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Vision
Since 1897, St Andrews has embraced its Christian character as the cornerstone of its values,
continuing to serve the children and families of Eccles. Our St Andrews Community aim to
serve every child by providing the highest levels of academic, pastoral and spiritual
development, achieved through our commitment to respect, enjoyment and excellence for
all. The St Andrews community seeks to be an environment where the Christian faith comes
alive through the values of love, honesty, forgiveness and respect. Each child is encouraged

to discover their unique God-given gifts on their journey to fulfilling their hopes and dream:s,
developing a deeper connection to God and service to the community.

Values:

Love, Honesty, Forgiveness, Respect

Bible Verse:

“For | know the plans | have for you,” declares the LORD, “plans to prosper you and not to
harm you, plans to give you hope and a future.” Jeremiah 29:11

Mission Statement

“To strive for respect, enjoyment and excellence.”



1. Curriculum aims

Our curriculum aims to:

> Provide a broad and balanced education for all children that is coherently planned and sequenced towards
cumulatively sufficient knowledge for skills and future learning and employment

> Enable children to develop knowledge, understand concepts and acquire skills, and be able to choose and
apply these in relevant situations

> Support children’s spiritual, moral, social and cultural development
> Promote and celebrate British Values

> Support children’s physical development and responsibility for their own health, and enable them to be
active

> Support children’s wellbeing
> Promote a positive attitude towards learning

> Ensure equal access to learning for all children, with high expectations for every pupil and appropriate
levels of challenge and support

> Equip children with the knowledge and cultural capital they need to succeed in life

> Promote the learning and development of our children to enable them to prepare for their next stage in
learning e.g. Nursery to Reception, Reception to Year 1, Year 2 to Year 3, Year 6 to Year 7.

2. Legislation and guidance

This policy reflects the requirements of the National Curriculum programmes of study, which all maintained
schools in England must teach. It also reflects requirements for inclusion and equality as set out in the Special
Educational Needs and Disability Code of Practice 2014 and Equality Act 2010, and refers to curriculum-related
expectations of governing boards set out in the Department for Education’s maintained schools governance
guide. In addition, this policy acknowledges the requirements for promoting the learning and development of
children set out in the Early Years Foundation Stage (EYFS) statutory framework.

3. Roles and responsibilities

3.1 The governing board

The governing board will monitor the effectiveness of this policy and hold the head teacher to account for its
implementation.

The governing board will also ensure that:
> A robust framework is in place for setting curriculum priorities and aspirational targets

> Enough teaching time is provided for children to cover the National Curriculum and other statutory
requirements

> Proper provision is made for children with different abilities and needs, including children with special
educational needs (SEN)

> The school implements the relevant statutory assessment arrangements
> It participates actively in decision-making about the breadth and balance of the curriculum

> It fulfils its role in processes to disapply children from all or part of the National Curriculum, where
appropriate, and in any subsequent appeals


https://www.gov.uk/government/collections/national-curriculum
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
http://www.legislation.gov.uk/ukpga/2010/15/part/6/chapter/1
https://www.gov.uk/guidance/governance-in-maintained-schools
https://www.gov.uk/guidance/governance-in-maintained-schools
https://www.gov.uk/government/publications/early-years-foundation-stage-framework--2

3.2 Head Teacher

The head teacher is responsible for ensuring that this policy is adhered to, and that:

> All required elements of the curriculum, and those subjects which the school chooses to offer, have aims
and objectives which reflect the aims of the school and indicate how the needs of individual children will
be met

> The amount of time provided for teaching the required elements of the curriculum is adequate and is
reviewed by the governing board

> Where appropriate, the individual needs of some children are met by permanent or temporary
disapplication from all or part of the National Curriculum

> They manage requests to withdraw children from curriculum subjects, where appropriate
> The school’s procedures for assessment meet all legal requirements

> The governing board is fully involved in decision-making processes that relate to the breadth and balance
of the curriculum

> The governing board is advised on whole-school targets in order to make informed decisions

> Proper provision is in place for children with different abilities and needs, including children with SEN

3.3 Other staff

Other staff will ensure that the school curriculum is implemented in accordance with this policy.

Deputy Head Teacher — Responsibility For English

e Lead by example, providing inspiration and motivation, and embodying for the children, staff,
governors and parents the vision and purpose

e Lead English (including Read, Write, Inc) from Nursery to Y6, helping to promote a love of reading
and writing with children, families and staff

e Be arole model for Subject Leadership in terms of ambition, high expectations, keeping up to date
with research, etc. and dedication to improving standards of the teaching and learning of reading

e Track and analyse pupil performance data, paying particular attention to disadvantaged groups such as
those eligible for the pupil premium, with special educational needs, or who speak English as an
additional language

e Alongside subject leaders, plan and implement interventions for those children who are not progressing

Working with the staff and children:-

e Create and implement the strategic plan and annual school improvement plans, underpinned by sound
financial planning, management and organisation to secure whole school improvement;

e Ensure that policies and practices take account of national, local and school data and inspection and
research findings;

e Monitor, evaluate and review the effects of policies, priorities and performance of the school in
practice, and take appropriate action;

Teaching and Learning

e Be the exemplar of high quality teaching and learning in the school.
In partnership with the Head teacher, assist in:

e Creating and maintaining an environment and code of conduct that promotes and secures good
teaching, effective learning and high standards of achievement, good behaviour and discipline and
which enables staff to meet the standards set out in the professional development framework.

e Determining, organising, implementing and monitoring the curriculum and its assessment.



e Ensuring that improvements in literacy, numeracy, science and information and communication
technology are priority targets for all children, including those with special educational needs.

e Ensuring that children develop study skills in order to learn more effectively and with increasing
independence.

e Monitoring and evaluating the quality of teaching and standards of learning and achievement of all
children at the school.

e Determining and implementing policies which promote:

o Spiritual, moral, social and cultural development of children within a Christian
context.

o Self-discipline and regard for authority and the law;
o Good conduct and behaviour;

o Positive strategies and programmes for children’ support and clear guidance on
exclusions and other disciplinary matters;

Leading and Managing Staff

e Act as a model of professional conduct and presentation, demonstrating high personal standards of
expertise and commitment.

In partnership with the Head Staff, assist in:

e Maximising the contribution of staff to improve the quality of education provided and the standards
achieved and ensure that constructive working relationships are formed between staff and children.

e Planning, allocating, supporting and evaluating work undertaken by groups, teams and individuals.

e Motivating and enabling all staff in the school to carry out their respective roles to the highest standards,
through high quality continuing professional development based on assessment of needs and systematic
monitoring and evaluation.

e Efficient and effective deployment of staff and resources

Subject Leaders

e Lead by example, providing inspiration and motivation, and embodying for the children, staff,
governors and parents the vision and purpose

e Be arole model for staff in terms of ambition, high expectations, keeping up to date with research, etc.
and dedication to improving standards of the teaching and learning, building positive relationships
with members of the school community

Modelling best practice for staff for Curriculum Subjects

Demonstrating excellent performance against parts one and two of the staff’ standards: teaching and personal
and professional conduct

Implementing strategies and initiatives to share best practice with others in the school, developing confidence
and skills in others

Systems and processes for Curriculum Subjects

Under the direction of the head teacher or deputy head teacher:
. Support strategic, curriculum-led financial planning to ensure effective use of budgets and resources

. Support distribution of leadership throughout the school



Assessment of Curriculum Subjects

. Alongside the head staff, lead on the whole-school assessment strategy (FFT) for their subject
responsibility, ensuring it is rigorous, well-evidenced and is easy to communicate to children and parents

. Track and analyse pupil performance data, paying particular attention to disadvantaged groups such as
those eligible for the pupil premium, with special educational needs, vulnerable or who speak English as an
additional language

. Alongside subject leaders, plan and implement interventions for those children who are not progressing
. Keep up to date with accepted best practice in the field of assessment, and advising others about this

. Providing training and support for staff and support staff on administering the assessment system
effectively

Planning
Subject leaders ensure:

e A clear rationale for the curriculum, including how the subject is coherently planned and sequenced
towards cumulatively sufficient knowledge for skills and future learning and employment

¢ Information about how the subject enable children to develop knowledge, understand concepts and
acquire skills, and be able to choose and apply these in relevant situations

e Information about how the subject is planned, delivered and assessed in each phase and Key Stage,
including EYFS (and how the subject is working to the standards set out in the EYFS framework). This
includes what will be taught in each year group, the expected end points for each topic, and how staff
assess progress within each year group

e A statement on the school's overall effectiveness in teaching the subject detailed in the Subject Leader
Action Plan that is reviewed at least half termly, particularly following an assessment point.

Monitoring (detailed in the Action Plan and Subject Appendix and Consistency Documents)

An evaluation of the intent, implementation, and impact of lessons
A data summary, including:

o Percentage of children achieving their targets

o Percentage of children exceeding their targets

o Percentage of children not meeting their targets

o Progress for each class or year group

o Progress and achievement of different groups of children, including disadvantaged children and any
groups of children identified as vulnerable

o A plan to implement interventions for those children who are not progressing

e Success Criteria and actions relating to the current areas of focus in the subject and how these relate to the
School Development Plan (SDP)

e Any continuing professional development (CPD) that staff have done during the year in the subject area

e A budget, as well as an overview of the previous year’s expenditure and, if possible, the impact the
spending had on increasing standards

e Evidence of collaborative working with the Governing Board
e Any subject-specific risk assessments

e Information on any areas of the subject that are delivered by members of staff who are not staff



e Planned and sequential cultural capital offer
e How the subject supports children’ spiritual, moral, social and cultural development

e How the subject promotes and celebrates British Values

4. Organisation and planning

Context

In order to maintain and improve progress of all children including vulnerable children, disadvantaged children,
PHAPs, Boys, etc, our curriculum has been redesigned to reflect the needs of our community.

Intent

o Respect and Responsibility

o Bringing Learning To Life

o Aspirations

o Love of Language

o Emotional Well-Being

o Resilience

o Valuing our Christian Ethos and Diversity
Implementation
Quality First Teaching:

» Language — a language rich curriculum which sequences and builds vocabulary and meaning within a
knowledge area

» Experience — an engaging curriculum which provides a balanced and coherent sequence of lessons
which develops knowledge and skills incrementally

» Memory — knowledge and skills are taught in blocks to support and enhance experiences, within which
lessons build on previous learning to revisit, recall and embed new knowledge and language

» Personal Development — looks for opportunities to celebrate our diversity, develop resilience and
emotional wellbeing

» Application — learning is embedded through revisiting skills and knowledge through independent
application following distance from learning

Impact
We expect the following outcomes:

» High levels of challenge and support within all subject areas



» Utilisation of pre and post teaching to support learning in all subjects
» Effective balance of formative and summative assessment including quizzes, application, moderation

» Children talk with enthusiasm and engagement about their learning using key vocabulary and subject
knowledge

5. Monitoring arrangements

Governors monitor coverage of National Curriculum subjects and compliance with other statutory
requirements through:

o School Visits
o Meeting with School Council

o Liaising with subject leaders in Standards and Welfare Committee, full Governing Board Meetings

Curriculum leaders monitor the way their subject is taught throughout the school by:
o Data Analysis
o Book Looks
o Learning Walks
o Children Conferences

o Questionnaires

6. Inclusion

Staff set high expectations for all children. They will use appropriate assessment to set ambitious targets and
plan challenging work for all groups, including:

> More able children

> Children with low prior attainment

> Children from disadvantaged backgrounds

> Children with SEN

> Children with English as an additional language (EAL)

Staff will plan lessons so that children with SEN and/or disabilities can study every National Curriculum subject,
wherever possible, and ensure that there are no barriers to every pupil achieving.

Staff will also take account of the needs of children whose first language is not English. Lessons will be planned
so that teaching opportunities help children to develop their English, and to support children to take part in all
subjects.

Further information can be found in our statement of equality information and objectives, and in our SEN
policy and information report

6.1 The Equality Act
Children

We do not discriminate against, harass or victimise a pupil or potential pupil:



e In relation to admissions
e In the way we provide education for children
e In the way we provide children access to any benefit, facility or service

e By excluding a pupil or subjecting them to any other detriment

6.2 SEND regulations 2014
Reasonable adjustments
The Equality Act and SEN regulations require St Andrews to make 'reasonable adjustments.' For example, staff

may have to change the way we do something or even make changes to the physical environment to make
sure a person with a disability can benefit equally from your services as someone without that disability.

7. Other Policies

This policy links to the following policies and procedures:
> Teaching and Learning Policy
> Assessment policy
> SEN policy and information report
> Equality information and objectives

> Relationships and Sex Education



Subject Leader Curriculum Appendices, Consistency of Teaching and Learning, Adaptations

e EYFS page 10

e Reading pages 11-15

e  Writing pages 16-27

e Maths pages 28-40

e Science pages 41-49

e Computing pages 50-65
e RE pages 66-71

e History pages 72-82

e Geography pages 83-95
e PE pages 96-105

e French pages 106-112

e Art pages 113-124

e DT pages 125-130

e PSHE pages 131-138

e  Music pages 139-144



EYFS

Our work in EYFS is the foundation for learning in all areas of the curriculum. It is highly valued and celebrated.
Teaching and learning in EYFS reflects the wider school vision, approach to curriculum design and focus on
outcomes.

EYFS Intent

Our intent is our curriculum, our plan and what we are going to teach. It is a balance between child initiated and
adult led. It is a hybrid educational approach which brings together the best methodologies with carefully planned
continuous provision and an enabling environment (both indoors and outdoors) that evolves to meet the needs of
our cohort.

Our long term plan focuses on the EYFS Statutory Framework, ‘Birth to 5 Matters’ and ‘Development Matters’ and
is the essential introduction to a wider curriculum. These objectives are then broken down into smaller steps as
part of our ‘I Can’ curriculum.

EYFS staff liaise with subject leaders as part of planning and monitoring to ensure that our children make the best
start to their learning journeys as readers, writers, scientists, historians, artists etc.

EYFS Implementation

Our pedagogy is what we do, how we teach and how we present our curriculum. It is what we do in the ‘every
day’, making the most of learning in the moment, to ensure that children make progress. We use communication
friendly resources in an enabling environment. We set challenges to create invitations and interactions within play.

EYFS Impact

We constantly assess teaching and learning, ensuring that we make a difference through observations, formative
and summative assessments, next steps discussions and building on children’s interests. The children make good
progress from their starting points.
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Reading
¢ Teaching and Learning/Rationale

To develop children as readers we aim to instill a love of reading from an early age. As well as being able to
decode texts, we want children to develop a life-long love of reading and of all forms of literature. To this end
there are a number of initiatives to encourage children to read and enjoy books, poetry and drama. These
include:

. DEAR (Drop Everything And Read) time in class or assembly each week — all members of class including staff to read their
own books for 20 minutes (it is essential that children see staff as engaged readers)

e  Children listen to a class novel at the end of most days

. Access to a wealth of books via the school library

e  Reading assemblies

e Termly author visits

e  Termly library visits

e Whole school reading displays

e Year 6 take part in a yearly Shakespeare festival

. Use of classic texts in lessons

. Reading champion trophy awarded each month

Children are introduced to multi-sensory phonics in Nursery via the Read Write Inc as soon as they are ready,
usually by the summer term of their first year in Nursery. This is the main phonics programme used at St
Andrew’s to teach early reading skills and it is followed with fidelity. Lessons take place five days a week and
last an hour each. Children are introduced to all 44 of the main sounds in English in isolation and in words.
They are assessed weekly by staff and once every 8 weeks by the Read Write Inc leader. These assessments are
used to stream the children so that they are working in small groups with others of similar ability. Children
continue to access Read Write Inc until they are fluent readers who can recognize all the main sounds in their
reading. Therefore a small number of children in Key Stage 2 will still use Read Write Inc.

Guided Reading takes place regularly for struggling readers in Key Stage 1 and 2. Lessons last around half an
hour. Children are grouped by ability according to teacher assessments carried out each term. They read a
range of fiction and non-fiction texts, usually completing a written activity at the end of each one. As children’s
reading skills develop this will take the form of a comprehension, but for less confident readers it will be a
sequencing or cloze procedure activity.

From Years 2-6 we use the Ready Steady Read resources to teach what was formerly known as Reciprocal
Reading. Our shared reading curriculum is built around a carefully sequenced range of high-quality, age
appropriate texts using Literacy Counts’ Ready Steady Read Together units of learning. This resource provides
dynamic and inclusive lessons that incorporate metacognitive strategies and showcase diverse literature from a
range of exceptional authors. It aims to inspire children and their families to develop a lifelong love of reading
for pleasure, knowledge and information. We intend that all children from Year 2 to Year 6, regardless of need,
ability or background, have the opportunity to meet and where possible exceed the National Curriculum
expectations for reading comprehension. Ready Steady Read Together ensures that every pupil has access to
high quality texts, enabling them to experience rich literature that develops fluency, vocabulary and deep
understanding. Through explicit teacher modelling of expression, pace, intonation and prosody, children learn
how skilled readers bring meaning to a text and how these features support comprehension. Shared reading
also provides regular opportunities for discussion, questioning, drama and exploration of language. These
approaches deepen comprehension while strengthening oracy skills. Crucially, our shared reading curriculum
ensures that every child, regardless of their decoding ability, can access ambitious texts, engage meaningfully
with literature and develop the habit of reading widely and often for both pleasure and learning.

e Examples

Knowledge and skills are taught on an ongoing process in every year group. An example of these from Year 3
would be:
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KEY CONCEPTS

KEY SKILLS

WORD READING

. Read aloud and understand the meaning of new words
from the application of their growing knowledge of roots
words, prefixes and suffixes (English Appendix 1)

COMPREHENSION

. Read for a range of purposes

e  Check that text makes sense to them, discussing their
understanding and explaining the meanings of words
from the context

e Ask questions to improve their understanding of the text

WORD READING

. Read further exception words noting their unusual
correspondences between spelling and sound and where
they occur in the word

COMPREHENSION

. Listen to and discuss a wide range of fiction, poetry,
plays, non-fiction, reference and text books

. Read books that are structured in different ways

e  Use dictionaries to check the meaning of words

. Retell stories orally (including fairy stories, myths and

e Summarise the main ideas legends)
e Draw inferences e.g. inferring a character’s feelings, e Identify themes and conventions in a wide range of
stories

thoughts, motives from their actions, using evidence

. Prepare poems and play scripts to read aloud and
perform showing intonation, tone, volume, action

. Discuss words and phrases that capture the reader’s

®  Make implied prediction

interest

. Identify main ideas from more than one paragraph

. Identify how language, structure, presentation contribute
to meaning

. Retrieve and record information from non-fiction
Participate in discussions about books that they read and have been
read to them,

Strong Foundations - Our school uses the Strong Foundations document to underpin and strengthen our
approach to reading across the school. The guidance supports our commitment to ensuring that all children
develop secure early reading skills through high-quality, systematic teaching. We use Strong Foundations to
inform curriculum design, ensuring that phonics, language development and reading comprehension are
carefully sequenced and build progressively from the early years onwards.

The document guides our teaching practice by emphasising consistent, evidence-based approaches to phonics
instruction, regular assessment, and timely intervention for children who need additional support. It also
reinforces the importance of developing children’ fluency, vocabulary and comprehension through regular
reading opportunities and exposure to high-quality texts. Staff use the principles within Strong Foundations to
reflect on practice, strengthen subject knowledge and ensure consistency in reading provision.

Adaptive Teaching — Where needed, staff adapt their lesson content and processes to ensure that all children
are able to access the new skill or knowledge in a way which is in line with their personal goals or rate of
understanding. This means that within a lesson all children will access a challenge with the stretch or support
required to complete the activity.

Questioning — Staff are expected to teach using a range of closed and open questions. During lessons there
should be opportunities for children to explore an idea through open questions (with some scaffolded answer
stems) and answer certain strategies with closed answer.

e Cultural Capital wtural Capital Offer
Autumn Spring [ Summer
Whole School = Library Visits
+  Author visit
+ Remembrance events
* Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
s Visits to St Andrews Church
+ French Celebration Days: 1 November — All Saints” Day, 20* March 22 French Language Day, 14 July 22 Bastille
Day
. * Enterprise Week * Sports Day
= Christmas Plays & Celebrations + RHS Bridgewater » Careers Week/Aspirations
= Harvest « World Book Day
s Black History Month + Sports Week
s  Poetry Week & PE Week 21# March
+ Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Fccles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
12 STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y6 Lledr Hall Residential Coding hakesp Festival




e SMSC & British Values

Texts chosen should develop children’s spiritual, moral, social and cultural development as well as promoting
British values. They should also incorporate BAME authors and others from a range of backgrounds.

Our reading curriculum provides many further opportunities to promote children’ spiritual, moral, social and
cultural development and British values.

Spiritual

Our children are encouraged to understand and engage with their feelings and values through the use of the
texts read. Through discussion, they are shown how we can develop empathy for characters and can reflect on
their own life and lives of others using a range of non-fiction texts including diaries, letters, biographies and
autobiographies. There are many opportunities to extract meaning beyond literal ideas through the use of
challenging texts in Reciprocal Reading lessons.

Moral

Through the use of a wide range of fiction and non-fiction texts including poetry and songs, our children can
explore the motives and behaviours of both real and fictitious characters. They engage in discussions about their
thoughts and opinions on the texts read.

Social

Reading lessons promote cooperation and teamwork by being able to work in pairs and groups, contributing
to discussions, listening to others and learning how to debate. Our children are often exposed to real issues
through their reading about the world outside school. They explore current influences on spoken language and
consider the vocabulary and grammar of Standard English and varying dialects.

Cultural

Our reading curriculum uses texts set in a range of settings and cultures. Because of this, our children are
encouraged to empathise with the feelings and experiences of others who may have completely different life
experiences to them. Furthermore, our children can explore the similarities and differences within these settings.
We also use texts that represent our strong literary heritage.

British Values
The Law and Democracy

Reading at all levels provides opportunities for discussions which focus on both democracy and the rule of law.
Texts can be chosen for their opportunities to allow children to explore the issue of rule of law and equally
they can be chosen to refer to issues around democracy. Children are introduced to a range of texts which can
be analysed for persuasive language and jargon. Television, social media including blogs and radio reports can
be analysed to show how languages are used to manipulate the reader, viewer or listener. This will support
children in developing a critical analysis of all forms of media and to build resilience.

Individual liberty

Children can explore individual liberty through a study of texts, audio and video. Reading gives numerous
opportunities to explore individual liberty as a concept and as part of British values. Texts used provide
opportunities to refer to individual liberty as part of making right or wrong choices.

Rule of Law

Texts can be chosen which will give children a chance to explore the rule of law. This may be through studying
written, audio or visual materials in which individuals choose to behave within or outside the law or it may be
about the impact of laws. Class or one to one discussions can give the opportunity to explore the rule of law
within the UK, for instance, as part of Parliament Week.

Democracy
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The process of facilitating classroom debates can be used to link to democracy as they should allow all opinions
to be heard in a respectful way. This will reinforce the concept of democracy. Use of a wide range of texts
present opportunities to discuss topics which relate to democracy.

Tolerance and mutual respect

In reading there are frequently opportunities to discuss tolerance and mutual respect through discussions and
the choice of materials which are studied, for example during Black History Month. Good working relationships
in the classroom are based on mutual respect and tolerance.

¢ Inclusion

At St Andrew’s it is important that all children have access to and experience of the curriculum year group
content they are in. To ensure that SEND children make expected progress in reading, year group staff meet
with the Head Teacher, SENDCO and support staff at different points throughout the year to determine
whether personalised targets and outcomes within the learning stage of the child is being met.

All children are formatively assessed throughout teaching to determine whether they require pre or post
teaching as a supplement to the lesson. Regular phonics assessments every eight weeks track pupil progress and
highlight those children who need support. These are then targeted by staff and teaching assistants for regular
tutoring sessions each week. Struggling readers in Key Stage 2 are also targeted for weekly Guided Reading
sessions in order to develop their comprehension skills.

¢ Planning

Staff teaching Read Write Inc follow exemplar daily plans. These should be followed with fidelity in order to
accelerate progress. Staff in Key Stage 2 submit half termly plans for Reciprocal Reading to the reading leader.

e Resources

Ready Steady Read

School Library/Class Library
School Library Service
Guided Reading Sets

Home Reading Sets

Full set of Read Write Inc resources including reading books, sound charts, sound cards, word cards, planning
guides and access to online resources (https://www.oxfordowl.co.uk/)

Accelerated Reader https://ukhosted53.renlearn.co.uk/1894601/

MyON https:// www.myon.co.uk/login/

e Learning Environment

All classes have a reading corner which should be welcoming, vibrant and stocked with high quality books and
magazines which are regularly checked and updated by the class staff.

e Monitoring

Monitoring is carried out every half-term by the reading leader. This involves lesson observations, work
scrutiny including checking of reading records, pupil and staff questionnaires and termly monitoring of data.
Use of and achievement in Accelerated Reader and MyON are monitored weekly.

e Assessment

Reading is assessed at the end of term via NFER tests in Key Stage 1 and Key Stage 2, except Year 1 who use the
Pira assessments. Accelerated Reader is also used to track children’ attainment, progress and set appropriate
targets and ‘difficulty’ level of books.
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https://www.myon.co.uk/login/

During remote learning children should continue to access and use Accelerated Reader,

Remote Learning

applicable, Read Write Inc online. This is monitored by class staff and the reading leader.

Curriculum and Assessment Review (November 2025)

The Review made the following recommendations regarding Reading:

MyON and, if

e Greater clarity and precision on the aims of each key stage — sequentially and coherently, including

drama

e Clarify the distinction between English and Literacy

These areas are included in the 2025 2026 Curriculum and Assessment Review Action Plan and the School
Development Plan.

What should reading lessons typically and consistently include?

Focus on phonics
Language rich environment

Staff modelling

Books matched to children's phonic knowledge

Opportunities for independent reading

Comprehension - simple questions, talking around books

Love of reading

Scaffolding

KS1 - comprehension more focus on retrieval, sequencing and basic inference

KS2 - less focus on phonics except where needed, in comprehension focus on inference, summarising, prediction
and authorial intent
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Support for Pupils with SEND in English

Sound and light issues:

Interacti hiteboards are non-reflective to

reduce glare.

Place pupils who need most support oppaosite

the teacher so they can hear and see feacher
prompfs.

Seating should allow all pupils to communicate,
respond and interact with teacher and peers.

Resources:

Make available a range of accessible materials
including, chunky pencils, coloured crayons,
colour overays, pencil grips. cordless mouse
etc

Provide well-maintained and atfractive library
cormers containing a range of texts that wil
appeal to all pupils and reading ages.
Allocate time for pupils to gather literacy
resources such as dictionares, spelling card efc

Displays:
.

Displays are accessible, within reach, visual and
factile

Displays are engaging, clear, broken down
steps to leamina.

Working with addifional adults
Plan for:

Allow pupils enough time to complete reading
and written task with appropriate support
Make sure feaching assistants understand the
topic they are support, have the required
subject knowledge and have read any text
being studied.

Multi-sensory approaches

+ Visual prompts and routines are valuable for
learmners on the autistic spectrum and other
pupils.

« Approach English concepts at alevel of
understanding that is appropriate, e.g.
grammar taught by modeliing. rather than
through the use of explicit and metalinguistic
vocabulary such as, verbs.

o Film ond video are powerful tools to support
Engllish leaming

«  Deaf pupils and pupils with speech, language
and communication needs may require
subtifles to gain full benefit from these media.

+  Use visual aids or other concrete supports
when dealing with abstract topics. e.g. poetry.

*  When feaching poetry and texts that make
high language demands, use active teaching
strategies, such as drama.

+  Inreading comprehension activities, ask pupils
to illustrate the story setting;: draw the main
character and annctate with notes on the
features and views of the character.

+  Use activities involving drama skills such as hot
seafing. In drafting. eg for wiiting a persuasive
text, use role-play as part of the preparation.

+ Summarse sequences of events through mind
maps, spider plans, role-play. drama efc.

*  Use symbals, pictures, puppets efc to support
understanding of character, setting and story
events.

Digital image technologies, both sfill and
moving, are useful tools for teaching English
ICT can be used 1o offer alternatives 1o wiiing
as a way of responding to text. eg through
creating an electionic presentation, perhaps
with images. as a response to text.

Use ICTin a focused and structured way for
example, Speling Shed and a variety of
entertaining games for pracfising them.
Clicker 5 helps with spelling and providing a
talking word bank and sentence structure.
Inspiration provides ‘interactive concept
maps' to help organise thinking and plan for
wrifing.

Dragon Dictate and digital dictionares.

Managing group work and discussion

Ask what role each pupil has fakenina
collaborative writing task and give all pupils a
role in modelled and collaborative wiiting.

Low-arousal areas

Low-arousal areas are planned for pupils who
may need it

Area includes only immediately relevant
materials/resources to minimise distraction.
Provide a library comer with appropriate
seafing.

Unfamiliar leaming environments

Pupils are prepared adecuately for chonges to
their mathematic leaming environment e.g.
outside

Grouping pupils

« Al forms of pupil grouping including pupils with
SEN and/or disabilifies

«  Transition from whole-class to group or
independent work, and back, is clearly
signalled.

Teachers’ communication

Infroduce key vocabulary explicitly.

Highlight key words for the main message of
the text. There could be individual words, or
phrases.

Be aware that metaphor and irony can be
interpreted literally by some pupils, creating
confusion and/or misunderstanding.

Some pupils may need more time to respond
and more time to practise o task before they
can go on fo find solutions or ideas.




Writing

e Teaching and Learning/Rationale
To develop our children as writers we:

* treat children as writers, from the earliest stage, who have ideas that they will want to communicate, building
on writing skills they have acquired and their knowledge of print from their environment.

* provide experiences where the children can acquire confidence and a positive attitude to writing
e Use the 3ls — Immersion, Imitation, Invention — plan, draft, self edit, improve, publish

* develop and sustain writing skills by providing opportunities for children to write for a range of purposes and
audiences.

* use a range of strategies including guided writing and shared writing sessions to model writing skills, teaching
children how to compose, edit and improve their writing.

* teach children to become critical readers of their own writing by using self-evaluation and checking their
work independently for meaning, accuracy and intended impact on the reader.

* teach grammar, punctuation, spelling and handwriting in the context of children’s own writing, as well as
through discrete lessons.

* teach children to develop their ability to organise and present imaginative and/or factual writing and poetry
in different ways.

* teach strategies for spelling to enable children to become confident and competent spellers.
e Planning

Children are introduced to multi-sensory phonics in Nursery via the Read Write Inc as soon as they are ready,
usually by the summer term of their first year in Nursery. This is the main phonics programme used at St
Andrew’s to teach early writing skills and it is followed with fidelity. Lessons take place five days a week and
last an hour each. Children are introduced to all common spellings of the 44 main sounds in English in
isolation and in words. They are assessed weekly by staff and once every 8 weeks by the Read Write Inc
leader. These assessments are used to stream the children so that they are working in small groups with others
of similar ability. Children continue to access Read Write Inc until they are fluent writers who can spell a wide
range of words using all common graphemes. Therefore a small number of children in Key Stage 2 will still use
Read Write Inc.

From Year 1 onwards, we use Literacy Counts: Ready Steady Write to teach writing including grammar,
punctuation and composition. Progression by year group is listed below:
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Year 1
Marmtive: Finding
Marmtive

Furpasze: To retzll o
story

Marmative: A
Traditional Tale

Furpose: To marrate

Marmative: A
Detective Stany

Purpose: Ta marrote

Narmtwe: A Portal
Stony

Furpose: To narmate

Marrative: A Return
Story

Purpose: To rarmte

Marmative: A
Hurting Story

Purpose: To narmte

Recount: Messages

Purpaze: To inform
and explain events
that have happened

Suid en predze e & focs
il_ulrph\d oo wffia 4 or -m

st v e e [
-

Carmbining weed o rrok s
vrtaca

Jairirg weorch and. chanm usng
‘o

Suid on prez=y yeor & focs
o

Sequandng vezancn ba fom
thor marroive

Instructions: How o
catcha witch

Purpose: To irstruct

Sudd enpreize wria & foan
;-II.I'!III hural nowr veffie ai-m
Addirg thin veffie - o wwin

= !
Cambining ‘werds 1o moke
e

biring sords and chanm wing
ordd

Fudd cnpreize wria & foon
o

Sequancing vezaxa ba fom
thor rarroiva

Recount: Letters

Purpase: Ta recount

Hudd e pizes wmita & feon
;:rjr:l Fural noun weffie ai-m
Haw tha préfia un- dongm the
musring of varbn ond odjexiva
Beddirg thereffiem o ond - ba

admitm

Corriring weeds i moke
e

Joirirg worch and chan m ing
el

Hudd o e sizes emita & foon
an.

