well sequenced curriculum which is ambitious, broad and balanced. Knowledge and skills are sequenced logically and cumulatively, with clearly identified end points.

Teaching is generally effective across the school. Staff have secure subject knowledge, understand pupils' starting points and use an evidence-informed understanding of how pupils learn to plan and deliver learning. We explain new concepts clearly, address misconceptions and provide opportunities for children to practise and apply their learning.


We place a strong emphasis on securing the foundations of reading, writing and mathematics. Systematic phonics teaching, early reading and targeted support ensure that children who need additional help are identified and supported promptly.


Assessment is used purposefully to inform teaching. Teachers check childrens' understanding, identify gaps and misconceptions and adapt subsequent teaching accordingly. Leaders use assessment information alongside other evidence to identify areas for improvement.


Our curriculum is inclusive, ambitious for all children and reflects our context here in Eccles. Staff make appropriate adaptations for pupils with SEND, disadvantaged pupils and those facing other barriers, while maintaining high expectations for what children can learn and achieve.


Subject leadership is effective. Leaders have a secure understanding of their subjects, the progression of knowledge and the quality of provision. They provide appropriate support to staff and use evidence to identify strengths and priorities for development.




		Articulate ‘story of’ reading, EYFS, SEND since last inspection


Share updated Curriculum Policy (with a focus on consistency in oracy, sentence STEMs, mathematical thinking, redrafting/editing in writing) and completion of identified actions following  

Curriculum and Assessment Review.

Subject leader monitoring focus – consistency of teaching and learning, achievement 





		4. Achievement


Leaders ensure that staff:


· provide a high-quality education for all pupils (the impact), especially disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing, that gives them the necessary knowledge, skills and qualifications to succeed in life, and equips them for the next stage of their education, training or employment 


· ensure pupils’ attainment and progress over time in national tests and examinations, where relevant 


· ensure the progress that pupils make across the curriculum from their starting points, so that they know more, remember more and are able to do more

· secure important foundational knowledge in language and communication, reading, writing and mathematics so that pupils can access the whole curriculum  


· teach reading fluently at an age-appropriate level  


· are securing the knowledge and skills pupils need before undertaking more complex tasks 


· ensure that pupils make progress from their starting points, in that they know more, remember more and can do more; they learn what is intended, and develop broad and deep subject knowledge across the curriculum 


· equip pupils to produce high-quality work that reflects the breadth and depth of their learning 


· equip pupils to achieve well in national tests and examinations, where relevant, and across the wider curriculum  


· prepare pupils, at each phase, for the next stage of education, training or employment



		Published data from national tests and examinations

· The published data indicates about achievement over time 


· How comprehensive the picture presented by published outcomes is (for example, what proportion of pupils or subjects the data is available for) and will be aware of the data’s gaps or limitations, for example in relation to small cohorts 


· How compelling the picture presented by published outcomes is (for example, the consistency of outcomes over time and whether performance is in line with, exceeds or falls below national averages) 


· Evidence provides a fuller picture of achievement over time, particularly for groups of pupils or phases for which published data is not available 


· Published data, set alongside internal evidence, indicates about pupils’ achievement over time

· Leaders consider evidence to provide a picture of pupils’ achievement over time. This includes evidence from learning walks, pupils’ work, discussions with pupils and case sampling. They take particular care in gathering evidence on the progress over time of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being.

· In schools with early years provision, leaders consider how quickly and securely children develop the necessary foundational knowledge to access later learning. This includes how they are supported to make the best possible start, and how children who might fall behind are supported to keep up so that all pupils can progress in their learning.

· How quickly and securely pupils develop a strong foundation in communication and language, reading, writing and mathematics; this includes how the youngest pupils are supported to make the best possible start, and how pupils who might fall behind are supported to keep up, so that all pupils can access the curriculum and progress in their learning


· Whether pupils achieve well in national tests, where relevant 


· The extent to which pupils in key stage 2 have developed the knowledge and skills across the wider curriculum to prepare them for later study


· The school’s priority must be to secure the foundations that will support access to the wider curriculum and later learning





		Foundational Knowledge

· Pupils have the age- and phase-appropriate knowledge and skills they need to progress to the next stage of learning, including: 

− language and communication skills that enable them to access the full curriculum 

− accurate and fluent reading  

− compositional skills 

− accurate spelling  

− legible and fluent handwriting 

− mathematical knowledge


· Pupils read widely and often, with age-appropriate comprehension 


· A strong culture of reading is embedded across the school, shown by pupils’ confidence in and enjoyment of reading, which sets them up to be lifelong readers





		Inclusive Achievement

National Tests and Examinations


· Pupils’ attainment and progress in national tests and examinations compare with national averages 


· The progress of disadvantaged pupils is in line with the progress of non-disadvantaged pupils nationally 


· Any gaps between the attainment of the school’s disadvantaged pupils and the attainment of non-disadvantaged pupils nationally are closing 


· Where published attainment and/or progress data is not available, including for pupils with SEND, pupils generally make suitable progress from their starting points 


· Pupils gain the relevant qualifications they need to progress to the next stage of their education, training or employment

Across The Curriculum


· Pupils have the foundational knowledge they need by the end of key stage 1 to ensure that they are ready for key stage 2 


· Pupils in key stage 1 and 2 develop their knowledge and skills across the wider curriculum to prepare them for further study, particularly as they progress into key stage 3 


· Pupils have the necessary knowledge, skills and/or qualifications for the next stage of their education, employment or training, including a strong grounding in English and mathematics



		Urgent Improvement

		Needs Attention

		Expected Standard

		Strong Standard

		Key Strengths

		Areas For Development



		· Pupils lack the foundations of communication, reading, writing or mathematical knowledge (taking into account that some pupils with SEND may not establish these foundations). Gaps in foundational knowledge are not tackled quickly or effectively.

·  Pupils have not gained the knowledge and skills and/or any qualifications they need to progress to the next stage of education, training or employment. 


· The progress that disadvantaged pupils make is consistently well below that of other pupils nationally and shows little or no improvement.

		· Although many pupils achieve well, a significant minority have gaps in their learning, which hinders their achievement. 


· Leaders have only recently started to take action to improve achievement. While their actions are appropriate, they are at an early stage. This means it is too soon to determine the impact of this work. 


· Pupils’ attainment and progress are inconsistent or not as good as they need to be over time. 


· Leaders are taking appropriate action to improve the achievement of disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being. However, currently, a significant minority of these pupils do not achieve well from their starting points.

		· On the whole, pupils are ready for the next stage of education, employment or training. They generally have appropriate knowledge and skills across the curriculum, as reflected in the quality of their responses and the work they produce.


· Pupils develop the foundational knowledge and skills they need, including language and communication skills. Pupils who are at the start of their education (and older pupils, where necessary) largely secure the necessary accuracy and fluency in word reading, spelling, handwriting and number facts. Any gaps in pupils’ foundational knowledge or skills are closing quickly.

· On the whole, pupils achieve well. Typically, this will be reflected in their attainment and progress in national tests and examinations, which are broadly in line with national averages, including for disadvantaged pupils.


· Disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing generally make suitable progress from their starting points. They develop appropriate knowledge and skills to enable them to progress to the next stage. Any gaps in their knowledge or skills are closing quickly.  

		· Pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, consistently achieve well, develop detailed knowledge and skills, and produce high-quality work across the curriculum. 

· Typically, this achievement will be reflected in above-average outcomes in national tests and examinations over time, including for disadvantaged pupils. Any gaps are quickly narrowing.   

· All pupils, including the groups above, are consistently well prepared for the next stage in their education, employment or training.

		Children generally achieve well from their starting points. They develop the knowledge and skills needed to progress successfully through the curriculum, with leaders identifying and addressing gaps in learning in a timely manner.

Internal data analysis demonstrates that legacy pupils achieve consistently well. Disadvantaged SEND (and children with other barriers to learning) make a least good progress in most cases.

We focus on securing strong foundations in reading, writing and mathematics. Children develop appropriate accuracy and fluency in word reading, spelling, handwriting and number facts. Where children have gaps in foundational knowledge, these are identified promptly and targeted teaching enables gaps to close.


Assessment information is used effectively to identify gaps and inform additional teaching. Leaders and teachers evaluate whether support is improving pupils' knowledge and skills and adapt provision where necessary.


Childrens' achievement is evident across the wider curriculum. Pupils develop increasingly secure subject knowledge, use appropriate vocabulary and demonstrate that they can remember and apply important learning over time.




		Detailed analysis of KS2 SATs including question analysis to identify actions moving forward and missed opportunities, taking into consideration context of the class, circumstances around the tests and % of children to be disapplied. 


Case sampling for children who did not meet standards GLD, Y1 phonics screening and Y4 MTC. 


Share updated Curriculum Policy (with a focus on consistency in oracy, sentence STEMs, mathematical thinking, redrafting/editing in writing


Action plans implemented for children scoring badly on 2 consecutive occasions on basis skills assessments – spelling, calculations, writing


Subject leader monitoring focus – consistency of teaching and learning and achievement.







		5. Attendance and Behaviour


Leaders ensure that staff:


· Create a calm, orderly, respectful, supportive and positive environment in which pupils can thrive 


· The impact of the school’s work on the attendance, behaviour and attitudes of all pupils, especially disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, such as young carers 

· Are prioritising pupils’ attendance and punctuality, as well as their positive behaviour and attitudes to learning, so that pupils benefit from the education and experiences the school offers 


· Are fostering a positive and respectful culture in which staff know, support and care about pupils, including the groups of pupils listed above 


· Have clear policies for attendance and behaviour that are applied effectively and proportionately 


· Apply clearly defined consequences consistently and fairly when needed  


· Set clear routines and expectations for pupils’ behaviour across all aspects of school life, not just in the classroom 


· Develop pupils’ motivation and positive attitudes to learning, since these are important predictors of attainment and instil important behaviours for future learning 


· Create an environment in which pupils feel safe, and in which bullying, unlawful discrimination, harassment (including sexual harassment), victimisation, physical and sexual abuse and/or violence and emotional abuse – online or offline – are not accepted and are dealt with quickly, consistently and effectively

· And leaders in EYFS  communicate with families to support and instil positive habits of attendance before children begin formal schooling


· Understand that pupils’ punctuality and attendance may depend on parents, and the school response to this 


· Teach pupils daily routines and habits to promote positive learning

· Work to improve attendance rapidly for those pupils who join with previously low attendance



		Pupils with SEND


· Leaders and staff support pupils with emotional, mental health or medical needs that affect attendance, and how they help these pupils to attend more regularly; this may include working with parents and professionals 


· Some pupils may need additional support to help them manage their behaviour and emotional regulation


· Leaders and staff work with medical professionals and other specialists to support access to education and attendance at school, as appropriate, for pupils who are educated under section 19 (of the Education Act 1996) duties because they are unwell, including those educated in hospitals



		Strategic Leadership of Attendance and Behaviour


· know and understand their pupils, the influences on them given the context of the school and the challenges they may face in maintaining positive behaviour 


· Promote good attitudes to learning and regular attendance, especially for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 


· Pay close attention to every element of the school’s work to make sure that the school is a place that pupils want to attend 


· Have high expectations for all pupils’ attendance, behaviour and attitudes, and design effective policies that communicate these high expectations clearly to all staff, pupils and parents, including expectations related to mobile phones 


· Implement agreed policies effectively so that they are applied consistently by staff 


· Have an informed and accurate understanding of what is working well and where improvement is needed, including through using day-to-day processes and detailed data analysis to identify, anticipate, prevent and improve poor attendance and behaviour, including bullying 


· Have developed a clear, strategic plan to tackle improvement priorities, demonstrate a record of improvement and ensure a high standard of attendance, behaviour and attitudes



		Attendance


· Leaders place a high priority on improving attendance and punctuality, at whole-school level and for different groups, including for those who are occasionally, persistently and severely absent 


· Pupils attend well, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, such as young carers; if this is not the case, attendance is improving towards national averages and the school’s pre-pandemic levels 


· Leaders and staff pay close attention to the needs of the groups of pupils listed above, so that they attend regularly and come to school on time 


· Leaders and staff pay close attention to the needs of pupils who are absent because of mental or physical ill-health, so that they attend regularly and come to school on time 


· Leaders do not stop striving for whole-school improvement once attendance reaches national averages 


· Leaders and staff communicate their expectations about attendance clearly, strongly and consistently to pupils so that they are well understood

· leaders and staff understand the importance of paying close attention to pupils’ attendance, take opportunities to promote good attendance and act on absence or declines in attendance promptly 


· Staff complete attendance and admissions registers accurately, and the day-to-day processes to follow up on absences are established and effective 


· Leaders work with parents, local authorities and other agencies, including the virtual school head, to communicate expectations about attendance and improve it; this includes any multiagency work for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being





		Behaviour, including bullying


· Leaders and staff establish appropriate routines and explicitly teach and model the behaviour they expect from pupils, so that these are well understood 


· Approaches are adapted to meet pupils’ individual needs as necessary 


· Leaders train and support teaching and non-teaching staff to challenge poor behaviour, including low-level disruption that prevents learning, and they agree on consequences for poor behaviour and apply these confidently and consistently 


· Poor behaviour is prevented from disrupting lessons or the school’s day-to-day life 


· Relationships between pupils and staff show kindness, courtesy, empathy and respect, reflecting a positive culture 


· Leaders and staff create a positive environment in which bullying, unlawful discrimination, harassment, including sexual harassment, victimisation, physical and/or sexual violence and derogatory language are not tolerated 


· Leaders recognise that bullying takes various forms, and is often motivated by prejudice against particular groups, for example on grounds of race, religion or belief, sex, sexual orientation, gender reassignment, SEND, or because a pupil is adopted, in care or has caring responsibilities; it might be motivated by actual differences between pupils, or perceived differences 


· Leaders ensure that the school has a culture in which staff are trained and empowered to deal with child-on-child violence; they assume it happens in the community and, potentially, in school, even in the absence of specific reports, so establish a whole-school approach to tackle it 


· Pupils feel confident reporting incidents of bullying, aggression, unlawful discrimination or derogatory language when these occur, and leaders deal with them quickly and effectively so that they are not allowed to spread 


· Leaders and staff support pupils who are affected by bullying, aggression, unlawful discrimination or derogatory language so that they feel safe and confident at school 


· Sanctions, including isolation, suspension and permanent exclusion, are used proportionately and appropriately to tackle behaviour that does not reflect leaders’ high expectations 


· Leaders reintegrate suspended pupils and those returning from off-site direction and alternative provision carefully on their return to school and manage their behaviour effectively

· Leaders work with pupils and parents to communicate expectations about behaviour and to foster partnerships between home and school 

· Leaders work with the local authority, other agencies and partners, where necessary, to support effective and continuing improvements to behaviour



		Attitudes To Learning


· Pupils arrive at lessons punctually and settle quickly 

· Low-level disruption is anticipated, responded to and dealt with, so that it is uncommon and does not disrupt lessons 

· Pupils are taught how to study effectively and do so, developing increasing independence, resilience to setbacks and persistence in the face of difficulties 

· Pupils are committed to their learning, motivated, self-confident, and able to work cooperatively and collaboratively with their peers and staff 

· Pupils take pride in their achievements and the work they produce



		Inclusion


· Staff have the necessary expertise, confidence and support to adapt behaviour policies and practices appropriately and consistently for pupils with specific needs 

· Staff make reasonable adjustments and adaptations when considering pupils’ needs, challenges and barriers, while maintaining high expectations for what all pupils can achieve 

· Leaders and staff use timely, well-chosen, targeted interventions to support those who need additional help in meeting and sustaining the school’s high expectations of attendance, behaviour and attitudes to learning


· Leaders monitor, evaluate and amend any specific approaches, reasonable adjustments, adaptations and interventions to account for pupils’ changing circumstances and/or needs 

· Leaders and staff make sure that (when they are needed) part-time timetables are short term and have defined end points, and plans for supporting pupils’ return to full-time education are clear and appropriate 

· Leaders and staff make sure that restrictive physical intervention is used as a last resort, and that these incidents are analysed carefully to minimise the need for the use of force 

· When alternative provision is used, leaders monitor pupils’ attendance carefully, both daily and over time, and take swift and effective action when pupils do not attend 

· Leaders, staff and pupils have established a culture across the school where relationships between adults and pupils are open, respectful and harmonious 

· Pupils who need support to improve their attendance, behaviour and attitudes to learning show improvements over time



		Urgent Improvement

		Needs Attention

		Expected Standard

		Strong Standard

		Key Strengths

		Areas For Development



		· Leaders’ expectations of pupils’ attendance, behaviour and attitudes are not high enough. This negatively affects pupils’ achievement, their enjoyment and their sense of belonging at school.


· Leaders do not take effective action to secure pupils’ positive attendance and/or behaviour. They do not have a consistent, whole-school approach to maintaining discipline. Support for staff to manage behaviour is weak.


· Leaders do not have a strategic approach to tackling poor attendance. They do not monitor or evaluate pupils’ attendance properly, including at alternative provision, to identify accurately the barriers to improving attendance and to establish and implement a clear action plan.


· Attendance is consistently low. It shows little or no sign of sustained improvement over time, overall or for significant groups. 

· A significant minority of pupils show a lack of respect for each other and/or staff and a lack of self-discipline. Pupils frequently ignore or refuse staff’s requests to moderate their conduct. 

· Incidents of bullying and/or prejudiced and discriminatory behaviour, both direct and indirect, are frequent and/or tolerated. 

· Pupils’ lack of engagement and persistent, low-level and/or high-level disruption contribute to reduced learning and/or disorderly conduct, within classrooms and/or around the school.


· Leaders do not take pupils’ concerns seriously. Problems escalate because leaders act too slowly. Pupils have little confidence in the school’s ability to tackle bullying, unlawful discrimination, harassment, victimisation, violence and/or discriminatory behaviour. 

· Use of force or restrictive intervention is excessive and/or unsafe. 

· Sanctions, suspensions and/or permanent exclusions are used inappropriately.

		· Leaders have appropriate ambitions and/or expectations for pupils’ attendance, behaviour and attitudes, but weaknesses or inconsistencies in practice mean that these have a limited impact on pupils or a particular group of pupils. 

· Leaders have only recently started to take action to improve pupils’ attendance, behaviour and/or attitudes. While their actions are appropriate, they are at an early stage. This means it is too soon to determine the impact of this work. 

· Support for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing is not improving their attendance, behaviour and/or attitudes to learning.

· Support is not adapted to keep up with pupils’ changing circumstances.

		· Leaders and staff have an informed and accurate understanding of matters related to attendance, behaviour and attitudes. They establish effective strategies to tackle any issues.


· Leaders establish high expectations for all pupils about behaviour, built on positive relationships, and on rules and routines that staff and pupils generally understand. 


· Leaders ensure that staff maintain and reinforce the same high expectations, acting as role models and teaching positive behaviour.


· Leaders and staff generally apply agreed rules and sanctions effectively. Suspension and permanent exclusion are used appropriately. 


· Leaders and staff usually ensure that incidents of bullying, unlawful discrimination, harassment, victimisation, physical and/or sexual violence and derogatory language are dealt with quickly and effectively. 


· Pupils generally behave well, follow the agreed school routines and show positive attitudes to their learning. This contributes to a safe and calm environment. 


· Leaders analyse attendance information closely, at whole-school level and for different groups to identify patterns and trends. They use this analysis well to identify the causes of poor attendance, intervene early and remove barriers. 


· Overall attendance is broadly in line with national averages or shows an improving trend over time. 


· Attendance is improving, including the attendance of pupils who are persistently or severely absent and individuals or groups that leaders have focused on. 


· Any reasonable adjustments or adaptations to attendance and/or behaviour strategies are timely and appropriate, including for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who face barriers to their learning and/or well-being, such as young carers. Any interventions are timely, well chosen and targeted.

		· Leaders and staff have established a culture that is highly conducive to learning, in which pupils of all ages flourish. Leaders respond to the school’s and pupils’ changing circumstances and needs swiftly and skilfully. 


· Pupils show self-discipline and dedication to their learning. They learn how to manage their own emotions and resolve conflict with others. They consistently show high levels of respect for others and rarely need to be reminded about positive behaviour. Older pupils’ behaviour, including consideration for others, sets an excellent example. 


· Tailored and responsive reasonable adjustments and adaptations, interventions and/or support for pupils who need help to improve their behaviour have a demonstrable impact. 


· The importance of high attendance is consistently promoted well by leaders and staff. High-quality training and support enable them to have supportive but challenging conversations with pupils and families when attendance needs to improve. 


· Leaders’ actions to identify and tackle barriers to attendance result in high attendance or rapid and/or notable improvement, both overall and for individuals and groups.

		Attendance and behaviour are positive features of the school. We have an informed and accurate understanding of attendance, behaviour and attitudes and use analysis of whole-school and individual/group information to identify patterns, barriers and emerging concerns.


Overall attendance is broadly in line with national averages and/or demonstrates an improving trend. We act promptly when attendance begins to decline and work constructively with children, families and relevant agencies to identify and address barriers. The attendance of children who are persistently or severely absent is improving.


We have high expectations for behaviour. Clear routines and expectations are understood by children and consistently reinforced by all staff. Positive relationships through the Thrive programme  underpin our approach, and children generally behave well, engage positively with learning and contribute to a calm and orderly environment.


Our approach is inclusive and responsive to individual needs. We make appropriate adjustments to attendance and behaviour strategies for pupils with SEND, disadvantaged pupils and those experiencing other barriers to learning or wellbeing, while maintaining high expectations.


Bullying, discriminatory behaviour, harassment and derogatory language are rare and dealt with promptly and effectively. Children know how to seek help and generally feel safe, respected and valued as illustrated in Pupil Voice.



		Half Termly meetings with HT and attendance lead analysing VYED attendance information, evaluating  action plans for all PAs (not linked to extended illness, BUTT etc)


Bespoke training and support for staff new to year group and Sports Coaches to ensure high expectations and consistency.

Oracy strategies to support and engage children who often do not talk/will not talk or lack confidence during oracy.