Sapuancing vezaca ba form
iRari namoivvn

Information: Wild
Things

Purpose: To inform

Eutld on provicus unit & oo
L

Adrdng the o e -ng, -ad ond -
b vk

Adding the o m —r and -mies
oxljmitam

Heay ihieprofin aee chamga tha

raning of wetn = admitvm

-
on

Cambining werds o meke
renca

Jeining erde mnd lzsam g
ad

Eutld on provicus unit & oo

o
Semmarcing 1l eon te fam
short romativ m

Recownt: Posteards

Purpose: To recount

Hudsl == i wriin & feon
an

R arjerensiurd noun seffic 4w
Bddirg = nifficm o ord -mt im0
adixinn

Bddirg ha nfficm ng oredl - d
ba vk

Flirfeecafaw o prfi o
chongm #a maning o vt ond
adixibcn

L s s s e |

Corbing o o ke

e
Joinirg weath ond danm uing
-

Hudsl == i wriin & foon
an

Saqumaing vt o fram
1ran ranzie

Imstructions: Recipes

Purpose: To irstruct

Hudlz == rovion wran & fron
an

Razjzecn slural noun weffic of-m
Eedding o nffirm dng o -md
b wrse

Edding o wffirn o ored -k o
ad mivm

L s s e L

Corbing verds e ks

-
it weordh ond o e ning
-

Hudlz &= grevion wran B foon
an

Saquanaing vt exm o fom
Than nammaa

Grammar: Functuation

Burkd cn proess yar & foom [Buld crpradess oo & foces. [Buld onjpe-stess g & [oous an | Buld on pravow yes & focis [Buld snprevian par & foon. | Buld an peedan gar & foon
- - Spantion o wors shpace oo n m
Sparationsf weds eh pace: | Syporction of words wthapoce | Coped letan Spmmion of worrh wehpacm | Seporatien of wandswth mpace | Seporction of wards with ipace
Copeed luetrs Copnd It Pl Siogn Coeadl lat s Copraller s Copra L
Fal Som Full Sopn Guanion mark Ful Sepe Full Sicpn Full o
 [—— Cumtion st Guerton sk uationmork

Esclamotion ek [S——— Exdorrosiaon mork

Copacl Lutwa for nama and | CopmsallL st for o ond

patordl proan -1 sl prarcun- |

letter, capital letter, word, sentence, plural, singular, full stop, question mark, exclamation mark,

puncoLation
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Year 2

Marmtwe: Cirewlar
Narmtwe

Furpose: To narmate

Marmative: Settirg
Marmative

Purpose: To narrate

Marmtive: Firding
Marntive

Purpase: To narrate

Narmtwe: Return
Narmtwe

Furpose: To narmte

MoreFiction
Persuasiwe Letter

Furpose: Te persunde

Marratee: Irvention
MNarrative

Purpose: To rarmte

Eecount: Letter

Purpose: To inform

on prasicu unim 4 fane

on

Lhn s the Sfiam

- & —ot inadmivm

Limen Baw a2 wnw-by in. Sondard
Erghth iv tern adfmitem inio
oertin

Ctredap undwrsbanding = ragulas
phard maen ufiam o em

Buibd on preveas ymr & facie on
Sibordnson bning whin,
thes, bmaunsl
Ce-ordiresion (2, ond, s}
Eazenied Maen Prozam e
dmiption ond mafiaizn
Limen his tha grormmoiest
™
[ —
rarmrand

Recount: Diary

Furpose: To recount

i on proieds une & oo

::lq' the s dgba bum
adjmttom inba advats

Fram odjstivn ming wfficn ful
ard Lo

Butd on prsaran ni A fore
n

Ca-ordbmsmion far, ol b )
Setocrindidtn b fundion m
£ alarotien 2 2 quatizn
Eqpanied Mot Prrcan fior
inmizen ord ipafinaie

Instructions: How o
bk o habitat

Purpoze: To instruct

wid o predzay unta
=|-.—|'.||l-.q' o artin g
nfiam ng o dme
Ureof theasfiz tgta tum

ety m inim ccberke

Buic o proazes unis & fores o,
Sbardnaien, barg whee, f,
thz, becana)

Ca ordnaton b, onad bt
Euanded roun phro for
darpicn end ipafiction

vt ndrdte b function ma
£omaen ard comemnd

St gramemid patare na

Information: Jungle
Anirals

Purpose- To infarm

on praou unin & faoe

e

Lun = the Sfiam

—r & —mt i adjriben
Lkn = the ugfa dyte bum
ot inta advmbs

Eutld on pr o i & fanie
on

Liaonthat the grommoticel
pottem i ietmerindesa B
ferstion a1 2 quatizn and e
o ammen

Enzendied Moun Prozum for
dnmigtion ord pmscaien

Marmative: Banning
Marmtive

Purpase: To marrate

Farmation of rewrs wing udiam
0 -nnx -

Farmaiion of odjmtism wing
wffiem 2g ful, dm

Lhu of #ar wffic -y i fuan
ad{witvn inic odarin

Huds == @ avian uns & jeon

m
Erporded reun phim far
dmoriptian and 1z efleztion
Sihar drctian iLeing whan, ),
[r——
Co-rdinctien o, and, bt

Hera the grommaicl pattm n
anmt e eindim b fursion o
quatizn ond @ meamae

Explaration: How o
machine works

Purpese: To explain

an praviown uneL
Formetion of reema by
ca—pounding

Lha of the Sffan

- & - in adjmitvm
Lha of the uffin fy io =
adjwtiom inis advatn

Beld on prvian ust B fnn

o
Shardration faing whan, 1,
thet, haesed

Coar dretion feor, and, but)
Sertmeeirabentn i festian
o ke on

Eapord e Mren Phim e far
dmcrption ond cf ksien

bar o prmests Y & pans on
Cawr et shoicaand corsiniae e
of gant ool e b

throughoas mrting

3003 o pr s L s e
n

Cawam chois and corstmart e
3f pan e gt b

seaighou witing

Caret chocs ond canatant 1
= pan ond pront tre

thrmeghaes weiking

SLEW £ prRASen LN i (oo 8T

4RI ON Y BRCAR LI & L
on

Camract thokcn and corain ot g
[ ————
theughos wrting irelucdng
pregrastefee=s of warin

Oumz an e unan & s
n

Corrmt chaies ord omistmt =
of prot: ord promes tama
thraugha wnitng

mesa o prevean umt s jenn
o

Cormmt chate end romistes e
of prat ord proves taran
throusghoar wrrng

Grammar:

Punctuation

Fal on prevoas e & facn

o
Lo o ezl Lt e, ol stopm
crel qumtion mesin ta damerm s
[r—

L szztrophm t2 ok tinger

pra emicn in noum

NoUR , Loun phmsn. sotement, q_unﬁun.. euclamahon, command, compa wnd, SLI:'TL'I:. nd]'nn:ﬁvr. odwarb, verb, l.nw[pust prnnt.'l apastra ph.r.

Fid on pr maue g & [acm o
Uneof cazad lat e, full o
sumten morka and mdamotion
ok b deorests st e
Azentiophi iz sk wheslaten
sremining n spaling

e p——

Azentiophi iz ok inguer
P

Casrmuss 1prs bam in el

Uve of et et e, fudl vicps
=~ guamion mark to derorene
—

samming n pang

cerzrastiom |

S on prowzes o B [ 2

Comrmn ta 1aporte ke in 2 Lt
Pparrazhe s mok wbra et

Fal on prevoas wm & faan

o
L o cemtal Lt e, fudl stopn
quinton vk and ol
vk to deTorec gt e

Bzmitropha t2 ok dngdor

peaemsicn in noum

CO U

JAdZ == zredan wan k Jooa

n
Lo of ropieal Dt il ez,
T
morh s damone s nesanen
Aptrophin o mesk whars ber
ara mining in 1pakngs

Cormem to npoct i e o et

JB=H o prevican s & Jznm
o

L of copted b, 2l o
ord qumstian otk s damorats
.-

Apcotropha o more smgelr
pom ntien in naum

o fo imarm e na ki
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Year 3

Marmative: Approach
Threat Narmative

Purpose: Ta narmate

Marrative- Fable
Narmtive

Purpose: To rarmate

Marrative: Setting
Harratoe

Purpese: To marrate

Narratve: Return
Narmtwe

Purpeze: To narmate

Marratoee: Equptian
Mg tery Normate

Purpese: To rarrate

Marative: Lost
Marrative

Purposze: To marmte

Explanation: Trap
Explanation

Purpose: Ta explain

Farmuatian of roure wing aeerge
of préam ag ouic T ok
Lh of st form 2 ar ‘on’

ng armm, placs z=d cane
\ning canjeratiam «g. whin,

divzesh
L scam bosw 15 e aukbordinasicn
[ -

Ecpr matng trm, plac s oo s
i ccborbn wg. thn, there
1eee, dfir

Ecpr matng trm, plac s oo am
g pressitizns ag hfare
durirg, e, in

Lhs mpandd roen phrcnes for
dmcrgizn and 1zeflaion

Budl en e g & feon an

an. Ivradamion o paragrapht a1
2 seay b group ekt werarial

b fore, dter, whis 1o, b f,

Information: Foxes
Information Report

Furpose: To inform

on pr acas uni
Forrrotiz=, &f noum wing o ronge
of prficm £g. aue- wpe- onti-
urr -t s Amn

Linof thefarme a or on whin
niet word sart with o momanam
or 2 wrad

Adeatn g in g

Fis'd on prescus unin
Esprarsirg tim. placs and e
[P ———"
char, during,

s, wtan, |, bans dibough

Suild on provses unita & foos
Frove: pafet joe=of watn in
orirar: ba the il e e

ke awide sergeof pangesstiom,

Recount: Rwer

Information Leaflet

Purpose: To inform

2 2n prvicun Ui
Lo of haformia o anwhn
nmt ward i with o cancnont
or o weeedl

[P —————
dte, daing, i bemas, o
Exprousing time, placs eod ran s
Lot durbn ag. thee, ne
saan. therdors

L widr range o cenacaons,
ug whee, f, b, ckhaugh

| Bl == previeun uniin B jeonon
Inircducsion i2 peregrophe ma

ey o group ik e mid
Fromt paf mt fomaf vrkuin

czrzraxi o tha weple pot

Information: Letters

Furpose: To recount

an pravon i & fans
o

Lhun o thejes= a or on whin
nimt ward mercwith o comenang
or o wawd

Ward famlim Boued 2= tormeon
wordh thawing how wards ore

r ikl in farmiond rmeaning

Bld an prsvicun s & fane
-

Esge muing time, plazeand ccms
istrg e pantiom a5, befare
o, dusing in, Bezime of

Eage muing tme, plazeand ccms
ising edambn 13 thin, ne,
wan, e dors

Lhe & wide rongeof cospurctian,
rg whin f, beaze ckhouh

Ewdd an praviown unitu & fann
Frumi paf m formof vardnin
cantrau %a tha dmple pot

Irfo rmatisn: Secret
Diary

Purpose: To recount

an pravion u & fans on
Ln g thaje==a a or on whn
net ward e with o camanany
or o wawd

"Weed fanilim bou el 2m cormeon
eordh atcaving how wards ore
riit el in jarmond mening

Esge niing time, placeand coasn
Loty efamtn ug thin ne,
saan, dhar dore

Esge muing time, placeand crasn
Loty zrpatio 5. bfare,

i, daing, i, beaimes

Bradd an prvicun unine & foom on |Buld onjgredoss emits & feon an

Heesingn ond 7e&-hmoding ba aid

preeson

Bl on praviun ez & facs on, B

Recount: Newspaper
Report

Purposze: To recount

Far=atian of noum wing aserge
of profam wg. outc yesar- ok
i in-, i, un

Lhiw of o form e 2nwkan
e werd ot e,  coneonant
ar avead

'Werd fomilm baed on camrmon
'wards thoing baw worch are
ez in form end mumning

H O ofi 2 adaa wndy & (oo ar.
Expr maing vim, plocs ond cans
uring ceberke w5 then, e,
1220, the fors

Expr matng tim, plocs o pans
uring pr matizes ag. hofors,
ot duing, in, bemas of

Prowart porfact formegf vk
[niroduciion o porogropha @1 a
wes ba graup et ad ot il
Huodimgy 2ns b Randinge 10 aid
prmmigtian

Grammar: Functuation

e n ram Toe 1
Unocf sopieed laars, ul sz,
quetizn morks ored reclare=ion
e ——
Bpntropin o mesk whars Lo
aramimng in pikng eedis mark
sngudar parnsien inmeen

L scamrmas is 1t e ke in s
[

pmp:'ﬁm. m_p.ch'.an. waord _fun'ilg. Frr_ﬁ:-:,clu.u:r. subordmats clawss, diract spuch.. consomant, consanant letter vowsd vowsl bettar, mverted

Farforce Jrom Taz 3
Camrrmuis spaas kam in e lin
Azeutrophi i =k ungdar
pesmaicn in roum

et soaremem 1o puntiute

Jra—

JEdZ o= revian wainn E Jina on
Apcrtraphm to mark aegus
Fommtion i naum

L mcam beaw i e commros 1o
spar n e ima b

Tl = provima ies L fanm
on
Trevatad parneran ba punszes

dr act apamh

Bl o pr micus wewar & fam o
Irsrted parmeran b2 puncess

dir act azamch

THdd cr predac = & Joon an.

Irvted camrres to marstuae o
Fi—

19



Year 4

Marmative: Setting
Marmtve

Purpose: To rarmate

Marrative: Outsider
Marrative

Purpose: To narrate

Marmtive: Myth
Marmtive

Purpose: To narmte

Marmtwve: Twited
Marmtwve

Furpose: To narmate

Marmative: Refugee
Marmative

Purpose: To rarmte

Narratve: Irwention
Narratiee

Purpose: To rarmte

Kecount: Mews paper
Report

Purpose: To recount

Eudd on prsviews unim & facm
L

Ciranlon und wskanding =
sondard English form far vk
inflacacra e war it ecd of we
wem|

Bk on pr mzas v & fanie

. phrme spandad by the
el =] modfung adjeivn,
riurs ard preposacns

Fronted edwwbizh

Informatio n:
Information Report

Purpoze: To info rm

Suslsd on prmacum yeer & foom on
Crermmeics dff waree bawesn
ghural and primsivg 4

D slop urdd metoncding =
riordard English fom far vk
inflatiz=y e wareiret ed of we
wea]

Buaed on pr i yrer & s o
Moun shomm mpandd by it
addtiz=, = modfung adeivn,
mcurs orel prgentisn Frssn
Epr gt and plasa 2ndl
oy wing prapantion fer
e, bfarg Stw, deing, in
txoume g [eop ram T3}
Fronid adawrbias

Information:
[Defeating o Viking
marster

Purpaze: To inform

Suid on prosz=s unity £ fores o=
Femeid dfjraxsbewn
Fural and panvmaien-a

PP rE———y ——
Nan srevm acporded by dee
sz of mreiuing ad i,
nsens crel progansians

Framted advmbiay

Dwedioping the rongraf imiecm
with morthon eneclans by
=ing o wide ranga o]
mrpuneciion induding whie, i
twasur, ckhaugh. béary oftm,
whilg 1’

Persumsione Letter

Furpose: To
persuade

Eutld on prsvicas uni & facn
L

Crommoticsd dff eencehawen
phural 2ol pa matwn 2

Ctav o und watonding =
siordard English forma far vak
inflacticra e e nirat eed ©f wae
wm|

Buald on prevoss s & jans
o

Heun phecsm spandad by the
cebdtion o meclfuing adiein,
reuns ord prepossians

Front«l ade whizh

Recount: Diary

Purpose: Ta recount

Hudl == ravion uniis B jean

an
Dl wdzz edarrzesing of
maandzrd Ergluh fare for wah
il eiiom (wnwr e aod o we

Lt
(Oramyrotical dif e ees bawan
phered ord pomenive 4

Hudsl == mravimn unas B fenn

an.
Frantad odvetich

Recount: Jocques
Cawsteau Biography

Purpese: Ta recount

Bedd an provicun unin E jenn
on

Wk infletiom e wewinamd
of serwa

Beld on provion e B fenn

on
Front ad covarbich

[ pp—————
-

Meura or pronoum ta aid
cohmise, and sl s paisn

Diausbop uncwstanding siing thi

¥ Pym—  ———"
Azgrszeict o shokce of pronoun or
mcun withis, and anrcm 1k mcs
i e pohmien, 2nd msaid

ropuiian

¥ P or———— Y ——
A i —
=rd zeaid rpdtisn
Parcgph io g idem
=rverdl 2 fhame. with huadng:

Bl o previos s & farm
-
s kil ord comuratizns

[—

6 == zraian s B Jona

n
Mo s prasssss e e

czvnon orel med repeston

JB=l o pr wicam s B Jona

on
Mo ar pranaum 52 ad

cebuicn ore oveid 1 ivion
Paragrases i argariss deca

Lk n common ofie frontad

oxrbich

provest paf et fem=s of sk =i uk hradings P i
iz e fram ¥31

Grammar: Punctuation
Fusld o prvoes tnirs & facia | Sued on preacis geer & facm on | Su o proaset rds & [ores o=, | Bl on provos wes & jacie | |Bua o raven onan & jonn | |Bekd on revinn i B foon
o [ - YA F——————re - n on
lrawri e rormem and athar mowre] rara lrawi e comrem and athe [rreartad comrrmn and mbar Ireart ad carmerm and sbar
purctugizn s ircheatediemt | Une cormmos gt fronted Unecamrrms cftr front e purctugisn s indemedimt  [pnctesion to ndemedre | puncesion o ot s dres
wpaeh cchabizh sdeabishs p— 1zamh pamh
Lhun omem ofte fronted Azzurophn fer prumsieon (phrdd | Spoiraphn for pemmion ipled | Uhe common oft e framead
oxkerbich e naum v wich

Lhg cameron gk frenied
advarbialy

determm er, profomn, possasdva pEonoun, adverbal




Year 5

Marmative:
Expbration
Marrative

Purpaze: To marmte

Marmative: Setting
Marmative

Purpose: Ta narrate

Marmative: Cliff
hanger Marmative

Purpose: Ta narmte

Marmtwe: Character
Narmtwe

Furpose: To rarmte

Marmative: S urvival
Marmative

Purpose: To marmte

Marmative: Dilemma
Mamative

Purpose: To narmte

Recowns: Formal
Mesion Log

Purpaze: To recount

Hudd en o s s & frour om,

Dievizp onandeniznedng of the
weof vah profin

Hudd en o aes g & fran em,
U ronge o vt mea tupen for
inpact =rd rohmian

. [Bude oz pdzen wita & oo

Recownt: Letter

Purpoze: Ta recount

Budd e o simes e & o
an.

Thur o e atvm e wazcbudry
of inforrmod spaeh ord woeataderg
aperemict a1t formel peh ond
wting — el tame

Lhewet prften b, du, re,
e, d, i)

an
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Year 6

Recount: Diary

Purpasze: To recount

Narmtwe: Floshback
Narmtwe

Furpose: To rarrate

Mormtive: Discovery
Marratie

Purpose: To narmate

Recount: Bravery
Speech Award

Purpase: To recount

& irform (huybrid)

Fecount: Mewspapsr
Report

Furpose: To recount

Explonation
Adaptation

Purpose: To explain

Recount:
Documentary
Narmtwe

Furpose: To rarrate
Diecwussion: Balanced
Argument

Furpose: To dicuss
Marmtwe: Hunted
Narmtwe

Furpose: To rarmate

Marmtive: Endurance
Marmative

Furpose: To rarrate

Marmtwe: Dunl
Marratwe

Purpoze: To narmate

Recourt: Bography

Purpose: To recount

Persuasion: Letter

Purpose: To persunde
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Strong Foundations - Our school uses the Strong Foundations document to strengthen and support the teaching
of writing across the curriculum. The guidance informs our approach to developing children’ transcriptional and
compositional skills from the early years onwards, ensuring that writing is taught explicitly, systematically and
progressively. We use Strong Foundations to support curriculum design so that children build secure
foundations in handwriting, spelling, grammar and sentence construction before moving on to more complex

writing tasks.

The document also guides teaching practice by emphasising the importance of high-quality modelling, shared
writing and structured opportunities for children to practise and apply their skills. Regular assessment and
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feedback, as outlined in Strong Foundations, enable staff to identify gaps quickly and provide targeted support
and intervention. By using the principles within Strong Foundations to promote consistency and high
expectations in writing across year groups, children develop the confidence, stamina and skills needed to
express their ideas clearly and effectively for a range of purposes and audiences.

Adaptive Teaching — Where needed, staff adapt their lesson content and processes to ensure that all children
are able to access the new skill or knowledge in a way which is in line with their personal goals or rate of
understanding. This means that within a lesson all children will access a challenge with the stretch or support
required to complete the activity.

Questioning — Staff are expected to teach using a range of closed and open questions. During lessons there
should be opportunities for children to explore an idea through open questions (with some scaffolded answer
stems) and answer certain strategies with closed answer.

e  Cultural Capital

ultural ital Offer
Autumn Spring [ Summer
Whole School e Library Visits
¢ Author visit
* Remembrance events
Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
®  Visits to $t Andrews Church
s French Celebration Days: 1 November — All Saints’ Day, 20°" March 22 French Language Day, 14 July 22 Bastille
Day

* Panto » Enterprise Week * Sports Day
«  Christmas Plays & Celebrations «  RHS Bridgewater o Careers Week/Aspirations
e Harvest » World Book Day
*  Black History Menth » Sports Week
+  Poetry Week *  PEWeek 21% March
o Parliament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Eccles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops

Y4

Hindu Temple visit

Y5

Lledr Hall Residential

Ordsall Hall Visit

The Beach/Forest

Coding

Shakespeare
Tatton History trip

Y6

Lledr Hall Residential

Codin

Shakespeare Festival

e SMSC

Our writing curriculum provides countless opportunities to promote children’ spiritual, moral, social and
cultural development.

Spiritual

Our children are encouraged to understand and engage with their feelings and values through the use of the
texts studied. Through drama and role play, they are shown how we can develop empathy for characters and
can reflect on their own life and lives of others using diaries, letters, biographies and autobiographies. There are
opportunities to extract meaning beyond literal ideas, including hidden meaning in poetry and drama.

Moral

Through a range of fiction and non-fiction stimuli used for their writing, our children at can explore the
motives and behaviours of both real and fictitious characters. They engage in discussions about their thoughts
and opinions which they may then use in their independent writing.

Social

English lessons promote cooperation and teamwork by being able to work in groups, contributing to
discussions, listening to others and learning how to debate. Our children are often exposed to real issues in
English about the world outside school. They explore current influences on spoken language and consider the
vocabulary and grammar of Standard English and varying dialects.

Cultural

Our English curriculum uses texts set in a range of settings and cultures. Because of this, our children are
encouraged to empathise with the feelings and experiences of others who may have completely different life
experiences to them. Furthermore, our children can explore the similarities and differences within these settings.
We also use texts that represent our strong literary heritage.
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British Values
The Law and Democracy

English at all levels provides opportunities for discussions which focus on both democracy and the rule of law.
Texts can be chosen for their opportunities to allow children to explore the issue of rule of law and equally
they can be chosen to refer to issues around democracy. Children are introduced to a range of texts and types
of writing. This could include media articles referring to aspects of the democratic process such as members of
the public making a peaceful protest including petitions and letter writing to local politicians. Texts could be
analysed for persuasive language. Television, social media including blogs and radio reports can be analysed to
show how persuasive techniques and language are used to present or manipulate the reader, viewer or listener.
This will support children in developing a critical analysis all forms of media and to build resilience.

Individual liberty

Children can explore individual liberty through a study of texts, audio and video. English gives numerous
opportunities to explore individual liberty as a concept and as part of British values. Children can also explore
individual freedom by discussing their options after completing their courses. This provides an opportunity to
refer to individual liberty to make choices in terms of progressing in education or future careers.

Rule of Law

Texts can be chosen which will give children a chance to explore the rule of law. This may be through studying
written, audio or visual materials in which individuals choose to behave within or outside the law or it may be
about the impact of laws. Class or one to one discussions can give the opportunity to explore the rule of law
within the UK, for instance, as part of Parliament Week.

Democracy

The process of facilitating classroom debates can be used to link to democracy as they should allow all opinions
to be heard in a respectful way. This will reinforce the concept of democracy. Both texts, audio or videos,
written tasks and discussions which take place all present opportunities to discuss or write about topics which
relate to democracy.

Tolerance and mutual respect

In English there are frequently opportunities to discuss tolerance and mutual respect through discussions and the
choice of materials which are studied, for example during Black History Month. Good working relationships in
the classroom are based on mutual respect and tolerance.

¢ Inclusion

The focus is on variation (rather than differentiation) focussing on how each pupil can access the curriculum at
an age appropriate level, removing barriers for individuals. Strategies include pre teaching in e.g. vocabulary
children will need to know before they can access the lesson. SENDCO meets with class staff around individual
targets for each pupil. As mentioned above, resources etc. reflect the community that we serve and do not
include any materials that contain stereotypes.

e Learning Environment

Each English Working Wall will have effective examples and models of writing, including key vocabulary and
aide memoirs. Each classroom has a Writing Washing Line which an example of good writing from each
member of the class. In addition, in the hall there is a Star Writer display where a child’s work from each class is
celebrated, changing half termly.

e Resources

Staff use texts recommended by Literacy Counts: Ready Steady Write which encompasses a range of fiction,
non-fiction, poetry etc from a wide range of male and female authors from all over the world, alive or dead.
Texts are available in the school library, in classrooms, available digitally or as part of class sets that St Andrews
has purchased or borrowed from the Schools Library Service. No Nonsense Spelling supports the teaching of
specific spellings skills.
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e Monitoring

Following the monitoring calendar, Writing is monitored termly — lesson drop ins, children’s work,
environment, pupil interviews, data analysis. Feedback is given to individual staff as appropriate and key
headlines are fed back to SLT. Following assessment weeks, there are opportunities for staff to moderate
writing from another class. St Andrews also takes part in cluster moderation.

e Assessment

Staff assess each child using the end points (writing with distance from learning in two pieces per term) and
record the results on FFT at least termly. The subject leader and class staff analyse the data, and address any
gaps or plan catch up sessions accordingly. This data analysis is shared with Governors as part of the head staff’s
report.

¢ Remote Learning

This is mainly done through a cross curricular approach, using online learning platforms like Oak Academy and
BBC Bitesize. Children are asked to write daily. Children are also asked to learn spellings and complete
punctuation and grammar activities. These sessions are identified on the Remote Learning timetables available
on class pages on our website.

Curriculum and Assessment Review (November 2025)
The Review made the following recommendations regarding Writing:

e Creater clarity and precision on the aims of each key stage — sequentially and coherently, including
drama

e Clarify the distinction between English and Literacy

e Develop composition skills (in addition to reproducing textual features)

e Focus on using and applying grammar rather than identifying theoretical constructs by name

These areas are listed in the Writing Action Plan and are included in the 2025 2026 Curriculum and Assessment
Review Action Plan and the School Development Plan.

What should lessons including the teaching of writing typically and consistently include?

EYFS
=  Fine motor skills (Funky Fingers, mark making)
= Children develop correct pencil grip and control over time
= Opportunities to build shoulder, arm and hand strength daily
= Adult modelling of phonics in systematic teaching of phonics and across Continuous Provision
= Application of phonics in spelling — tricky words are explicitly taught and practised
= Labels and captions
= Oral sentence building — adults model full sentences and extend children’s language
= Links made between speaking and writing — rich talk underpins all writing
= Story telling (high quality texts), role play and oral rehearsal
= Vocabulary development
»  Very simple writing planning (draw-say-write)
»  Clear progression from mark making, basic letter formation — words — simple sentences
= Writing is purposeful, meaningful and linked to play — why are they writing?
= Opportunities across all areas (not just writing table)
= Balance of adult led and child led
= Feedback is immediate and specific
= All children can access writing opportunities — scaffolding without lowering expectations
* Visible progress in journals etc.

KS1
= Daily application of phonics in spelling
= Application of phonics when writing independently
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KS2

Common exception words taught and revised

Handwriting is taught consistently, insisting on correction formation leading to joining

Good quality text models — models and examples of WAGOLLs

Purpose and audience (short narratives, basic non-fiction) — writing is purposeful and linked to meaningful
contexts

Children are taught to compose simple sentences and punctuation before writing. Moving from guided,
scaffolded to independent writing

Grammar and punctuation are taught in context with accurate application of KS1 grammar expectations
Clear teaching of sentence structure — simple — expanded — short paragraphs

Oracy — talk for writing opportunities

Vocabulary is taught explicitly and used in writing, deliberately developed and extended

Staff modelling

Writing across curriculum

Regular oral and written feedback

Sentence starters/word banks/visual aids

Regular opportunities to write at length independently — plan, draft, edit and improve

Writing stamina is built over time

All children access the same writing curriculum with adaptations and scaffolds

Pride taken in presentation

Children are encouraged to write as part of homework

Progression in:

transcription (spelling, handwriting)

composition (planning, drafting, editing)

grammar and punctuation

Writing is purposeful and linked to meaningful contexts
Exposure to a wide range of high-quality texts and genres
Opportunities to write for different audiences and purposes
Lessons follow a clear sequence:

model — scaffold — guided practice — independent writing
Explicit teaching of writing features (genre, structure, vocabulary)
Vocabulary is deliberately taught and revisited

Grammar and punctuation taught in context, not in isolation
Use of high-quality texts and models

Staff model writing processes live (thinking aloud)
Demonstration of planning, drafting, and editing

Examples of good writing analysed with children

Clear explanation of how to improve writing

Use of shared writing to co-construct texts with children
Frequent opportunities for extended independent writing
Writing across the curriculum (not just English lessons)

Tasks appropriately challenging for all groups

Children write for real or meaningful audiences where possible
Opportunities to write at length and sustain ideas

Feedback is timely, specific, and helps children improve

Children are given time to respond to feedback

Regular opportunities to write at length independently — plan, draft, edit, redraft, publish
Children are taught how to edit their work effectively. Structured opportunities to improve:

vocabulary choices

sentence structure

grammar and punctuation

Children understand how to self- and peer-assess

Editing is embedded as part of the writing process, not an add-on
Clear scaffolding for lower-attaining children

Challenge for higher-attaining children through:
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depth of thinking
complexity of tasks
greater independence

= Use of targeted interventions where needed
= Support for children with SEND and EAL is appropriate and effective
=  Children are encouraged to speak ideas before writing

= Talk is used to rehearse sentences and structure ideas

= Discussions help develop vocabulary and comprehension
= Staff questioning extends thinking and responses

= Handwriting is taught systematically and consistently

= Spelling strategies are explicitly taught and practised

= Children apply spelling rules in their writing

= Accuracy improves over time and is monitored

= Children are encouraged to write as part of homework
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Maths
Rationale

Mathematics at St Andrew’s is designed and taught to inspire a love of number, number processes, application
and problem solving; we hope to inspire awe and wonder in the magic of Maths! We aim to ensure that all
children access, understand, recall, develop and apply Mathematics skills and knowledge across the curriculum
in order to become proficient Mathematicians both in and around lessons. Children receive opportunities to
apply and problem solve in a range of contexts ad real-life scenarios.

In 2026, St Andrews C of E School was recognised as an NRICH Problem Solving School.

e,
.‘

¥ %, hrich
We are a "’

Problem-Solving

Enriching maths

To effectively deliver a Mathematics curriculum which supports the development of all children, we use the
White Rose scheme as a basis, alongside the DFE/NCETM Ready To Progress Document and Teaching for
Mastery scheme which discretely meets the key objectives for learning from EYFS to Year 6. In EYFS, our
school’s bespoke curriculum has been drawn from 2025 EYFS Statutory Guidance, Curriculum and Assessment
Review (2025) Development Matters and Birth to Five Matters frameworks.

Our St Andrew’s Mathematics curriculum is designed to ensure that all strands of Mathematics are taught in
depth, reviewed and secured utilising at least two opportunities per year to ensure that skills and knowledge
are deepened and mastered. The strands of Mathematics, key language and fluency in skills taught are built
upon throughout the terms in the year, and across the year groups, thus ensuring that by the end of the Key
Stage children are able to securely recall prior learning, apply learned skills and able to confidently explore new
Maths.
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There are daily opportunities for children to revisit and secure learning in ‘Fluency’ sessions where prior
learning is recalled and secured before applying in the daily practise lesson.

Remember the BEST lesson can tell us WHEN and WHY something is being taught. What do they NEED
. \ at the and of the lesson and HOW will they get there
Lesson Outline |

Fluency —Look at the journey in the lesson,
Before the lasson consider what number knowlsdgs or language or skill | | Befors the lesson consider
where languags will be will they need o access the learning and which children would benefit
used and ereate vocab wall make progress? from a Pre Teach using the
words. cheat sheets where WR TA Hub adapration
e This is a whele class collaboration or r—

opportunity to challenge / support looking

&t a previous skill or practise in Maths Consider which childran will
nesd i

Skills — this is where we prasent 3
problem which can be discussed Explore the methocs ..
znd sxplored —what do we what skills / methods /
already know? What do we nsed | | Sr2teBies / formulz /-
to find out? Demonstrate the caleulation are we using?
calculstion gr process

Guided Practise — This will be informed by your Explore the thinking.- |
exploration — what do you need to teach? Ukilise know, | think, | can see,
WWhite Rose teaching points for this and pravicus 1f, Perhaps, When I,
year Give tha thinking to the children as much as

Give children sentence
possible. Complete some of the activity togsther 1uE ent
stems to support
to ensure confidence )
Mastery — are there . showing undarstanding.
for children to try a range of
methods and 2pply their
knowledge within the lesson in 2 scation / e -
number of ways. Can they pplication / Independent ﬁm‘am‘ mubo““"“da
articulate what they are learning Here you will need to look at the v they
and why? activities to check they are scaficld to access the task?
appropriate to the task. the Are the majority of children on
corect order and they suit your || tage? Do you need to look again
Can children go to work children. You may need to at the input?
independently at this point? supplement this area.
Explore the thinking.: |

Guided - Revisit this, can we now answer this know, | think, | can see,
easily? Can we create gur cwn version? Work If, Perhaps, When I,

through problem solving opportunities / talking || ejue children sentence
through Maths oppartunities

stems to support showing
Exctend — duri Gng, which — | understanding.
children secure the
leaming. need support or need an
‘extension

To support this, all staff including EYFS, have a yearly and termly plan which demonstrates the order and
sequence of learning with clear links between the strands. This is partnered with a lesson structure which has
been determined with all members of teaching staff so that all lessons have a recognised and clearly structured
lesson journey followed from Year 1 — 6. We have a Maths Curriculum Map (including an additional
Multiplication plan - examples below) that demonstrates this in detail.

Autumn 1 Recall multiples of 3,4 and 8 up to 12x in any order, including missing
Autumn 1 Count in multiples of 3 to 12x3 in order from 0 fluently. numbers and related division facts fluently.

Fluently count in &’s in order up to 12xé, using multiples of 3 to support.