Extend lunchtime zones


Update policies owing to LA changes in Suspensions


Introduce action plans for low number of identified children who lose Enrichment Time consecutively.







		6. Personal Development and Well-Being


Leaders ensure that staff:


· establish a suitable and coherent programme of personal development, through both the curriculum and the wider opportunities and experiences they provide for pupils 

· supports pupils to develop the knowledge and skills they need for participation and success in later life 

· promotes pupils’ wider development, character and well-being, ensuring that they receive the care and support to achieve and thrive, in school and beyond 

· pupils’ spiritual, moral, social and cultural (SMSC) development, which can be seen across the school’s activities

· ensure that the curriculum contributes to pupils’ personal development and their SMSC development


· support pupils to become responsible, respectful and active citizens who can play their part in public life as young people and adults 

· develop and deepening pupils’ understanding of the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect and tolerance of those with different faiths and beliefs 

· promote equality of opportunity so that all pupils can thrive together and understand that individual characteristics make people unique; this includes, but is not limited to, an age appropriate understanding of the protected characteristics defined in the Equality Act 2010 

· develop pupils’ character so that they reflect wisely, learn eagerly, behave with integrity and cooperate consistently well with others 

· develop pupils’ confidence, resilience and knowledge so that they can keep themselves mentally healthy 

· enable pupils to recognise online and offline risks to their well-being – for example, risks from criminal and sexual exploitation, domestic abuse, female genital mutilation, forced marriage, substance misuse, gang activity, radicalisation and extremism – and making them aware of the support that is available 

· enable pupils to recognise the dangers of using technology and social media inappropriately 

· develop pupils’ understanding of how to keep physically healthy, eat healthily and maintain an active lifestyle, including by providing them with enrichment activities and opportunities to be active during the school day 

· develop pupils’ age-appropriate understanding of healthy relationships through relationships and sex education

· supporting pupils’ readiness for the next phase of education, training or employment so that they are equipped to make the transition successfully


· ensure that our personal development programme is aligned with the EYFS educational programme for personal, social and emotional development (PSED).



		Pupils with SEND

· Our school’s priorities for the personal development of individual pupils and its approaches to developing and provide a personal development programme, matched to pupils’ needs 

· Staff understand that pupils’ participation in enrichment opportunities may vary according to their needs and circumstances 

· Staff recognise that these pupils may face increased risks relating to their age rather than their developmental stage


· Our school supports pupils with SEND to access, in ways that are developmentally suitable, the age-appropriate content they need to keep themselves healthy and safe



		Strategic Leadership of Personal Development and Well-Being

Leaders ensure:


· that the personal development programme (which includes taught content and wider opportunities and experiences) is broad, coherently planned and suitable for the school’s context, and that the programme and the school’s wider work reinforce one another 

· that staff have the knowledge and skills they need to teach the content of the personal development programme, and this content is planned, taught and assessed in line with the best available evidence



		Personal Development

· The personal development curriculum meets statutory requirements 

· The curriculum and wider opportunities prepare pupils for life beyond school 

· Pupils develop their ability to be reflective about their own beliefs (religious or otherwise) and perspective on life, including developing their knowledge of, and respect for, different people’s faiths, feelings and values 

· Pupils gain a sense of enjoyment and fascination in learning about themselves, others and the world around them, using imagination and creativity in their learning and being willing to reflect on their experiences 

· Pupils’ talents and interests are nurtured, developed and extended through a range of opportunities 

· Pupils are willing to participate in – and respond to – artistic, musical, sporting and cultural opportunities 

· Pupils develop their ability to recognise the difference between right and wrong, including: 

− understanding the consequences of their behaviour and actions, and readily applying this understanding in their own lives 

− recognising legal boundaries and respecting the civil and criminal law of England 

− offering reasoned views about moral and ethical issues 

· Pupils learn how to manage their own emotions and resolve conflict with others 

· Pupils are given meaningful opportunities to: 

· prepare effectively for adulthood and life in modern Britain 

· acquire the knowledge they need to achieve and thrive in later life

· develop their understanding of the protected characteristics and the fundamental British values of democracy, the rule of law, individual liberty, and mutual respect for and tolerance of those with different faiths and beliefs 

· learn how to be responsible, respectful, active citizens who contribute positively to society 

· pupils are taught to recognise online and offline risks to their well-being, such as the dangers of sharing personal information and the impact of viewing harmful content online, and risks related to criminal and sexual exploitation, domestic abuse, female genital mutilation, forced marriage, substance misuse, gang activity, radicalisation and extremism; they are made aware of the support available 

· pupils know how to keep themselves safe and healthy, including how to look after their mental health and how to maintain an active lifestyle 

· pupils have an age-appropriate understanding of healthy relationships ( pupils know how to discuss and debate issues and ideas in a considered way and how to engage with views, beliefs and opinions that differ from their own



		Pastoral Support

· Leaders and staff know their pupils and are vigilant in identifying individuals or groups who need additional pastoral support 

· Pastoral support is well matched to pupils’ needs and targeted at those who may need extra guidance or care, or support for their emotional health or well-being; it deals with immediate issues and any underlying issues, in order to prevent problems recurring 

· Effective relationships with parents, local authorities and other external agencies are drawn on to strengthen pastoral support 

· Pupils understand what support is available and access pastoral care when they need it; leaders listen to, and take account of, pupils’ views about their needs 

· Record-keeping, day-to-day processes and data analysis ensure that pastoral support is effective



		Inclusion

· Pupils feel welcome, valued and respected and that they belong within the school community 

· All pupils, especially disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, such as young carers, benefit from high-quality personal development opportunities 

· All pupils have equal access to and participate in interesting and relevant extra-curricular activities 

· Pupils understand, appreciate and respect differences in the world and its people; they celebrate what we have in common across cultural, religious, ethnic and socioeconomic communities 

· Pupils respect the different protected characteristics defined in the Equality Act 2010 and do not tolerate bullying, unlawful discrimination, harassment or victimisation 

· Pupils have the opportunity to develop a range of social skills in different contexts, for example working and socialising with other pupils, including those from different religious, ethnic and socioeconomic backgrounds 

· Reasonable adjustments or adaptations to the personal development curriculum or teaching for pupils are well targeted, effective in reducing barriers to their learning and/or well-being and focused on pupils’ long-term success rather than short-term fixes; leaders consider the possible downsides of any adaptations and mitigate these 

· Pupils who attend alternative provision continue to receive a suitable personal development and relationships and health education (RHE)/relationships and sex education, health education (RSHE) programme



		Urgent Improvement

		Needs Attention

		Expected Standard

		Strong Standard

		Key Strengths

		Areas For Development



		· A significant minority of pupils do not receive a wide, rich range of experiences. 

· Pupils do not receive the pastoral support they need. 

· Leaders and/or governors/trustees undermine or fail to promote equality and diversity. 

· Significant weaknesses in the quality of the school’s personal development programme are not identified or tackled.


· Leaders have established a culture and/or environment that places pupils under undue pressure or undermines their emotional health and/or well-being. 

· The curriculum fails to teach pupils about healthy relationships in line with the statutory relationships and sex education guidance.

		· Leaders have appropriate ambitions for pupils’ personal development and wellbeing but weaknesses or inconsistencies in practice have a negative impact on pupils in general or on a particular group.


· Leaders have only recently started to take action to improve pupils’ personal development and well-being. While their actions are appropriate, they are at an early stage. This means it is too soon to determine the impact of this work.


· Leaders have considered pupils’ needs when developing the personal development programme, but it is not well matched to, or does not keep up with, their evolving circumstances.

		· A coherent and appropriate programme of personal development extends across the taught curriculum and wider opportunities and experiences. It makes a positive difference to pupils and enables them to develop spiritually, morally, socially and culturally. 


· The personal development programme includes a suitable and well taught RHE/RSHE programme, which develops pupils’ knowledge. 


· Pupils develop their understanding of, and respect for, protected characteristics, fundamental British values and cultural diversity in modern Britain.


· Pupils have a range of suitable opportunities that broaden their experiences and enable them to develop their talents and interests in areas such as the arts, music and sport.

· Effective pastoral support meets pupils’ needs. They are confident in accessing it when they need it. 


· The personal development programme is an entitlement for every pupil. Leaders track participation. They take steps to ensure that pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, for example young carers, can participate appropriately. Reasonable adjustments or adaptations are made for them.

		· Pupils develop secure and detailed knowledge across the personal, social, health and economic education, relationships and (where relevant) sex education programme and citizenship curriculum. 


· Pupils are confident, resilient and independent. They are reflective, behave with integrity and cooperate consistently well with others. They are very well prepared for life beyond school.


· Leaders and staff have a deep understanding of all their pupils and are systematic in anticipating and identifying which individuals or groups might need additional pastoral support. What is provided is highly effective.

· The programme of personal development is extensive and carefully tailored to the school’s  context and pupils’ aspirations. Pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face barriers to their learning and/or well-being, participate and benefit fully. 


· Evidence of the impact of the personal development programme is clear on the outcomes and experiences of pupils, including the groups of pupils listed above.

		St Andrews provides a broad and inclusive personal development programme that supports pupils to achieve, belong and thrive. We help our children to develop confidence, resilience, independence and a strong sense of responsibility through the curriculum and wider school experiences.


Children develop age-appropriate knowledge and skills to support their physical and mental health and well-being. They understand how to make healthy and safe choices, recognise potential risks and know where to seek help and support.


Relationships across the school are positive and respectful. Children understand the importance of kindness, empathy, respect and tolerance and develop increasingly effective strategies for managing relationships, emotions and challenges.


School staff successfully develops pupils' character and wider personal skills. Children demonstrate increasing responsibility, perseverance, confidence and consideration for others and are encouraged to make positive contributions to school life and the wider community.


Children benefit from a range of meaningful enrichment and leadership opportunities including prefects, subject ambassadors and zone play leaders. Staff work to ensure that pupils facing barriers are able to participate fully in clubs, trips, sporting, creative and wider experiences.


Pupil voice is valued. Children can explain how the school supports their well-being, what they have learned about staying safe and healthy, and how they contribute to the school community.

		Articulate pupil development strategy including pupil aspirations, careers.

Articulate British Values strategy including in Collective Worship


Enhance Thrive ensuring consistency across all staff


Assess impact of Cultural Capital 2025-2026. Extend and enhance provision for 2026-2027


Share updated Curriculum Policy and completion of identified actions following  


Curriculum and Assessment Review – financial education, AI, etc. 

Invite community leaders into school


Continue and enhance leadership opportunities








		7. Early Years


Leaders ensure that staff:


· the school meets the statutory requirements of the EYFS 

· the school offers a high-quality early education for children, especially the identification and support of disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being, that gives them the knowledge and skills they need for a successful start to their education and the best chance of later success

· Understanding the strengths and areas for development of the school’s early years provision, and the effectiveness of their actions to improve it 

· Ensure that the planning, designing and implementing an early years curriculum that is ambitious for all children 

· Have a curriculum and care practices that meet the needs of the range of children who attend 

· Ensure the content of the curriculum being taught systematically, in a logical progression, and explained effectively, so that children gain the necessary foundations for the rest of their schooling


· Ensure that children develop, consolidate and deepen their knowledge, understanding and skills across all the areas of learning and development in the EYFS 

· Focus on developing children’s communication and language 

· Teach in many different ways in which adults help young children to learn. In the early years, it includes:


· their interactions with children during planned and child-initiated play and activities, 

· communicating and modelling language, 

· showing, explaining, demonstrating, exploring ideas, 

· encouraging, questioning, recalling,


· providing a narrative for what they are doing, facilitating and setting challenges.