Autumn 2 Recall multiples of 3 up to 12x3 in any order, including missing numbers Autumn 2 Recall multiples of 6 in any order, including missing numbers and related

and related division facts with growing fluency. division facts with growing fluency.
Count in multiples of 4 to 12x4 in order from 0 with growing fluency. Fluently count in 7’s in order up to 12x7.
!‘nztn;duce (relating to x4) and begin to count in multiples of 8 from 0 to S prin g 1 Recall multiples of 6 in any order, including missing numbers and related
X8, division facts fluently.
S pl’ing 1 Recall multiples of 3 up to 12x3 in any order, including missing numbers Recall multiples of 7 in any order, including missing numbers and related
and related division facts fluently. division facts with growing fluency.
Count in multiples of 4 to 12x4 in order from 0 with fluently. Sprmg 2 Recall multiples of 7 in any order, including missing numbers and related

division facts fluently.

Count in multiples of 8 to 12x8 in order from 0 with growing fluency. Fluently count in 9's in order up to 12x9

Fluently count in 11’s in order up to 12x11.

S pring 2 Recall multiples of 4 up to 12x4 in any order, including missing numbers
and related division facts with growing fluency.

Summer 1 Recall multiples of ¢ in any order, including missing numbers and related
division facts with growing fluency (using 10x and adjusting by 1 group to

Count in multiples of 8 to 12x8 in order from 0 fluently. find 9x as a strategy)

Summer 1 Recall multiples of 4 up to 12x4 in any order, including missing numbers S'ex:.a‘ll m;lltipl:ls of ‘:1 in any order, including missing numbers and related
and related division facts fluently. ivision facts fluently.

Fluently count in 12’s in order up to 12x12.

Recall multiples of 8 up to 12x8 in any order, including missing numbers

and related division facts with growing fluency. Summer 2 Recall multiples of 9 in any order, including missing numbers and related
division facts fluently.

Summer 2 Recall multiples of 8 up to 12x8 in any order, including missing numbers

and related division facts fluently. Recall multiples of 12 in any order, including missing numbers and related

division facts with growing fluency (using 10x and adjusting by adding 2
more groups).




Teaching and Learning

Quality First Teaching and Learning in Mathematics is secured through a range of supporting strategies:

Strong Foundations - A strong foundation in Mathematics, as outlined in Department for Education guidance,
means ensuring that children build deep, secure understanding of core mathematical knowledge and skills from
the earliest stages of schooling so they are confident and capable learners as they progress through the
curriculum. This foundation encompasses fluency in basic number facts and calculation, conceptual
understanding of key ideas, and the ability to apply that knowledge to reasoning and problem-solving tasks; it
is achieved through a clear, coherent curriculum that sequences learning logically and gives children frequent
opportunities to practise and embed what they’ve been taught. The DfE emphasises that when these essential
building blocks are well established—particularly in Early Years and Key Stage 1—children are more likely to
succeed later in school and beyond, as they can draw on reliable foundational knowledge to understand more
complex mathematical concepts.

CPA Approach — The Concrete—Pictorial-Abstract (CPA) approach in Mathematics is a teaching method that
helps learners build deep understanding by moving through three interconnected stages. In the concrete stage,
children handle physical objects, such as counters, blocks, or coins, to explore mathematical concepts practically
(manipulatives — examples below). Next, in the pictorial stage (examples below), learners represent these
objects through drawings, diagrams, or visual models, bridging the gap between hands-on experience and
abstract thinking. Finally, in the abstract stage, learners work with Mathematical symbols, numbers, and
equations independently, applying their understanding to solve problems. By progressing systematically
through CPA, children develop a strong conceptual grasp, enhance problem-solving skills, and gain confidence
in applying mathematics in both academic and real-life contexts.
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Fluency — Each day, each class have dedicated sessions within the lesson time to review fluency. The lesson plan
for St Andrew’s ensures that in the journey of a lesson, children review and secure previous strategies, number
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sense and application. This supports further application and acquisition of knowledge — thus developing
fluency.

Adaptive Teaching — Where needed, staff adapt their lesson content and processes to ensure that all children
are able to access the new skill or knowledge in a way which is in line with their personal goals or rate of
understanding. This means that within a lesson all children will access a challenge with the stretch or support
required to complete the activity.

Questioning — Staff are expected to teach using a range of closed and open questions. During lessons there
should be opportunities for children to explore a mathematical idea through open questions (with some
scaffolded answer stems) and answer certain strategies with closed answer.

Language/vocabulary — Owing to the context of the families that we serve, focusing on language and key
vocabulary is essential. Therefore each year group has a specific set of vocabulary which should be taught
throughout the year. The language which is taught will suit the lesson unit and will be displayed on the working
wall as they are experienced. Staff are expected to use a range of language within the same concept e.g.
subtraction — less, fewer, decrease, shorten, take away, subtract. In doing so, children will become more fluent
in the language and understand it in different contexts.

f =i f =iz
St Andrews CE Primary Maths Vocabulary List * St Andrews CE Primary Maths Vocabulary List

Whole, equal parts, four equal parts, one half, two halves, a quarter,
two quarters

Maths vocabulary for Year 1

TSN Sl Ten more/less, digit, numeral, figure(s), compare, (in) order/a
different order, size, value, between, halfway between, above,
below, tens, ones

Change, change over, split, separate, carry on, continue, repeat,
what comes next?, find, chooss, collect, use, make, build

Tell me, describe, pick out, talk about, explain, show me, read,
wirrite, record, trace, copy, complete, finish, end, fill in, shade, cglour,
tick, cross, draw, draw a line betwesn, join (up), ring, arrow

Mumber bonds, number line, add, more, plus, make, sum, total,
altogether, inverse, double, near double, equals, is the same as
(including equals sign), difference between, subtract, take away,
minus

Cost, count, work out, answer, check same number(s)/different
number(s)/missing number(s)

How many more to make ..., How many more is ... than ... 7,
How much more is .. 7, How many fewer is ... than ... 7, How
much less is ...

Mumber facts, number line, number track, number square, number
cards, abacus, counters, cubes, blocks, rods, die, dice, dominoes,
pegs, peg board

same way, different way, best way, another way, in order, ina
different order, ngt all, every, each

Onee, twice, three, five times, multiple of times

Multiply, multiply by, repeated addition, array, row, column,

double, halve, share, share equally, group in pairs, threes, etc., equal

roups of, divide, divided by, left over
group ¥ Maths vocabulary for Year 2 (Add to Year 1 List)

Time, days of the week, seasons, day, week, month, year, weekend,
birthday, holiday. morning. afternoon. evening, night, midnight,
bedtime, dinnertime, playtime, today, yesterday, tomorrow

MNumbers 1o one hundred, hundreds, partition, recombing, moreflass

Before, after, next, last, now, soon, early, late, quick, quicker,
quickest, quickly , fast, faster, fastest, slow, slower, slowest, slowly,

Quarter past/to, gIss, kilometers, grams, kilograms, millimeters,
liters, temperature, degrees

old, older, oldest, new, newer, newest
Rotation, clockwise, anticlockwise, straight line, ninety degree turn,

Takes longer, takes less time, hour, o'dock, half past, clock, watch, -
right angle

hands, how long ago?, How long will it be to ... 2, How long will it
take to ... I, How often?, always, never, often, sometimes, usually,

once, twice, first, second, third, etc.. estimate, close to. about the
same as, just owver, just under, too many, too few, not encugh,
enough

Size, bigger, larger, smaller, symmetrical, line of symmetry, fold,
match, mirror ling, reflection, pattern, repeating pattern

Length, width, height, depth, long, longer, longsst, short, shorter
shortest, tall, taller, tallest, high, higher, highest, Low, wide, narrow,
deep, shallow, thick, thin, far, near, doss, metre, ruler, metre stick

Three quarters, cne third, a third, equivalence, equivalent

How much?, How many?, money, coin, penny, pence, pound, price,
cost, buy, sell, spend, spent, pay, change, dear(gr), costs more, costs
less, cheaper, costs the same as, total

Count, tally, sort, vote, graph, block graph, pictogram, represent,
group, set, list, table, label, title, most popular, most commeon, least
popular, least cornmon

Predict, describe the pattern, describe the rule, find, find all, find

Before, after, beside, next to, opposite, apart, between, middle, . - -
different, investigate

edge, genirg, corner, direction, journey, left, right, up, down,

forwards, backwards, sideways, across, close, far, near, along,
threugh. to, from, towards, away from, movemnent, slide, roll, turn,
whole turn, half turn, stretch, bend

Corner (point, pointed), face, side, edge, make, build, draw

SMSC & British Values

Each year group have looked at the different strands of Maths and developed a grid onto which key areas of
the school spiritual, moral, social and cultural development are represented:
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Inclusion

Effective inclusion ensures that every child, regardless of their ability, background, or learning needs, can fully
participate, engage, and make progress in Mathematics. This involves adapting teaching strategies, resources, and
activities so that lessons are accessible to all learners, including those with special educational needs, English as an
additional language, or the more able. Examples include using adapted tasks, visual aids, concrete resources, and
peer support. Effective inclusion also fosters a positive, supportive classroom environment where every child feels
valued, confident to contribute, and encouraged to develop their Mathematical thinking at their own pace,
ensuring that no learner is left behind.

Learning Environment

All classrooms in St Andrew’s have a ‘working wall’ which is changed to suit the concept being taught during the
week. There is evidence of language relating to the concept being taught, modelled examples from the staff,
examples of challenge and scaffolding materials. The working walls should also have reference to place value,
fluency and how these skills can be applied to new reasoning questions. The learning environment should be
bright, busy and calm where children have access to (and are using) a range of concrete (manipulatives), pictorial
and abstract resources. Language within the lesson should apply directly to the vocabulary expectations for the
subject and should explore a concept through challenging and engaging questions.

Monitoring

Monitoring is completed by the subject leader and involves a termly schedule of learning walks, lesson drop ins,
pupil voice meetings, book looks and data scrutiny following 3 assessment points. Mathematics targets are
included in all staff performance management plans and form a key pillar of pupil progress meetings. Outcomes of
all monitoring are share at Senior Leadership Team meetings and fed back to Governors annually.

Mathematics features heavily in School Development Plans. Mathematics has its own action plan which is reviewed
termly.

Summative Assessment

Each half term (at three points) to determine fluency and application of calculation methods and some
mathematical concepts, all children complete Do | Know My Number Facts tests (DIKMNF). These have variation
in complexity and have three versions within a level which are completed, tracked and analysed by class staff and
support staff to identify areas of development for the whole class and target children.

Each term children complete formal testing (Year 1 — 5 complete NFER testing and Year 6 SATs) These are again
collated and gap analysis completed for areas of development and progress within the cohort. Alongside this data,
in pupil progress meetings all teaching staff for the year group meet with SLT to determine key children in the
cohort whom need specific support. Staff then determine and plan the support plans for these interventions which
take place every day.

Formative Assessment

Effective assessment for learning (AfL) in Mathematics is the ongoing process of gathering information about
children’ understanding during lessons to inform teaching and support learning. It focuses on identifying what
children already know, what they can do, and where they need help, rather than just judging performance. Key
strategies include asking targeted questions, observing work, using mini-quizzes, and encouraging self- and peer-
assessment. Effective AfL provides immediate feedback that helps children understand their mistakes and next steps,
promotes reflection on learning, and allows staff to adapt planning and teaching to meet individual needs. In
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Mathematics, this approach ensures that misconceptions are addressed promptly and that all learners are supported
to build confidence and achieve mastery over concepts.

Reading and Oracy

Effective Mathematics teaching enhances reading and oracy by:
e Embedding rich vocabulary
e Requiring deep reading and comprehension, e.g. Mathematics problems
e Creating structured talk opportunities
e Strengthening reasoning and inference

e Modelling precise, coherent communication

Financial Education Week/Enterprise/Real Life Contexts

- - Year 1  Identify coins| e Understand + Begin to recognise that money is « Enjoy reward
~ Financial Education Week Focus ~ Basc oA i el ot meney Trom Wenasday
* Awareness — maney exists and is used recognition and used in the different s Understand the concept of saving ‘saving’ session
+ Recognition — coins, notes, value differences simple value UK items cost for something they want. Earmn
« Application — counting, spending, saving understanding + (Role play in different coins for good work, behaviour
* Understanding — budgeting, earning, trade-offs provision - amounts st
" N . Make simple [« Usesimple
& Preparation — real-world financial systems and responsibility choices language:
Doy 1 Day 2 Day 3 Day 4 Day 5 ?:::;ing n E:ZEWE
Nursery + Setupreal + Introduce + Teach o Link « Enjoy reward Play
Focus - life/role play ‘saving’ with *choice’ and money to from Tuesdey stustions)
Aowareness + Introduce a visible “waiting’ the world *saving’ session
the idea of tocl of work hittps://www.thenational.academy/teachers/programmes/financiaeducation-primary-ksl/units/an:
money as introduction-to-money/lessons
exchange
Reception + Understand + Recognise + Begin to understand choice (you « Enjoy reward r— T Count + Understand + Understand saving vs spending - « Enjoy reward
Focus — Everyday that money that money can't have everything) from Tuesday Focus - Counting money in paying and understand the idea of earning from Wednesday
Understanding comes in isused to * ‘want' Vs ‘need’ *saving’ session Money & Simple simple receiving money through jobs/tasks “saving’ session
different buy things Transactions combinations change o Solve simple money problems
forms and that feoins and
*+ (Role play in people notes)
provision) exchange hitps://wwsw.thenational.academy/teachers/programmes/financial-education-primary-ksl/units/my-money-
money for and-me/lessons
goods and
services Year 3 « Explore income and expenditure. « Salve simple money problems » Enjoy reward
¢ Introduce Focus — Basic Understand budgeting as planning from
saving’ with Budgeting spending, Essential and non- Monday/Tuesday
a visible concepts essential spendiin ‘saving’ session
tool
+ Understand that saving can be Year 6 Broblem Sclving + Learn about o Leam + Enjoy reward
used for future goals - understand Facus - High «  Manage a complex budget credit Vs about from Tuesday
the idea of earning money through School Readiness | o Evaluate financial decisions and saving, earning “saving’ session,
jobs/tasks justify choices financial money. enjoying the
s://www.thenational.academy/teachers/progral /i i i i jts, responsibility, wagers, benefit of the
money/lessons consequences salaries, “interest’ and
on spending taxasa responsible
Year 4 Problem Solving * Explore how people eam income * Enjoy reward choices concept financial choices
Focus — Financial * Understand value for money and in different ways from Wednesday (advertising
Decision Making comparison shopping s Understand saving vs spending - “saving’ session and
« Create simple budgets for small understand the idea of earning influence),
scenarios (e.g. party, trip) money through jobs/tasks impact of
* Understand that spending affects + Solve money problems debt (in a
what is left basic way)
httpss//unany. ional.academy/teachers/pr finandal-education-primary-ks2/units/making- nal.
money-decisions/lessons and-ethical-spending/lessons
Year 5 Problem Solving + Understand income, expenses, + Enjoy reward
Facus - Real-life » Create and manage simple budgets and saving goals from Wednesday
finandial systems with multiple items s Understand bank accounts in “saving’ session,
»  Understand risks of over spending basic terms enjoying the
+ Learn about debit cards, saving benefit of the
accounts, and online payment, “interest’
s Explore interest in a very basic
way
|.academy/teachers/pr fi ial-education-primary-ks2/units/priority-
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Transferable Skills to Other Curriculum Areas

e lLanguage and communication

e Reasoning and logical thinking

e Problem Solving

e Precision and Accuracy

e Data Handling and Interpretation

e  Abstract thinking

e Symbolic thinking

e Spatial awareness and visualisation
e Estimation and self/sense checking
e Resilience

e Metacognition (planning, monitoring,
reflecting)
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Cultural Capital

Cultural capital in maths includes:

Life and financial skills

Academic language and reasoning
Awareness of career pathways
Confidence with data and technology
Access to global intellectual heritage

When these are planned intentionally, maths becomes a subject that levels the playing field and expands children’
horizons.

Remote Learning/Homework

As with all subjects at St Andrews, remote learning and homework is planned alongside the in school content. This
means that children working at home are accessing the same content and structure of lessons as those working in
school. This should result in children returning to school at the same point of learning. To do so, there are online
platforms used, for example, Mathletics (to apply and support practise of Mathematical skills) White Rose (online
video and presentation resources to support understanding) and TimesTable RockStars. These online platforms
should be used alongside in class lesson planning variation.

Children are also offered the chance to take part in our St Andrews Multiplication Master Challenge:

y {4 % b
R ‘ JLe A Yultiplication Yaster!?
A ng)gg Vellow — 5x, 10x
r“{ * Green — 2x, 4x
~

* Faeple — 3x, 6x

range — 8x, 9x

>
x Blue — 7x, 11x
>

Ped — 12x

x JBlack (YHaster) — all

Curriculum and Assessment Review (November 2025)

The Review made the following recommendations regarding Mathematics:
* Too much introduced too quickly

* More opportunity to engage deeply with foundational concepts, applying to challenging, non-routine problem
solving

* Secure mathematical fluency



*  Number fluency in KS1

* Space content more evenly and appropriately across key stages to enable more time for fluency and non-
routine problem solving

* KS2 — competence in problem solving and reasoning, secure multiplicative reasoning, multiplication and
division scaling, repeated addition, arrays and whole number rates

* Links to financial education and concepts in real life contexts

These areas are included in the Mathematics Action Plan and are included in the 2025 2026 Curriculum and
Assessment Review Action Plan and the School Development Plan.

What should consistently and typically be included in Maths lessons?
EYFS

1. Maths Vocabulary -Rich Environment

e Adults modelling rich vocabulary during play and activities

Adults extending children’s speech (not just asking questions) - Adults repeating and extending
children's sentences

e Lots of purposeful conversation and storytelling including counting
e Adults narrating play: “You're building a tall tower. | wonder if it will balance?”
e Word-rich displays

2. Quality of Adult Maths Interactions

e Adults joining play and extending thinking

e Staff noticing teachable moments

e Adults supporting children to solve problems and explain ideas
e Adults using open-ended prompts

e Adults supporting turn-taking and social communication

3. Targeted Support and Early Intervention

e Clear identification of barriers to learning
e Interventions short, frequent, and purposeful

e Sentence stems/support are used to help children explain thinking
4. Access to High Quality Continuous Provision (Maths)

e Children confidently using:

Number

Explaining patterns
Construction

Small world
Counting in play
Comparing amounts
Sorting and grouping

O O 0O O 0O O O
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blocks

water

construction

outdoor play

¢ Adults encouraging children to try new areas of provision

o O O O

o Staff scaffolding play
e Resources that encourage thinking and promotion of Mathematical language

Key Stage 1

1. High Expectations and Inclusive Classroom Practice

o Staff expecting full participation from all children in Maths sessions, answering questions and
contributing

o Staff avoiding lower expectations or over-support
e Clear routines

2. Mathematical Language and Vocabulary Development

e Explicit teaching of new vocabulary

e Staff modelling full sentences

e Children encouraged to explain their thinking
e Oracy opportunities such as talk partners

e Word banks and vocabulary displays

e Staff revisiting and reinforcing key words

e Sentence stems/support are used to help children explain thinking
3. High Quality Teaching

e Adapting lesson plans, resources, slides etc for the children
e Staff modelling mathematical thinking
e Use of concrete (manipulatives) and pictorial resources
e Opportunities for:
o counting
o number bonds
o fluency
o times tables
o explaining reasoning
o Staff addressing misconceptions quickly

e Children explaining how they know
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e Weekly homework to include times tables and Mathletics

5. Effective Use of Adaptations and Support in Maths

e Scaffolding rather than easier work

e Timely adult support

e Clear explanations and modelling

e Visual supports (CPA) when needed

o Staff checking understanding regularly
o Effective liaison with Haven staff

6. Early Identification of Gaps

o Staff using assessment to identify gaps
e Small group support for:

o Maths fluency

o Maths skills
e Short, focused interventions

7. Engagement in the Wider Curriculum

e Staff connecting knowledge across subjects
e Rich experiences and practical learning

Key Stage 2

1. High Expectations in the Classroom

o Staff expecting all children to complete the same core learning
e Children participating in questioning, discussion, problem solving and challenges
e High expectations of:

o presentation

o effort

o behaviour

o completion of work

2 Mathematical Vocabulary and Language Development

e Explicit teaching of vocabulary
e Staff modelling rich language
e Children explaining their thinking using full sentences

e Vocabulary displayed and revisited
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e Staff encouraging children to use new words in discussion and writing
¢ Children responding to feedback
e Clear teaching of problem solving and mathematical thinking

e Sentence stems/support are used to help children explain thinking
3. Strong Maths Foundations

¢ Staff modelling mathematical thinking

¢ Children explaining reasoning

¢ Opportunities for problem solving

e Use of representations where needed (CPA)
e Staff addressing misconceptions quickly

e Weekly homework to include times tables and Mathletics
4. Effective Classroom Adaptations

o Scaffolding rather than simplified work
o Staff checking understanding frequently
e Clear modelling and worked examples
o Staff adapting questioning and support

5. Targeted Academic Support

e Short, focused interventions for:
o Fluency — including times tables
o Mathematical skills
e Staff monitoring progress carefully
e Interventions that are linked to classroom learning

6. Access to the Full Curriculum

e Opportunities for enrichment

o Staff building knowledge over time
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Support for Pupils with SEND in Mathematics

Sound and light issues:

« Interactive whiteboards are non-reflective to
reduce glare.

Multi-sensory approaches

Sedting:

+ Seafing should allow all pupils in the class to
communicate, respond and interact with each
other and the teacher in discussions.

+ Avoid the need for copying lots of infformation.

Resources:

« Use systems (such as drawers) so that maths
equipment can be accessed by all and
labelled.

« Modified maths equipment is available in the
classroom, including tactile and specialist
equipment for shape, space and measure to
overcome difficulties in managing visual

« Find out how pupils prefer to leam
mathematics, including visual, auditory and
kinaesthefic style.

+  Build on pupils’ prefemred leaming style when
explaining mathematical concepts, by
exploifing different media e.g. stories, acting
out processes, models etc.

+ Explore concepts in different forms e.g. asa
word-sentence, sequence of body languoge,
pictures, puppets, objects etc.

+« Use concrete or visual support for
mathematical discussions whenever possible.

«  Exploit the many forms of mathematical
representations e.q. pie charts, number lines,

IcT
«  Pupils can try out hypotheses with IT
Programmes
+ Tum mathematic ideas into graphic and 3D
forms

+ Practise and enjoy developing their ablities in
calculation using Timetables rockstars,
Mumbots and Mathsframe

+» Pupils can react quickly to opportunities for
mathematical thought in their environment
e.g. taking photographs

*  Pupils can use mathematical information from
the intermet e.q. social issues expressedin
mathematical terms such as percentages.

abacus, tiles etc.
+ Simple audio recording devices canreplace
the need for witten notes during activities.

Low-arousal areas

information.
Displays:
« Displays are accessible, within reach, visual and
tactie

« Displays are engoging
+ Clear, broken down steps to leaming.

* Low-arousal areqs are planned for pupils who
may need it

« Areaincludes only immediately relevant
materals/resources to minimise distraction.

Managing group work and discussion

+  Pupils move carefully from paired discussion to
group discussion - the language necessary
for wheole-class discussion work may be a
barrier for pupils who find it difficult to express
themselves in public. Paired and small group
discussions provide opportunities for all to take
part.

Unfamiliar learning environments

Working with additional adults
Plan for:

+  Pupils to be pre-tutored inimportant
mathematical voecabulary, concepts and/or
processes

+ Scaffolding when pupils use equipment

+ Help for pupils, e.g. pupils with a hearing
impaiment

* Prepare resources

+  Pupils are prepared adequately for changes
to their mathematic leaming environment e.g.
outside.

Grouping pupils

+  All forms of pupil grouping including pupils
with SEN and/or disabilities

+ Transifion frem whole-class to group or
independent work, and back, is clearly
signalled.

+ Recognise that the language of mathematics
may be challenging for many pupils. For
example:

" the specific mathematical use of everyday words
such as ‘tables’, 'translate’, ‘ight angle’, terms
specific to mathematics - eg ‘digit’. ‘subtract’, " terms
such as ‘height”, ‘distance’ or ‘mass’ can create
barriers for some pupils, because of their abstract
nature.

+  Plan to teach new vocabulary explicitly.
Make sure that pre-tutering on mathematical
vocabulary is available for pupils who need it.
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Science
e Rationale

At St Andrew’s our vision is to enable our children to explore their natural curiosity of our world safely and
with confidence. We believe that, through a practical and knowledge rich curriculum, our children will develop
the scientific skills and understanding whilst promoting the experience of exploring and investigating scientific
phenomena, in a range of contexts, to ensure a continually evolving knowledge and understanding of the
world around them. Our children will be encouraged to ask questions, take risks, experiment, reflect, make and
learn from mistakes, in a safe environment; whereby they acquire and apply core skills which equip them for an
ever-changing world. Through these experiences, we believe our children will develop a life-long love of
learning whereby they are confident in all new experiences that they meet.

To enable this learning to take place the Science curriculum is planned so there is a revisit of both skills and
knowledge throughout the primary phase. Children build upon their previous knowledge and understanding
whilst covering the expected learning from the National Curriculum.

Whole School Overview
EYFS

For Nursery (ages 3-4), science is taught through Understanding the World, with a strong focus on
exploration, curiosity, vocabulary development, and first-hand experiences. The curriculum should build the
foundations for the Reception Early Learning Goal "The Natural World" through play-based investigation and
enquiry.

All About Me & My Senses Growing and Living Things Our Qutdoor World

Explore sight, sound, smell, taste and Plant seeds and care for Observe minibeasts and habitats.

touch. plants.

Mame body parts and talk about Learn about animals and Explore weather and seasonal change.
similarities and differences. their young.

Investigate natural and man-made Observe growth and change Care for the environment and living things.
objects. over time. N

Science in Reception is taught through Understanding the World: The Natural World. Children develop
curiosity, observation, investigation and scientific language through first-hand experiences, exploration,
discussion and play. The curriculum prepares children to achieve the Early Learning Goal (ELG) by exploring
plants, animals, materials, seasonal change and simple scientific processes.
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Seasonal Change & Materials

Observe autumn and winter

changes.

Investigate light and dark.

Explore materials and their

properties.

Use senses to explore the

environment.

Key Stage 1 and 2

Animals & Habitats

Explore animals and where they live.

Compare local and contrasting

environments.

Investigate ice, melting and freezing.

Learn how living things survive in

different habitats.

Plants, Growth & Lifecycles

Plant seeds and observe growth.

Explore minibeasts and lifecycles.

Observe seasonal changes in spring and

summer.

Develop care and respect for living things.

Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
Year 1 Animals Everyday Seasonal Plants
including materials Changes
humans
Year 2 Habitats Everyday Animals Plants Living
materials including things and
humans their
habitats
Year 3 Animals Light Rocks and | Forces and | Plants
including soils magnets
humans
Year 4 Electricity States of | Sound Living Animals
matter things and | including
their humans
habitats
Year 5 Forces Earth  and | Properties and changes of | Living Animals
Space materials things and | and humans
their
habitats
Year 6 Electricity Light Living Evolution Animals
things and | and including
their inheritance | humans
habitats
Key Vocabulary
Year Group Key Vocabulary
Early . Years plant, animal, seed, flower, tree, leaf, root, grow, change, weather, sun, rain, snow, hot,
Foundation Stage . . S :
(EYFS) cold, day, night, floating, sinking, healthy, exercise, senses (see, hear, smell, taste, touch)
habitat, wild, garden, evergreen, deciduous, herbivore, carnivore, omnivore, material,
Year 1 . - -
wood, plastic, metal, glass, waterproof, absorbent, season, spring, summer, autumn, winter
Year 2 offspring, life cycle, survival, exercise, hygiene, nutrition, living, dead, microhabitat, food

chain, suitability, solid, liquid, squash, bend, twist, stretch, waterproof
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Year Group Key Vocabulary

skeleton, muscles, nutrients, vertebrate, invertebrate, flowering plant, pollination, seed

Year . . . L . . .
3 dispersal, rock, fossil, soil, force, friction, magnet, magnetic, poles, light, reflection, shadow

digestion, oesophagus, stomach, intestine, teeth, producer, consumer, predator, prey,
Year 4 classification, state of matter, solid, liquid, gas, evaporation, condensation, melting,

freezing, sound, vibration, volume, electricity, circuit, conductor, insulator

life cycle, reproduction, mammal, amphibian, insect, bird, puberty, gestation, properties,
Year 5 dissolving, solution, reversible change, irreversible change, Earth, Moon, Sun, orbit,

rotation, gravity, air resistance, water resistance, mechanism, lever, pulley, gear

circulatory system, heart, blood vessel, oxygenated, deoxygenated, nutrients, evolution,
Year 6 inheritance, adaptation, variation, fossil, classification, microorganism, electricity, voltage,
renewable, non-renewable, refraction, spectrum, scientific enquiry, evidence, conclusion

e Teaching and Learning

At St Andrew’s there is a mixture of knowledge based and skill based lessons. The children need to explore the
scientific concepts with freedom, so exploration is encouraged. Resources used include teacher made
PowerPoints and slides, videos, worksheets, chrome books and ipads for research and specific scientific
equipment. The staff create a positive attitude to science learning within their classrooms and have high
expectations of all children. The learning is planned thoroughly using schemes such as Developing Experts,
Outstanding Science and Grammarsaurus. Working scientifically skills are embedded within the lessons.
Progression is ensured by building upon the learning and skill development of previous years. Staff model how
to use equipment and how to carry out investigations.

Quality First Teaching in Science is secured through a range of supporting strategies:

Strong Foundations

Strong foundations in primary science are established when children develop secure scientific knowledge,
enquiry skills, and positive attitudes towards learning about the world around them. These foundations enable
children to build progressively more complex scientific understanding as they move through school.

Key Elements of Strong Foundations in Primary Science
Element What It Looks Like

Curiosity and
Wonder

Children ask questions, explore, investigate, and show interest in how things work.

Children develop an understanding of key concepts in biology, chemistry, and physics

Scientific Knowledge appropriate to their age.

Children learn and use subject-specific language accurately to explain their ideas and

Scientific Vocabulary observations

Children observe, predict, classify, measure, record, and draw conclusions from

Working Scientifically evidence

Hands-on experiences help children make connections between scientific concepts and

Practical Learning real-life situations.

Progression of New knowledge builds upon prior learning, helping children make links between
Learning concepts over time.

Critical Thinking Children learn to question, reason, evaluate evidence, and explain their thinking.
Inclusion and All children are supported to participate and succeed through high-quality teaching

43



Element What It Looks Like

Accessibility and appropriate scaffolding.

Adaptive Teaching

This involves adjusting teaching approaches, resources, support, and challenge so that all children can access
and succeed in the same ambitious curriculum. Rather than lowering expectations, staff provide appropriate
scaffolds and opportunities that enable every child to develop scientific knowledge and enquiry skills.

Key Principles of Adaptive Teaching in Science

Principle Example in Science

High Expectations for All All children investigate the same scientific concept, with varying levels of support.
Responsive Teaching Staff identify misconceptions and adapt explanations or activities accordingly.

Using word banks, sentence stems, visual aids, and practical demonstrations to
support understanding.

Scaffolding Learning

Adapting resources and tasks to ensure children can engage with scientific

Reducing Barriers .
learning.

Appropriate Challenge Extending learning through deeper questioning and investigation opportunities.

Assessment-Informed
Teaching

Ongoing assessment helps staff adjust instruction to meet children' needs.

Questioning

Effective teacher questioning is a key feature of high-quality science teaching. It promotes curiosity, develops
scientific thinking, uncovers misconceptions, and encourages children to explain their ideas using scientific
vocabulary. Well-planned questions help children move from simple observations to deeper reasoning and
enquiry.

Language/Vocabulary

This is especially important in the context of the families we serve at St Andrew’s. As referred to previously
each year group has a list of key vocabulary that should be covered throughout the year. This is taught
specifically within lessons and displayed on working walls.

Cultural Capital

This refers to the knowledge, experiences, skills, language, and opportunities that help children understand the
world and participate fully in society. Through science, children gain access to ideas, discoveries, technologies,
and experiences that broaden their horizons and prepare them for future learning and life.

Cultural Capital Opportunities in Science at St Andrew’s

Visits to museums, science centres, zoos, aquariums, and botanical gardens.

School science fairs and STEM enrichment activities connected with local high schools

Outdoor learning and environmental projects such as school planters.

Celebrating events such as British Science Week.

Learning about scientists such as lIsaac Newton, Mary Anning, George Washington Carver, Mae
Jemison, and Katherine Johnson.
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e Exploring local environmental and scientific issues within the community.

SMSC & British Values

Science makes a significant contribution to children' Spiritual, Moral, Social and Cultural (SMSC)
development and supports the promotion of British Values through enquiry, discussion, collaboration, and
understanding of the world around them.

Aspect How Science Contributes

Children develop a sense of awe and wonder about the natural world, life processes, space,

Spiritual PP . . -
P weather, and scientific discoveries. They ask questions about the world and reflect on their
Development S

place within it.

Children consider ethical issues related to science, such as environmental responsibility,
Moral S ) . .

sustainability, conservation, pollution, and the use of technology. They learn the importance
Development . . L -

of evidence, honesty, and fairness in investigations.
Social Science investigations encourage teamwork, cooperation, communication, and respect for
Development  others' ideas. Children work collaboratively to solve problems and share findings.
Cultural Children learn about scientific discoveries from different cultures and time periods and
Development recognise the contributions of diverse scientists from around the world.
Inclusion

Effective inclusion in science ensures that every pupil, regardless of background, ability, language, or
additional need, can access, participate in, and achieve success within the science curriculum. An inclusive science
classroom provides high expectations for all children while adapting teaching to remove barriers to learning.

Principles of Effective Inclusion

Principle What It Looks Like in Science

High Expectations All children access the same ambitious curriculum and are supported to succeed.
Accessibility Learning is presented through practical, visual, verbal, and written approaches.
Participation Every pupil is actively involved in discussions, investigations, and practical activities.