· Use the most effective resources and equipment, and the attention given to the physical environment, as well as the structure and routines of the day that establish expectations. 

· That integral to teaching is how practitioners assess what children know, understand and can do, as well as how they take account of their interests and dispositions to learn (characteristics of effective learning), and how they use this information to plan children’s next steps in learning and monitor their progress.





		EYFS Provision for 3 year olds

· Focus on the prime areas of learning 

· Take account of the typical development of 3-year-olds, including their emotional and physical dependence on adults


· Balance the needs of the youngest children with those of their peers and ensures that staff use the most effective teaching approaches, to enable these children to learn across the areas of learning and development in the EYFS

· How staff:


· are responsive when children need comforting, and provide support appropriate to the child’s individual needs 

· are attentive to children’s care needs and daily routines, for example managing sleep routines and supervision at mealtimes, and use these occasions as an opportunity to support children’s learning 


· give children time to be in familiar, small groups and opportunities to be in smaller, quieter areas for play 


· are patient and attentive when encouraging 3-year-olds to express their ideas 


· listen to children and respond to their verbal and non-verbal communication, rather than interrupting them



		SEND

· Children’s developmental differences, their starting points and the progress they are making from these 

· The curriculum pathways of individuals or groups of children and whether leaders have identified the right priorities for them and are reducing barriers to progress



		Leadership

Leaders:


· have a clear and ambitious vision for giving children the best start to their education 

· have an accurate understanding of the provision’s context, strengths and areas for development, which informs the actions they take to improve children’s education and care, in line with the statutory requirements of the EYFS 

· take all reasonable steps to make sure that all children have access to an ambitious curriculum, including those who attend part time or attend more than one setting, those who are disadvantaged, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing 

· ensure that the curriculum identifies and sequences the key knowledge that children will learn across the EYFS educational programmes ( ensure that the curriculum is well taught across the setting


· ensure that staff use assessment well to make any necessary changes to teaching and/or the curriculum, including sharing information with Year 1 teachers when children move to key stage 1 

· work in partnership with parents to promote children’s learning and development and to raise their awareness about supporting children’s readiness for starting school 

· establish appropriate policies, procedures and practices that promote the welfare, mental health and well-being of all children



		Curriculum

· The curriculum supports all children’s progress through the EYFS educational programmes, appropriate to their age and stage of development


· It clearly identifies the foundational knowledge and skills that children need for later learning, and emphasises children’s communication and language development 

· The Reception Year curriculum for teaching systematic synthetic phonics, spelling and handwriting is logically sequenced and cumulative 

· The mathematics curriculum is designed to develop children’s confidence about and use of mathematical vocabulary, and gives them a secure grounding in number, numerical patterns and spatial reasoning



		Teaching

· Daily routines and interactions ensure that children develop their language and vocabulary across all areas of learning and development and can communicate and manage their thoughts and feelings


· Staff engage children in high-quality interactions to develop their knowledge and vocabulary; they help children articulate what they know and understand by scaffolding, modelling, extending and developing their ideas 

· Staff build children’s emotional connection to language and help them gain awareness and control of their voices through songs, rhymes and poems 

· Teachers prioritise daily story time; they read aloud and re-read high-quality stories, and talk with children about them to build familiarity and understanding 

· Staff develop children’s ability to describe patterns, quantities and shapes in the world around them, and help children to enjoy mathematics so that they use what they know across all areas of learning; mathematics teaching is carefully sequenced so that concepts are introduced, developed and practised 

· Staff make effective choices about what, when and how to teach, tailored to the children’s context, age and starting points, and select activities that enable children to sustain their attention, focusing on the intended learning rather than leaving it to chance; they ensure that children have sufficient foundational knowledge to complete tasks and provide additional teaching and practice for those who need more support (

· Staff present information clearly to children, check their understanding, and identify and tackle gaps in their knowledge; children have frequent opportunities to practise and consolidate their learning 

· Staff provide enough teaching and practice for children in Reception to develop a comfortable pencil grip and increasing accuracy and fluency in word reading, spelling, handwriting and number facts 

· Staff prioritise interacting with children rather than using their time to observe, record and compile evidence



		Achievement


· Children develop appropriate knowledge and skills across the 7 areas of learning and development, relevant to their age and stage of development 

· Children achieve well from their starting points, including disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being 

· Children are well prepared to reach a good level of development by the end of Reception; they secure important foundational knowledge in the specific areas of literacy and mathematics, paving the way for future learning in Year 1 and beyond



		Well-being and Welfare in Early Years


· Care practices meet the needs of the range of children who attend, and promote all children’s sense of belonging 

· Staff develop positive relationships with children to help them form secure attachments and to support their well-being and independence 

· Staff help children to understand, appropriate to their age and stage, how to make healthy choices to support their emotional and physical development; they support them to take well-managed risks to develop their resilience and understanding of personal safety



		Inclusive Practices in Early Years


· Quickly and accurately identify children who face any barriers to their learning or well-being, including disadvantaged children, those with SEND, and those who are known (or previously known) to children’s social care; they consider children’s different starting points and stages of development and act judiciously to reduce the barriers that these children face 

· Focus particularly on children whose language is less well developed and/or who do not readily engage with adults 

· Receive relevant, useful training and guidance so that they can identify and assess children’s needs effectively, and meet them 

· Work in close partnership with parents, other settings, childminders and/or out-of-school provision to secure continuity of education and care for all children



		Urgent Improvement

		Needs Attention

		Expected Standard

		Strong Standard

		Key Strengths

		Areas For Development



		· Leaders have not met the statutory requirements of the EYFS in full. This has a significant negative impact on children’s safety and wellbeing and/or learning and development. 

· Leaders have low expectations of what children in the early years can and should achieve. 

· The curriculum is poorly designed. It does not meet children’s needs or provide the necessary foundations for future learning. 

· Leaders or staff have a weak understanding of the areas of learning they teach and the ways in which children learn. 

· Relationships between staff and children do not support children’s emotional well-being effectively. 

· By the end of Reception, children are unprepared for Year 1. They cannot communicate, read and/or spell enough phonically regular words to a level that is appropriate for their age. They do not have basic fluency in number, or knowledge of shape, space and measures.

		· Leaders have appropriate ambitions for and/or expectations of children in the early years, but weaknesses or inconsistencies in practice have a negative impact on children in general or on a particular group. 

· Leaders have only recently started to take action to improve early years provision. While their actions are appropriate, they are at an early stage. This means it is too soon to determine the impact of this work. 

· Support for disadvantaged children, children with SEND, those who are known (or previously known) to children’s social care, and/or those who may face other barriers to their learning and/or well-being is not well matched to their needs or does not keep up with their evolving circumstances.

		· Leaders prioritise the early years to give children a successful start to their education and the best chance of later success. They have an accurate understanding of the quality and impact of education and care in this phase, and an effective strategy to bring about improvements. 


· Leaders know the statutory requirements of the EYFS and make sure they are met. They have a clear vision for providing high-quality education and care for children in the early years and the same high expectations of them as they do for pupils in the rest of the school. 


· Leaders and staff make sure that education and care practices are suitable for the age and stage of children’s development. 


· Leaders make sure that the curriculum identifies and sequences the key knowledge that children will learn across the EYFS educational programmes. 


· Leaders ensure that the curriculum is well taught and that staff engage in high-quality interactions with children.

· Staff consider children’s starting points in their curriculum design and approach to teaching so that gaps in children’s knowledge are identified and tackled.


· Leaders make sure that early years teachers inform Year 1 teachers about any gaps in children’s knowledge to ensure an effective transition to key stage 1. 


· There is a sharp focus on making sure that children acquire a wide vocabulary, communicate effectively and, in Reception, secure their knowledge of phonics.


· Leaders ensure that staff provide effectively for children’s personal, social and emotional development, including making sure that they feel safe, secure, stimulated and happy.


· Children are being well prepared to reach a good level of development by the end of Reception. Typically, this will be reflected in the proportion of children reaching a good level of development being broadly in line with national averages. 


· By the end of Reception, children use their knowledge of phonics to read accurately and with increasing fluency.


· Children develop appropriate knowledge and skills across the 7 areas of learning, relevant to their age and stage of development. Children, including disadvantaged children, those with SEND, those who are known (or previously  known) to children’s social care and those who may face other barriers to their learning and/or well-being typically achieve well from their starting points. This means that they are generally ready for the next stage of learning

		· Relevant leaders, including the headteacher, are highly knowledgeable about the early years. They make astute decisions about how the curriculum and teaching should adapt and evolve, based on their evidence and insight about how well children have learned what was intended. 


· Leaders are highly effective in quality assuring the impact of education and care in the early years, which allows them to make rapid and sustained improvements when necessary.


· Staff consistently maximise the opportunities for engaging children in high-quality interactions throughout the day, including during informal times and through care routines. They proactively seek out children who engage less readily with staff or other children. 


· Typically, children’s achievement will be reflected in above-average proportions reaching a good level of development. 


· Children, including disadvantaged children, those with SEND, those who are known (or previously known) to children’s social care, and  those who may face other barriers to their learning and/or well-being, develop a broad vocabulary and a detailed understanding across the 7 areas of learning and development. They are exceptionally well prepared for the next stage of learning.

		Leaders prioritise the early years and recognise its importance in providing children with a successful start to their education. We have high expectations for all children and have an accurate understanding of the quality and impact of education and care in EYFS.


Our EYFS curriculum is ambitious, appropriately sequenced and responsive to children's starting points. It identifies the essential knowledge, vocabulary and skills children need to develop and provides a balance of explicit teaching, purposeful interactions and opportunities for children to explore, practise and apply their learning.


Communication and language, early reading, mathematics and physical development are prioritised. Staff model rich vocabulary and provide high-quality interactions. Children develop a love of books and secure foundations in phonics and early reading. Mathematics is taught explicitly and reinforced through meaningful experiences, while physical development is promoted through a wide range of activities.


Children's personal, social and emotional development is strong. Children feel safe, secure and valued and develop positive relationships, confidence, resilience and increasing independence.


Staff know children well and use their understanding of starting points and development to adapt teaching and provision. Assessments and fortnightly reviews are purposeful and informs teaching, enabling staff to identify gaps and respond appropriately to children's individual needs.


The provision is inclusive and ambitious for all children. Children with SEND, disadvantaged children and those facing other barriers receive appropriate support and adaptations, enabling them to participate and make progress.


The learning environment supports purposeful exploration and learning. Children are increasingly able to sustain play, apply their knowledge and develop independence.


Children are well prepared for Year 1. They develop the foundational knowledge, skills, confidence and positive attitudes needed to continue their learning successfully.