Adaptive Teaching Staff adjust support, resources, and questioning according to children' needs.

Representation Children see themselves reflected through diverse scientists and real-world examples.
Belonging All children feel valued, respected, and confident in contributing their ideas.

Resources

There are a range of resources to support the delivery of the Science curriculum. The subject leader completes

an audit regularly to ensure that all staff have access to up to date materials suitable to support the curriculum.
Each year the subject leader makes a budget bid to order and new equipment that may be required.

Learning Environment

As Science is a core area of the curriculum it is expected that there will be an up to date working wall in each
classroom including key vocabulary, scientific skill vocabulary and examples of children’s work. The working
wall is there to support the learning within that current topic so there will be models and scaffolding materials
plus challenging and engaging questions.

Monitoring

The subject leader completes monitoring three times a year. This is an opportunity for the leader to visit other
classes for learning walks, focused book scrutiny, pupil voice, staff questionnaires, resource audits and team
teaching if necessary. Outcomes of monitoring are fed back to SLT and the action plan is then updated.
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Formative Assessment

Assessment for Learning (AFL) in science is the ongoing process of checking children’ understanding during
lessons and using this information to adapt teaching, close gaps, and move learning forward. It is an essential
part of high-quality science teaching because it helps staff identify misconceptions, deepen understanding, and
ensure all children make progress. Key strategies include targeted questioning, observing work and investigative
skills, using mini-quizzes, and encouraging both self and peer assessment.

Summative Assessment

At the end of each topic, class staff assess each child against each objective scoring 1-3 depending on the level of
understanding and mastery. The subject leader can then use this data to complete action plans, identify gaps in
coverage or understanding and it enables the subject leader to have an overview of the subject.

Example of FFT

Animals, including humans

= o

dentify and name s variety of common animale 74% >
that ars camivorss, herbivores and omnivorss

Oracy

Oracy in science refers to children’ ability to speak, listen, and communicate scientific ideas clearly, accurately,
and confidently. It is essential for developing understanding because children often think through talk before
they can record ideas in writing. Strong oracy helps children explain scientific concepts, justify reasoning, and
engage in enquiry-based learning.

Transferable skills to other curriculum areas

Critical thinking Evaluating evidence, explaining results, spotting patterns
Enquiry skills Asking questions, planning investigations, testing ideas
Data handling Recording results in tables, charts, and graphs

Reasoning and explanation Justifying conclusions using evidence

Vocabulary development Learning precise scientific terminology
Problem-solving Designing fair tests, troubleshooting investigations
Communication (oracy) Explaining ideas, discussing findings
Collaboration Working in groups during practical investigations
Recording and presentation Writing reports, diagrams, labelled drawings

Curriculum and Assessment Review November 2025

1. Curriculum Recommendations

a) Stronger Knowledge Progression

e Ensure clear, logical progression of substantive knowledge (biology, chemistry, physics).
e Avoid repetition without increasing depth of understanding.
e Build concepts cumulatively across year groups.
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b) Clearer End Points for Learning

e Define what “secure understanding” looks like in each unit.
e Make expectations explicit for each year group.
e Ensure staff know the intended outcomes of learning sequences.

¢) Reduced Curriculum Overload

e Focus on key concepts rather than excessive content coverage.
e Allow time for depth, discussion, and enquiry.
e Prioritise conceptual understanding over surface-level recall.

d) Integration of Working Scientifically

e Embed enquiry skills within substantive knowledge rather than teaching separately.
e Ensure progression in skills such as predicting, fair testing, and evaluating.

e) Vocabulary Development

e Explicit teaching and progression of scientific vocabulary.
e Repeated exposure and use in context.
e Support for EAL learners through scaffolding.

f) Real-World and Contextual Learning

e Link science to everyday life and real-world applications.
e Increase opportunities for outdoor learning and practical investigations.

As a result of high-quality science provision, children will:

o Develop a secure and progressive understanding of scientific concepts
¢ Use scientific vocabulary with increasing accuracy and confidence

e Think critically, ask questions, and investigate ideas

e Show curiosity and enthusiasm for science

o Are well prepared for secondary science and future STEM learning

What should be consistent and typical in Science lessons?

In Science, throughout the school, certain elements should stay consistent across all age phases (from early years
through upper primary), even though the depth and complexity increase. These consistencies help build strong
scientific understanding and skills over time.

1. Scientific Enquiry (Working Scientifically)
At every stage, children should:

Ask questions about the world around them
Make predictions

Observe closely and measure

Carry out simple tests or investigations
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e Record and communicate findings

Younger children might draw or talk about results, while older children write explanations and use data
tables—but the process stays the same.

2. Use of Scientific Vocabulary

e Introduce and revisit key terms regularly
e Build vocabulary progressively (e.g., “plant” — “stem,” “roots,” — “photosynthesis”)
e Encourage children to use correct terminology in speaking and writing

»

Consistency ensures children become confident in scientific language over time.

3. Hands-On, Practical Learning

e Regular opportunities for experiments and exploration
e Use of real objects and materials
e Learning through doing, not just listening

This remains essential from the youngest learners to older children, even if investigations become more
structured.

4. Linking Science to Real Life

e Relate topics to everyday experiences (e.g., weather, food, health, environment)
e Show how science applies outside the classroom

This keeps learning meaningful and engaging at all ages.
5. Questioning and Curiosity

e Encourage children to ask “why” and “how”

e Value all questions and ideas

e Promote a classroom culture of curiosity
The spirit of enquiry should never change—only the sophistication of the questions.
6. Progression in Knowledge and Skills

e Revisit key concepts (e.g., forces, materials, living things)

e Build on prior knowledge each year

e Gradually increase complexity
Consistency lies in structured progression, not repetition without development.

7. Recording and Communicating ldeas

e Provide opportunities to record learning in different ways:
o Drawings (early years)
o Simple charts and labels
o Written explanations, graphs, and conclusions (later years)
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The format evolves, but communication of ideas is always present.

8. Assessment for Learning

e Ongoing checking of understanding (questioning, discussion, quizzes)

e Feedback to guide improvement
e Address misconceptions early

Assessment should consistently inform teaching across all phases.

9. Inclusive and Engaging Teaching

e Activities accessible to all learners
e Use of visuals, discussion, and practical work
e Support and challenge for different abilities

10. Cross-Curricular Links

Consistency ensures every child can participate and succeed.

e Use maths skills (measuring, graphing)
e Develop literacy (reading, writing explanations)
e Connect with subjects like geography or design & technology

Science should consistently support wider learning.

Science Support for Pupils with SEND

Sound and light issues:
+ Interactive whiteboards are non-reflective to
reduce glare.

Sedting:

* Place pupils who need most support opposite
the teacher so they can hear and see teacher
prompts.

+ Seating should dllow all pupils to communicate,
respond and interact with teacher and peers.

Resources:

+  Use systems such as drawers that are labelled so
that science equipment caon be found and put
back easily.

» Get specidlist advice on equipment for pupils
with particular SEN or disabilities, e.g. tactile
ridges on measuring glassware for pupils with a
visual impaimment.

Displays:
+ Displays are accessible, within reach, visual and
tactie
+ Displays are engaging, clear, broken down
steps to leaming.
» Be aware of potentially distracting elements of
wall displays.

Mulfi-sensory approaches

+  Build on pupils' prefered learning styles when
explaining concepts, by using different media
- e.g. diagrams, stories, acting out processes,
computer simulafions, concept mapping etc.

+ Use mind maps to help pupils see pattems and
relationships.

+ Simple audio recorders can be used instead of
wiitten notes during investigations and outside
field trips.

+  Use visual, tactile, auditory and kinaesthetic
approaches are used, such as supporting
teacher talk with visual aids: using subfitled or
audio described film/video

+ Recording alternatfives to wiitten recording are
offered e.g. drawing, scribing, word
processing, Clicker, mind maps, digital images,
video, voice recording.

» To promote secunty and aid organisation —
e.g. visual fimetables are used to show plans
for the day or lesson; visual prompts for
routines, such as how to ask for help; shared
signals are developed so that pupils can
convey their understanding, uncertainty or
need for help.

IcT

ICT can be used to make science lessons more
accessible for all pupils. For example, it can be used
to:

+ Captureimages and processes and replay
them at different speeds and magrifications,
and with particularimage characteristics - eg
to help pupils study events and causality, to
identify underying patterns or to look at detail

+« Monitor activities and experiments that
require moebility and dexterity that some pupils
do not have, and to explore difficult or
dangerous environments

« Camry out research

» Present work in a varety of fornats to a high
standard, and

» Extend the range of the senses and make
difficuli-to-see processes visible - e.q. using
camcorders ar CCTV.

Working with additional adults
Consider
*  Risk pointsin the lesson, e.g. for pupils with
noise or smell sensitivity
« Whenitwould be useful to pre-tutorimportant
science vocabulary, concepts or processes
+«  Whether pupils need support in using science
equipment, especially for tasks that require a
high level of skil or accuracy.

Managing group work and discussion
«  Askwhat role each pupil has taken ina
collaborative writing task and give all pupils a
role in modelled and collaborative wiifing.

Teachers’ communication

» Recognise that the language of science may
be challenging for many pupils — for example:

+ the specific scientific use of everyday words
such as ‘weight', or

« terms specific fo science, such as ‘electical
circuit’.

+ Plan fo teach new language explicitly.

areas

Unfamiliar learning environments
+  Pupils are prepared adequately for changes to
their mathematic leaming environment e.g
outside.

Grouping pupils

+  Allforns of pupil grouping including pupils with
SEN and/or disabilifies

+  Transition from whole-class to group or
independent work, and back, s cleary
signalled.

+ Sequence of groupings is outlined for pupils.

+ Low-arousal areas are planned for pupils who
may need it

+  Areaincludes only immediately relevant
materials/resources to minimise distraction.




Computing

Rationale

After auditing the Computing subject in 2021, it was clear that staff were lacking in confidence when teaching Computing or
using a variety of computing hardware and software systems. The Computing scheme used in school at this point offered
the same software interface for all lesson types thus limiting learner exposure to different sources of computing online. Data
indicated that children were making progress but were still not meeting all targets and weren’t, at this point able to
articulate their computing skills, knowledge and concepts.

Children’s completed work wasn’t easily accessible for monitoring as the student save space wasn’t organised consequently
making it difficult for staff to be able to monitor learning, feedback next steps or plan in light of informed assessments. As a
result of this, we decided to move away from the scheme of work we were using and our school invested in KAPOW
Computing primary in September 2022. We made this move as we wanted to give our children more exposure to a range
of software interfaces to prepare them better for high school and using Computing skills in everyday life, we also wanted to
provide further practice in saving and reviewing work using a Google Drive and opportunities to practise using secure
password skills by using individual log ins.

Intent:

At our school we intend that children should master Computing to such an extent that they can go on to have careers within
Computing and make use of Computing effectively in their everyday lives, without being completely reliant on technology.
Our children will be taught to use technology responsibly and carefully, being mindful of how their behaviour, words and
actions can affect others. Our children will be taught Computing in a way that ensures progression of skills and follows a
sequence to build on previous learning. Our children will gain experience and skills of a wide range of technology in a way
that will enhance their learning opportunities, enabling them to use technology across a range of subjects to be creative and
solve problems, ensuring they make progress

Implementation:

We use KAPOW Computing scheme of work which creates a broad and balanced Computing curriculum built on previous
learning whilst providing both support and challenge for learners. Over time, children gain skills and knowledge whilst
enjoying and valuing Computing. Children gain knowledge about why they are doing things and do not just know how to
do them. Children will understand and appreciate the value of Computing in the context of their personal wellbeing and the
technological, creative and cultural industries and their many career opportunities.

Progress in Computing is demonstrated through regularly reviewing and scrutinising children’s work, in accordance with our
Computing assessment policy to ensure that progression of skills is taking place. Namely through: The Computing curriculum
will contribute to children’s personal development in creativity, independence, judgement and self-reflection. This would be
seen in them being able to talk confidently about their work, and sharing their work with others. Progress will be shown
through outcomes and through the important record of the process leading to them. Computing scheme that ensures and
progression of skills and covers all aspects of the Computing curriculum. All classes will have a scheduled Computing lesson
each week. Children’s work will be stored on a Google Drive for reference and assessment. We want to ensure that
Computing is embedded in our whole school curriculum and that opportunities for enhancing learning by using technology
are always taken.

Impact:

Our children enjoy and value Computing and know why they are doing things, not just how. Children will understand and
appreciate the value of Computing in the context of their personal wellbeing and the technological, creative and cultural
industries and their many career opportunities. Progress in Computing is demonstrated through regularly reviewing and
scrutinising children’s work, in accordance with our Computing assessment policy to ensure that progression of skills is taking
place. Namely through: The Computing curriculum will contribute to children’s personal development in creativity,
independence, judgement and self-reflection. This would be seen in them being able to talk confidently about their work,
and sharing their work with others. Progress will be shown through outcomes and through the important record of the
process leading to the progression of skills, knowledge and concepts.

National Curriculum guidance

N 7~ ™
DL Digital Literacy (" information \‘- (' cscomputer Science )
\_ Technoogy ) Y.

Kapow Primary scheme of work

Kapow Primary key areas
Computing systems .
( rd retrrke ) ( Programming ) ( Creating media ) ( Data handling ) ( Online safety )

The ‘Skills showcase’ key area, features aspects from some or all of the five key areas above
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Early
Years
Foundati
on Stage

Kapow
Primary's
units

Programmine

instructions

Early years outcomes: Prime Areas

Early Learning Goals

Physical Development
-Develop their small motor skills so that they can use a range of tocls
C safely and ¢

C ication and L
-Understand how to listen carefully and why listening is important.
-Describe events in some detail.

-Use talk to help work our prohl and organise tt
explain how things work and why they might happen.

and activities, and to

Py I, Social and E | Devel

-ELG: Self-Regulation> Give focused attention to what the teacher says,
responding appropriately even when engaged in activity, and show an ability to
follow instructions involving several ideas or actions.

-ELG: Managing Self> Be confident to try new activities and show independence,
resilience and perseverance in the face of challenge.

-ELG: Building Relationships > Work and play cooperatively and take turns with
others.

Physical Development

-Know and talk about the different factors that support their overall health and
wellbeing.

-Further develop the skills they need to manage the school day successfully.

Early Years
Foundatio
n Stage

Kapow
Primary's
units

Early years outcomes: Prime Areas

Early Learning Goals

C ication and L
-Learn new vocabulary.

-Use new vocabulary throughout the day.

-Ask guestions to find out more and to check they understand what has been
said to them.

-Articulate their thoughts and ideas in well-formed sentences.

Computing -Use talk to help work out and organise and activities. and
systems and to explain how things work and why they might happen.
networks 2;
i Personal, Social and Emotional Development
hardware -See as avaluable individual
Physical Development
-Develop their small motor skills so that they can use a range of tools
competently, safely and confidently.
-Confidently and safely use arange of large and small apparatus indoors and
outside, alone and in a group.
Personal, Social and Emotional Development
. . -ELG: Managing Self> Be confident to try new activities and show
Eﬁw independence, resilience and perseverance in the face of challenge.
BecBots

Early Years
Foundatio
n Stage

Kapow

Early years outcomes: Prime Areas

Early Learning Goals!

Primary’s

units

Communication and Lal

-Articulate their thoughts and ideas in well-formed sentences.

-Use talk to help work out p and organise and activities, and
to explain how things work and why they might happen.

Data handling: -ELG: Listening, Attention and Understanding> Listen attentively and
Introductionto respond to what they hear with relevant questions, comments and actions
data when being read to and during whele class discussions and small group

interactions.

-ELG: Listening, Attention and Understanding> Make comments about what
they have heard and ask questions to clarify their understanding.
-ELG:Speaking > Farticipate in small group, class and one-to-one discussions,
offering their own ideas, using recently introduced vocabulary.

Early years outcomes: Specific Areas

Early Learning Goals

Literacy

-Spell words by identifying the sounds and then writing the sounds
with letter/s.

-Re-read what they have written to check that it makes sense.

Mathematics
-Link the number symbol (numeral) with its cardinal number value.

Early years outcomes: Specific Areas

Early Learning Goal

Literacy

-Spell words by identifying the sounds and then writing the sounds
with letter/s.

-Write short sentences with known letter-sound correspondences
using a capital and full stop.

Understanding the World
-Describe what they see, hear and feel whilst outside.

Mathematics

-Count objects, actions and sounds.
-Link the number symbaol (numeral) with its cardinal number value.
-Count beyond 10.

Early years outcomes: Specific Areas

Early Learning Goal

Mathematics

-ELG:Mumerical Patterns> Compare quantities up to 10 in different
contexts, recognising when one quantity is greater than, less than or
the same as the other quantity.

-Count objects, actions and sounds.

-Subitise.

~Count beyond 10.

-Compare numbers.

-Understand the ‘one more than/ one less than’ relationship
between consecutive numbers.

-Continue, copy and create repeating patterns.

-Compare length, weight and capacity.

Characteristics
of effective
learning

L4 Playing and
Exploring
Active Learning

Active Learning
Creating and
Thinking Critically

N

Characteristics
of effective
learning

4 Playing and
Exploring
rd Active Learning

4 Playing and
Exploring
Active Learning
Creating and
Thinking
Critically
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of effective
learning
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Exploring
Active Learning
Creating and
Thinking
Critically
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Kapow Primary topics
Kapow Key stage 1 - Year 1
Primary’s
computing
strands

Key stage 1-
National Curriculum computing
subject content: Creating media:

mouse skills

Understand what algorithms are; how they
are implemented as programs on digital
devices; and that programs execute by
following precise and unambiguous
instructions

Create and debug simple programs

Use logical reasoning to predict the
behaviour of simple programs

organise, store, manipulate and retrieve
digital content

Recognise common uses of information

technology beyond school T v v " v

Use technology safely and respectfully,
keeping personal information private;
identify where to go for help and support
when they have concerns about content or
contact on the internet or other online
technologies

. Use technology purposefully to create,

Kapow Primary topics
Lower key stage 2 - Year 3
Key stage 2 - Kapow Primary's

MNational Curriculum computing computing *Computing e " i I :
subject content: strands aptensand *Propramming.  gystemsand ez sud Online safety: Crealing Datalunding
Jourmevinsides il MEM,M " Networksand = trailers

Design, write and debug programs that
accomplish specific goals. including
controlling or simulating physical systems;
solve problems by decomposing them into CS v v
smaller parts

Use sequence, selection, and repetition in
programs; work with variables and various

forms of input and output Cs v

Use logical reasoning to explain how some
simple algorithms work and to detect and Ccs v v
correct errors in algorithms and programs

Understand computer networks including
the internet; how they can provide multiple
services, such as the world wide web; and DL
the opportunities they offer for
‘communication and collaboration

Kapow Primary topics
Lower key stage 2 - Year 3
Key stage 2 - Kapow Primary's

Mational Curriculum computing computing
subject content: strands i
Scratch

Use search technologies effectively,
appreciate how results are selected and
ranked, and be discerning in evaluating
digital content

Select, use and combine a variety of
software (including internet services) ona
range of digital devices to design and create
arange of programs, systems and content CcS
that lish given goals, includi

collecting, analysing, evaluating and

presenting data and information

Use technology safely, respectfully and
responsibly; recognise

accept ceptable 4
identify a range of ways to report concerns DL v ("4
about content and contact




Kapow Primary topics
Lower key stage 2 - Year 4

Key stage 2 - Kapow Primary’s
National Curriculum computing computing _ B ) ‘
subject content: strands . 2z : e . Creating media;  Online safety:

Design, write and debug programs that
accomplish specific goals, including
controlling or simulating physical systems;

solve problems by ing them into v v v
smaller parts :

Use sequence, selection, and repetition in

programs; work with variables and various

forms of input and output v v v v
Use logical reasoning to explain how some

simple algorithms work and to detect and v v v

correct errors in algorithms and programs

Understand computer networks including
the internet; how they can provide multiple
services, such as the world wide web; and
the opportunities they offer for
communication and collaboration

Kapow Primary topics
Lower key stage 2 - Year 4

Key stage 2 - Kapow Primary’s
National Curriculum computing computing . .
eor ‘Brogramming
subject content: strands —_—

1: Further wm —_— Creating mac‘IiaL Online safety:

Use search technologies effectively,
appreciate how results are selected and
ranked, and be discerning in evaluating
digital content

Select, use and combine a variety of
software (including internet services) on a
range of digital devices to design and create
arange of programs, systems and content
that accomplish given goals, including
collecting, analysing, evaluating and
presenting data and information

Use technology safely, respectfully and
responsibly;

recognise acceptable/unacceptable
behaviour; identify a range of ways to report v v v v

«concerns about content and contact

Kapow Primary topics
Upper key stage 2 - Year 5

Key stage 2 - Kapow Primary’s
Mational Curriculum computing computing ‘ Creatinemediai e e
subject content: strands Programming?;  LLeAmminz  Stonmotion systemsand  *Datahandling . Skills showease:
Miopp | LS gumEten: o Cpone  MasRover]  SRSSSIENS Snpcpovery
‘Studio Search engines

Use search technologies effectively,
appreciate how results are selected and
ranked, and be discerning in evaluating
digital content

Select, use and combine a variety of

software (including internet services) on a

range of digital devices to design and create
arange of programs, systems and content

that accomplish given goals, including v v v v v
collecting, analysing, evaluating and

presenting data and information

Use technology safely, respectfully and
responsibly; recognise

identify a range of ways toreport cn’ncerns v 4
about content and contact

53



Key stage 2 -
MNational Curriculum computing
subject content:

Design, write and debug programs that
accomplish specific goals, including
controlling or simulating physical systems;
solve problems by decomposing them into
smaller parts

Use sequence, selection, and repetition in
programs; work with variables and various
forms of input and output

Use logical reasoning to explain how some
simple algorithms work and to detect and
correct errors in algorithms and programs

Kapow Primary’s
computing

strands

Erogramming 2:
‘Micrahi

5 A
1: Music - Sonic

Kapow Primary topics
Upper key stage 2 - Year 5

B - . -

*Online safetv 5 Skills showease:

Understand computer networks including
the internet; how they can provide multiple
services, such as the world wide web; and
the opportunities they offer for
‘communication and collaboration

SEervices, Such as the World wide web; and
the opportunities they offer for
communication and collaboration

Key stage 2 -
National Curriculum computing
subject content:

Kapow Primary’s
computing
strands

Kapow Primary topics
Upper key stage 2 - Year 6

Use search technologies effectively,
appreciate how results are selected and
ranked, and be discerning in evaluating
digital content

Select, use and combine a variety of
software (including internet services)on a
range of digital devices to design and create
arange of programs, systems and content
that accomplish given goals, including
collecting, analysing, evaluating and
presenting data and information

Use technology safely, respectfully and
responsibly; recognise
identify a range of ways to report concerns
about content and contact

G5

T

DL

EYFS

Using logical reasoning to understand simple
instructions and predict the outcome.

v v
v v v
v v

Learning that decomposition means breaking a
problem down into smaller parts.

Using decomposition to solve unplugged challenges.

Using logical reasoning to predict the behaviour of
simple programs.

Articulating what decomposition is.

Decomposing a game to predict the algorithms used
tocreateit.

Learning that there are different levels of
abstraction.

Computationa Developing the skills associated with sequencing in Explaining what an algorithm is.
| thinking unplugged activities.
Following an algorithm.
Following a basic set of instructions.
Creating a clear and precise algorithm.
Assembling instructions into a simple algorithm.
Learning that prog te by following precise
instructions.
Incorporating loops within algorithms.
Following instructions as part of practical Programming a Floor robot to follow a planned Using logical thinking to explore software,
activities and games. route. predicting, testing and explaining what it does.
Learning to give simple instructions. Learning to debug instructions when things go Using an algorithm to write a basic computer
WrOong. program.
Experimenting with programming a
Bee-bot/Blue- bot and learning how to give Using programming language to explain how a floor Using loop bloecks when programming to repeat an
simple commands. robot works. instruction more than once.
Programming

Learning to debug instructions, with the help
of an adult, when things go wrong.

Learning to debug an algorithm in an unplugged
scenario.




Progression of skills:

Progrecsion of skills
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Hardware

Hardware

Networks and
data
representatio
n

EYFS

Learning how to operate a camera to take
photographs of meaningful creations or

moments.

Learning how to explore and tinker with

Computer science

Year1

Learning how to operate a
photos and videos.

Learning how to explore and tinker with hardware

to find out how it works.

hardware to develop familiarity and introduce

relevant vocabulary.

Recognising that some devices are input devices and

others are output devices.

Recognising and identifying familiar letters

and numbers on a keyboard.

Learning where keys are located on the keyboard.

Developing basic mouse skills such as moving

and clicking.

Year 3

Understanding what the different
components of a computer do and how
they work together.

Drawing comparisons across different
types of computers.

Learning about the purpose of routers.

Understanding the role of the key

components of a network.

Identifying the key components within a
network, including whether they are
wired or wireless.

Understanding that websites and videos
are files that are shared from one
computer to another.

Learning about the role of packets.

Understanding how networks work and
their purpose.

Recognising links between networks and
the internet.

Understanding that computer

Year 4

Using tablets or digital cameras to
film a weather forecast.

Understanding that weather
stations use sensors to gather and
record data which predicts the
weather.

networks provide multiple
services, such as the World Wide
Web, and opportunities for
communication and collaboration.

camera or tablet to take

Year 2

Understanding what a computer is and that it's

made up of different components.

Recognising that buttons cause effects and that

technology follows instructions.

Learning how we know that technology is doing

what we want it to do via its output.

Using greater control when taking photos with

cameras, tablets or computers.

Developing confidence with the keyboard and the
basics of touch typing.

Year 5

Learning that external devices can be
programmed by a separate computer.

Learning the difference between ROM and
RAM.

Recognising how the size of RAM affects
the processing of data.

Understanding the fetch, decode, execute
cycle.

Learning the vocabulary associated with

data: data and transmit.

Learning how the data for digital images
can be compressed.

Recognising that computers transfer data
in binary and understanding simple binary
addition.

Relating binary signals (Boolean) to the
simple character-based language, ASCIL.

Learning that messages can be sent by
binary code, reading binary up to eight
characters and carrying out binary
calculations.

Year 6

Learning about the history of
computers and how they have evolved over
time.

Using the understanding of historic
computers to design a computer of the
future.

Understanding and identifying barcodes,
QR codes and RFID.

|dentifying devices and applications that
can scan or read barcodes, QR codes and
RFID.

Understanding how corruption can happen
within data during transfer (for example
when downloading, installing, copying and
updating files).

Understanding that computer networks

provide multiple services.



Using
software

Using
email and
internet
searches
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Computational
thinking

Programming

Using decomposition to explain the
parts of a laptop computer.

Using decomposition to explore the
«code behind an animation.

Using repetition in programs.

Using logical reasoning to explain how
simple algorithms work.

Explaining the purpose of an algorithm.

Forming algorithms independently.

Using logical thinking to explore more
complex software; predicting, testing
and explaining what it does.

Incorporating loops to make code more
efficient.

Continuing existing code.

Making reasonable suggestions for how
to debug their own and others’ code.

Using decomposition to solve a problem
by finding out what code was used.

Using decomposition to understand the
purpose of a script of code.

Identifying patterns through unplugged
activities.
Using past experiences to help solve

new problems.

Using abstraction to identify the
important parts when completing both
plugged and unplugged activities.

Creating algorithms for a specific

purpose.
Coding a simple game.

Using abstraction and pattern
recognition to medify code.

Incorporating variables to make code
more efficient.

Decomposing animations into a series of
images.

Decomposing a program without
support.

Decomposing a story to be able to plan a
program to tell a story.

Predicting how software will work based
on previous experience.

‘Writing more complex algorithms for a
purpose.

Programming an animation.

Iterating and developing their
programming as they work.

Confidently using loops in their
programming.

Using a more systematic approach to
debugging code, justifying what is wrong
and how it can be corrected.

‘Writing code to create a desired effect.

Using a range of programming
commands.

Using repetition within a program.

Amending code within a live scenario.

Decomposing a program into an
algorithm.

Using past experiences to help solve
new problems.

Writing increasingly complex algorithms
for a purpose.

Debugging quickly and effectively to
make a program more efficient.

Remixing existing code to explore a
problem.

Using and adapting nested loops.

Programming using the language
Python.

Changing a program to personalise it.

Evaluating code to understand its
purpose.

Predicting code and adapting ittoa
chosen purpose.

Year 3

Taking photographs and recording
video to tell a story.

Using software to edit and enhance

their video adding music, sounds and
text on screen with transitions.

Learning to log in and out of an email
account.

Writing an email including a subject,
‘to’ and 'from!

Sending an email with an attachment.

Replying to an email.

Year 4

Building a web page and creating content
forit.

Designing and creating awebpage for a
given purpose.

Use online software for documents,
presentations, forms and spreadsheets.

Using software to work collaboratively with
athers.

Understanding why some results come
before others when searching.

Using keywords to effectively search for
information on the internet.

Understanding that information found by
searching the internet is not all grounded in
fact.

Searching the internet for data.

Year 5

Using logical thinking to explore software
more independently, making predictions
based on their previous experience.

Using software programme Sonic
PifScratch to create music.

Using the video editing software to
animate.

Identify ways to improve and edit
programs, videos, images etc.

Independently learning how to use 3D
design software package TinkerCAD.

Developing searching skills to help find
relevant information on the internet.

Learning how to use search engines
effectively to find information, focussing on
keyword searches and evaluating search
returns.

Year 6

Using logical thinking to explore software
independently, iterating ideas and testing
continuously.

Using search and word processing skills to
create a presentation.

Creating and editing sound recordings for a
specific purpose.

Creating and editing videos, adding
multiple elements: music, voiceover, sound,
text and transitions.

Using design software TinkerCAD to design
a product.

Creating a website with embedded links
and multiple pages.

Understanding how search engines work.



Progrecsion of chille

Information technolo

EYFS

Using a simple online paint tool to create digital art.

Using a basic range of tools within graphic editing
software.

Developing word processing skills, including altering text,
copying and pasting and using keyboard shortcuts.

Taking and editing photographs. Using word processing software to type and reformat

i text.
USII'Ig Developing control of the mouse through dragging,

software clicking and resizing of images to create different effects. Using software (and unplugged means) to create story
animations.
Developing understanding of different software tools.
Creating and labelling images.
N/A Recognising devices that are connected to the internet. Searching for appropriate images to use in a document.
. . Searching and downloading images from the internet Understanding what online information is.
Using email safely.
and internet Understanding that we are connected to others when
searches using the internet.
Representing data through sorting and Understanding that technology can be used to represent Collecting and inputting data into a spreadsheet.
categorising objects inunplugged scenarios. data in different ways: pictograms, tables, pie charts, bar
charts, block graphs etc. Interpreting data from a spreadsheet.
Representing data through physical pictograms.
Using data Using representations to answer questions about data.
g Exploring branch databases through physical
games. Using software to explore and create pictograms and
branching databases.
N/A Recognising common uses of information technology, Learning how computers are used in the wider world.
including beyond school.
Understanding some of the ways we canuse the internet.
Wider use of ne s
technology

Progrecsion of knowledge

I T B 7 B R 7

Creating media

57

To understand that To understand that an To know that different To know some of the Tounderstand that stop To know that radio plays
holding the camera still animation is made up of a types of camera shots can features of web design motion animation is an are plays where the
and considering angles sequence of photographs. make my photos or videos ~ software. animation filmed one audience can only hear the
and light are important to lock mare effective. frame at a time using action so sound effects are
take good pictures. To know that small To know that awebsiteisa | models, and with tiny important.

changes in my frames will To know that | can edit collection of pages that changes betweeneach
To know that you canedit, = create a smoother locking photos and videos using are all connected. photograph. To know that sound clips
crop and filter animation. film editing software. can be recorded using
photographs. To know that websites To know that sound recording software.

To know how tosearch
safely for images online.

To understand what
software creates simple
animations and some of its
features e.g. onion
skinning.

To understand that | can
add transitions and text to
my video.

usually have a homepage
and subpages as well as
clickable links to new
pages, called hyperlinks.

To know that websites
should be informative and
interactive.

decomposition of an idea
is important when
creating stop-motion
animations.

To know that editing is an
important feature of
making and improving a
stop motion animation.

To know that sound clips
can be edited and
trimmed.



Progreccion of knowledge

Programming

To know that being able to
follow and give simple
instructions is important
incomputing.

To understand that it is
important for instructions
to bein the right order.

To understand why a set of
instructions may have
£ONEWrong.

To know that you can
program a Bee-Bot with
some simple commands.

To understand that
debugging means how to
fix some simple
programming errors.

To understand that an
algorithm is a set of clear
and precise instructions.

To understand that an
algorithm is when
instructions are put inan
exact order.

To know that input devices
getinformation into a
computer and that output
devices get information
out of acomputer.

To understand that
decomposition means
breaking a probleminto
manageable chunks and
that it is important in
computing.

To know that we call
errors in an algorithm
'bugs' and fixing these
‘debugging.

To understand the basic
functions of 2 Bee-Bot.

To know that you can use a
camera/tablet to make
simple videos.

To know that algorithms
move a bee-bot accurately
to a chosen destination.

Progreccion of knowledge

Tounderstand what
machine learning is and
how that enables
computers to make
predictions.

To know that loops in
programming are where
you set a certain
instruction {or
instructions) to be
repeated multiple times.

To know that abstraction
is the removing of

unnecessary detail to help

solve a problem.

To know that coding is
writing in a special
language so that the
computer understands
what to do.

Tounderstand that the
character in Scratchlris
controlled by the
programming blocks.

To know that you can
write a program to create
amusical instrument or
tell ajoke.

To know that Scratchis a
programming language
and some of its basic
functions.

To understand how to use
loops to improve
programming.

To understand how
decomposition isused in
programming.

To understand that you
«can remix and adapt
existing code.

Tounderstand that a
variable is avalue that can
change (depending on
conditions) and know that
you can create them in
Scratch.

Toknowwhata
conditional statement is in
programming.