		Articulate EYFS story since last inspection

High quality teaching, learning and provision for Mathematics and Writing is consistent.

Subject leader monitoring focus – consistency of teaching and learning, achievement

Bespoke training and support for staff new to role





		8. Leadership and Governance

Leaders (including Governance) ensure that:


· The school’s provision enables every pupil to thrive


· The commitment of leaders to raise standards of education and care to improve the lives of all pupils, especially those who are disadvantaged, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being

· Leaders at all levels have a clear and strategic approach to improvement, in which leaders accurately monitor the school’s context and prioritise actions that address the most significant barriers to learning 

· Leaders at all levels manage the school as an organisation effectively, including organising staff strategically and removing barriers and distractions from core classroom activities 

· Leaders making decisions are in the best interests of pupils, including prioritising the experiences and outcomes of the groups listed above 

· Leaders have a reflective understanding of the school’s strengths and areas for development, and taking effective action to engage the school community to improve and/or to sustain high standards 

· Leaders have a coherent professional learning programme for all staff that is rooted in a culture of purposeful collaboration, focuses on building collective expertise and enables expert teaching across all subjects and phases (

· Leaders and those responsible for governance (where relevant) understanding their respective roles and their performance in these roles, in a way that enhances the school’s effectiveness 

· Parents and the school community are engaging and participating in a thoughtful and positive way that supports pupils’ education 

· The responsible body take into account the workload and well-being of leaders and, in turn, leaders taking into account the workload and well-being of their staff



		Strategic Leadership

Leaders at all levels:


· Demonstrate consistently high standards of principled and professional conduct, and always act in the best interests of pupils 

· Establish and sustain the school’s ethos and strategic direction, in partnership with those responsible for governance and through consultation with the school community 

· Have a clear and ambitious vision for providing high-quality education to all pupils, and uphold high educational standards that prepare pupils from all backgrounds for their next phase of education and life 

· Ensure that the school week meets the DfE’s minimum expectation of 32.5 hours per week


· Establish and sustain a culture in which pupils experience a positive and enriching school life 

· Promote positive and respectful relationships across the school community 

· Take a strategic approach to improvement, in which they carefully identify the right priorities to ensure the best possible outcomes and experiences for pupils 

· Promote effective use of resources, including digital technologies, to support positive outcomes for pupils 

· Know, understand, and act within the professional standards expected of them, and meet their statutory and non-statutory duties 

· Make a positive contribution to the wider education system



		Governance

Governors:


· are knowledgeable about their statutory duties and carry them out effectively 

· support and challenge the school’s leaders effectively, using the best methods to assure themselves of the quality and impact of different aspects of the school’s work 

· understand their role as the responsible body, where applicable, in considering and addressing leaders’ workload and well-being ( assure themselves that leaders have an accurate understanding of the school’s context and are prioritising the actions for improvement that will have the greatest impact on pupils 

· ensure that systems for monitoring and quality assurance are fair, valid and constructive, and provide leaders and staff with high-quality feedback to inform continuous improvement 

· hold leaders to account appropriately and effectively for the impact of the school’s professional learning programme for staff 

· hold leaders to account appropriately and effectively for the school’s support and provision for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or wellbeing



		Staff well-being and workload

· Leaders take account of staff’s well-being and make sure their workload is manageable; they do not create unnecessary burdens 

· Leaders have effective systems in place to protect staff from bullying, unlawful discrimination, harassment and victimisation 

· Leaders make sure that all staff feel valued and are supported to do their jobs to a high standard; they ensure that staff’s time is used as effectively as possible to secure the best outcomes for learners and apprentices



		Professional Learning and Expertise

· Leaders establish a strong culture of staff professionalism, which includes a commitment from all staff to continuous improvement in their expertise and effectiveness 

· Leaders prioritise and participate in professional learning; they act as role models for all staff 

· Leaders ensure that staff have access to high-quality, evidence-informed, sustained and coherent professional learning programmes that build expertise and are aligned to balance the priorities of whole-school improvement, subjects/teams/phases and individual needs 

· Leaders allocate appropriate time and other resources to a coherent programme of evidence-informed professional learning for all staff 

· Professional learning includes purposeful collaboration between teachers on: 

− the curriculum, teaching and assessment 

− the school’s vision, values and ethos 

− the school’s approaches to delivering the intended curriculum 

− the school’s approaches to attendance, behaviour and pastoral care 

− the school’s mathematics and English curriculums (including systematic synthetic phonics and writing) 

− the demands of each subject curriculum, including for staff who are non-specialists and teach outside their subject specialism 

− the necessary adaptations for disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being (

· Leaders ensure that professional learning opportunities draw on the best available evidence, including high-quality research and expert provision from beyond and within the school, including nationally recognised career and professional frameworks and programmes, to build capacity and support succession planning

· Leaders ensure that any early career teachers (ECTs) and any trainee teachers on placement receive the support they need to develop their teaching expertise 

· Leaders ensure that staff continually seek to improve their expertise, drawing on the best available evidence, including high-quality research, and the effective practice of others



		Parental, Professional and Community Engagement

· Leaders, including governors, forge constructive relationships beyond the school, so that they can successfully engage and work in partnership with parents and the local community 

· Leaders commit the school to engaging and working successfully with other schools and organisations in a culture of mutual challenge, reflection and support 

· Leaders establish and maintain working relationships with fellow professionals and colleagues across other public services to improve educational outcomes for all pupils and to meet their statutory duties



		Urgent Improvement

		Needs Attention

		Expected Standard

		Strong Standard

		Key Strengths

		Areas For Development



		· Leaders do not identify and/or prioritise the right issues or take suitable or timely action to deal with them.


· Leaders do not have a track record of improvement or, since being appointed, have not taken action that they could reasonably be expected to take to secure improvements. 

· The school’s capacity to improve is poor, or leaders depend too much on external support to bring about and/or maintain improvement (support from within the school’s trust is not considered external support). 

· Governors do not carry out their statutory core functions. Breaches of legal responsibilities are serious because of the extent of their actual or potential negative impact on pupils. 

· The responsible body is unclear about its statutory duties in relation to leaders’ well-being and/or does not support leaders appropriately. 

· Staff workload is unsustainable. 

· Leaders’ decisions are not taken in the best interests of pupils.


· Bullying, unlawful discrimination, harassment and victimisation of staff go unnoticed or unchallenged.

		· Leaders have a broad awareness of the school’s strengths and areas for development, but their actions lack precision and/or do not identify the underlying causes of any weakness and/or have unintended consequences for pupils or particular groups of pupils. 

· Leaders’ actions to bring about improvement are largely focused on the right areas, but do not lead to improvement quickly enough.


· Governors understand their broad roles and responsibilities but do not typically support and/or challenge leaders well. Their approaches to assuring themselves of the impact of leaders’ work do not give them a precise picture of it. 

· Leaders are conscious of the implications any changes to practice may have on staff’s workload, but they do not do enough to manage that  workload or to avoid unnecessary burdens. 

· Leaders have a broad programme of professional learning and expertise, but it is overly generic or insufficiently targeted to build expertise (in terms of knowledge, skill and judgement). This limits its impact on the quality of the provision pupils receive. It provides few opportunities for purposeful collaboration or for staff to receive effective feedback on their practice. (

· Leaders have engaged with parents and the local community but this has been limited and/or not targeted appropriately

		· Leaders understand the school’s context, strengths and areas for development. They have a clear rationale for their improvement priorities and largely take appropriate action to drive improvement across all key stages and areas of the school’s work. If an aspect of the school’s provision falls short of the expected standard, this is dealt with quickly and effectively.


· Governors ensure that the vision, ethos and strategic direction of the school are clearly defined, take account of context, and make sure that resources, including digital technologies, are used effectively. They typically support and challenge leaders appropriately, giving due regard to leaders’ and staff well-being and workload. 

· Leaders are role models of high expectations and professionalism. Staff have high expectations of what pupils can achieve. 

· Leaders take action to ensure that staff and governors feel valued and involved in the strategic direction of the school.

· The professional learning and expertise programme is evidence-informed, of high quality and designed to build expertise. It draws on evidence and includes planned opportunities to apply and embed practice to build an effective team of teachers and staff, including ECTs and trainees, where relevant. Leaders protect time for professional learning.

·  Leaders support staff’s well-being and ensure that their workload is manageable. Leaders have systems to protect staff from bullying, unlawful discrimination, harassment and victimisation. 

· Leaders and governors develop constructive relationships with all parents and with the wider community, to build trust. They draw on these relationships to support pupils to achieve and feel that they belong. 

· Leaders work with other schools, organisations and professionals in a culture of mutual support and challenge. 

· Leaders act in the best interest of pupils, including disadvantaged pupils, those with SEND, those who are known (or previously known) to children’s social care, and those who may face other barriers to their learning and/or well-being.

		· Leaders provide meaningful opportunities for staff and governors to share perspectives and insights and collaborate throughout any change process. 

· Leaders use their detailed and insightful analysis of school performance to evaluate the effectiveness of their provision. They accurately identify, monitor and act on priorities for improvement, leading to consistently strong standards across all areas of the school’s work or rapid improvement in any areas where this is not the case. 

· Leaders at all levels make a consistently positive contribution to the school’s priorities and develop staff expertise as the key driver of improvement. They allocate enough time for staff to work together to achieve this. Staff understand their role in improving and sustaining standards and make a consistently positive contribution to this.

· Governors use their knowledge and expertise to provide consistent support and  robust challenge to leaders across all aspects of the school’s work. 

· Leaders have achieved a culture of high expectations and professionalism, which ensures a positive experience for all pupils.


· Leaders have developed a highly effective culture of professional learning and expertise in which staff take responsibility for their own learning and are keen to continually improve their expertise. Leaders ensure that there is a professional learning and expertise curriculum that is informed by the best available evidence, including research, and is precisely matched to priorities for whole-school improvement, subjects/teams/phases and individual needs.

		Staff  and Governors have an accurate and informed understanding of the school's context, strengths and areas for development. We use a range of evidence to identify priorities and understand the underlying causes of areas requiring improvement.


We have a clear and ambitious vision which is understood by staff and governors. Strategic priorities are appropriately focused and reflect the needs of our children and community. We take appropriate action to drive improvement across all areas of our work and respond promptly where provision falls below the expected standard.


Leadership is effectively distributed across the school. Leaders at all levels understand their responsibilities and contribute positively to school improvement. Subject and phase leaders have appropriate expertise and are increasingly effective in evaluating provision and identifying priorities.


Leaders invest in staff expertise through purposeful professional development. Training is aligned with school priorities and staff development needs, and leaders consider its impact on teaching and outcomes.


The school has a positive professional culture. Staff feel valued, listened to and involved in the school's strategic direction. Leaders give appropriate consideration to workload and well-being when implementing change and seek to avoid unnecessary burdens.


Governors provide effective strategic oversight. They understand the school's context, vision and priorities and provide appropriate support and challenge to leaders. Governors use a range of evidence to assure themselves of the impact of leaders' work and understand how resources are being used to support improvement.