Tounderstand that
variables can help you to
create a quiz on Scratch.

To know that combining
computational thinking
skills [sequence,
abstraction,
decomposition etc) can
helpyou to solve a
problem.

Tounderstand that
pattern recognition means
identifying patterns to
helpthem work out how
the code works.

Tounderstand that

algorithms can be used for
anumber of purposes e.g.
animation. games design
etc.

To know that a soundtrack
is music for a film/videa
and that one way of
composing these is on
programming software.

Tounderstand that using
loops can make the
process of writing music
simpler and more
effective.

Toknow how to adapt
their code while
performing their music.

To know that a Microbit is

a programmable device.

To know that Micro:
uses a block coding
language similar to
Scratch.

Tounderstand and
recognise coding
structures including
wariables.

To know what technigues
to use to create a program
for aspecific purpose
{including decompaosition).

Computing systems and networks

To know that there are
text-based programming
languages such as Logo
and Python.

To know that nested loops
are loops inside of loops.

To understand the use of
random numbers and
remix Python code.

Recogn
shared online Including Tacts, beliefs and
opinions.

MIght Not be true or correct and that some
sources are more trustworthy than others.

howy to stay sate. impacts of sharing online.

Evaluating the pros and cons of online
communication.

Learning strategies to create a positive online
Learning how to identify reliable information reputation.

when searching online.

Learning to make judgements about the
accuracy of online searches.
Understanding the importance of secure
passwords and how to create them.

Recognising that information on the internet
might not be true or correct and learning ways
of checking validity.

Learning how to stay safe on social media. |dentifying forms of advertising online.

Learning strategies to capture evidence of
online bullying in order to seek help.

Recognising what appropriate behaviour is
when collaborating with others online.

Considering the impact technology can have on
mood. Learning what to doif they experience bullying
online.

Learning about cyberbullying. Reflecting on the positives and negatives of

time spent online.

Using search engines safely and effectively.
Learning to use an online community safely
Learning that not all emails are genuine,
recognising when an email might be fake and
what to do about it.

Recognising that updated software can help to
|dentifying respectful and disrespectful online prevent data corruption and hacking.

behaviour.

Progrecsion of knowledge

Online safety
I N T N N R

To know that the internet To understand the To know that not Tounderstand some of the | Toknow differentwayswe | To know that a ‘digital
is many devices connected | difference betweenonline | everythingonthe internet | methods used to can communicateonline. | footprint’ means the
o one another. and offline. istrue: people share facts,  encourage people to buy information that exists on
beliefs and opinions hi li T li the internet as a result of a

To know that you should To understand what online. information canbe usedto | person’sonline activity.
tell a trusted adult if you information | should not Tounderstand that form judgements.
feel unsafe or worried post online. To understand that the technology can be To know what steps are
online. internet can affect your dﬁlgnedtoact likeor Tounderstandsomeways | required to capture

To know what the feelings. livingthings. | todeal with online bullying content as
To know that people you techniques are for bullying. evidence.
do not know on the creating a strong To know that privacy Tounderstand that
internet {online) are password. settings limit who can technology can be a Toknow that appsrequire | To understand that it is
strangers and are not access your important distraction and identify permission to access important to manage
always who they say they To know that you should personal information when someone might private information and personal passwords
are. ask permission from Information, such as your need to limit the amount that you can alter the effectively.

others before sharing name, age, gender etc. of time spent using permissions.
To know that to stay safe about them online and technology. To understand what it
online mportant to that they have therightto  To know what social media Toknowwhere lcangofor | means to have a positive
keep personal information  say'no! isand that age restrictions = Tounderstand what support if | am being online reputation.
safe. apply. behaviours are bullied enline or feel that

To understand that not appropriate in order to my health is being affected | To know some common
To know that *sharing everything | see or read stay safe and be respectful | by time online. online scams.
online means giving onlineistrue. online.
something specificto
someone else via the
internet and ‘posting’
online means placing
information on the
internet.
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Progrecsion of knowledge

Data handling

To know that sorting
objects into various
categories can help you
locate information.

To know that using yes/no
questions to find an
answer is a branching
database.

To know that a pictogram
is a way of showing
information.

To know how that charts
and pictograms can be
created using a computer.

Tounderstand that a
branching databaseis a
way of classifying a group
of objects.

To know that computers
understand different
types of 'input.

To understand that you
can enter simple datainto
aspreadsheet.

To understand what steps
you need to take to create
an algorithm.

To know what data touse
to answer certain
questions.

To know that computers
can be used to monitor
supplies.

To know that adatabase is
a collection of data stored
in alogical, structured and
orderly manner.

To know that computer
databases can be useful
for sorting and filtering
data.

To know that different
visual representations of
data can be made ona
computer.

To know that computers
can use different forms of
input to sense the world
around them so that they
can record and respond to
data. Thisis called 'sensor
data’.

To know that a weather
machine is an automated
machine that responds to
sensor data.

To understand that
weather forecasters use
specific language,
expression and
pre-prepared scripts to
helpcreate weather
forecast films.

To know that Mars Rover
is a motor vehicle that
collects data from space
by taking photos and
examining samples of
rock.

To know what numbers
using binary code look like
and be able to identify
how messages can be sent
in this format.

Tounderstand that RAM is
Random Access Memory
and acts as the computer's
working memory.

To know what simple
operations can be used to
calculate bit patterns.

Toknow that data
contained within barcodes
and QR codes can be used
by computers.

To know that infrared
waves are away of
transmitting data.

To know that Radio
Frequency ldentification
(RFID) is a more private
way of transmitting data.

To know that data is often
encrypted so that even if it
is stolen it is not useful to
the thief.

To know that datacan
become corrupted within
anetwork but thi
likely to happen if it
in'packets®

| know that devices or that
are not updated are most
wulnerable to hackers.

To know the difference
between mobile data and
WiFi.

To be able to understand
what a computer
keyboard is and
recognising some letters
and numbers.

To know that a mouse can
be used to click, drag and
create simple drawings.

To know that touse a
computer you need to log
in to it and then log out at
the end of your session.

To know that different
types of technology can be
found at home and in
school.

To know that you can take
simple photographs with a
camera or iPad.

To know that you must
hold the camera still and
ensure the subject is in the
shot to take a photo.
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To know that "legin and
log out” means to begin
and end a connection with
acomputer.

To know that a computer
and mouse can be used to
click, drag, fill and select
and also add backgrounds,
text, layers, shapes and
clipart.

To know that passwords
are important for security.

To know that when we
create somethingona
computer it can be more
easily saved and shared
than a paper version.

To know some of the
simple graphic design
features of a piece of
online software.

To know the difference
between a desktop and
laptop computer.

To know that people
control technology.

To know that buttons area
form of input that give a
computer aninstruction
about what to do (output).

To know that computers
often work together.

To know that touch typing
is the fastest way to type.

To know that | can make
text a different style, size
and colour.

To know that "copy and
paste” is a quick way of
duplicating text.

To know what a tablet is and
how it is different from a
laptop/desktop computer.

To understand what a
network is and how a school
network might be
organised.

To know that a serveris
central to a network and
responds to reguests made.

To know how the internet
uses networks to share files.

To know that a router
connects us to theinternet.

To know what a packet is
and why it is important for
website data transfer.

To know the roles that
inputs and cutputs play on
computers.

To understand that email
stands for 'electronic mail!

To know that an attachment
is an extra file added toan
email

To understand that emails
should contain appropriate
and respectful content.

To know what some of the
different components inside
a computer are e g CPU,
RAM, hard drive, and how
they work together.

Tounderstand that
software can be used
collaboratively online to
work as ateam.

To know what type of
comments and
suggestions ona
collaborative document
can be helpful.

To know that you can use
images, text, transitions
and animation in
presentation slides.

Toknow how search
engines work.

Tounderstand that
anyone can create a
website and therefore we
should take steps to check
the validity of websites.

Toknow that web
crawlers are computer
programs that crawl
through the internet.

Tounderstand what
copyright is.

Toknow the difference
between ROM and RAM.

Tounderstand the
importance of having a
secure password and what
"brute force hacking" is.

To know that the first
computers were created
at Bletchley Park to crack
the Enigma code to help
the war effort in Waorld
War 2.

To know about some of
the historical figures that
contributed to
technological advances in
computing.

Tounderstand what
techniques are required to
create a presentation
using appropriate
software.



Our aims:

e Provide an exciting, rich, relevant and challenging Computing curriculum for all children.

e Teach children to become responsible, respectful and competent users of data, information and communication
technology.

e  Provide technology solutions for forging better home and school links.
e Enthuse and equip children with the capability to use technology throughout their lives.

e Teach children to understand the importance of governance and legislation regarding how information is used,
stored, created, retrieved, shared and manipulated.

e  Utilise computational thinking beyond the Computing curriculum.
e  Give children access to a variety of high quality hardware, software and unplugged resources.

e  Equip children with skills, strategies and knowledge that will enable them to reap the benefits of the online world,
whilst being able to minimise risk to themselves or others.

e Instil critical thinking, reflective learning and a ‘can do’ attitude for all our children, particularly when engaging
with technology and its associated resources.

e Use technology imaginatively and creatively to inspire and engage all children, as well as using it to be more
efficient the tasks associated with running an effective school.

Early Years

-We aim to provide our children with a broad, play-based experience of Computing in a range of contexts. We believe the
following:

-Recording devices can support children to develop their communication skills. This is especially useful for children who
have English as an additional language.

-Early Years learning environments should feature ICT scenarios based on experience in the real world, such as in roleplay.

-Children gain confidence, control and language skills through opportunities to ‘paint’ on the interactive board/devices or
control remotely operated toys.

-Outdoor exploration is an important aspect, supported by ICT toys such as metal detectors, controllable traffic lights and
walkie-talkie sets

Key Stage 1 outcomes

-Understand what algorithms are, how they are implemented as programs on digital devices, and that programs execute by
following a sequence of instructions.

-Write and test simple programs.
-Organise, store, manipulate and retrieve data in a range of digital formats.

-Communicate safely and respectfully online, keeping personal information private, and recognise common uses of
information technology beyond school.

Key stage 2 outcomes

-Design and write programs that accomplish specific goals, including controlling or simulating physical systems; solve
problems by decomposing them into smaller parts.

-Describe how Internet search engines find and store data; use search engines effectively; be discerning in evaluating digital
content; respect individuals and intellectual property; use technology responsibly, securely and safely.

-Use sequence, selection and repetition in programs; work with variables and various forms of input and output; generate
appropriate inputs and predicted outputs to test programs.

-Select, use and combine a variety of software (including internet services) on a range of digital devices to accomplish given
goals, including collecting, analysing, evaluating and presenting data and information.

-Use logical reasoning to explain how a simple algorithm works and to detect and correct errors in algorithms and
programs.
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-Understand computer networks including the internet; how they can provide multiple services, such as the worldwide web;
and the opportunities they offer for communication and collaboration.

Cultural Capital

Inclusion

Autumn

[ Summer

Whole 5chool .

Library Visits
Author visit
Remembrance events

Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK

Visits to St Andrews Church

French Celebration Days: 1 November — All Saints’ Day, 20°» March 22 French Language Day, 14* July 22 Bastille

Day

Christmas Plays & Celebrations
Harvest

Black History Month

Poetry Week

Parliament Week (K52)

Enterprise Week
RHS Bridgewater
World Book Day
Sports Week

PE Week 21¢ March

* Sports Day
s Careers Week/Aspirations

N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque wisit
Worsley Woods
R Farm visit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Egcles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y6 Lledr Hall Residential Coding Shakespeare Festival

At St Andrew’s it is important that all children have access and experience of the curriculum year group content they are in.
To ensure that SEND children make expected and good progress in Computing, year group staff meet with the Headstaff,
SENCO and support staff at different points throughout the year to determine whether personalised targets and outcomes
within the learning stage of the child is being met.

All children are formatively assessed throughout the teaching points to determine if they require pre or post teaching in
supplement of the lesson. This intervention serves to then support variation of tasks within the lessons and inform where
children may need further scaffold or challenge.

Resources will also be available to help support children with additional needs access the lesson.

E.g.

Talk buttons — (recording steps of an algorithm that can be played back), Screen covers, Talking recordable photo albums

Resources
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scheme of work.

(Coding)EYES/
KS1/SEN

All year groups

30X Amarongasss >hmon
uss optcal Moo

Can be pgged nto
chromebosi - Requestsd
byeres

1 class set

Pre-coding pen

setof 18

(Coding/program:

KS1/SEN
A

on order) 5 in total

] | earphonesx50-can | Bee-Bot@

bepluggedintothe || Pocket Mat
enable chy to fsten
tothem

6 X Raspberry Pi

(Coding/programm

(Coding/programming) ing) Ks2




All resources are procured with the underlining considerations of value: The extent at which the resource
impacts on learning and the material cost of this. Protocol details for procurement can be found in the school
finance policy.

The Computing Leader keeps up to date with the latest technology resources and will make informed decisions
about possible procurement of them through their own research.

A range of resources are available which successfully supports delivering the Computing curriculum and enables
all learners to reach their full potential.

Suggestions for getting the very best out of the resources are made available to teaching and support staff by
the Computing Leader.

Resources are suitably maintained and replenished when needed, which is overseen by the Computing Leader.
An itemised list of all resources is shared with staff and kept up to date by the Computing Leader.

The Computing Action Plan details foreseen future resource procurement which is shared with senior leaders
before the budget setting period.

Audits of school resources are conducted regularly by the Computing Leader, which informs bidding for
budgets allocations.

Learning Environment

Each class should have the half-termly vocabulary displayed around the classroom to support children’s learning. The
vocabulary should match the learning that is taking place in class. Along with this vocabulary, classrooms should have a
completed knowledge organiser for each half term enlarged onto a display wall. The computing resources sheet that
indicates all of the resources in school should be displayed for children to see around school so that they are aware of what
is available for them to use.

Monitoring

Monitoring standards of teaching and learning within Computing is the primary responsibility of the Computing Leader. All
staff are expected to keep an online portfolio (work saved in folders for each term) or track children’s work using KAPOW.
This portfolio must contain work samples from all areas of the curriculum taught for the year group. Staff are also expected
to keep class Computing books and use them as a learning tool referring to them when building on prior knowledge and
when helping learning to become ‘sticky’. Details of monitoring and evaluation schedules can be found in the Computing
Action Plan and School Monitoring Schedule.

Monitoring will be achieved through:
Reflective staff feedback. Work scrutiny. Learning walks. Observations. Pupil voice Learning environment monitoring.
Dedicated Computing Leader and Assessment Leader time. Staff voice. Monitoring, Evaluation and Feedback

Evaluation and Feedback will be achieved through: Dedicated Computing Leader and Assessment Leader time. Using
recognised standards documentation for end-of-year expectations. Using recognised national standards for benchmarking
Computing provision in primary schools. Written feedback on evaluation of monitoring activities to be provided by the
Computing Leader in a timely manner. Feedback on whole school areas of development in regard to Computing to be fed
back through insets/AOB/staff meetings.

Assessment

Pupil attainment is assessed using the Computing Assessment objectives for Years 1 to 6 and is updated onto FFT each half
term. The tool enables staff to accurately identify attainment of children through the detailed exemplification it has for each
key learning intention.

Staff keep accurate records of pupil attainment by entering data using the Computing objectives on FFT.
Tracking of attainment by using the KAPOW Assessment objectives on FFT is used to inform future planning.
Children are encouraged to self, peer and group assess work in a positive way using online collaborative tools.

Formative assessment is undertaken each session/interaction in Computing and children are very much encouraged to be
involved in that process. Through using the progression of skills documents and displays, both staff and children can
evaluate progress.

Summative assessment is undertaken in line with the assessment cycle. Using electronic work samples from children’s
portfolios, staff enter judgements about the samples into FFT.
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Interventions before and after sessions should be given to children where necessary to introduce relevant vocabulary and

consolidate learning.

Health and Safety

KAPOW/ takes all necessary measures to ensure both staff and children are aware of the importance of health and safety.
Both staff and children are trained to handle electrical equipment correctly including how to power off and on. Children
are reminded about the dangers of electricity and the danger signs to look out for. Adequate displays and warning signs are
strategically placed around the school to reinforce health and safety.

What should be consistent and typical in a Computing lesson?

All lessons should:

e Follow the sequence and progression
outlined in Kapow.

e Begin with a clear learning objective and
success criteria.

e Revisit prior learning.

e Explicitly teach key vocabulary.

e Include modelling by the staff.

e Provide opportunities for  practical
application.

e Encourage collaboration and discussion.

e Include opportunities for problem-solving
and debugging.

e End with reflection or review of learning.

Classroom Environment
All classrooms or computing spaces should:
e Display computing vocabulary where
appropriate.
e Promote safe and responsible use of
technology.
e Celebrate pupil outcomes and digital
creativity.
e Ensure children can access devices safely
and independently.

Digital Safety Expectations
Online safety must:
e Be taught explicitly through Kapow units.
e Be reinforced regularly across the
curriculum.
e Use age-appropriate  language and
scenarios.
e Encourage children to report concerns.
e Promote respectful online behaviour.

Consistency in EYFS

In EYFS, computing should focus on exploration,
communication, creativity and understanding
technology in the world around them.
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Provision should align with the EYFS Framework
and support:

e Communication and language

e Understanding the world
Physical development

e Expressive arts and design
Children should develop confidence in using simple
technology while building foundational skills that
prepare them for KS1.

Adults should:
e Model the use of technology regularly.
e Use clear and consistent vocabulary.
e Encourage exploration and curiosity.
e Ask open-ended questions.
e Support turn-taking and collaboration.
e Embed technology within continuous
provision.

Children should:
e Use technology independently during
provision.
e Explore cause and effect.
e Begin to follow simple instructions.
e Talk about what technology is used for.
e Use devices safely with adult guidance.

Consistency in KS1
In  KS1, children should begin developing
foundational computing knowledge and skills
through  structured lessons and  practical
experiences.
Children should:

e Understand basic algorithms.

e Create and debug simple programs.

e Use technology purposefully.

e Develop digital creativity.

e Understand basic online safety.

Lesson Structure
Lessons should consistently include:
1. Retrieval or recap activity.
2. Introduction of new learning.



3. Staff modelling.
4. Guided practice.
5. Independent application.
6. Plenary and reflection.
Staff Practice In KS1
Staff should:
e  Model each step clearly.
e Demonstrate how to  troubleshoot
mistakes.
e Use consistent computing vocabulary.
e Encourage resilience when debugging.
e Provide opportunities for paired learning.
e Ensure all children actively use technology.

Staff should avoid:
e Completing tasks for children.
e Over-directing creative tasks.
e Focusing solely on producing polished
outcomes.

Pupil Expectations in KS1
Children should:
e Log in with increasing independence.
e  Use devices respectfully.
e Save and retrieve work with support.
e Follow simple algorithms.
e Predict outcomes.
e Debug simple errors.
e Create digital content.
e Discuss online safety.

Vocabulary should:
e Be displayed when appropriate.
e Be used accurately by adults.
e Be revisited regularly.

Be included in pupil discussion.

KS1 Evidence
Evidence includes:
e Saved digital work
e Screenshots
e Staff observations
e  Pupil explanations
e Quizzes or retrieval tasks

Consistency in KS2

In KS2, children should deepen their understanding
of computer science, digital literacy and
information technology.
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Children should:
e Design, write and debug programs.
e Use logical reasoning.
e Understand networks and the internet.
e Create increasingly sophisticated digital
content.
e Collect and analyse data.
e Demonstrate responsible online behaviour.

What Consistency Looks Like in KS2
Lessons should consistently:

e Build on prior learning.

¢ Include explicit modelling.

e Use technical vocabulary accurately.

e Provide opportunities for independence.

¢ Encourage reasoning and problem-solving.

e Include debugging and evaluation.
Children should understand not just how
technology works, but why.

Staff Practice in KS2
Staff should:
e Encourage computational thinking.
e Promote independence and resilience.
e Model debugging strategies.
e Facilitate discussion and reasoning.
e Use questioning to deepen thinking.
e Ensure children understand online risks and
responsibilities.

Staff should create opportunities for children to:
Design projects

Make decisions

Evaluate outcomes

e Improve their work

Pupil Expectations in KS2
Children should:
e Work increasingly independently.
e Use technology safely and responsibly.
e Debug systematically.
e Explain their thinking.
e Use appropriate technical vocabulary.
e Evaluate and improve digital outcomes.
e Transfer computing skills across subjects.
Children should demonstrate resilience when
programs do not work first time.



Sound and light issues:

+ Thereis effective and quiet ventilation in the
classroom.

+ Computer/laptops are positioned to reduce
glare.

+ Interactive whiteboards are non-reflective to
reduce glare.

+ Headphones to be wom if sounds are being
used on ipads/laptops.

Support for Pupils with SEND in Computing

Low-arousal areas

+  Pupils on the aufistic spectrum may become
deeply involved in working in isclation on a
computer. They will benefit from clear
preparation and support when returning to a
group.

« Check classrooms are not cluttered with ICT
equipment.

«  Make sure pupils with motorimpairments have
appropriate assistive technology and software
to support them and enough space fo use it.

» There should be adequate space at the desks
for pupils to work off screen, collaborafively and
on paper.

« Seating should allow all pupilsin the class to
communicate, respond and interact with each
other and the teacher in discussion.

Multi-sensory approaches

+ Chose resources and tasks that support
dlternative ways of communicating, e.g.
presentations that use relevant digital video -
or audio-editing software.

Working with additional adults

+ Make sure addifional adults are trained so they
are comfortable with any software and

ICT

Consider access fo, and coordination of, ICT
resources to enable pupils to complete tasks
successfully. For example:

« Using symbol-processing software or a
picture communicator for pupils with
speech and language communication
needs

« using head switches, touch screens, or an
altemnative mouse or keyboard for pupils
with reduced motor skills, or *

« adjusting the screen resolution, or using a
bigger screen, for pupils with a visual
impairment.

hardware being used, and understand how it
can support independent leaming.

M

ing group work and discussion

Resources:

«  Consider using a wireless keyboard and mouse
to facilitate teacher-pupil interaction with
minimal disruption.

« s there one dedicated computer for assistive
technology/specialist software, or can pupils
with SEM and/or disabilifies move between the
resources?

«  Provide assisfive resources, such as templates or
diagrams, to support pupils' input.

T, h v

|5|.ui=uu
« Computfing skills are demonstrated clearty
and progressively.

«  Ask what role each pupil has takenina
collaborative computing task and give all
pupils a role in modelled and collaborative
leaming.

+ Displays are accessible, within reach, visual and
tactie

« Displays are engaging, clear, broken down
steps to leaming.

« Be aware of potentially distracting elements of
wall displays.

Grouping pupils

« Al forms of pupil grouping including pupils with
SEN and/or disabilities

« Transition from whole-class to group or
independent work, and back, is cleary
signalled.

« Sequence of groupings is outlined for pupils.
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RE

Our school is a Christian school which welcomes children of all faiths from families who share our belief in a
nurturing and supportive education. We are committed to:

e Helping all the children in our care to maximise their potential and develop a love of learning;

e Building a caring and conscientious school community where children, families and staff feel valued and
respected;

e Equipping all children with the skills for life which will enable them to grow into confident and successful
adults, ready to make a positive contribution to life in a multi-cultural society;

e Ensuring all children are happy, healthy, safe and secure;
e Encouraging families and the local community to work in partnership with the school to achieve success;

e Providing all children with the lasting benefits of new experiences in order to broaden their horizons and
teach them how to face challenges;

e Helping all children to develop values and beliefs whilst appreciating and richness and diversity of a multi-
cultural society;

e Celebrating every success.

We believe that RE should have an important place within other core and foundation subjects in order to
promote the development of the whole child. Learning about and from religion enriches and extends the
understanding of children about the world in which they live. Religion is an aspect of life which has reality for the
majority of people in the world today, in the past and in all cultures. All children should have the opportunity to
explore the nature of religion in such a way that their views are based on sound knowledge and thoughtful
reflection.

Whole-school approach

We have a statutory responsibility to deliver Religious Education to all children, except those withdrawn by
parents. Our school ensures that sufficient time is given in order to enable children to meet the expectations set
out in this agreed syllabus, ensuring that the curriculum is coherent and shows progression, particularly across
transitions between key stages. There is no single correct way of making appropriate provision for RE as long as
the outcomes are met.

In order to deliver the aims and expected standards of the syllabus effectively, the expectation is that there is a
minimum allocation of 5 per cent of curriculum time for RE which is based on the most recent national guidance.
4-55 36 hours of RE, e.g. 50 minutes a week or some short sessions implemented through continuous provision
5-7s: 36 hours of tuition per year (e.g. an hour a week, or less than an hour a week plus a series of RE days) 7-
11s: 45 hours of tuition per year (e.g. an hour a week, or a series of RE days or weeks amounting to 45+ hours of
RE)

As a school, we follow the RE Today Primary RE Curriculum as of January 2026. The subject leader has placed
the units in the relevant year groups, according to our school context so it doesn’t completely follow the units
one after another.

EYFS
In the EYFS, Religious Education is delivered through a play-based, exploratory approach that aligns with the Early
Years Framework. RE is woven throughout continuous provision and is enriched through storytelling,

celebrations, discussion and hands-on exploration. Children develop early understanding of different cultures,
beliefs and traditions through experiences linked to Understanding the World, supported by the use of artefacts,
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festival celebrations and family-based learning. Opportunities for high-quality talk enable children to share their
own experiences, listen to others and develop respectful language when discussing similarities and differences.
Through role-play, creative activities and reflective storytelling, children build empathy, express feelings, recognise
diversity and form a secure sense of identity. This approach lays strong foundations for the more structured RE
curriculum taught in Key Stage 1.

EYFS children are assessed against our school’s EYFS curriculum checkpoints for 3-4 years, Reception and the Early
Learning Goals. Assessments in EYFS are recorded termly on a tracking sheet and judgements are made with
consideration of staff observations taken from both adult-led and independent tasks, outcomes of work and
moderation style conversations which take place regularly in the moment and also within EYFS planning meetings.

Teaching and Learning

Our policy is to aim to ensure the use of RE in art, drama, thinking skills, speaking and listening activities, visits,
posters, photographs, videos, ICT use, display work and other active learning strategies. Cross curricular work is
encouraged, in line with whole school policy on teaching and learning. We recognise the importance of teaching
to the Agreed Syllabus in a creative, knowledge-rich, broad and balanced way. Quality First Teaching and
Learning in RE is secured through a range of supporting strategies:

Strong Foundations —

e Building language and communication

e Supporting personal, social, and emotional development

e Developing knowledge of the world

e Encouraging thinking, questioning, and reflection

e Promoting values, respect, and inclusion
Adaptive Teaching — Where needed, staff adapt their lesson content and processes to ensure that all children are
able to access the new skill or knowledge in a way which is in line with their personal goals or rate of
understanding. This means that within a lesson all children will access a challenge with the stretch or support
required to complete the activity.

Questioning — Staff are expected to teach using a range of closed and open questions. During lessons there should
be opportunities for children to explore an idea through open questions (with some scaffolded answer stems) and
answer certain strategies with closed answer.

Language/vocabulary — Owing to the context of the families that we serve, focusing on language and key
vocabulary is essential. Therefore each year group has a specific set of vocabulary which should be taught
throughout the year. The language which is taught will suit the lesson unit and will be displayed on the working
wall as they are experienced. Staff are expected to use a range of language within the same concept.

How reading and oracy are taught through the RE Curriculum

Reading and oracy are integral to the RE curriculum and are systematically embedded across all units of learning.
Children develop reading skills through engagement with a wide range of sacred stories, non-fiction texts and age-
appropriate sources that require retrieval, inference and critical interpretation. Key vocabulary is explicitly taught
and revisited to strengthen subject-specific literacy. Oracy is promoted through structured discussions, partner talk,
debates and opportunities to articulate personal views respectfully while considering differing perspectives.
Children are encouraged to listen actively, build on others’ ideas and communicate with clarity through
presentations, storytelling and role-play. Through these approaches, RE contributes significantly to the
development of confident, articulate and reflective learners
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Transferable Skills Developed Through Religious Education (RE)

Communication & Language

Englinh PSHE

Reading & Comprehension

English, History

Reflection & Metacognition

PSHE. Adreds Curmritelums

Critical Thinking & Enguiry

Sciemce, Mistory

Empathy & Perspective-Taking

Maths, Soente

PSHL, Ceography

Cultural Literacy

1, Mislory

Jewish people

Muslims

story) belong? their Easter Garden? lesson 1,2,5 Lesson 3, lesson 2
Unit 2 (Why is Easter special to
Lesson 1,2,3 Christians?)

Reception | Unit 1: Why is the Unit 2: Why do Unit 3: lesson 4-6 Unit 4: Why do Unit 5 Which places Unit 6: Which stories are
word God so Christians perform Christians put a cross on | are special and why? special and why?
important to Nativity plays at their Easter Garden?

Christians? Christmas? (Why is Easter special to
Christians?)
Christians Christians Christians, Muslims and Christians Christions and Christians, Jewish people,

Muslims

F1 what stories are special and why?

(stories will be used throughout the year linking to many over arching topics in the EYFS curriculum)

impact of Pentecost?

Friday?’

people?

Year 1 Unit 7: Who do Unit 8 Why does Unit 15: Whao is @ Muslim | Unit 16: Why does Unit 11: What does it | Unit 18: what makes
Christians say made | Christmas matter to and how do they live? Easter matter to mean to belong to a some places special to
the world? Christians? (part 1) Christians? faith community? believers?

Christians Christians Muslim Christians Christians, Muslims or | Christians, Muslims or
Jewish people Jewish people

Year 2 Unit 9: Who is Jewish | Unit 10: What do Unit 17: Who is @ Muslim | Unit 13: What is the Unit 12: How should Unit 14: What is the
and what do they Christians believe God | and what do they ‘Good news’ that we care for others and | ‘Good news' that
believe? is like? believe? (part 2) Christians say lesus the world and why Christians say Jesus

brings? (part 1) does it matter? brings? (part 2)
Jewish Christians Muslims Christians Christians, Muslims or | Christians
Jewish people

Year 3 Unit 19: What is it Unit 27: What do Unit 20: What is the Unit 21: how do Unit 22: How do Unit 24: How and why
like for someoneto | Hindus believe God is | Trinity and why is it festivals and worship festivals and family life | do people try to make
follow God? like? important to Christians? | show what matters to show what matters to | the world a better place?

Muslims lewish people?
Christians Hindus Christians Muslims Jewish people Multi fail‘h/'

Year 4 Unit 29: What does it | Unit 26: For Unit 25: Unit 28: Why do Unit 33: Unit 30:
mean to be a Hindu | Christians, when Jesus | What kind of world did Christians call the day Why is the Torah so How and why do people
in Britain today? left; what was the Jesus want? Jesus died ‘Good important for Jewish mark the significant

events of life?
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Hindus Christians Christians Christians Jewish people Christians, Hindus,
and/or Jewish people
and non-religious people

Year 5 Unit 23 Unit 35 Unit 37 Unit 38 Unit 32 Unit 34

What do Christians How can following Christians and how to Why do Christians What does it meanto | Creation and science;

learn from the God bring freedom live: What would Jesus believe that Jesus was be a Muslim in Britain | conflicting or

creation story, and justice? do? the Messiah? today? complementary?

Christians Christians, Hindus, Christianity Christians Muslims Christians

Jewish, Muslims
Year 6 Unit 31 Unit 41 Unit 39 Unit 40 Unit 36 Unit 42

What does it mean if | For Christians, what Why do Hindus want to What difference does What matters most to | Why do some people

Christians believe kind of king is Jesus? be good? the resurrection make Humanists and believe in God, and some

God is holy and to Christians? Christians? people not?

loving?

Christians Christians Christians Hindus Christianity, Christians, Hindus,

Humanists Jewish, Muslims,
humanists

Summative Assessment

At the end of each unit of work, class staff assess each child against each objective scoring 1-3 depending on the
level of understanding and mastery. The data is collated and analysed by the class staff and subject leader to
inform planning.

Formative Assessment

Effective assessment for learning (AfL) in RE is the ongoing process of gathering information about children’
understanding during lessons to inform teaching and support learning. It focuses on identifying what children
already know, what they can do, and where they need help, rather than just judging performance. Key strategies
include asking targeted questions, observing work, using mini-quizzes, and encouraging self- and peer-assessment.
Effective AfL provides immediate feedback that helps children understand their mistakes and next steps, promotes
reflection on learning, and allows staff to adapt planning and teaching to meet individual needs.

Cultural Capital offer

Cultural development arises directly from encountering the six major world faiths and their views on the arts and
music. The use of paintings, music, art and artefacts in RE teaching gives children the opportunity to experience
and engage with a variety of cultural expressions and contexts. Culture encompasses language, beliefs, attitudes,
customs, knowledge, skills, ideas, wealth and poverty. Cultural development is an integral part of the
multicultural education which pervades the whole of the life of St Andrew’s school because of its multicultural
mix. Our school promotes the development of positive and caring attitudes to people of all communities.
Children in each year group will get a chance to visit at least one place of worship in the year. By the end of their
school year, they will have been to 6 places of worship.

Children’ spiritual, moral, social and cultural development

Following the Agreed Syllabus for Religious Education means that RE makes a positive contribution to children’
learning. Knowledge and skills developed by RE contribute to children’ readiness to participate in life in modern,
diverse Britain and in a plural world. Good RE is never coercive: this area of learning is not about making children
into believers but tries to help them become literate and articulate about religions and beliefs, and to be
thoughtful members of a plural society, so that in learning from religion they are able to make informed choices
about how they want to live their lives whilst also understanding more about the faith of other people they meet.
As such, it is relevant to every pupil and every citizen of Manchester, Salford, Stockport, Tameside and Trafford.
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Living in and growing up in the world of the 21st century will challenge all young people. It will raise questions of
spirituality and identity as well as questions of morality, such as poverty, discrimination and the use of limited
resources as well as raising ethical questions about human reproduction, racial and religious prejudice and the role
of politics in everyday life. Religious Education in Salford schools contributes dynamically to children and young
people’s education, provoking challenging questions about human life, beliefs, communities and ideas. In RE
children learn from religions and world views about different ways of life in local, national and global contexts.
They discover, explore and consider many different answers to questions about human identity, meaning and
value. They learn to weigh up for themselves the value of wisdom from different communities, to disagree
respectfully, to be reasonable in their responses to religions and world views and to respond by expressing insights
into their own and others’ lives. They think rigorously, creatively, imaginatively and respectfully about their ideas
in relation to religions and world views.

Inclusion

All children access the Religious Education curriculum for their year group. The support given to children is
determined by their particular needs. Staff detail how they are supporting children’s needs in their short-term
planning. Actions include pre and post tutoring, adult or peer support with reading, adult scribing of children’s
spoken knowledge and ideas and adapting resources in order to make them accessible, without reducing the
learning intention. Here at St Andrews, we also have a clear SEND curriculum progression map which has been
created to give staff a direct focus of where and how to support our SEND leaners to enable them to achieve their
full potential.

Monitoring

Monitoring happens termly and during this time the subject leader evaluates the effectiveness of the curriculum’s
intent through looking at planning and checking that that lessons are sequential and support further progression
and depth of learning. During this monitoring, the subject leader also evaluates the implementation of lessons by
looking at the quality of work created within their RE books to check that learning is accessible for all, by
conducting pupil questionnaires and then also monitoring recent assessments on FFT aspire.

The Curriculum Committee of the governing body monitors this policy on an annual basis. This committee reports
its findings and recommendations to the full governing body, as necessary, if the policy needs modification. The
Curriculum Committee gives serious consideration to any comments from parents about the RE programme, and
makes a record of all such comments. Governors scrutinise and ratify teaching materials to check they are in
accordance with the school’s ethos.

What should be consistent and typical in an RE lesson?

EYFS focuses on who they are and their immediate surroundings
KS1 focuses on what people believe and what they do.
KS2 focuses on why people believe and how beliefs influence life.

There should be a clear shift from simple noticing and describing in KS1 to explaining, comparing, interpreting and
reasoning in KS2. The differences should be visible in Children talk, written work, the depth of questions asked,
the vocabulary used and the way staff structure learning.

In EYFS teaching should look like

e Explorative
e  Within CP
e Vocabulary
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e Experiences
e visits
In KS1 teaching looks like

e Lots of artefacts, pictures, role play and story telling
e Short discussions and simple questions
e Activities focused on recall, sequencing, matching, drawing and talking

In KS2 teaching looks like

e Enquiry questions that require reasoning

o Use of sacred texts, videos, visitors and real life examples
e Structured discussion, debate and justification of ideas

e Written tasks that require explanation

Support for Pupils with SEND in Religious Education (RE)

Sound and light issues:
« Interactive whiteboadrds are non-reflective to
reduce glare.

Seafing:
+ Guided reading and writing place pupils who

need most support opposite the teacher so they

can hear and see the teacher prompts clearly.

+  Seafing should allow all pupils in the class to
communicate, respond and interact with each
other and the teacher.

Resources:

» Resources are accessible, e.g. within reach and

* Labelled cleary to encourage independent
use, e.q. wsing images, colour coding, large
print, symbols, Braille, as appropriate.

* Make available a range of accessible materials
including, chunky pencils, coloured crayons,
colour overays, pencil grips, cordless mouse
etc.

« Check media to make sure it does not create
baniers for leamers e.g. font size/type,
background colour, weight of books.

+ Provide well-maintained and attractive areas
for children to use.

Multi-sensory approaches

+ The acceptance that others have different views
and that they have a right to hold and express them
can present barriers for younger pupils and those
with behavioural, emofional and social difficuliies
[BESD) or an aufistic spectrum disorder [ASD).

. Many of these bamiers can be removed by using
mulfi-sensory approaches, eg through drama and
rale-play, visits to places of worship, or sharing
special meals.

. Lecming about religicn can present barriers for
pupik with complex needs because of the abstract
concepts involeed.

. For example, some pupik will have difficulty
understanding absfract concepts such as spirtuality,
belief, opinion, friendship. jusfice, cooperafion,
conflict and empathy. Drama, role-play, games and
simulations, can develop understanding of such
concepfs.

. Use of good-quality artefacts allows pupiks to
understand aspects of the different faiths. Artefacts
can be used fo develop pupils' observation skills and
use of lkanguage. Pupil-made videos or digital
camera presenfafions of situafions involving moral
dilemmas can be powerful aids fo learning,
parficulary for pupils for whom wirifing presents
bariers.

+ Digital image technologies, both still and
moving, are valuable tools for teaching RE.
Pupils can use image technology to support
the wiiting process - eg creating a storyboard
of pictures as a scaffold for wiiting a narative
about a moral choice.

s ICT can offer altematives to writing as a way
of responding to text — eg creating an
electronic presentation with images, as a
response to text.

Unfamiliar learning environments
+  Alow-arousal areais planned for pupils who
may need it and is available for use by all
pupils. The areda only needs to have
immediately relevant materials/ resources to
minimise distraction.

Displays:
+  Make wall displays that include artefacts,
pupil's work, target language phrases/lexis,
maps and plans, that value everyone's
contribution.

* Include appropriate pictures and/or symbols.

Low-arousal areas

A low-arousal area is planned for pupils who may need
it and is available for use by all pupils. The area only
needs to have immediately relevant matericlsf
resources to minimise distraction.

Teachers” communication
Recognise that the language of RE may be challenging for
many pupils, eq:
- language used in religious texts may be difficult to
understand and will need to be explained
- some vacabulary con have different meanings in
different contexts, and
- metaphor, eg in the sayings of refigious leaders or
parables, can be interpreted literally by some
pupik, thus creafing confusion or misunderstanding.
Plan to teach new vocabulary explicitly at the start
of a new topic. Make sure that pre-tutoring on RE
vocabulary i available for pupils, where
appropriate.
It may be necessary to present the same
informaftion in a range of different ways to aid
understanding.

Working with additional adults
Support might include:

+ Pre-tutoring important RE vocabulary,
concepts and/or processes, where
appropriate, and

+  Preparing grids for recording information,
which can be helpful for some pupils.

Managing group work and discussion
+ Plan for pre-tutoring important RE vocabulary,
concepts, processes or skills, for pupils who
need it.

Grouping pupils
« Al forms of pupil grouping including pupils with
SEN and/or disabilties
« Transition from whole-class to group or
independent work, and back, is clearly
signalled.
« Seguence of groupings is outlined for pupils.
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History

Rationale

The effective teaching of History from our Nursery children to our Year 6 children is delivered through four

strands:

e Substantive concepts: exploring and understanding the key events, people, ideas and societies of the past.

e Disciplinary concepts: understanding how historians find out about and interpret the past (Chronological
Understanding, Enquiry, Evidence, Connections, Interpretation, Communication)

e Historical enquiry: posing and answering historical questions using evidence.

e Chronological awareness: developing and understanding the passage of time, using language related to
chronology and building timelines to place events in chronological order.

Here at St Andrews we use the adapted Kapow scheme alongside a Local History strand that we have devised

here at school.

Overview

EYES

History in Nursery (ages 3-4) is not taught as a formal subject. Instead, it is introduced informally and
developmentally, focusing on early concepts of time, change, and personal experience. History is part of

“Understanding the World”, which includes:

e Past and present events in children’s lives
e People and communities
e The world around them

Even at this early stage, children begin to:

e Talk about past events

e Use simple time language (yesterday, before,
when | was a baby)

e Recognise changes over time

e Understand that other people had lives
before now

a. Through Personal Experience. Children begin with
their own history. This builds the idea that time
passes and things change.

b. Through Stories and Books. Stories help children
understand sequence and past events.

c. Through Daily Routines. This develops
chronological awareness, a key foundation for
history.

d. Through Play-Based Learning. Play allows children
to explore past and present naturally.

e. Through Celebrations and Traditions. This
introduces the idea of continuity and tradition.

In Reception (ages 4-5), History is still not a standalone subject, but it is taught explicitly and intentionally
through the EYFS framework, mainly within Understanding the World. Compared to Nursery, children begin to
move from purely personal experiences toward a wider awareness of the past.

EYFS Area: Understanding the World

e Past and Present (statutory ELG)

e Links to Literacy (stories, non-fiction texts)
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How History Is Taught in Reception

a. Past and Present (Core Focus). Children are
supported to:

Talk about their own past and family history
Recognise  similarities and  differences
between past and present

Understand that people lived differently in
the past

b. Stories and High-Quality Texts. Children discuss:

What is different from today
How people lived
Sequence of events

Role play (homes, schools, transport “then
and now”)

Dressing up in clothes from different times
Exploring artefacts (old toys, tools, photos)

e. Celebrations, Events, and People

Learning about important celebrations and
why they happen

Exploring significant people linked to events
children know

Talking about family traditions and changes
over time

By the end of Reception, children typically:

c. Sequencing and Time Language

e Past, present, future
e Yesterday, today, tomorrow
e Before, after, long ago, now

d. Play-Based and Experiential Learning. Play helps

children internalise historical concepts.

Talk about past events confidently

Identify differences between past and
present

Use basic time-related vocabulary

Show curiosity about how life was different
before

Understand that the past existed before they
were born

St Andrew’s History Curriculum Mapping- KAPOW HISTORY LINKS

Autumn

Black History Month
Remembrance Day
Guy Fawkes Night

St Andrew’s Day
Windrush Movement

Spring

Women’s History Month

Summer
Refugee Week

Year | How am | making history? How have toys changed? How have explorers changed
1 Lesson 1 What is your favourite toy? the world?
Year | How was school different in | How did we learn how to fly? | What is a monarch?
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the past?

Le 62 e preferre:

Le: Bessie Colem fica
Le: e eCia
= & H cle

Less H e Congueror become K
o = e Co S| 2
= & - -

Year

Would you prefer to live in
the Stone Age, Bronze Age
or Iron Age?

Le & ed between the e Age

What did the Ancient Egyptians
believe?

Le 6 e ent Egyptians believe

Why did the Romans settle in
Britain?

= & H e Rom = P—

Year

Were the Vikings raiders,

traders or settlers?

How hard was it to invade and
settle in Britain?

How have children’s lives

changed?

Year

Were the Vikings raiders,
traders or something else?
( Link back to Year 4)

What was life like in Tudor
England?

What did the Greeks ever do
for us?
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Lesson 2-W

Lesson 2- Why did Tudor children work and what was

Lesson 4: How did Lord Shaftesbury help to change the
lives of children?

Lesson 3: How

changed?

S T2l us about Pow Children's

and why has children’s leisure time

diseases children caught and

Lesson 2-'WI

Leszon 3: How was ancient Greece governed

Lesson 4: Did the ancient Greeks give us democracy
Lesson 3: influsnce us

today?

Lesson 6: What did the Greeks do for us?

Year

What was the impact of
World War 2 on the people
of Britain?

LESS0N 1° ¥WNy O CL3in g0 00 'War in 1¥.3¥

Lesson 2- Who won the Batile of Britain?
Lesson 3: What do sources tell us about the Blitz?

esson 4: W was evacuation like for children? (Par)

children? (Par

nas evacuation like for

: What impact did WW2 have on women's

What does the census tell
about the local area?

Lesson 2: What happened to Mary

Lesson 3: What happ

i

Mary Buckirout

5: Who lived in our local area? (Part 1]

n our local area? (Part 2

Buckirout? (Part 1

us

How did the Maya
civilisation compare to the
Anglo-Saxons?/ Early Islamic
Civilisation

Lesson 1 Who were the Maya and when did they live
Lesson 2- How did the Maya settle in the rainforest?

Local History taught in Autumn 1 (and Geography links)

Nursery - Our School (positional language)

Reception — Eccles Old Cinema (explore local environment, familiar places)

Year 1 — Eccles City Centre (Where is it and what is it like?)

Year 2 — St Andrews Church (Where is it and how can we walk there?)

Year 3 — Salford Quays (Describe how land use in our locality has changed/Field Work)

Year 4 — Buile Hill Park (Field Work - observe and record data from real-world environments)

Year 5 — Ordsall Hall (Identify and local human and physical features and the environment on a range of maps)

Year 6 — Salford Lads Club (Use Ordnance Survey-style maps and digital mapping tools, read symbols, keys, and
grid references ldentify transport routes and landmarks)
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Examples of Key Vocabulary

; Chronclogical order Republic Sterectype (V6]
|5 History Curriculum Generic ey Vocabula Tapenad Tonqua
B Revalt Eucavate Propaganda (176
Newr Who byl Citpost Rristocracy Tiased
o v Nllennium Archasology Trumds Motive
Farent Whera? Thousands of years Archaeclogit e witness
Brotherater When? Ancent aviliaton: Wiyths 2nd lezends Caurtion
Days of the week Parent WhyT Tnterpratation
Months of the year Grandparant Gircover
Fiture Memory
Pat Remember
Calendar
Chrenclegical crder smpire Reasoning
e T—— Fed o Fra
BC Peasantty Tmportance
= What!
Where D Paramant
2 Whant Nillennium Trvasion
Frotogranh WhyT Thousands of years Cliation
Crandparent's fime Newmane: Bacause Angent Cilizations Settlery/Setiements
fimeline The internet Draw Migration
Memoriar Tetters Tadence
Tiving mamary (Y 2) Signihzant parion Trvestizate
Grder (77]] Fistorian Detective
Chronological order {1r2)
eriod (Yr 2) T my opimian
Tramambar
[
Ancient z Reaoning
Modern Enquiry
Certary Trvasion Tmpartance -
Tecade Criation Sienifcance Parament TR
Tocality Empire ==

Teaching and Learning

Quality First Teaching and Learning in History is secured through a range of supporting strategies:

Strong Foundations —

Securing DfE “Strong Foundations”
in Primary History
[ABCH

VOCABULARY |

» Reading Historical Texts
o Writing Temefines, Reparts,
Diary Erviries

« Building Historical Vocabulary
« Introduing Key Terms ‘
| « Esploding Concepts
Y MWWVM (“—’ lng.lnvir-.m“uﬂl

| f
(O =
PRIMARY
HISTORY

CULTURAL CAPITAL
» Understanding Chronology 1666 iu ‘17“) | / « Exploring Significant Events
-Uﬂn‘_rmdmloam - . « Understanding Differert Sockebes
Measiiiog & Comps ~ W « Mands-On Expenences &
i Histarkcal Data r'g“" Museam Visits

liry
ey

Adaptive Teaching — Where needed, staff adapt their lesson content and processes to ensure that all children are
able to access the new skill or knowledge in a way which is in line with their personal goals or rate of
understanding. This means that within a lesson all children will access a challenge with the stretch or support

required to complete the activity.

Questioning — Staff are expected to teach using a range of closed and open questions. During lessons there should
be opportunities for children to explore a mathematical idea through open questions (with some scaffolded

answer stems) and answer certain strategies with closed answer.

Language/vocabulary — Owing to the context of the families that we serve, focusing on language and key
vocabulary is essential. Therefore each year group has a specific set of vocabulary which should be taught
throughout the year. The language which is taught will suit the lesson unit and will be displayed on the working

wall as they are experienced. Staff are expected to use a range of language within the same concept.
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SMSC & British Values

History supports SMSC and British Values by:

e Developing empathy, reflection, and moral awareness

e Encouraging respect for diversity and equality

e Helping children understand democracy, law, and liberty
e Building a strong sense of identity and community

Together, history helps children become thoughtful, informed, and responsible citizens.
Inclusion

Effective inclusion ensures that every child, regardless of their ability, background, or learning needs, can fully
participate, engage, and make progress in History. This involves adapting teaching strategies, resources, and
activities so that lessons are accessible to all learners, including those with special educational needs, English as an
additional language, or the more able. Examples include using adapted tasks, visual aids, concrete resources, and
peer support. Effective inclusion also fosters a positive, supportive classroom environment where every child feels
valued, confident to contribute, and encouraged to develop their Historical thinking at their own pace, ensuring
that no learner is left behind.

Learning Environment

All classrooms in St Andrew’s have a History or Geography (depending on the focus) ‘working wall’ which is
changed to suit the concept being taught during the week. There is evidence of language relating to the concept
being taught and scaffolding materials. Language within the lesson should apply directly to the vocabulary
expectations for the subject and should explore a concept through challenging and engaging questions.

Monitoring

Monitoring is completed by the subject leader and involves a termly schedule of learning walks, lesson drop ins,
pupil voice meetings, book looks and data scrutiny following 3 assessment points. Outcomes of all monitoring are
shared at Senior Leadership Team meetings and fed back to Governors annually. History has its own action plan
which is reviewed termly.

Summative Assessment

At the end of each unit of work, class staff assess each child against each objective scoring 1-3 depending on the
level of understanding and mastery. The data is collated and analysed by the class staff and subject leader to
inform planning.

Formative Assessment

Effective assessment for learning (AfL) in History is the ongoing process of gathering information about children’
understanding during lessons to inform teaching and support learning. It focuses on identifying what children
already know, what they can do, and where they need help, rather than just judging performance. Key strategies
include asking targeted questions, observing work, using mini-quizzes, and encouraging self- and peer-assessment.
Effective AfL provides immediate feedback that helps children understand their mistakes and next steps, promotes
reflection on learning, and allows staff to adapt planning and teaching to meet individual needs.

Reading and Oracy

History involves interpreting a wide range of texts—primary sources (letters, diaries, official documents) and
secondary sources (textbooks, articles, biographies). Oracy involves speaking and listening—both crucial in history
for expressing ideas, debating interpretations, and building understanding.

Developing Reading & Oracy
Through History

« Analyzing Primary Scurces
« Building Vocabulary
* Eualusting Evidence
« Interpreting Texts

* Classroom Debates |

Discurss & -
Debate ideas | * Presentations

« Group Discusions

» Storytelling

&

' HISTORY = )
LESSONS L&
Critical ’ ‘
Thinking

Building Historical Understanding & Literacy



Transferable Skills to Other Curriculum Areas

Critical thinking and analysis
Research and information literacy
Reading and comprehension

Oracy and communication

Writing and argumentation
Chronology and cause-effect thinking
Empathy and perspective taking

Problem solving and decision making

Cultural Capital

Cultural capital in Primary History is the breadth of historical knowledge, experiences, and understanding of diverse
societies that a child gains through carefully planned teaching. It's woven into lessons, resources, experiences, and
discussions, not just the facts themselves.

¢ Knowledge of significant events and people
e Understanding of traditions and societies
e Exposure to diversity and multiple perspectives

e Experience with historical artefacts and sources

Curriculum and Assessment Review (November 2025)

The Review made the following recommendations regarding History:

Enhance disciplinary understanding - how Historians study the past, historical claims, arguments and accounts
Clarity between statutory and non statutory content

Chronological understanding

Broader mix of perspectives

Connections across times and places

Wide and diverse range of sources

Local history

These areas are included in the History Action Plan and are included in the 2025 2026 Curriculum and
Assessment Review Action Plan

What should a History lesson typically and consistently include?
EYFS

Learning Environment

e Opportunities to explore past and present are visible in the provision

e Resources include photos, artefacts, books and real-life objects (old/new)

e Role play/small world areas reflect different times (e.g. old homes, transport)
e Displays support understanding of time (e.g. timelines, “when | was a baby™)
e Diverse families, cultures and experiences are represented
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Adult Interactions

e Adults model key vocabulary: past, present, now, before, long ago

e Adults ask open-ended questions to deepen thinking, e.g. “What is different?” “How do you know it is
old?”

e Adults link learning to children’s own experiences

e Adults extend play through conversation rather than directing it

e Misconceptions are gently addressed and clarified

Consistency & Curriculum

e Opportunities to explore history are embedded in continuous provision
e Clear progression is evident (Nursery — Reception)

e Key vocabulary is used consistently by all staff

e Links are made across the curriculum (stories, celebrations, routines)

e Planning reflects prior learning and next steps

Children’s Learning Behaviours

e Children talk about their own lives and experiences

e Children can identify simple differences between past and present

e Children use some time-related language (e.g. before, now)

e Children engage in role play linked to different times

e Children show curiosity and ask questions about the past

e Sentence stems/support are used to help children explain thinking
Depth & Challenge

e Children are encouraged to compare and explain differences

e  Adults support children to sequence events (e.g. baby — now)

e Learning goes beyond the familiar (simple historical stories/events)
e High-quality questioning extends thinking for all learners

e All groups of children are engaged and included

Assessment & Impact

e Observations capture children’s understanding of past and present
e Evidence informs next steps in planning

e  Staff can articulate what children know and what they need next
e Gaps in learning are identified and supported

Key Stage 1

Curriculum & Subject Knowledge

e Lessons are clearly aligned to a coherent, well-sequenced history curriculum

e Learning builds on prior knowledge and prepares for future learning

e The historical content is accurate and age-appropriate

e Key historical concepts are clearly identified (e.g. chronology, cause and consequence, change,
similarity/difference)

e The “big idea” or enquiry question is explicit and understood
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Knowledge & Understanding

e Children demonstrate secure factual knowledge about the topic

e Children can place events, people or periods in chronological order

e Children understand and use key historical vocabulary accurately

e Children can explain simple causes and effects of events

e Children can identify similarities and differences between then and now
e Knowledge is revisited and built upon over time (not one-off learning)

Historical Enquiry & Thinking
e Lessons include opportunities for enquiry-based learning

e Children are encouraged to ask and answer historical questions
e Children use sources (e.g. pictures, artefacts, stories) to find out information

e Children begin to understand that sources can be different and may not always agree

e Children are supported to explain their thinking using evidence
Oracy & Language
e Staff model precise historical vocabulary

e Children are given structured opportunities to discuss their ideas
e Sentence stems/support are used to help children explain thinking

e Children can verbally explain what they have learned using appropriate language

e Discussions include reasoning (e.g. “I think... because...”)
Teaching & Adult Practice

e Explanations are clear, accurate and engaging

o Staff check for understanding throughout the lesson

e Questioning is purposeful and probes deeper thinking

e Misconceptions are identified and addressed effectively
e High expectations are maintained for all Children

e Teaching adapts in response to Children’ understanding

Resources & Representation

e High-quality artefacts, images and sources are used effectively
e Resources support understanding of abstract historical ideas

e Materials reflect diversity and inclusivity where appropriate

e Visuals and timelines support chronological understanding

e Resources are used to promote curiosity and engagement

Task Design & Outcomes

e Activities are purposeful and support the learning objective

e Tasks require Children to think, not just recall or complete worksheets

e Writing opportunities are meaningful and linked to historical understanding
e Work shows evidence of historical thinking (not just colouring/copying)

e Tasks are appropriately challenging for all learners
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Progress & Outcomes

e Children make clear progress within the lesson

e Children build knowledge over time across the unit

e Different groups of Children (including disadvantaged/SEND) are supported and achieve well
e Children can recall prior learning and make connections

e Assessment is used to inform next steps

Key Stage 2

Curriculum Quality (Intent & Sequencing)

e Clearly sequenced curriculum that builds chronological understanding over time

e Substantive knowledge (facts, events, people) and disciplinary knowledge (how historians work) both
planned

e Children revisit key concepts (e.g. empire, invasion, monarchy, civilisation)

e Links made across periods (e.g. comparing Roman Empire and Anglo-Saxon settlement of Britain)

e Ambitious content for all Children, including SEND

Subject Knowledge & Teaching

e Staff demonstrates strong historical subject knowledge

e Accurate use of vocabulary (e.g. “primary source”, “bias”, “chronology”)
e Clear explanations of historical concepts and contexts

e Misconceptions (e.g. anachronisms) are identified and corrected

e Key vocabulary explicitly taught and revisited
Disciplinary Thinking (Working Like a Historian)

e Children use and evaluate sources (images, artefacts, texts)

e Teaching highlights reliability, bias, and interpretation

e Children ask and answer historical questions

e Opportunities to debate and justify opinions using evidence

e Children understand that history can be interpreted in different ways

Chronological Understanding

e Children develop a secure sense of time and sequence

e Use of timelines to connect periods and prior learning

e Children can place new learning in historical context

e Clear understanding of duration, overlap, and change over time
Enquiry-Based Learning

e Lessons built around meaningful historical questions

e Enquiries develop over a sequence of lessons (not one-off activities)

e  Tasks require thinking, not just information retrieval

e Children gather, interpret, and present evidence

Practice & Outcomes
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e Work shows depth (not just copied facts or worksheets)
e Children write analytically (e.g. explanations, comparisons, arguments)
e Opportunities for extended writing using historical evidence
e Outcomes reflect both knowledge and historical thinking

Assessment & Feedback

e Ongoing checks for understanding during lessons
e Retrieval practice used to revisit prior knowledge
e Feedback helps Children improve historical thinking (not just literacy)
e Staff adapt teaching based on misconceptions

Inclusion & Adaptation

e All Children access the same ambitious curriculum

e Scaffolds support thinking without reducing challenge
e SEND Children supported through vocabulary, visuals, and structured tasks
e Teaching assistants used effectively to deepen understanding

Evidence in Books

e Clear sequence of learning over time (not isolated lessons)
e Increasing depth of knowledge and analysis

e Use of evidence to support answers

e Variety of outcomes (not repetitive worksheets)

e Strong presentation and pride in work
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Sound and light issues:

Sedling:

Interactive whiteboards are non-reflective to
reduce glare.

Place pupils who need most support opposite
the teacher so they can hear and see teacher
prompts.

Avoid the need for copying lots of information
from the board: print for pupils with SEND.

Resources:

Storage systems are predictable.

Resources are accessible e.g. within read
Resources are labelled cleary to encourage
independent use e.g. using image, colour
coding, large prnt, symbols, Braille, as
appropriate.

Displays:

Displays are accessible, within reach, visual and
tactile

Displays are engaging, clear, broken down
steps to leaming.

Be aware of potentially distracting elements of
wall displays.

‘Working with additional adults

Plan:
.

Pre-tutoring of important history vocabulary,
concepts and/or processes.

To ‘scaffold' speaking or wiiting e.g. using
sentence starters.

Modelling connectives to help prompt
elaboration e.g. ‘and 30" to help pupils link
infornation etc.

Low-arousal areas

Low-arousal areas are planned for pupils who
may need it

Areaincludes only immediately relevant
materals/resources to minimise distraction.

Support for Pupils with SEND in History

Multi-sensory approaches
Ideas for visual leamers include:

Summarising ideas in pictures

Maodifying visual sources to show changes
Comparing visual sources from different fimes
Explaining patterns in graphs

Using visual fimefines

Using or presentfing information in fobles or diagrams.
rather than unbroken text

Storyboarding text

Demonsirafions of text and historical concepts e.g.
lustrafing the reason for the large numicer of
cousalifies at the Somme

Auditory methods who find text-based work difficult.
‘Written sources converted to an auditory form.
Emotive auditory scurces can be used fo engage
and motivate all pupils,

Provide acfivities that require movement for pupils
who learn best through deing and for pupils who find
it difficult to sit sfill for long periods of fime: role-play,
card sorfing, modeling siructures, using inferactive
whiteboard with pupil involvement

Use pictures and symbok to illustrate absfract, new
ar historical concepts o enhance cumiculum access
for pupils with leaming difficulfies. Symbaolks may need
to be provided, for instance for artefacts from
Victorian fimes

Teachers’ communication

Recognise that the language of history may be
challenging and cause barriers for some pupils e.g.
the specific use in history of an everyday word e.g.
church.

Plan fo teach new history vocabulary explicitly in
context fo extend proficiency in technical
language.

Grouping pupils

All forms of pupil grouping including pupils with
SEN and/or disabilities

Transition from whole-class to group or
independent work, and back, is cleary
signalled.

Sequence of groupings is outlined for pupils.

ICT can be used to help pupik of all cges develop
the knowledge and skils that history demands. It
provides them with opporiunities to: select and
reproduce sources in a range of media;
confextualise and interpret sources, reconstruct and
simulate historical events, construct namatives,
idenfify pattems in large qualities of data and
develop, organise and communicate historical
thinking.

Use ICT fo provide pupils and teachers with access
to a wide range of historical source material which
can be analysed in detail using readily available ICT
took.

Help pupik develop historical enquiry skills, and help
them to realise the importance of these skils in the
study of history.

Promote collaberaticn between pupils, which in
tum can help fo develop historical thinking and
enable teachers fo present historical materials in
ways most suited to individual and personal needs.
Supporting pupils using ICT with effective teacher
intervention e.g. using word processors, using
spreadsheets, using the internet, using computer
simulafions, using interacfive whiteboard.

Explore recommended websites online, e.g. those
for museums, fo support and/or supplement other
modes of research. Soffware, such as Widgit's
Communicate.

Digital sfilk or video cameras can capfure the
stages of an activity, the final cutcomes and/or the
sights of a visit for later reference.

Unfamiliar learning environments

.

Make sure pupils are well prepared for visits or
changes to usual lessons. Preparation can
include photographs, videos, artefacts, so
pupils are not womied about unfamiliar
situations.

Managing group work and discussion

Ask what role each pupil has taken ina
collaborative writing task and give all pupils a
role in modelled and collaborative writing.




Geography

Rationale

Geography helps children make sense of the world, their place in it, how it works and how people and
environments are connected. It develops curiosity, empathy and responsibility by enabling children to understand
physical landscapes, human activity and global issues such as climate change and sustainability.

The effective teaching of Geography from our Nursery children to our Year 6 children is delivered through four
strands:

e Substantive concepts: exploring and understanding place, space and location, physical Geography, human
Geography and environment.

e Disciplinary concepts: understanding the world.

e Fieldwork: learning about places and environments through first-hand experience, observation,
measurement and enquiry.

Here at St Andrews, we use the adapted Kapow scheme to teach Geography.
Overview
EYFS

Geography in Nursery (ages 3—4) is not taught as a formal subject. Instead, it is introduced informally and
developmentally, focusing on place, space and position, environment, people and weather and seasons.
Geography is part of “Understanding the World”, which includes:

a. Through observation. Children start to notice
features of their environment and spot changes in
weather or seasons.

e People
e Culture and Communities
e The Natural World

b. Through exploring spaces. Children will be able to
move confidently indoors and outdoors and
navigate spaces safely They will start to use
positional language (in, on, under, next to).

Even at this early stage, children begin to:

e Know that they belong to familiar places
such as home and school and recognise that
places have different features

e Know that there are natural (plants, soil,
water) and built (buildings, fences, paths)
features

e Understand that weather changes day to
day and this affects what we wear and do

e Know that people live in different places

c. Through talking about places. Children will be
able to use simple vocabulary to describe what they
see. They will be able to share experiences of places
they have visited.

d. Through Play-Based Learning. Play allows children
to explore natural materials and seasons.

In Reception (ages 4-5), Geography is still not a standalone subject, but it is taught explicitly and intentionally
through the EYFS framework, mainly within Understanding the World. Compared to Nursery, children begin to
move from purely personal experiences toward a wider awareness of the world.

EYFS Area: Understanding the World

e People
e Culture and communities
e The Natural World
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How Geography Is Taught in Reception
a. First-Hand Experiences. Children are supported to:

e Explore the outdoor environment daily.
e Local walks around the school and local environment.
e Observing weather and seasonal change.

b. Play-Based and Experiential Learning. Play helps children with:

e Small world play (maps, roads, buildings).
e Construction and den building.
e Sand, water and mud play.

¢. Adult-Led and Adult-Guided activities. Staff can introduce new ideas and vocabulary through:

e Focused group activities.
e Shared discussions
e  Practical investigations.

d. Language and Vocabulary development. Geography teaching prioritises talk. Children can learn words such as:

e Near, far, behind, next to.
e Road, river, hill, park.
e  Weather words (rainy, sunny, windy)

e. Stories and Visuals. Books, photographs and videos are used to:

e Show different places and environments.
e Introduce global awareness.
e Support comparison.

By the end of Reception, children typically:

e Talk about familiar places.

e Describe features of places they know.

e Identify natural features and built features.

e Talk about daily weather using appropriate vocabulary.

e Recognise seasonal changes and how these affect clothing, environment and activities.
e Recognise that people live in different places around the world.



St Andrews Geography Curriculum Mapping — Kapow Geography Links

*swapped from original Kapow Long Term Plan

Autumn

Recycling Week

Spring
World Earth Day

Summer

N ‘l Can’ Curriculum

e Characteristics of Effective Learning — Playing & Exploring, Creating & Thinking Critically
e Understanding The World - People, Culture and Communities, The Natural World
e Physical Development - Fine and Gross Motor (40-60 months)

R Unit 1 — Exploring Maps

Unit 2 - Outdoor Adventures

Y1 What is it like here?

*What is it like to live in Shanghai?

(links to Chinese New Year)

What is the weather like in the UK?




Would you prefer to live in a hot or | *What is it like to live by the coast? *Why is our world wonderful? (swapped
cold place? with Spring — better understanding? Know more?)

- B Lesson 1- What can we see in our local area?
Lesson 1- What can we see in our local area? L 1- Where are the - >

. Lesson 2= Can we map our local area?
Lesson 2: Can we map our local area? Lesson 2- Where are the coldest places on Earth?

) - - - Lesson 3: Where in the world is China?
Lesson 3: Where in the world is China? Lesson 3: Where is the Equator?

Lesson 4: What can you see in China? e & What can you sse i Chine? Lesson 4: What is life like in 2 hot place?
Lesson 5:What is Shanghal like? 3 What &= Shanghai fke? Lesson 5: Do we live in a hot or cold place?
Lesson 6: How is Shanghai different from our local area? Lessen & How is Shanghai different from our local area? Lesson &: Would you prefer to live in 2 hot or cold
place?
*Who lives in Antarctica? Why do people live near volcanoes? Are all settlements the same?

(linked to original LTP)
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Y4

Where are countries located around the world?
(Not KAPOW)

Lesson 1: Countries in the UK and Ireland
Lesson 2: Countries in Asia

Lesson 3: Countries in Africa

Lesson 4: Countries in North America
Lesson 5: Countries in South America
Lesson 6: Antartica

Lesson 7: Countries in Australia

Y5

*What are rivers and how are they
used? (moved from Y4, linked to Spring)

Why do oceans matter?