Leaders and governors work together effectively to ensure that the school provides a high-quality education and promotes positive outcomes for all children. We maintain a clear focus on inclusion and on the experiences and outcomes of disadvantaged pupils, pupils with SEND and those facing other barriers

		Extend and enhance opportunities to promote staff wellbeing – termly plan (as part of PM)  and impact of staff development, celebrate strengths, role models, etc. including effective supervision for all leaders. 

Clear delegation plan when JBK is out.


Bespoke Subject leader training – embedding change, ensuring consistency and achievement

Invite community leaders into school








GLD 68 %







Y1 Phonics 74 %







Y2 Phonics 100 %



 



Multiplication Check 79 %
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urrent Year 2025-26

Number on roll 225
Girls/Boys T5/110
Disadvantaged (Pupil Premium) o7
Child in need, Common Assessment Framework, Child Prote [P
Cared for children 2

EAL 136
SEND (Disabled and those who have special educational needs) 48

Other contextual information:
St Andrews is situated in the Eccles ward, located in the south of Salford, to the east of the Bridgewater Canal. The M602 motorway and Manchester-
Liverpool rail line run west-east through the southern part of the ward. In the south-east is Eccles Town Centre, providing a range of shops and services,
which also extend westwards along Liverpool Road. Transport connections, include a rail station, Metrolink line, bus station, and junction 2 of the M602.
The part of the ward between the motorway and the rail line is home to a range of employment uses, at Lyntown Trading Estate and Green Lane. Eccles
College is on the northern edge of the ward, with two secondary schools just to its east. Otherwise, the area is primarily residential in nature, but with a
diversity of character. The town centre incorporates a significant number of flats. The rest of the area to the south of the rail line has relatively high-density
terraced houses, with a range of shops and services along its souther edge on Liverpool Road. House prices are significantly higher to the north of the
M602 (with St Andrews being south). There is relatively little public open space within the ward.
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PRIMARY SCHOOL

Graduated Response
<~ to SEND <

At St Andrew's, we believe that the most effective SEND provision begins with high-quality
inclusive teaching for all. Our graduated response ensures that needs are identified early,
barriers are understood accurately and support is implemented, reviewed and adapted so that

N
baﬁ

every child can achieve, thrive and belong.

This process is underpinned by the SEND Code of Practice cycle of Assess, Plan, Do, Review
and is strengthened by the work of The Learning Haven.

Universal Provision:
High-Quality Inclusive Teaching

The first level of support for all pupils is high-quality
teaching within the classroom. Teachers maintain high
expectations and adapt teaching to ensure that children
can access an ambitious curriculum alongside their peers.

Wi

Universal provision includes:
Adaptive teaching strategies.

Clear modelling and scaffolding.
Oracy and vocabulary development.
Visual supports and Widgits.
Sentence stems and working walls.
Retrieval practice and overlearning.

The

Reasonable adjustments to tasks and resources. SEND
High-quality behaviour and emotional support Cycle
through Thrive approaches.

Consistent routines and expectations.
At this stage, many children's needs
@ can be successfully met without additional

intervention because barriers are removed
through effective classroom practice.

e Plan

Once barriers have been identified, class teachers,
SEND leaders, Learning Haven staff, parents and,
where appropriate, external professionals agree

a personalised plan

&,

The plan identifies:

.
.
.
® Specific barriers to learning, o
© Desired outcomes. %
@ Classroom adaptations. .
o Targeted interventions. .
® Success criteria. L]
® Review dates. o

.

Provision is always linked directly
toidentified needs and intended outcomes:

@]

Inclusive learning

£

Plan

Su.pportive community

Every child
can achieve,
thrive and
belong

e Assess 2

Where children are not making expected progress,
leaders and staff gather a range of information to
identify strengths, needs and barriers.

Assessment may include:

o Teacher assessment.

Pupil progress meetings.

SEND observations.

Basic skills assessments.

Reading and phonics assessments.
Speech and language screening.
Attendance and behaviour information.
Parent voice.

Pupil voice.

Professional reports.

.
.
.
.
.
.
.
.
.
o Baseline and ongoing assessment data

Particular attention is given to children
who may have multiple vulnerabilites,
including SEND, disadvantage, EAL,
social care involvement, attendance
concemns or SEMH needs.

eDo

Targeted Support Within School

Where additional support is required, pupils may access:

Catch-up reading.

Daily phonics interventions.

Speech and language programmes.
Vocabulary development programmes.
Emotional regulation support.

Social communication interventions.
Precision teaching.

Small group tuition.

Thrive support.

Pastoral support.

Brighter futures





                                          Inclusion Strategy

This statement details our school’s approach to delivering inclusive practice for all children, including those with SEND, funded by our core school budget (including the notional SEN budget) and the inclusive mainstream fund (IMF).

		Detail

		Date



		Academic year/years that our current Inclusion Strategy covers

		2026-2028



		Date this statement was published

		December 2026



		Date on which it will be reviewed

		December 2027



		Statement authorised by

		J Bladen-Kay
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Strategy overview

Leadership at St Andrew's is driven by a relentless commitment to ensuring every child achieves, thrives and belongs. Leaders and governors understand their community exceptionally well and use a wide range of evidence to identify barriers and drive improvement. Through strong governance, effective safeguarding, high-quality professional development and a culture of high expectations, leaders ensure that all children, particularly those who are disadvantaged, have SEND, are EAL learners or face additional vulnerabilities, receive the support, opportunities and challenge needed to succeed. We know our school community extremely well; our leaders understand the unique context of St Andrew's:

· 43% disadvantaged children


· high levels of EAL


· significant pupil mobility


· above average SEND


· children with complex safeguarding and social care needs


This understanding drives every strategic decision we make. We continually evaluate barriers to achievement, attendance, wellbeing and belonging and ensure our improvement priorities directly address them. Leaders ensure that:


· decisions are always made in the best interests of children


· resources are directed towards identified need


· priorities remain focused on improving outcomes


· inclusion is central to school improvement

· safeguarding underpins all decisions and actions

Our Strategic Commitment


At St Andrew's, inclusion is led strategically from the highest level. Leaders and governors share a collective responsibility for ensuring that every child achieves, thrives and belongs, regardless of background, need or circumstance. Inclusion is not the responsibility of one individual; it is a whole-school leadership priority which informs decision-making, resource allocation, curriculum design and school improvement planning.


Leadership of Inclusion


School leaders have a detailed understanding of the barriers faced by our community, including disadvantage, SEND, EAL, mobility, attendance concerns, safeguarding vulnerabilities and social care involvement. This understanding enables leaders to identify priorities quickly and direct support where it will have the greatest impact.

· SENDCO Team: Mrs Bladen-Kay (Head Teacher) Mrs Bradford Non‑teaching (3 days) 4 teachers achieved NPQSEND (NK, FD, L St, AM)

· Behaviour Lead (Thrive): Mrs Bradford and Mrs Simpson

· Governors review inclusion funding and exclusion data termly


· Annual Inclusion Strategy review


Leaders ensure that:


· Inclusion is central to all school improvement priorities.


· High expectations are maintained for all Children.


· Emerging needs are identified quickly and responded to effectively.


· Resources are allocated according to need.

· Barriers to achievement, attendance, participation and wellbeing are systematically reduced.


· The voices of children, families and professionals inform decision-making.


· Staff understand their responsibilities in creating an inclusive culture.


· We remove barriers – academic, attendance, communication difficulties, SEND needs, social and emotional barriers, safeguarding vulnerabilities and coordinate support swiftly and effectively


Governors


Governors provide effective support and challenge regarding inclusion. They have a clear understanding of the school's context, including the needs of disadvantaged children, children with SEND, EAL learners and vulnerable children. Governors hold leaders accountable for ensuring that inclusion strategies are having a measurable impact on children's experiences, participation and outcomes. Governors regularly scrutinise information relating to:


· Achievement and progress.


· Attendance and persistent absence.


· Behaviour and wellbeing.


· SEND provision.


· Pupil Premium spending.


· Safeguarding and vulnerable children.


· Equality and accessibility.


Distributed Leadership


Leadership is distributed strategically across the school. All leaders are expected to:


· understand the school context


· monitor standards effectively


· analyse achievement


· lead improvement


· support colleagues


· hold high expectations


· contribute to whole-school priorities


Through systematic monitoring and quality assurance, subject and phase leaders are increasingly confident in:


· evaluating provision


· identifying strengths and areas for development


· monitoring consistency


· improving achievement


Role of the SENDCos and SLT

The SENDCo team are empowered as key strategic leaders working alongside the Learning Haven team, safeguarding leaders and class teachers to drive whole-school inclusion. Through regular monitoring, pupil progress meetings, case sampling and collaborative working, leaders evaluate the effectiveness of provision and make timely adjustments when required. Our SLT and SENDCO Team ensures:


· Effective implementation of the graduated approach.


· Robust identification and assessment of need.


· Appropriate deployment of interventions and specialist support.


· Effective communication between class teachers and The Learning Haven.


· Regular review of progress, provision and outcomes for vulnerable Children.


· Governance and Accountability


Professional Development


Leaders recognise that effective inclusion depends upon staff expertise. Professional development is therefore prioritised and aligned to school needs. Through professional learning, coaching and collaboration, leaders build staff confidence and capacity to meet the needs of all learners. Staff receive training relating to:


· Adaptive teaching.


· SEND provision.


· Communication and language.


· EAL strategies.


· Trauma-informed practice.


· Thrive approaches.

· Safeguarding and vulnerable Children.


· Attendance and behaviour support.


Monitoring Impact – Achievement, Inclusion, Attendance, Wellbeing, Belonging


Where barriers remain, leaders act swiftly to review provision, adapt strategies and secure improved outcomes. Leaders and governors use both quantitative and qualitative evidence to evaluate inclusion. This includes:


· Assessment and progress information.


· Attendance and behaviour data.


· Case sampling.


· Learning walks and monitoring.


· Pupil voice.


· Parent voice.


· External professional reports.


· SEND reviews and annual reviews


Principles Of Inclusion

1. Ambitious Leadership and Governance that Embeds Inclusion


Inclusion is a whole-school leadership priority rather than the responsibility of a single individual. Leaders and governors have a detailed understanding of school context and directing resources according to need. Governors scrutinise achievement, attendance, behaviour, SEND provision, safeguarding and equality information, whilst inclusion is linked directly to school improvement planning and strategic decision-making. The SENDCo team, SLT and governors all have defined responsibilities for driving inclusive practice. 


2. Evidence-Based Support Prioritising Early Intervention


Early interventions here at St Andrews ensures that we do not wait for children to fail before support is put in place. Our strategy outlines robust screening and assessment, identification of emerging needs, graduated response processes, access to specialist support, use of assessment information, and ongoing monitoring of intervention impact. The Learning Haven is also positioned as an early intervention provision designed to address barriers before they become entrenched. 


3. High Quality Adaptive Teaching with Curriculum Designed for All Learners


Our strategy makes clear that children access the same ambitious curriculum and that barriers are removed through adaptations rather than curriculum reduction. Staff training focuses on adaptive teaching and inclusive practice. The Learning Haven exists to support access to classroom learning rather than replace it, further reinforcing that the curriculum is designed for all learners. 


4. Enriching Provision Beyond the Classroom that All Children Can Access


Our strategy includes cultural capital, enrichment experiences, leadership opportunities and participation in wider school life. The Learning Haven enables children to participate in the wider school community. Through targeting and monitoring, we ensure that all children can access clubs, educational visits, residentials, sports, music, pupil leadership, breakfast club and wider enrichment opportunities. 


5. A Safe and Respectful Culture Fostering Belonging, Attendance and Participation in Learning


Belonging is one of the three central pillars of our school's inclusion vision ("Achieve, Thrive, Belong"). Our positive relationships, Thrive approaches, safeguarding, emotional wellbeing, behaviour support and targeting and monitoring of participation ensure that we are as effective and impactful as possible. Children feel safe, valued, respected and listened to. Attendance is also referenced as a barrier that we actively identify and address. 


6. Strong Partnerships with Families and Wider Services


Our strategy recognises the importance of family engagement and multi-agency working throughout. Parents are involved through voice activities, reviews and ongoing communication. There are references to specialist support, external professional reports, social care involvement, safeguarding partnerships and collaborative working between professionals. 


7. Inclusive Environments with Continuous Improvements to Accessibility


The Learning Haven provides an inclusive environment through visual communication systems, structured routines, reduced-distraction workspaces, sensory supports and personalised resources. Our Accessibility Plan details how we strive to be as accessible as possible. 
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Barriers to learning and participation 

This details the key barriers to learning and participation that we have identified amongst our children, necessitating inclusive universal approaches and targeted support


		

		Detail of barrier to learning (including notable trends or themes over time, such as a growing prevalence or increasing complexity)



		1

		Socio-economic Disadvantage and Poverty



		2

		High Levels of EAL



		3

		Speech, Language and Communication Needs



		4. 

		SEND and additional needs – has increased significantly over recent years



		5. 

		Safeguarding, Social Care and Family Vulnerability



		6.

		Mobility and Newly Arrived Children





Activity in this academic year


Early Identification, Early Support, Better Outcomes


At St Andrew's, we believe that inclusion begins with early intervention. The earlier barriers to learning, wellbeing or participation are identified, the greater the likelihood that children will achieve successful outcomes. Early intervention is embedded throughout our school systems and culture and is the responsibility of all staff. Our approach is proactive rather than reactive. We do not wait for children to fail before support is put in place. At St Andrew's, early intervention is central to our inclusive culture. Through strong relationships, robust assessment systems, responsive teaching and the targeted support of The Learning Haven, barriers are identified and addressed at the earliest opportunity. Leaders ensure that support is timely, evidence-informed and regularly reviewed, enabling children to access learning successfully, develop confidence and independence, and achieve positive outcomes academically, socially and emotionally. Leaders and staff work together to identify emerging needs quickly and respond with timely, targeted and evidence-informed support. We


1. Know our children well beyond labels and diagnoses. We recognise that barriers may be temporary, emerging or complex.


2. Ensure robust Screening and Assessment – on entry, on-going


3. Ensure provision before diagnosis – adaptive teaching, scaffolding, targeted interventions, etc.


4. [image: image7.png]Leading Parent

Partnership Award

2024-2027




Graduated Response (see below) – Assess, Plan, Do, Review


5. The Learning Haven


6. Strong partnerships with families


7. Access to specialist support


8. Monitor impact

The Learning Haven – an intervention, not a destination.

The Learning Haven is the heart of inclusive practice at St Andrew's. It is a specialist provision designed to remove barriers to learning whilst maintaining every child's connection to their class, curriculum and school community. It was established in response to the identified needs of our children and community and provides targeted support for children with SEND, speech, language and communication needs, SEMH needs, emotional regulation difficulties, children at the early stages of English acquisition and those experiencing additional barriers to learning. The provision is informed by specialist advice where appropriate and reflects the graduated approach of assess, plan, do and review. Leaders ensure support is continually reviewed and adapted according to individual need. The introduction of The Learning Haven has strengthened the school's ability to meet individual needs through bespoke teaching approaches, carefully adapted learning opportunities and specialist support.

The Learning Haven is not a separate educational pathway. It is an integral part of St Andrew's inclusion strategy and reflects our belief that every child should achieve, thrive and belong. Children accessing The Learning Haven remain fully integrated members of their class and school community. Support is carefully planned to increase access to learning, build independence and enable successful reintegration into classroom learning wherever possible. The provision exists to enhance inclusion, not replace it.


A Bespoke Environment


The Learning Haven provides a calm, nurturing and highly structured environment where children feel safe, understood and successful. The environment is adapted to meet a range of needs and may include:


· Visual communication systems, e.g. Widgit support.


· Carefully structured routines and predictable learning sequences.


· Quiet workspaces and reduced-distraction learning areas.


· Resources to support emotional regulation and self-management.


· Individualised communication and language resources.


· Busy boxes and sensory supports where appropriate.


· Small-group and individual teaching spaces.


· Opportunities for overlearning, repetition and pre-teaching of vocabulary and concepts.


· Specialist Provision.


· Speech, language and communication interventions.


· Reading, phonics and reading fluency support.

· Early language acquisition support for children at the early stages of English.

· Emotional literacy and self-regulation programmes.


· SEMH support.

· Precision teaching and personalised intervention.

· Support linked directly to EHCP outcomes and SEND targets.

· Structured opportunities to develop independence, confidence and resilience.


High Expectations and Ambitious Outcomes


Children accessing The Learning Haven experience the same high expectations as all other children. Support is designed to remove barriers, not lower aspirations. Staff use detailed assessment information to identify starting points, monitor progress and adapt provision so that children can access an ambitious curriculum. Learning is carefully scaffolded with a clear focus on developing communication, reading, writing, mathematics, independence and readiness for future learning.


Strong Foundations


The Learning Haven plays a significant role in securing the foundations that children need to access the wider curriculum. Particular emphasis is placed upon communication and language, speech and language development, reading and phonics, vocabulary acquisition, emotional regulation, engagement in learning, confidence and self-esteem. This work supports children in becoming increasingly successful within their classroom environment and across the wider curriculum. Following its introduction, leaders identified positive impact on the progress and achievement of SEND children and on children's readiness to learn.


Partnership with Class Teachers


A key strength of The Learning Haven is the close partnership between specialist staff and class teachers. Regular communication ensures class learning is appropriately adapted, bespoke targets are clearly identified, support remains linked to classroom learning, progress is monitored effectively and children experience continuity across all learning environments. A key school priority is to further strengthen communication and consistency between Learning Haven staff and teachers so that adaptation, planning and provision are highly effective and seamless for every child.


Monitoring and Evaluation


Leaders rigorously evaluate the impact of The Learning Haven through SEND team meetings, pupil progress meetings (assessment information), case sampling, learning walks. Parent voice, Pupil voice, review of intervention outcomes. Provision is reviewed regularly and refined where necessary to ensure that support has a measurable and sustained impact on children's outcomes and experiences.


Impact


The Learning Haven contributes significantly to our vision that every child should achieve, thrive and belong. It enables children with additional needs to feel safe, understood and valued, access an ambitious curriculum, develop confidence and independence, improve communication and language skills, secure stronger foundations in reading and learning, successfully participate in class and wider school life, make good progress from their individual starting points. The work of our SENDCos and Learning Haven team has a significant impact on the learning, achievement and wellbeing of our most vulnerable learners and is a key element of St Andrew's commitment to inclusion.

· No permanent Exclusion. Suspensions (2 2025-2026) below LA and National

		Description of activity (noting evidence and barrier numbers addressed)

		Activity type 


(whether it is universal or targeted)

		Total budgeted cost (this should account for spend from IMF and core budget allocations)




		Socio-economic Disadvantage and Poverty – EEF Putting Disadvantage In Context (2018) Guide To Pupil Premium (2019)

High aspirations for all; quality-first teaching; inclusive curriculum; access to enrichment opportunities; subsidised educational visits where possible; breakfast provision; strong pastoral support.

Broad curriculum; educational visits; visitors; leadership opportunities; sporting, musical and creative experiences

Financial support for trips, clubs and residentials; attendance support; family support work; mentoring; targeted academic interventions; targeted invitation to enrichment opportunities; pupil leadership roles; funded participation through Pupil Premium. Forest School. 

		Universal


Targeted

		Pupil Premium +£3238



		EAL

Vocabulary-rich curriculum; explicit vocabulary instruction; high-quality oracy opportunities; visual supports; modelling and repetition; language-friendly classrooms.

Early language acquisition programmes; additional phonics teaching; pre-teaching of vocabulary; bilingual support where available; targeted intervention through The Learning Haven. Speech Bubbles.

		Universal


Targeted

		£3985



		Speech, Language and Communication Needs – Oral Language Interventions/Preparing For Literacy EEF (2018)

Oracy strategies; sentence stems; structured talk opportunities; visual supports; modelling of language; communication-friendly classrooms. Talk partners; collaborative learning; questioning strategies; supportive classroom culture; explicit teaching of communication skills.

Speech and language interventions; individual targets; specialist advice; communication programmes delivered through The Learning Haven; small-group language support. Small-group confidence-building activities; targeted oracy interventions; nurture groups; speech and language support. Forest School and Speech Bubbles.

		Universal


Targeted

		£500



		SEND and additional needs – has increased significantly over recent years – Special Educational Needs In Mainstream Classrooms EEF (2020)

Adaptive teaching; scaffolding; flexible grouping; retrieval practice; formative assessment; reasonable adjustments; access to the full curriculum.

Graduated response; SEND support plans; individual targets; precision teaching; interventions; specialist services; EHCP provision; Learning Haven support.

		Universal


Targeted

		£5190



		Safeguarding, Social Care and Family Vulnerability – Working With Parents To Support Children’s Learning EEF (2018)

Strong safeguarding culture; trusted adults; pastoral care; PSHE and protective behaviours curriculum; staff vigilance.

Early Help referrals; social care liaison; Team Around the Family meetings; bespoke pastoral support; family support interventions; professional agency involvement.




		Universal


Targeted

		Pupil Premium



		Mobility and Newly Arrived Children

Welcoming induction procedures; buddy systems; inclusive classroom practice; early assessment of need.

Detailed induction processes; baseline assessments; personalised catch-up programmes; language support; family liaison; targeted intervention.

		Targeted

		Pupil Premium





Intended outcomes 

This explains the clear, realistic outcomes we want our inclusive approaches to achieve by the end of our inclusion strategy, and how we will measure whether they have been achieved.


		Intended outcome

		Success criteria



		Disadvantaged children achieve well, participate fully in school life and experience the same opportunities for success as their peers 

		Gaps between disadvantaged and non-disadvantaged children diminish over time.


Disadvantaged children attend school regularly.


Participation in clubs, visits, leadership roles and enrichment opportunities is at least in line with peers.


Pupil voice demonstrates that disadvantaged children feel valued, included and ambitious for their futures.


Targeted support results in improved academic and pastoral outcomes.



		Children who speak English as an Additional Language rapidly develop language acquisition skills and successfully access the full curriculum.

		Children make strong progress in English language proficiency.


Reading, writing and curriculum outcomes improve over time.


Children confidently participate in classroom discussion and oracy activities.


New arrivals settle quickly and integrate successfully into school life.