Would you like to live in the desert?
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Lesson 1- What is a setlement? Lesson 1- What is a settlement?
Lesson 1-What is a settlement?

Lesson 2- How is land used in my local area? Lesson 2- How is land used in my local area?
Lesson 2= How is land used in my local area?
Les=on 3: Can | explain the location of features in my Lesson 3: Can | explain the location of features in my
Lesson 3 Can | explain the location of features in my local area? local area?
local area?
Leszon 4: How has my local zrea changed over time? Lesson 4: How has my local area changed over ime?
Lesson 4: How has my local area changed over time?
Lesson 5: How is land used in New Delhi? Lesson 5- How is land used in New Delhi?
Lesson 5: How is land used in New Delhi?
Lesson &: How does land use in Mew Delhi compare Lesson 6: How does land use in New Delhi compare
with my local area? with my local area?
*What is life like in the Alps? *Where does our energy come from? | *Why does population change?

(linked to Science topics)

(linked to class novel) (linked to ‘Moving On’)

Lesson 1- Where are the Alps?

Lesson 1- Where are the Alps?
5 i it ke . Lesson 1: Where are the Alps?
Lesson 2- What is in the Alps?

=t e i the Al Lesson 2- What is it like in the Alps?
Lesson 2- What is it n 4

Lesson 3: Why do people visit the Alps?
Lesson 3: Why do people visit the Alps?
Lesson 3: do visit the ?
Lesson 4: What is there to do in our local area? Wiy do pcpis A
Lesson 4: What is there to do in our local area?
Lesson 5: How are the Alps different from our local Lesson 4: What is there to do in our local area?
area?
Lesson 5: How are the Alps different from our local
Lesson 5: How are the Alps different from our local area?
Leszon &: What is life like in the Alps? area?

Lesson &: What is life like in the Alps?
Lesson &: What is life like in the Alps?
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Can | carry out an independent fieldwork enquiry?

Examples of Key Vocabulary

Vocabulary in EYFS

Place Home School Town City

Country World Land Water Beach

Forest Farm Park River Sea

Near Far Here There In

On Under Over Next to Behind

Map Picture Route Path Street

Road Sign Weather Sun Wind

Cloud Snow Hot Cold Warm

Autumn Winter Spring Summer Tree

Plant House People Journey Same/ Different
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KS1

Category

Places & Location

Maps & Skills
Compass & Direction
Physical Geography
Human Geography
Weather & Seasons
Travel & Transport

Comparing & Describing

Vocabulary @)

place, local area, town, city, village, country, capital, world,

continent, ocean

map, atlas, globe, aerial view, plan, key, symbol, route, direction
north, south, east, west, left, right, near, far

land, sea, river, mountain, hill, valley, beach, coast, forest
house, building, road, bridge, shop, school, farm, factory
weather, season, sunny, rainy, windy, cloudy, snowy, hot, cold
journey, travel, transport, car, bus, train, boat, plane, walk

same, different, similar, change, environment, natural, man-made,

busy, quiet
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Lower KS2

Category

Places & Location

Maps & Geographical Skills

Compass & Position

Physical Geography

Human Geography

Weather & Climate

Rivers & Water

Comparing & Describing

Fieldwork & Enquiry

Vocabulary [5]

location, region, county, city, town, village, country, capital city,

continent, ocean

map, atlas, globe, scale, key, symbol, grid reference, aerial view,

compass, direction

north, south, east, west, north-east, north-west, south-east,

south-west

mountain, hill, valley, river, source, mouth, coast, beach, forest,

climate

settlement, land use, housing, industry, transport, road, railway,

port, factory

weather, climate, temperature, rainfall, season, drought, flood,

storm
river, stream, bank, channel, flow, waterfall

similar, different, change, pattern, environment, natural, human-

made, impact

observe, measure, record, survey, data, photograph, mapwork
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Upper KS2
Category

Places & Location

Maps & Geographical Skills

Physical Geography

Rivers & Coasts

Human Geography

Weather & Climate

Environmental Geography

Comparing & Enquiry Skills

Fieldwork & Data

Vocabulary

latitude, longitude, hemisphere, equator, tropic, polar region, time

zone, region, continent

map, atlas, globe, scale, key, symbol, grid reference, compass

points, contour lines, relief

mountain range, volcano, earthquake, tectonic plate, fault line,

erosion, weathering, climate

drainage basin, tributary, source, mouth, estuary, meander,

erosion, deposition

settlement, land use, population, density, migration, urban, rural,

trade, economy

climate zone, temperature, rainfall, monsoon, drought, flood,

extreme weather

environment, sustainability, conservation, renewable energy,

pollution, deforestation

similarity, difference, pattern, trend, cause, effect, impact,

conclusion

survey, sample, data, graph, chart, analyse, evaluate, evidence
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Cultural Capital
Trips to the local area, beaches, rivers, shops should be visited.

Teaching and Learning

Lessons are taught with a range of resources including videos, songs, comprehension style tasks, Geography field-work etc. In each year group, there should be an
enquiry question linked to each topic, followed up with field-work evidence.

Adaptive Teaching — Where needed, staff adapt their lesson content and processes to ensure that all children are able to access the new skill or knowledge in a way
which is in line with their personal goals or rate of understanding. This means that within a lesson all children will access a challenge with the stretch or support required
to complete the activity.

Questioning — Staff are expected to teach using a range of closed and open questions. During lessons there should be opportunities for children to explore through open
questions (with some scaffolded answer stems) and answer certain strategies with closed answer.

Language/vocabulary — Owing to the context of the families that we serve, focusing on language and key vocabulary is essential. Therefore, each year group has a
specific set of vocabulary which should be taught throughout the year. The language which is taught will suit the lesson unit and will be displayed on the working wall
as they are experienced. Staff are expected to use a range of language within the same concept.
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SMSC & British Values

History supports SMSC and British Values by:

¢ Encouraging teamwork through group work, discussions and fieldwork.
e Develops awareness of environmental protection and climate change.
e Inspires wonder and curiosity about the natural world.

Together, Geography helps children become thoughtful, informed, and responsible citizens.
Inclusion

Effective inclusion ensures that every child, regardless of their ability, background, or learning needs, can fully
participate, engage, and make progress in Geography. This involves adapting teaching strategies, resources, and
activities so that lessons are accessible to all learners, including those with special educational needs, English as an
additional language, or the more able. Examples include using adapted tasks, visual aids, concrete resources, and
peer support. Effective inclusion also fosters a positive, supportive classroom environment where every child feels
valued, confident to contribute, and encouraged to develop their Historical thinking at their own pace, ensuring
that no learner is left behind.

Learning Environment

All classrooms in St Andrew’s have a History or Geography (depending on the focus) ‘working wall’ which is
changed to suit the concept being taught during the week. There is evidence of language relating to the concept
being taught and scaffolding materials. Language within the lesson should apply directly to the vocabulary
expectations for the subject and should explore a concept through challenging and engaging questions.

Monitoring

Monitoring is completed by the subject leader and involves a termly schedule of learning walks, lesson drop ins,
pupil voice meetings, book looks and data scrutiny following 3 assessment points. Outcomes of all monitoring are
share at Senior Leadership Team meetings and fed back to Governors annually. Geography has its own action
plan which is reviewed termly.

Summative Assessment

At the end of each unit of work, class staff assess each child against each objective scoring 1-3 depending on the
level of understanding and mastery. The data is collated and analysed by the class staff and subject leader to
inform planning.

Formative Assessment

Effective assessment for learning (AfL) in Geography is the ongoing process of gathering information about
children’ understanding during lessons to inform teaching and support learning. It focuses on identifying what
children already know, what they can do, and where they need help, rather than just judging performance. Key
strategies include asking targeted questions, observing work, using mini-quizzes, and encouraging self- and peer-
assessment. Effective AfL provides immediate feedback that helps children understand their mistakes and next
steps, promotes reflection on learning, and allows staff to adapt planning and teaching to meet individual needs.

Reading and Oracy

Geography involves interpreting a wide range of texts—primary sources (maps, atlases and official documents).
Oracy involves speaking and listening—both crucial in history for expressing ideas, debating interpretations, and
building understanding.

Transferable Skills to Other Curriculum Areas

Critical thinking and analysis

Research and information literacy



e Reading and comprehension

e Oracy and communication

e Writing and argumentation

e Chronology and cause-effect thinking
e Empathy and perspective taking

e Problem solving and decision making

What should a Geography lesson typically and consistently include?

In EYFS, Geography should be seen throughout Continuous Provision (role play, construction, small world and book
areas). Children should have daily exposure to the world and this is developed through discussions, noting the
weather, and observing changes outside. Key Vocabulary should be used to develop the children’s knowledge of the
world, and through oracy, children should start to be able to make links to their home, school and local area. Hearing
Key Vocabulary will help to build consistency, as children are hearing these words often.

As the children move to KS1, staff should know what the children have been taught and build upon this, rather than
‘start again’. Geography becomes more of a formal activity for the children and becomes more lesson based. There
should still be a high focus on Key Vocabulary and this should be built upon and imbedded into the children’s
learning. Learning should still be practical for these children to enquire and explore. Children should start to develop
field work skills in KST.

In KS2, staff should build upon knowledge the children learnt in KS1, but add more depth and detail to their learning.
Again, vocabulary should be at the centre of learning, but children should start to describe using more precise
vocabulary. Children should revisit KST vocabulary and then introduce KS2. Developing from KS1, children should be
able to explain, analyse and connect. Children should complete a fieldwork topic every half term centred around
their learning.
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Sound and light issues:
+ Interactive whiteboards are non-reflective to
reduce glare.

Sedling:

« Place pupils who need most support opposite
the teacher so they can hear and see teacher
prompfs.

«  Avoid the need for copying lots of information
from the board; print for pupils with SEND.

Resources:

» Make sure maps, atlases, artefacts, models and
photographs are accessible and labelled
clearty.

+  Make use of pupils’ own digital presentatiors,
e.g. of a visit or field tip, so that everyone can
contribute.

Displays:
« Displays are accessible, within reach, visual and
tactile
+ Create accessible wall displays, including maps
an plans and key geographical words,
+ Be aware of potentially distracting elements of
wall displays.

Working with additional adults
Plan:
¢ Pre-tutoring of important geographical
vocabulary, concepts and/or processes
« To 'scaffold' speaking orwiiting e.g. using
sentence starters.
* Prepare grids for recerding information, wiiting
frames and cloze exercises (where key
vocabulary is missing).

Low-arousal areas
* Low-arousal areas are planned for pupils who
may need it
* Areaincludes only immediately relevant
rmaterials/resources to minimise distraction.

Support for Pupils with SEND in Geography

Mulli-sensory approaches

Build on pupils' prefered leaming styles when explain

concepts, using different media e.g:
Pupils creating ‘story maps’ to bring an area to
life and link geography with literacy
Use photographs and audio descriptions to
descibe patterns, processes and key features
Pupils can create a ‘wordscape’ of an area
by wiiting on a photograph or sketch of an
areq, adjectives and nouns to show its chief
characteristics
Resources that emphasise touch, such as 3D
models, help pupils with visual impaiments
learn about other places, and sonic or tactile
maps are available
Audio descriptions of material can be helpful
for pupils with visual difficulties.
Use mind maps to help pupils see patterns and
relationships

»  Ask for specialist advice on equipment for pupils

with particular SEND.

Unfamiliar learning environments

+ Use fieldwork and visits to develop pupils'
understanding of different environments.

= ICT con be used to make geography lessons more
accessible for all pupik. For example,
videoconferencing and e-mail with digital
photographs aftached are useful ways of linking
pupik in one school with pupils in another, however
far oway. Pupils can exchange ideas about their
confrasfing localifies. They can ask guestions about
the environment [the buill-up area as well as the
natural environment and the weather), the
economics of the area (frade, jobs people do) and
people and the way they live [including how
disability, gender or age affect social relationships)

Teachers' communication

+ Recognise that the geographical language may be
challenging and cause barmiers for some pupil e.g.
the specific use of geographical use of an
everyday word e.g. mouth of the river

= Compoaorisons between places or peoples can
creafe bariers for pupik with communicafion
impairments and/or ASC becouse of their abstract
nature.

= Plan to teach new language explcitly.

»  Give pupik opportunities fo answer open-ended
questions.

= Take care with using analogies, including, the use of
cartoon imagery to illustrate social issues

+ Plan early to make reasonable adjustments to
include pupils with SEMD.

+ Check the way markings use round the school,
school grounds and any other centres is clear
and accessible

+ Digital photographs, line drawings and audio
descriptions of key locafions con be a great
supplement the experience

+  Make sure there are enough breaks so that

Grouping pupils
»  All forms of pupil grouping including pupis with
SEM and/or disabilities
+  Transition from whole-class to group or
independent work, and back, is clearly
signalled.
» Sequence of groupings is outlined for puppils.

pupils, parficulary with physical needs
» Prepare pupils for the environment around
them.

Managing group work and discussion
+  Askwhat role each pupil has taken ina
collaborative wiiting task and give all pupils a
role in modelled and collaborative wiiting.




PE
Rationale

At St Andrew’s we are committed to providing all children with learning opportunities to engage in Physical
Education. This policy reflects our School’s values and philosophy in relation to the teaching and learning of PE.
We believe that Physical Education (PE) is important and essential to the development of the whole child. A
good PE curriculum provides the foundation for a healthy lifestyle as well as being a key contributor to a child’s
emotional, intellectual and personal development. It provides opportunities for children to be creative,
competitive, co-operative and face up to different challenges as individuals or in groups and teams. This ethos
applies to all children in school regardless of age, gender, race and faith and is inclusive to children of all
abilities and needs. The school aims ensure that all children have access to a varied programme which allows
them to meet the National Curriculum criteria and achieve the best they can.

All children have access to the 6 areas from the National Curriculum Document Programmes of Study and are
undertaken as required by each Key Stage. They are as follows:

Key Stage 1 — Dance, Gymnastics and Games, (some time is also given to promote multi-skills and athletic skills
during the year).

Key Stage 2 — Dance, Gymnastics, Games, Athletics and Swimming. Outdoor and Adventurous Activities are
also offered, mainly through the opportunity to attend residential adventure centres such as Lledr Hall in Key
Stage 2.

All children are timetabled to undertake 2 hours of curriculum PE each week, as defined in Government
guidelines. This is usually a full afternoon apart from Year 4 who have 1 hour of swimming in addition to this.

PE in EYFS based on the framework focuses on Gross Motor Skills:

. Negotiate space and obstacles safely, with consideration for themselves and others

. Demonstrate strength, balance and coordination when playing

. Move energetically, such as running, jumping, dancing, hopping, skipping and climbing.
Examples

The curriculum is mapped out for each year group across both Key Stages, as well as Foundation Stage. The
plan demonstrates the variety of sports that are covered across the year for each year group. The focus is not
on revisiting a sport year on year but instead revisiting and building on skills. A current version of the plan can
be seen below. It provides an overview of what each class will study each half term throughout the year. The
curriculum meets the statutory requirements laid out in the National Curriculum Programmes of Study. The
long term plan is then broken down with session by session lesson plans.

96



EYFS

1

K c R Autumn 1 Autumn 2 Spring 1 Spring 2 Summer 1 Summer 2
COACHING
Nursery Basic Exercises/Basic Basic Exercises/Basic Basic Exercises/Basic Games Racing technigues, Ball skills
Game Game Throwing Basic Skills Throwing
Throwing Throwing Catching Running Catching
Catching Catching Running Jumping ‘Coordination
Running Runmning Jumping Hopping
Jumping Jumping Hopping
Hopping Hopping Rolling
Rolling Rolling
Reception EUNdamentalGames/Skills nastics Dance Throwing Skills, Catching Skills | Coordination/Dribbling | Ball Skills
Coordination Jumping respond to Throwing skills [Tennis Ball)
Running Rolling musical Catching Coordination Throwing
Throwing Developing | signals Coordination Passing Catching
Catching Balance Teamwlprk Teamwork Rolling
Movement types of Coordination
movement
find space
hold a
position
with
balance
seguences
Key Stage 1
Year 1 Football nastics Dance Tennis Skills Benchhball Skills/Basic Strike and
Dribbling Travel Throwing Teamwo Benchball Field
.Passing Jumping Turning Catching Bonding Throwing Throwing
Shooting Rolling Different Tennis Rackets/ Team Leader Catching Catching
Teamwork Developing pathways Tennis Balls Teamwork Agility Coordination
Balance performanc | Encouragement Coordination Running
e Basic Attacking and Agility
Defending
Year 2 Football nastics Dance Tennis Skills Team Hockey Strike and
Dribbling Developing Compose Bon am Teamwork Field
Passing Flexibility and Throwing work Passing Throwing
Shooting Strength perform Catching Team Leader Dribbling Catching
Teamwork Gestures | Tennis Rackets/ | Teamwork Shooting Coordination
Facial Tennis Balls communicate Coordination Running
EXpressions. cocperate Agility
carry out Playing
different roles competitive
and Games
responsibilities
within a team
complete
challenges
listen to others
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Key Stage 2

Year 3 Basketball nastics Dance MNet/wall oAA Hockey Strike and
Invasion Games Developing | Travel along Games create simple Teamwork Field
Dribbling Flexibility pathways Badminton tactics Passing Throwing
Passing Strength Create Agility demonstrate Dribbling Catching
Shooting motifs Coordination | |eadershi o Shooting Coordination
Teamwork Combine Teamwork b Defending and Running
Developing Movements travelling i Rhur_ming . Communicate gtan:{l;lnagt .:.Igﬂlty
echniques o ) ordination a
ser\te:; and AT Tactics co::ftitive
shots solve mmh Games
apply.simple
tactics
collaborate
create simple
attacking and
defending
tactics
Year 4 Hockey nastics Dance MNet/Wall oAA Basketball Strike and
Teamwork Developing travel Games cooperate Invasion Games Field
Passing Flexibility rhythm Badminton . Dribbling Throwing
Dribbling Strength patterns Agility communicate Passing Catching
Shooting chorecgrap Coordination | and collaberate Shooting Coordination
Defending and Attacking h dance Teamwork S Teamwork Running
o B ) motivation o
Coordination actions Running Agility
Tactics I can Techniques of | devisea Playing
coordinate serves and strategy for competitive
a range of shots success Games
actions
Year 5 Basketball Dance nastics Ne all oAA Hockey Strike and
Throwing Control and | Dance styles Games use a key Teamwork Field
Catching Balance Dance Tennis correctlyon a Passing Throwing
Dribbling Using motifs Agility map to help me | Dribbling Catching
Passing variety of Coordinate Coordination navigate Shooting Coordination
Shooting movemeants. actions Teamwork use a map Defending and Running
Teamwaork travel Running Toorientate a | Attacking Agility
Technigues of map, locate Coordination Playing
serves and peints on a map | Tactics competitive
shots in a set order to Games
complete the Positioning
orienteering Tactics
course
Year 6 Football nastics Dance Hockey oaa Net/Wall Games Strike and
Invasion Games Developing Domine | Teamwork identify the Nethall Field
Flexibility effectin Passing attributes of an Throwing
Dribbling Strength performing | Dribbling effective leader | Passing Catching
Passing actions Shooting Shooting Coordination
Shooting Contribute | Defending and | communicate Teamwork Running
Teamwork ideas attacking effectively Developing Movements | Agility
Developing Movements Use Coordination explain the Teamwork Playing
Focussing on Attacking different Tactics STEP principle Developing Movements | competitive
and Defending levels positions and why space Focussing on Attacking | Games
Agility is important in | and Defending Positioning
Coordination an activity Agility Tactics
Positioning arganising Coordination
teams
using
equipment
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Teaching and Learning

At St Andrew’s we aim to inspire and engage children’s interest in sporting activities through providing a wide
range of opportunities within school, after school and within the wider community in the form of cluster
competitions. We aim to foster children’s interest in physical wellbeing and healthy lifestyles in order to
establish long lasting lifestyle messages. A variety of teaching and learning styles are undertaken within our PE
sessions. Children are actively encouraged, and expected, to be involved in performing, selecting and applying,
evaluating and improving the skills and methods they need to undertake tasks in PE.

In lessons a variety of teaching strategies are evident. Activities may be teacher led (e.g. demonstration of skills)
child led (e.g. demonstration of acquired skills or good practice) or group led through open tasks (e.g. solve a
problem within a team game). In the same way, learning is undertaken through different methods,
encompassing auditory, visual and kinaesthetic techniques. Staff will teach / demonstrate with the whole class
as well as work with small groups and individuals as appropriate. Children are also expected to plan for
themselves, work effectively with others and find solutions to problem:s.

Language was a key area which was identified when we looked at the whole school barriers to learning. In
response to this, key vocabulary is on display throughout the year on the new “Sporting Star of the Week”
display and the sports coach introduces new vocabulary at the start of each lesson after which the vocabulary is
used consistently throughout the lesson, e.g. Key Stage 1 are taught that a forward roll is known as a forward
roll and not a “Roly Poly.”

Cultural Capital

Our primary PE curriculum is designed to give every child the "essential knowledge and experiences" required to
become a physically literate, confident citizen. We intentionally use PE to tackle socioeconomic barriers, ensure
equity of opportunity, and build foundational life skills.

e Dismantle Barriers: Ensure Pupil Premium and disadvantaged children have equal access to sports Kkits,
clubs, and trips.

e Build Physical Confidence: Broaden horizons through exposure to sports outside the standard
curriculum.

e Develop the Whole Child: Use physical activity to teach resilience, turn-taking, and emotional
regulation.

SMSC & British Values

PE offers many opportunities that support the social development of our children. Groupings allow children to
work together and give them the chance to develop respect for the abilities of other children through
collaborative and co-operative work, while gaining a better understanding of themselves.

Inclusion

At St Andrew’s it is important that all children have access and experience of the curriculum year group content
they are in. To ensure that SEND children make the expected and good progress in PE, the sports coach meets
with the Headteacher, SENDCO and support staff at different points throughout the year to determine whether
personalised targets and outcomes within the learning stage are being met.

All children are formatively assessed throughout teaching points to determine if they require further support.

All children are given full access to the PE curriculum, regardless of race, gender, faith or cultural background.
Where there are possible issues over inclusion in a particular activity within PE, for example due to religious
beliefs, close liaison is made between the teacher and the parent, with the support of the Family Support
Manager and Headteacher. Although there have been no incidents of this.

All children across the school are also encouraged to attend extracurricular activities provided by the school
throughout the year as well as class trips / sporting events at neighbouring schools and venues within Salford or
further afield.
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. Class staff will ensure that parents/carers are contacted for any occasional circumstances where a child
does not come to school in their PE kit.

. Lessons will provide good quality experiences that are suitably challenging for all children.

. Children will undertake different activities, but all will be given the same opportunity to achieve the
aims through an appropriate range of activities.

. For children with limited gross motor skills, the integrity of activities will be maintained and
expectations will take into account the individual needs of children.

. For the purposes of competitions, all children will be given the opportunity to participate in the
experience.

Resources

PE is taught in the upstairs hall and the KS2 yard. On occasion PE lessons can be undertaken on the recreational
ground opposite the school, subject to the appropriate risk assessments and following the Health and Safety
procedures (see appropriate policies).

Gymnastic and other PE equipment is stored in the upstairs hall along one side as well as fixed apparatus. A full
audit of the resources is carried out yearly by the PE lead and informs any ordering of resources that needs to
take place. Any new equipment to be bought, as well as a designated budget, is decided in conjunction with
the Headteacher. Gymnastic equipment is inspected on an annual basis by Sports Safe. All planning is available
electronically on the staff drive and lesson resources can be found stored in the hall.

External sources of support come in the form of local clubs or coaches. An external dance coach has come into
school on various occasions to aid the teaching of dance to Key Stage 2. There is also regular communication
with schools within the cluster and cluster meetings take place termly to provide additional support when and
as required.

Children have access to the equipment as directed by the sports coach and are responsible for its safe handling
following procedures taught within lessons and as outlined in Health and Safety policies.

Learning Environment

A new “Sporting Star Of The Week” display board has been set up which includes all of the key vocabulary for
gymnastics, dance and team games. This includes pictures of the Sporting Stars of the week who have been
selected for each year group for that week. Key vocabulary for each lesson is written on the working wall for
that lesson and is referred to throughout the lesson. All equipment is stored away safely and neatly in the
upstairs hall along one side.

Monitoring

Monitoring of the subject is done by the PE lead at various points throughout the year. This will include having
a look at assessment data to ensure it is being kept up to date and children are making progress, lesson
observations, pupil questionnaires, scrutiny of planning and inspecting evidence of lessons in the form of
videos.

Assessment

All children are assessed through an ongoing, informal process, giving positive feedback within lessons to help
children to evaluate and then improve their own performances / skills. The sports coach will also make videos
as a form of evidence which are then stored on the staff drive.

In line with the school assessment policy, each unit of PE taught is assessed against objectives on FFT. Each unit
is broken down into the skills covered and as children meet objectives, the sports coach marks an A in their
column next to the objective. This is done weekly for each year group. This is regularly monitored by the PE
lead to ensure assessments are being kept up to date and for monitoring purposes.
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Assessment sheets are used to inform report writing in the summer term. Levels and grades for attainment,
progress and effort are given as well as particular comments of note, where appropriate, within the teacher’s
general comment.

Extra Curricular activities

At St Andrew’s we believe it is important to provide children with opportunities outside of curriculum time to
pursue, practice and achieve sporting and physical excellence. Extra-curricular clubs are provided and run after
school which include multi sports clubs for Key Stage 1 and 2 and other sporting clubs such as Kwik Cricket and
dance.

It is important that a broad and balanced variety of activities is provided, ensuring inclusion for KS1 and KS2
children throughout the year.

Reading and Oracy

The teaching of primary PE supports reading and oracy by developing children' ability to listen carefully,
understand and follow instructions, and use subject-specific vocabulary to explain skills, tactics and
performance. Through partner work, team activities and reflection, children practice speaking clearly, asking
questions, giving feedback and justifying their ideas. Reading is supported when children interpret rules, task
cards, diagrams and activity instructions, helping them apply literacy skills in a practical context while building
confidence in communication.

Transferable Skills To Other Curriculum Areas
e Communication and oracy — explaining ideas, giving instructions, listening and providing feedback.
e Teamwork and collaboration — working effectively with others on shared tasks and goals.
e Problem-solving — identifying challenges, testing solutions and adapting strategies.
e Critical thinking — analysing performance, evaluating outcomes and making improvements.
e Resilience and perseverance — responding positively to setbacks and maintaining effort.
e Self-regulation — managing emotions, behaviour and concentration.
e Leadership — organising others, making decisions and taking responsibility.
e Creativity — developing movement sequences, tactics and original ideas.
e Decision-making — selecting appropriate actions in different situations.
e Goal setting and reflection — planning improvements and evaluating progress.
e Numeracy skills — counting, timing, measuring, scoring and interpreting data.
e Literacy skills — understanding instructions, using subject-specific vocabulary and discussing learning.
e Observation and analysis — identifying strengths, areas for development and patterns.
e Confidence and presentation — performing, demonstrating and speaking in front of others.

e Independence — taking responsibility for equipment, organisation and personal improvement.

These skills transfer readily to subjects such as English, mathematics, science, computing, the arts and humanities,
while also supporting children' personal development and readiness for future learning

Curriculum and Assessment Review November 2025
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CAR (2025) made the following recommendations which are addressed in the PE action plan and whole schole
CAR (2025) action plan:

. 2 hours a week

. Too much emphasis on competitive sport — greater emphasis/balance on inclusive participation

. Focus on physical, social, cognitive and emotional benefits

. Structured outline of what children should learn by the end of each key stage — concise scaffolded
approach to attainment targets

. Importance of Dance — higher expectations needed

. 4 strands - movement, performance, choreography and appreciation

What should a PE lesson consistently and typically include?

PE is taught by a PE coach through all year groups which gives consistency on expectations and outcomes in the
school

Consistency in EYFS physical education is all about creating calm, predictable, and enriching movement
environment where very young children can explore, practise and enjoy physical activity in ways that feel safe
and familiar. Because EYFS learning is play-based, consistency looks a little different than in KS1 — its woven into
routines, relationships, and the learning environment rather than formal lesson structures.

EYFS focus on

1. Predictable routines that help children feel secure
e A familiar way to start and end movement sessions
e Repeated warm up songs, games or movement cues
e Clear, simple expectations for how to use space and equipment.
2. Repeated opportunities to practise fundamental movement skills
e Regular access to activities that develop balance, coordination, running, jumping, climbing,
throwing, and catching
e Revisiting the same skills in different playful context
e Using the same language and modelling
3. A well organised environment that children recognise
e Equipment stored in the same places
e Zones that stay familiar
e Resources that children can access independently
4. Consistent adult interactions
e Predictable encouragement and praise
e Clear, simple instructions
e Modelling safe movement
e Using the same vocabulary across the team
In essence, consistency in EYFS is about predictable routines, repeated skills opportunities, stable environments
and steady adult support all delivered through playful child-led experiences that nurture confidence and joy in
movement.

Consistency in KS1 is all about creating a predictable, supportive and developmentally appropriate
environment where young children can build confidence, skills, and enjoyment in movement. At this age,
consistency isn’t about rigid routines-it’s about giving children the stability and repetition they need to learn
well.
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1. Clear, predictable lesson structure
e A simple warm up
e A main activity focusing on one or two key skills
e A cool down or reflection moment
2. Repetition of key skills
e Regular practise or fundamental movement skills
e Revisiting skills across the term (e.g. throwing, catching, balancing, jumping)
e Using similar language and cues each time
e Repetition builds confidence and physical literacy
3. Consistent expectations and routines
o  Clear start/stop signals
Agreed rules for safe movement
e Consistent behaviour expectations
e Familiar equipment and space
4. Progressive skill development
e Building on previous learning
e Gradually increasing challenge
e Ensuring all children experience success
5. Inclusive and supportive teaching
e Regular encouragement
e Predictable feedback
e Adaptations that are always available for children who need them.

Consistency in KS2 physical education is about creating a reliable, progressive and high quality learning
experience where children build on earlier skills, develop confidence and begin to understand sport, teamwork,
and healthy lifestyles at a deeper level. Compared with EYFS and KS1, consistency in KS2 becomes more
structured, more skill-focused, and more connected to long-term progression.

1. A clear, structured lesson format

KS2 children benefit from a predictable lesson flow that helps them focus and feel prepared. Consistency often
includes:

e A purposeful warm-up
e  Skill development or technique teaching
e Application in small-sided games or challenges
e A cool-down and reflection
This structure helps children understand why they are learning certain skills.
2. Progressive skill development across the key stage
Consistency means that skills build year on year. You'll see:
e Clear progression from basic to more complex skills
e Repeated practice of core techniques (passing, dribbling, striking, jumping, throwing)
e Increasing tactical understanding
e Opportunities to apply skills in game situations

Children should feel themselves improving over time.
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3. Consistent language, cues, and expectations
Staff use the same terminology and coaching points across lessons and year groups, such as:
e “Side-on stance”
e “Follow through”
e “Find a space”
e “Use your core for balance”
This shared vocabulary helps children transfer skills between sports and activities.
4. Consistent behaviour and safety routines
KS2 children are more independent, but they still need:
e Clear rules for equipment use
e Agreed start/stop signals
e Expectations for teamwork, fairness, and respect
e Safe movement in indoor and outdoor spaces
Consistency here builds responsibility and self-management.
5. Regular opportunities for teamwork and collaboration
KS2 PE consistently reinforces social and emotional skills:
e Working in pairs or groups
e Taking turns
e Supporting teammates
e Understanding roles in team games
These routines help children develop confidence and communication.
6. Consistent exposure to a broad, balanced curriculum
A high-quality KS2 PE programme ensures children regularly experience:
e Games
e Gymnastics
e Dance
e Athletics
e Outdoor and adventurous activities
e Swimming (where applicable)
Consistency means children don’t miss out on key areas of the curriculum.
7. Consistent assessment and feedback

This doesn’t mean formal testing — it means:
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e Ongoing observation

e Clear success criteria

e Regular, constructive feedback

e Opportunities for self-assessment

Children understand what they’re working towards and how to improve.

In essence consistency in KS2 PE looks like structured lessons, progressive skill development, shared language,
predictable routines, and a broad curriculum, all delivered with fairness, encouragement, and high expectations.
It ensures every child has the chance to grow physically, socially, and emotionally through movement.

Suppeort for Pupils with SEND in Physical Education

Sound and light issues:
+ Background noise and reverberation are
reduced
+ Video presentations have subtitles for hearing-
impaired pupils and those with communication
difficulties, where required.

Sedting:

+  Make sure the changing facilities are accessible.

Resources:
* Resources are accessible, e.g. within reach and
+ labelled cleary to encourage independent
use, e.g. using images, colour coding, large
print, symibaols, Braille, as appropriate.
«  Adapfive resources to be used where
necessary.

Multi-sensory approaches
Pupils prefered leaming styles are identified and built on:

* ‘when teaching e.g. visual, tactile, auditory and
kinaesthetic approaches are used, such as
supporting teacher talk with visual aids, using
subfifled or audie-described film/video

. Far recording, alternafives to written recording are
offered, e.g. drawing. mind maps, digital images.

. to promote security and aid organiscfion - eg visual
fimetables are used to show plarns for the day or
lesson; visual prompts for routines, such as how to ask
for help: shared signalks are developed so that pupiks
can convey their understanding, uncerfainty or
need for help.

. Orienteering frails may need the use of sound, fouch
or different colows to help some pupik with
navigafion.

ICT
In phiysical education, ICT allows pupils to:

« Record their performance using digital
cameras or video and replay it to help
improve their perfformance, e.g. using
programs such as Dartfish.

+ Record, menitor and track personal
performance

« Communicate with others

Watch elite pefomances, and
« Canry out research — e.g. websites

Displays:

+ Displays are accessible, within reach, visual
and tactile. Displays are informative and
engaging visual displays.