EAL children access the same ambitious curriculum as their peers.



		Children develop the communication and language skills required to participate successfully in learning and social interactions.

		Speech and language targets are achieved.


Improved communication is evident in lessons and pupil voice.


Increased confidence in speaking and listening.


Children access learning independently more successfully.


Communication barriers no longer significantly hinder progress.



		Children with SEND access an ambitious curriculum, make good progress from their starting points and participate fully in school life

		SEND children make good progress towards individual targets and EHCP outcomes.


Teachers consistently implement adaptive teaching strategies.


Children demonstrate increasing independence and confidence.


SEND children participate fully in lessons, enrichment and wider school opportunities.


Case sampling demonstrates barriers are being reduced effectively.



		Children and families receive timely support that reduces barriers caused by safeguarding, welfare or social care concerns.

		Children feel safe and supported.


Vulnerable children demonstrate improved attendance, behaviour and engagement.


Effective multi-agency support is secured where needed.


Parent voice demonstrates confidence in school support systems.


Barriers identified through case sampling are reduced over time.



		New children settle quickly, feel welcomed and rapidly access learning.

		New children integrate successfully into classes and school routines.


Baseline assessments inform timely support.


Gaps in learning are quickly identified and addressed.


Attendance and engagement are strong following admission.


Families report positive experiences of transition and induction.



		All children develop the knowledge, experiences and aspirations needed to thrive beyond school.

		All groups participate in enrichment opportunities.


Leadership roles reflect the diversity of the school community.


Children can articulate future aspirations and ambitions.


Participation in clubs, visits and wider experiences is tracked and equitable.


Pupil voice demonstrates increased confidence, aspiration and belonging.
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“For I know the plans I have for you,” declares the LORD, “plans to prosper you and not to harm you, plans to give you hope and a future.” Jeremiah 29:11







To strive for respect, enjoyment and excellence for all!















‘Children, including those with special educational needs and/or disabilities (SEND), thrive at St Andrew’s School. They are happy at school. Typically, children behave well and they develop positive attitudes to learning. Children strive each day to meet leaders’ high expectations of their learning and behaviour.’ OFSTED May 2023
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St Andrew’s CE Primary School 


Accessibility Plan


Dated:  March 2024


Review Date: July 2027





Vision


Since 1897, St Andrews has embraced its Christian character as the cornerstone of its values, continuing to serve the children and families of Eccles. Our St Andrews Community aim to serve every child by providing the highest levels of academic, pastoral and spiritual development, achieved through our commitment to respect, enjoyment and excellence for all.  The St Andrews community seeks to be an environment where the Christian faith comes alive through the values of love, honesty, forgiveness and respect. Each child is encouraged to discover their unique God-given gifts on their journey to fulfilling their hopes and dreams, developing a deeper connection to God and service to the community.
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St Andrew's CofE Primary School is a fully inclusive school serving a highly disadvantaged and culturally and linguistically diverse community. The school has a high proportion of children with English as an Additional Language (EAL), children eligible for Pupil Premium funding and children with SEND.


The school's strengths include:


· Strong inclusive practice and positive relationships.


· Good outcomes in writing and phonics.


· Improving outcomes for disadvantaged children.


· Positive behaviour and low exclusion rates.


· Improving attendance for children with SEND.


Key priorities are:


· Improving attendance and reducing persistent absence.


· Raising attainment and progress in mathematics.


· Increasing the proportion of children achieving Greater Depth and Higher Standards.


· Continuing to narrow attainment gaps for vulnerable groups.


· Maintaining an inclusive culture where all children can participate and achieve.


1. Aims


Schools are required under the Equality Act 2010 to have an accessibility plan. The purpose of the plan is to:


· Increase the extent to which disabled children can participate in the curriculum


· Improve the physical environment of the school to enable disabled children to take better advantage of education, benefits, facilities and services provided


· Improve the availability of accessible information to disabled children


Our school aims to treat all its children fairly and with respect. This involves providing access and opportunities for all children without discrimination of any kind.






Key Objective



To reduce and, where possible, eliminate barriers to accessing the curriculum and to full participation in our community for children, and prospective children, with a disability. 

Principles



Compliance with legislation is consistent with St Andrew’s aims and equal opportunities policy, and the operation of our SEN policy. The school recognises its duty :


• not to discriminate against disabled children in their admissions and exclusions, and provision of education and associated services
• not to treat disabled children less favourably
• to take reasonable steps to avoid putting disabled children at a substantial disadvantage
• to publish an Accessibility Plan.

The school recognises and values parents' knowledge of their child's disability and its effect on his/her ability to carry out normal activities, and respects the parents' and child's right to confidentiality. 



St Andrew’s provides all children with a broad and balanced curriculum, differentiated and adjusted to meet the needs of individual children and their preferred learning styles; and endorses the key principles in the National Curriculum, which underpin the development of a more inclusive curriculum:
• setting suitable learning challenges
• responding to children' diverse learning needs
• overcoming potential barriers to learning and assessment for individuals and groups of children.





The plan will be made available online on the school website, and paper copies are available upon request.





Our school is also committed to ensuring staff are trained in equality issues with reference to the Equality Act 2010, including understanding disability issues.


The school supports any available partnerships to develop and implement the plan.





Our school’s complaints procedure covers the accessibility plan. If you have any concerns relating to accessibility in school, this procedure sets out the process for raising these concerns.


We have included a range of stakeholders in the development of this accessibility plan.


[bookmark: _Toc491429309]2. Legislation and guidance


This document meets the requirements of schedule 10 of the Equality Act 2010 and the Department for Education (DfE) guidance for schools on the Equality Act 2010.


The Equality Act 2010 defines an individual as disabled if he or she has a physical or mental impairment that has a ‘substantial’ and ‘long-term’ adverse effect on his or her ability to undertake normal day to day activities. 


Under the Special Educational Needs and Disability (SEND) Code of Practice, ‘long-term’ is defined as ‘a year or more’ and ‘substantial’ is defined as ‘more than minor or trivial’. The definition includes sensory impairments such as those affecting sight or hearing, and long-term health conditions such as asthma, diabetes, epilepsy and cancer.


Schools are required to make ‘reasonable adjustments’ for children with disabilities under the Equality Act 2010, to alleviate any substantial disadvantage that a disabled pupil faces in comparison with non-disabled children. This can include, for example, the provision of an auxiliary aid or adjustments to premises.
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This action plan sets out the aims of our accessibility plan in accordance with the Equality Act 2010. 





			Aim


			Current good practice


Include established practice and practice under development





			Actions to be taken


			Person responsible


			Date to complete actions by


			Success criteria





			Increase access to the curriculum for children with disabilities and additional needs


			Inclusive curriculum and adaptive teaching approaches.


Effective SEND identification and provision.


Strong pastoral support.


Good outcomes in writing and phonics.


Use of visual supports and scaffolds for EAL learners.


			Ensure adaptive teaching is consistently embedded across all subjects with a particular focus on Maths





Monitor curriculum access and progress of vulnerable groups termly





			JBK/LB


			





Termly


			Lesson observations demonstrate effective adaptation.


Children with SEND and disabilities access age-related mathematical learning.


Gaps in maths attainment reduce each year.


Progress of key groups is analysed regularly.


Intervention plans are implemented swiftly where gaps emerge.


Attainment gaps continue to narrow.





			Improve attendance and participation for children with disabilities


			SEND attendance improving


Strong relationships with families


Positive behaviour


Inclusion culture


			Identify and remove barriers to attendance for children with SEND and disabilities.





Ensure all children can access enrichment, educational visits and extracurricular activities.





			JBK/JS


			On going


			SEND attendance improves year on year.


Persistent absence reduces.


Families report feeling supported





Participation rates are monitored.


Disabled children are represented in clubs, trips and leadership opportunities.


Reasonable adjustments are routinely made





			Improve and maintain access to the physical environment


			Accessible ground-floor provision.


Disabled toilet facilities.


Ramp access.


Good visibility and supervision


			Undertake an annual accessibility audit with LA support.





Improve wayfinding and accessibility signage throughout school.





Ensure accessibility is considered in all future building and refurbishment works.





			MJ/DP


			





Termly


			Accessibility barriers identified and addressed.


Accessibility improvements are built into premises planning





Visitors and children can navigate independently.


Positive feedback from families.





Accessibility requirements included in all projects.


Reasonable adjustments available when required.








			Improve access to information and communication


			ParentApp


Website


Social media


Visual communication systems


			Strengthen communication with families who speak English as an Additional Language








Ensure key information is available in accessible formats














			MJ/SB


			On going


			Increased engagement with school communications.


Positive parental feedback.


Improved attendance at parent events





Families can access information in suitable formats.


No barriers identified through complaints or feedback.





			Promote an Inclusive Culture and Sense of Belonging


			Strong Christian ethos.


Positive behaviour culture.


Strong inclusion across the school.


			Ensure curriculum materials reflect disability, diversity and inclusion





Gather pupil and parent voice on accessibility annually.


			


			


			Curriculum audits demonstrate positive representation.


Children understand and celebrate differences.





Accessibility improvements informed by stakeholders.


Actions implemented following feedback.














[bookmark: _Toc491429311]4. Monitoring arrangements


This document will be reviewed every annually, but may be reviewed and updated more frequently if necessary. It will be approved by Governing Board. Governors should receive an termly head teacher report evaluating:





Disabled pupil attendance 


Persistent absence for SEND pupils.


Progress and attainment of disabled and SEND pupils.


Participation in clubs, trips and enrichment.


Accessibility complaints and resolutions.


Impact of accessibility actions on closing attainment gaps


[bookmark: _Toc491429312]5. Links with other policies


This accessibility plan is linked to the following policies and documents:


· Risk assessment policy


· Health and safety policy


· Special educational needs (SEN) information report and policy


· Supporting children with medical conditions policy


· School Development Plan


· Equal Opportunities Policy


· Curriculum Policies


· Race Equality Policy


· Gender Equality Policy 
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			Feature





			Description


			Actions to be taken


			Person responsible


			Date to complete actions by





			Number of storeys


			2


			LA advice to be taken regarding reasonable adjustments to be made when appropriate


			JBK


			





			Corridor access


			All corridors accessible as there are no steps


			


			


			





			Lifts


			n/a


			


			


			





			Parking bays


			n/a


			


			


			





			Entrances


			4


			Main entrance has steps. Any parents/children/staff can access the building via the other 3 routes. Provision made to enable entrance through these 3 routes within the school day can be arranged as necessary 


Lower buzzer on outside door to have sign


			


MJ











DP


			





On request








Completed 





			Ramps


			1


			Daily safety checks


			DP


			Daily





			Toilets


			1 disabled toilet


			


			


			





			Reception area


			1 accessible without steps from within the building


Not directly accessible from outside – 3 other routes into the building 


			Main entrance has steps. Any parents/children/staff can access the building via the other 3 routes. Provision made to enable entrance through these 3 routes within the school day can be arranged as necessary 


			


MJ


			





On request





			Internal signage


			None for wheelchair access


			Internal signs to the school office


			DP


			Spring Term





			Emergency escape routes


			All have appropriate signage as per legislation
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