+ Be aware of potentially distracting elements of
wall displays.

Working with additional adults
Consider:
*  Risk points in the lesson, e.qg. for pupils with
sensitivity to noise, smell or touch
«  Approphate support should be available in
whole-class instrumental and vocal work.
s Make sure additional adults are trained so they
are comfortable with any ICT software and
hardware being used.

Unfamiliar learning environments

+ Make sure pupils are well prepared for visits —
e.g. to sports events, festivals, swimming pools
and sports centres. This can include using
photographs, videos, objects ete so that pupil
are not womied about unfamiliar situations.

+« Considerafions of altermative routes for
orienteering, with wheelchair routes or stable
ground for pupils with walking aids

« Specialist outdoor and adventurous activities
centres have the equipment and resources for
wheelchair users and pupils with mokbility
difficulties.

Teachers' communication

+ Some pupils will need tasks to be broken
down into smaller sets of instructions. For
example, give the first instruction, then once
that is completed give more information —
rather than presenting all the task
requirements in one instruction.

+  Some pupils (eg pupils with an autistic
spectrum disorder) strugale with rule changes
during activities. Consideration and support
may be required if tasks have to be modified
or adapted part-way through.

Low-arousal areas
» [tis desirable for pupils to come together in
group PE activities, such as Dance and
Gymnastics and playing together, but some
pupils with SEND may get more safisiaction
from individual practical work.

Grouping pupils
+ Al forms of pupil grouping including pupils with
SEN and/or disabilities
s Transition from whole-class to group or
independent work, and back, is cleary
signalled.
+ Seguence of groupings is outlined for pupils.

Managing group work and discussion
« Plan for pre-tutoring important PE vecabulary,
concepts, processes or skills, for pupils who
need it.
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Modern Foreign Languages
Why French at St Andrews?

Almost 60% of children speak Arabic here at St Andrews; there are some similarities between French and
Arabic that can support learning. Both languages have grammatical gender, meaning that nouns are classified as
masculine or feminine. Both use a range of verb forms to show tense and person, helping children understand
how languages are structured.

In addition, French contains many words that have entered through historical contact with the Arabic-speaking
world, particularly in areas such as mathematics, science, and trade. Learning French can therefore help children
appreciate the links between different cultures and languages while developing communication skills,
confidence, and intercultural understanding.

French is also taught at two out of the three high schools of which St Andrews is a feeder.
Rationale

Teaching French at primary level helps children develop communication skills, cultural awareness, and
confidence in language learning from an early age. Learning a foreign language supports cognitive development
by improving memory, problem-solving abilities, and listening skills. Young children are particularly receptive
to language acquisition, making primary school an ideal time to begin learning French. Many of the children at
St Andrew’s proficiently speak another language at home.

French is one of the most widely spoken languages in the world and is an official language in many
international organisations. Introducing French enables children to understand and appreciate different cultures,
traditions, and perspectives, fostering respect and global citizenship.

Through engaging activities such as songs, games, stories, and conversations, children develop curiosity and
enthusiasm for languages. Early language learning also strengthens literacy skills by helping children recognise
patterns in language, grammar, and vocabulary, which can support their understanding of English.

Teaching French in primary school provides a foundation for future language study in secondary education,
building confidence and preparing children for continued learning. It encourages resilience, creativity, and
collaboration while broadening children' horizons and helping them become active participants in an
increasingly interconnected world.

Overview

French learning starts in Summer term of Year 2 where basic vocabulary starts to be introduced in the form of
games and then formal lessons start in Key Stage 2 at St Andrew’s. Here is the progression of key skills taught.
Stage 1 refers to Year 3 and Stage 4 refers to year 6

106



(listening, speaking, reading and writing in a primary foreign language)

The subject is coherently planned, designed, delivered, sequenced, assessed in each phase and throughout Key

Listening
Canunderstand a few familiar
spoken voords and phroses.

Core skills of learning

Speaking
Can soy/repeat a few words and
short simple phrases ond « rould
be understood by @ sympathetic
nafive speaker.
CLICK FOR EXAMFLE STUDENT

Reading

Can recognize and read out a few
familiar werds and phroses.

Writing
Can write of copy a few simple
words or symbols as an emergent
vriter of the target language.

Can understand a range of
familiar spoken phrases and i
able to isten for specific v rards
and phroses.

Can ask and answer simple
guestions and give basic
informaficn.

Can proncunce famiiar v rords
and some nesws ords
gceuratety.

CLICK FOR EXAMFLE STUDENT

Can understand simple wrilfem
phrases.

Can match sounds to famiiar
womitten v rords.

Can spell some farilior writhen
words and phrases accurabely
and vrite simple sentencses vitn
limited mistakes so that the
mesiage s unoerstood.

Can understand the main points
from a senies of spoken senfences
(including guestions.) /. ay regquire
some repefition.

Can gsk and answer smple
uestions on several fopics and

COn exXpress opinions. San fake

part in brief pre-prepared tasks

such as short presentations and

nole plays.

CLICK FOR EXAMFLE STUDENT

Can understand the main pein{s)
from a short wiitten possage in
clear prinfed script.

Can use biingual dictionanes
independently. Can apply phonic
kriovledge to find, understand
andfor preduce spoken and
itten v ronds.

Can wiite two or three short
sentences as a personal
response, Jhing reference
materals / vith support. Aftempts
to use acourately nouns and
adjectives and shon s o iareness
of the use of and conjugation of
1OMe commonly used and
reguilar veros in the present terse.

Can understand the main points
and some detol from a short.
spoken passage ' ith compnsing
of familiar language.

Can fake part in a simple
conversation and can express
simple opinions. Generally
gccurate pronunciation |to a
sympathetic native speaker].

CLICK FOR EXAMFPLE STUDENT

Can understand the main peints
and simple opinions of a longer
written possage (e g. letier. recipe,
poem. story, an account.

Can use a bilingual dictionary to
occess unfamiliar language.

Can write a shorf text afternpling
to use accura Jite1]

adjectives and some commonly
used and reqgular verbs in the
present tense on a famiiar topic
using reference materials, support
if recessary.

Stage 2. This includes what will be taught in each year group, the expected end points for each topic.

[EnEh (S

Wienld@venwicw

This overview shows the coverage of topics across the four stages of language leaming in KS2, for both Video2Teach and Click2Teach 2.0. For
detailed information on each stage, refer to the Long-Term Plans linked below. For other key documentation, click the buttons.

Half Term/
sStage
Autumn 1

Aufumn 2

Spring 1

’ Spring 2
Summer 1

Summer 2
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Knowledge
Organiser

Stage 1
LTP
A new start
{Greetings, feelings. numbers, colours)

DIE AY
unit Map

Stage 2
LP

Welcome fo school
(Recap core language, roomsin @
school, classoom objects)

[
Progress

Phonics
Map

Stage 3
LTP
Me and my friends at school
{Exended feeings. recop personal
information, introduce o friend, subjects

Stage 4
LTP
This is me!
{Personal info recop. odiectives o
describe personaiity and appearance,

and cpinions! gosprotions ond pco!e&s:ons}
Calendar and celebrafions My town, your fown Time in the city Homes and houses
({Bonfire colours, days and months, the date, {Commands, shops, asking ond (French city, buying o ticket, directions, {(Rooms in a house, fumniture, describe
Christmos) giving directions) descripfions. shopping forsouvenis. festive | rooms, costies and caostie story ond gome,
jumper) eif on sheifl
Animals Alien family At the market Sports
{Animal nouns, singulor and plural, opinions, | (Epiphany. fomily members, persond | [Fruit and veg nouns, closs survey, prces, | (Sport nouns, opinions, verd 1o ploy., sports
story) info. foce parts and numbers) market diclogue, recipe) descriptions)
Carnival Moving our bodies Clothes My best day ever
{Carnival, numbers fo 20, core longuage (Face and body poris nouns ond (Clothes nouns, verb fo wear, describe {Time, ocfivifies during the day. favourite
recap. oge, commands, Easter) commands, yoga with body parts, | using adjectives. read descriptions. design things)
aken cregtion) and write)
The Hungry Giant At the doctors and jungle animals Out of this world Café culture

[Fruit and veg nouns, counting, asking
politely, story, board gome)

{Aches ond pains, doctor role piay.
animal nouns, odjectives, simple
sentences, siory)

(ID cards, personal info conversations,
odjectives and pionet descriptions, prior
legrning recoll, plonet creafions poster)

{Typicai french café foods, opinions
cordering poftely. menus, cofé
convensation)

Going on a pichic in france
(Picnic story, food items, polite request.
explore france, osk and answer ‘where do
you ive?’, smple conversation)

Language Puzzle*

Summertime
{Weather phrases, seasons. forecast
ice cream flovours. opinions
crdering poitely, rolepiay)

longuage Puzzie*

Going 1o the seaside
{items for the beoch, persuasive
sentences, visifing the seaside, read and
undersiand facts about the beach)

Language Puzzie*

Lel's Celebrate!
(Read/Hear all about it! Language recal,
penonal informafion, fomiy, fovourites)

Optional lessons mockioll scavenger
hunt. language puzzie




Phonics

(i =
This map shows a selection of one or two key sounds per half term, and vocabulary from the unifs containing those sounds, throughout the
French Scheme of Work in Click2Teach and VideoZTeach 2.0.
Half Term f Stage 1 Stage 2 Stage 3 Stage 4
Stage
Avtumn 1 A new skarf Welcome ta school Me and my friends at school This is me!
“oi’ ‘eau’ ‘o’ ile' wwr’
aw revoir cisears anglais utile auheur
rioir frangais difficile professeur
trois focile docteur
Auvtumn 2 Calendar and celebrations My fown, your fown Tima iin the cily Homes and howsas
i’ e e fau’ Iél ‘an'
dimanche  décembrs regordez  bouangers rrusée rmaizan
jeudi flriar monfrez  ireuves mitro solan
cinéma
porteclé
Spring 1 “Erimak Blien family At ihe market Tpors
‘eh’ W ‘eux” fqu® ‘ante’ ‘an’ '
chien famille cheveux quel soxante danse natofion
chat oreilles  yeux cinquante guarante amusant
cheval handbal
Spring 2 Camival and numbers Moving owr bodies Clothes My best day ever
‘qu’ ‘ou’ ' o e’
quatore bouche Jupe  pul heure
quinze genow Jaune  jupe ennUpeux
bowge:
Sumimer 1 Hungry Giank Al the doclors and jungle animals Ot of fhis world Café cullure
‘an’ ‘g’ 3 ‘an’ “ais/ait”
rre=lon snge prénom croissant woudrais
concombre grofe Wénus sand: ich plait
Eioiles
Sumimer 2 Going on a picnic and whene | fve Summerime Going o fhe seaside Lef's celebrabe
‘an’ “an’ () “aifel” ‘affe” ‘er ‘mr’ T
rrantagne omangs= brcuillard fait casquetie  noger ajouter Jai
Clermont passant wanille woudnais serviefte  jouer melangez j'haibite
neige roquetie:  souter

Teaching and Learning

During the summer term in Year 2 and throughout Key Stage 2 French is taught on a weekly basis for 30-45
minutes. Each session is split into 3 or 4 parts to allow the practise and embedding of new vocabulary —
listening, speaking, reading and then writing. The cyclical nature of the long term plan enables children to be
introduced to, develop knowledge, understand concepts and acquire skills, and be able to choose and apply
these in relevant situations. For example, in year 6 children learn about themselves — where they live, how they
feel, what they like — which will enable them to describe themselves in French ready for the transition to high
school.

Quality First Teaching in French is secured through a range of supporting strategies:

Strong Foundations

Strong foundations in primary French are established through regular exposure to spoken and written language,
enabling children to develop confidence, accuracy, and enjoyment in language learning. Children should
progressively build their knowledge of key vocabulary, phonics, and basic grammatical structures while
developing the four language skills of listening, speaking, reading, and writing.

Key elements of a strong foundation include:

e Phonics and pronunciation — developing accurate pronunciation and intonation through songs, rhymes,
stories, and repeated exposure to French sounds.

e Core vocabulary — learning high-frequency words and phrases related to familiar topics such as
greetings, numbers, colours, family, school, food, and hobbies.

e Sentence-building skills — using simple sentence structures to express ideas, ask and answer questions,
and communicate basic information.

e Grammar awareness — introducing concepts such as gender, articles, adjectives, and simple verb forms
in meaningful contexts.

e language-learning strategies — encouraging children to recognise patterns, make links between
languages, and develop memory and recall techniques.
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e  Cultural understanding — exploring aspects of French-speaking countries to foster curiosity, respect, and
global awareness.

e Confidence and resilience — creating a supportive environment where children are encouraged to
experiment with language and learn from mistakes.

By securing these foundations in Key Stage 2, children are well prepared for the increased linguistic demands of
Key Stage 3 and are more likely to develop a positive attitude towards language learning and intercultural
communication.

Adaptive Teaching

This involves adjusting teaching approaches, resources, support, and challenge so that all children can access
and succeed in the same ambitious curriculum. Rather than lowering expectations, staff provide appropriate
scaffolds and opportunities that enable every child to develop scientific knowledge and enquiry skills.

Questioning

Effective teacher questioning is a key feature of high-quality French teaching. It encourages children to
participate actively, develop speaking and listening skills, and build confidence in using the language. Questions
should be carefully scaffolded to support progression from simple recall to more independent language use.

Language/Vocabulary

This is especially important in the context of the families we serve at St Andrew’s. Each year group has a list of
key vocabulary that should be covered throughout the year. This is taught specifically within lessons and
displayed on working walls.

Cultural Capital

Teaching French in primary school makes a significant contribution to children' cultural capital by broadening
their experiences beyond their immediate environment and helping them understand the diversity of the wider
world. Through learning French, children gain knowledge, skills, and experiences that enable them to engage
with different cultures and communities.

Cultural capital in primary French can be developed through:
e Exploring the geography of France and other French-speaking countries and regions around the world.
e Learning about traditions, celebrations, and festivals such as Bastille Day and French Christmas custom:s.
e Discovering French food, including croissant, baguette, and regional specialities.
e Listening to French songs, stories, and rhymes to experience authentic language and culture.
e Learning about famous French people such as Marie Curie, Claude Monet, and Victor Hugo.

e Comparing daily life, schools, traditions, and lifestyles in French-speaking countries with those in the
UK.

e Developing an appreciation of multilingualism and the benefits of communicating with people from
different backgrounds.

SMSC & British Values

Social - French supports social development by encouraging a collaborative approach to learning. Children
regularly converse in the target language.

Moral - French supports moral development by encouraging children to look, discuss and evaluate a range
of social and moral issues found in other cultures.

Spiritual - French supports spiritual development by exploring new language and vocabulary. Children are
encouraged to express themselves in the target language.

Cultural - French supports the cultural development of a child by exposing them to a foreign language and
culture. It helps promote internationalism and their role within the world.
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Rule of Law - In French topics can be chosen which enable discussion of the legal system and which in
discussion in French or English allow a discussion of the difference between the British political system and
that found in any of various French speaking countries (e.g. Bastille Day)

Democracy - The process of facilitating classroom debates in French can be used to link to democracy as
they should allow all opinions to be heard in a respectful way. Both texts, audio or video chosen, written
tasks and discussions which take place all present opportunities to compare political systems and improve
the level of understanding of the British system while exploring the political systems in French speaking
countries.

Individual liberty - Group and one to one discussions and the use of materials may give the opportunity to
discuss the extent of individual liberty in the UK and any of various French speaking countries. Children will
also explore choices in terms of future education choices and careers.

Tolerance and mutual respect - In French classes there will be opportunities to discuss tolerance and_mutual
respect through class discussions and the choice of materials_which are studied. In addition, the student code
of conduct is the basis for_student behaviour. Good working relationships in the classroom promote
effective learning. These are based on mutual respect and tolerance.

Inclusion

The focus is on variation (using the form of adaptive teaching) focussing on how each pupil can access the
curriculum at an age appropriate level, removing barriers for individuals. Strategies include pre teaching in
e.g. vocabulary children will need to know before they can access the lesson. SENDCO meets with class staff
around individual targets for each pupil. As mentioned above, resources etc. reflect the community that we
serve and do not include any materials that contain stereotypes.

Learning Environment

Key French vocabulary/phonics focus is displayed and changed regularly to reflect the focus of the lessons.
Staff build in opportunities to celebrate French work and have French/English dictionaries on hand to aid
with translations and phonics work.

Monitoring

Following the monitoring calendar, French is monitored termly — lesson drop ins, children’s work,
environment, pupil interviews, data analysis. Feedback is given to individual staff as appropriate and key
headlines are fed back to SLT.

Assessment

Staff assess each child using the end point and recorded on FFT. The subject leader and class staff analyse the
data, and address any gaps or plan catch up sessions accordingly.

Oracy

Oracy is at the heart of primary French teaching. It enables children to develop the confidence, vocabulary,
and communication skills needed to understand and use spoken French in meaningful contexts. Through
regular opportunities to listen and speak, children build fluency, improve pronunciation, and become
increasingly confident language learners.

In primary French, oracy is developed through:

e Listening carefully to spoken French and responding appropriately.

e Practising pronunciation and intonation through songs, rhymes, stories, and repetition.

e Using key vocabulary and sentence structures to communicate simple ideas and opinions.

e Participating in conversations, asking and answering questions, and performing short dialogues.

e Speaking in full sentences with increasing accuracy and confidence.



e Developing active listening skills, including identifying key words and understanding the gist of what
they hear.

e Presenting information orally about themselves, their interests, and familiar topics.
Strategies that support oracy include:
e Choral repetition and echo reading.
o Partner talk and role-play activities.
¢ Language games and interactive speaking tasks.
¢ Use of sentence stems and speaking frames.

e Opportunities for performance, such as assemblies, songs, and presentations.

Transferable Skills to Other Curriculum Areas

e Communication

e Listening and attention

e Memory and recall

e Problem-solving

e Critical thinking

e Creativity

e Collaboration

e Resilience and perseverance

e Intercultural understanding

e Confidence and self-expression

These transferable skills support children not only in their academic learning but also in becoming effective
communicators, reflective learners, and active citizens in a diverse and interconnected world.

Curriculum and Assessment Review November 2025

The recent Curriculum and Assessment Review in England has highlighted modern foreign languages as a key
area for development. While languages remain a statutory part of the Key Stage 2 curriculum, the review
identified significant variation in provision, progression, and outcomes across primary schools.

Key recommendations for primary French include:
A clearer definition of "substantial progress" by the end of Key Stage 2.

Defined core content for languages, including essential phonics, vocabulary, and grammar that children
should learn.

Improved consistency between primary and secondary language curricula.
Stronger transition arrangements from Year 6 to Year 7 to reduce repetition and build on prior learning.
Greater support for non-specialist primary staff delivering French.

These are included in the French Action plan and the 2025-2026 Curriculum and Assessment Review action
plan.
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What should French lessons typically and consistently include?

1. A Well-Sequenced Curriculum

Clear progression from Year 3 to Year 6.
Vocabulary, phonics, grammar, and
language structures revisited and built upon
over time.

Lessons linked to the school's overall
languages curriculum rather than isolated
topics.

Children remembering and using
previously taught language.

2. High Levels of Target Language Use

Staff using French regularly for routines,
instructions,  greetings, and classroom
interactions.

Children hearing accurate pronunciation
and intonation.

Opportunities for children to respond in
French, even if briefly at first.

3. Strong Focus on Speaking and Listening

Frequent opportunities to listen attentively
to spoken French.
Children practising
confidently.

Choral repetition, partner work, and short
conversations.

Activities that develop comprehension as
well as production.

pronunciation

4. Explicit Teaching of Phonics
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Sound-spelling relationships taught clearly.

e Connections made between familiar sounds
and new vocabulary.

5. Reading and Writing Appropriate to Age and
Stage

e Reading words, phrases, and short texts.

Writing from memory as children progress.

e Building sentences using known vocabulary
and structures.

e Not relying solely on copying.

6. Grammar Taught in Context

e Gender of nouns.

e Articles.

e Adjective agreement.
e  Basic verb patterns.

e Sentence structure.

7. High Participation and Engagement

e Most children actively involved.

e High expectations for all learners.

e Inclusive participation.

e Children willing to attempt speaking
French without fear of mistakes.

8. Cultural Understanding
Lessons should help children develop awareness of:

e  French-speaking countries and

communities.
e  Cultural traditions and daily life.

. - . e Similarities and differences between
Children applying phonics knowledge
. cultures
when reading aloud.
Improved pronunciation through phonics
understanding.
f”‘"'\' Support for Pupils with SEND in Modern Foreign Languages (MFL
)
s Uhtissues: Mulii-sensory approaches et
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create electonic presentations with images.
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«  Alow-arousal area s planned for pupils who
may need it and s available for use by all
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the arficle changes according fo gender, use
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o Take core with the use of idiom.

maps and plans, that value everyene's
contribution.
+  Include appropriate pictures and/or symbos.

Low-arousal areas

A low-arousal areais planned for pupils who may need
it and is available for use by all pupils. The area enly
needs fo have immediately relevant matericls/
resources o minimise distraction.

Grouping pupils
+  Allforns of pupil grouping including pupils with
SEN end/or disabilies
. Transition from whole-class to group or
independent work, and back. is clearly
signalied.
o Sequence of groupings is outlined for pupils.

Managing group work and discussion
« Plan for pre-tutering important MFL
vocabulary, concepts. processes or skill, for
pupils who need it




Art

At St Andrew’s, Art and Design is taught using the Kapow Primary Art and Design Scheme of Work, which
provides full coverage of the National Curriculum and ensures progression of knowledge and skills from Year 1
to Year 6.

The Kapow Art scheme is organised into five key areas:

1.
2.
3.
4.
5.

Drawing

Painting and Mixed Media

Sculpture and 3D

Craft and Design

Art and Design Skills / Knowledge of Artists

Through these areas, children develop:

Practical art skills

Knowledge of artists and designers

Creativity and imagination

Evaluation and reflection skills

Confidence using a range of materials

Understanding of colour, texture, pattern, line, shape and form

Progression Through the School

Long term plans

$t Andrews Geography Curriculum Mapping — Kapow Art Links
"swapped from original Kapow Long Term Plan

Autumn Spring Summer

Cross curricular/links

EYFS

Sculpture and 3D: Creation
station

Painting and mixed media:
Paint my world

Drawing: Marvellous marks

Craft and Design —

Let’s get crafty

Christmas craft — Salt
dough decorations
Threaded snowflakes
Spring craft —sun catchers
Easter craft — Egg
threading

Y1

Sculpture and 3D: Paper
play

Craft and Design —Woven
Wonders

Drawing: Make your mark

Painting and mixed media:
Colour splash

Mixing colours and
printing

Links to Science (seasonal
changes) /Geography (the
weather in the UK) —
Seasonal changes/weather
— mixing colours to create
the changes in colours in
seasons
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Y2

Drawing : Telling a Story

Craft and Design —Map it
out

Sculpture and 3D: Clay houses

|Painting and mixed media:
Life in colour

Colour mixing and
exploring texture and
pattern.

Texture hunt — outside
Links to Science — Plants/
Living things and their
habitats. Children could
find the resources to use
for an art piece during a
Science lesson.

Y3

Painting and mixed media
Pre-historic painting
Links to Yr3 History

Sculpture and 3D: Abstract
shape and space

Craft and design: Ancient
Egyptian scrolls
Links to Yr3 History

Drawing — Growing Artist
Use of shapes, shading,
and texture in art to
enhance their drawing
skills.

Botanical
drawings/abstract flowers
Links with Science topic—
Plants.

Y4

Craft and design: Fabric of
nature
Geography - rainforests

Painting and mixed media:
Light and dark

Sculpture and 3D — Mega
Materials

|Drawing— Power prints
Using tone and proportion
when drawing.

Henri Matisse —drawing
with scissors —this could
be a one off piece of
writing — Biography.
Children can try this
method of drawing
alongside this.

Y5

Drawing: | need space
Links to Science — Earth and
Space

Sculpture and 3D:
Interactive installation

Craft and design - architecture

Painting and mixed media:
Portraits

Links with French / PSHE—
feelings in French-
changing portraits for
different emotions.
Portraits

Links in with writing —
Book “‘Wonder’ — portraits.
How we see ourselves.

Y6

Craft and design: Photo
opportunity

Drawing: Make my voice
heard

Sculpture and 3D: Making
memories

Painting and mixed media
- Artist study

- Drama activity, one off

writing pieces, responding

to paintings (this could link

to writing lessons or PSHE)
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Art Skills Progression

Drawing
Children progress from:

e Mark making and simple lines (KS1)

e Shading and texture (LKS2)

e Perspective, proportion and expression

(UKS2)

Painting and Mixed Media
Children progress from:

e Colour mixing

e Brush control

e Texture and pattern

e layering and mixed media

e Developing personal style
Sculpture and 3D
Children progress from:

e Paper and card models

e Clay and simple joining techniques

e 3D structures and installations
e  Mixed material sculpture
Craft and Design

Teaching and Learning in Art
Art lessons at St Andrew’s include:
e Staff modelling of techniques
e  Sketchbook work
e Exploration of materials
e  Artist studies
e Discussion and evaluation
e Final outcome pieces

e Opportunities for creativity

independent work

Assessment in Art

Assessment is ongoing and based on:
e  Sketchbook work
e Final pieces
e Use of techniques
e Creativity and independence
e Knowledge of artists
e Evaluation of work

Staff assess children at the end of each unit in line with foundation subject assessment procedures. Assessment is

uploaded onto FFT for each class.

Cultural Capital offer

Children learn:

e Weaving
e Printing
o Textiles
e Collage

e Architecture and product design
o Digital and photography art
Knowledge of Artists
Children learn about a diverse range of:
e  Artists
e Designers
e  Architects
e Sculptors
e Craft makers
They learn to:
e Describe artwork
e Compare artists
e Use artists as inspiration
e Develop their own style
e Evaluate their work

Each unit includes:

e Developing skills

e  Practising techniques
Evaluating artwork
Creating a final piece
Sketchbooks are used across KS1 and KS2 to:

e Practise techniques

e Record ideas

e Evaluate work

e Develop designs

e Respond to artists

_In Art, both internal and external cultural capital experiences are offered. Our whole school offers include
focusing on significant historical days including but not limited to; Remembrance Day, Christmas and Black
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History month. Our external cultural capital offers include a Key-stage one visit to the Whitworth art Gallery and
a Key-stage two visit to the Lowry. To develop cultural capital further, children are exposed to a variety of artists
including; male, female and artists from a variety of ethic and cultural backgrounds.

Children’ spiritual, moral, social and cultural development

Respect
Respecting that everybedy has different ideas and
slells when using Art erc Design fechaiques.

Eceghvences
Forgreing somebody who Goesr't share the same artishc viws oS you.
Forgiving somebody who moy accicentally damage your work during an Art
lessor.

Hecesty Love
Chikdren make comparisons between their own work and Being kind fomards other children by sayirg rice thirgs cbout their work
the work of others ond are evaluatiee ord refiective end

can say

Emotional Well-Seirg
Art thercpy is a great way fo express our
words. Onilaren con
theough theropeutc ord musically caleing kssors

Regherce
Leanning that trying more then one approach may pay off.
Learning that e improve if we keep proctising, keep G positive mird set and
Gor't give 1p.

NVoksing Or Diversity
Lookirg at patterrs ond desigrs from a rerge of different backgrounds crd
cultures.

Bepect org Respoesbiity
Respecting other pupils’ werk cnd the property
sed in lessoes
Bei in

&l 9 yieg

resources needed durirg lessors

To Lt Aspiratiors ALowe Of Lorguone ‘Sgegiirg:
Using ey skills and fechriques taught in lessons %o create Readirg Ca talk cbout their idecs and the processes they
and recreate models. colloges, structures and paintings. Describing mysed by saying which skills ond techriques T would ke to Researching the work of @ famous artist and o famous desigrer. will foke 10 complete their work.
inprove o durirg Art lessors. Writieg

LUstening.

Listen fo music from different regiors of the workd during ort lessors fogive |~ Chikines can loarn about famous artists and their
chidren o crestive flow. wark weiting about key skis nd techeiques they
Listerirg 1o advice of how o improve artistic skilis ond techriques in ceder to have loarned.

be self-evolustive

Monitoring
Monitoring happens termly and during this time the subject leader evaluates the effectiveness of the curriculum’s

intent through looking at planning and checking that that lessons are sequential and support further progression
and depth of learning. During this monitoring, the subject leader also evaluates the implementation of lessons by
looking at the quality of work created within sketchbooks to check that learning is accessible for all, by conducting
pupil questionnaires and then also monitoring recent assessments on FFT aspire. All of this supports the further
development or Art as the subject leader action plan is then updated purposefully.

Teaching and Learning

EYFS Art — Quality First Teaching

Quality First Teaching in EYFS art is practical, exploratory, and child-centred. Children are given regular
opportunities to investigate a wide range of materials, tools, techniques, colours, textures, and processes through
both adult-guided and child-initiated activities. Adults model artistic vocabulary and creative processes, encourage
curiosity and experimentation, and support children to talk about what they are making and how they are
making it. Learning is carefully scaffolded so that all children can develop fine motor control, confidence,
imagination, and self-expression. The emphasis is on exploration, creativity, and developing foundational skills
rather than producing identical outcomes.

Key Stage 1 Art — Quality First Teaching

Quality First Teaching in Key Stage 1 art develops children' skills, knowledge, and creativity through a broad and
engaging curriculum. Staff explicitly model artistic techniques and vocabulary, enabling children to explore
drawing, painting, sculpture, and other media with increasing confidence. Lessons provide opportunities for
observation, experimentation, and reflection, while building children' understanding of artists, craftspeople, and
designers. Staff use questioning, demonstration, and appropriate scaffolding to ensure all children can access
learning and achieve success. Children are encouraged to make creative choices, evaluate their work, and develop
resilience through refining and improving their ideas.

Key Stage 2 Art — Quality First Teaching

Quality First Teaching in Key Stage 2 art is characterised by a well-sequenced curriculum that progressively
develops children' technical skills, artistic knowledge, creativity, and critical thinking. Staff provide clear instruction
and modelling while encouraging increasing independence in the use of materials, techniques, and artistic
processes. Children learn about a diverse range of artists, movements, and cultural influences, using this
knowledge to inform their own work. High-quality questioning promotes analysis, evaluation, and discussion of
artistic choices, while regular opportunities for sketching, experimenting, revising, and refining help children
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develop as reflective artists. Teaching ensures that all children are challenged appropriately, can articulate their
learning using subject-specific vocabulary, and produce work that demonstrates growing confidence, skill, and
originality

Strong Foundations

Reading - Strong foundations in reading are developed through art when children engage with a range of texts,
images, and visual sources. Children read instructions, artist biographies, information texts, exhibition labels, and
visual prompts to gather information and develop understanding. Discussions about artwork encourage children
to interpret meaning, make inferences, build vocabulary, and justify opinions using evidence. Exposure to subject-
specific language such as texture, composition, tone, and perspective further supports vocabulary development
and comprehension.

Writing - Art supports writing by providing authentic reasons to communicate ideas, observations, and
evaluations. Children develop oral language through discussion before recording their thoughts in sketchbooks,
annotations, artist studies, reflections, and evaluations. They learn to use increasingly sophisticated vocabulary to
describe techniques, explain creative choices, and analyse artwork. Creative experiences in art can also inspire
narrative, descriptive, and persuasive writing, helping children develop confidence and fluency as writers.

Mathematics - Strong mathematical foundations are developed through art as children explore shape, pattern,
symmetry, measurement, proportion, scale, position, and geometry in practical contexts. Children compare sizes,
estimate lengths, mix colours using ratios, create repeating patterns, and investigate tessellations and symmetry. As
children progress, they apply mathematical thinking when planning compositions, enlarging images, using grids,
and understanding perspective. These experiences help children see mathematics as purposeful and relevant while
strengthening their spatial reasoning and problem-solving skills.

Adaptive Teaching — Adaptive teaching in primary school art is the process of responding to children' differing
needs while maintaining high expectations and ensuring that all children work towards the same ambitious
learning objectives. Rather than lowering expectations or providing entirely different tasks, staff make appropriate
adjustments to teaching, resources, support, and challenge so that every pupil can access and succeed in the lesson.

= Providing clear modelling and step-by-step demonstrations of techniques.
= Using visual prompts, exemplars, and vocabulary banks to support understanding.
= Breaking complex artistic processes into smaller, manageable steps.

= Offering additional scaffolding for children who need support, such as templates, tracing frames, sentence
starters, or guided questioning.

= Adapting tools and materials to meet physical, sensory, or fine motor needs.
»  Using targeted adult support to address misconceptions and build confidence.
= Giving children varying levels of independence according to their prior knowledge and skill development.

= Providing extension opportunities that encourage deeper thinking, experimentation, evaluation, and
refinement for children who are ready for greater challenge.

In EYFS, adaptive teaching might involve modelling mark-making in different ways, offering a variety of tools and
materials, and providing additional sensory experiences or language support to help children express their ideas.

In Key Stage 1, staff may use visual demonstrations, structured success criteria, and guided practice to help children
develop confidence with new techniques while encouraging more confident artists to explore alternative
approaches.

In Key Stage 2, adaptive teaching often focuses on refining skills, developing independence, and deepening artistic
understanding. Staff may use questioning, personalised feedback, differentiated scaffolds, and varied levels of
challenge to help children improve their work and articulate their artistic decisions.

Questioning — Effective questioning in primary school art is used to deepen thinking, develop artistic vocabulary,
assess understanding, encourage creativity, and promote discussion. High-quality questions help children look
closely, think critically, make connections, justify their ideas, and reflect on their artistic choices. Questioning
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should be carefully planned, inclusive, and adapted to children' age and stage of development. Effective
questioning in art should:

= Be open-ended and encourage discussion.

= Promote observation, interpretation, analysis, and evaluation.
= Develop subject-specific vocabulary.

= Check understanding and identify misconceptions.

= Encourage creativity and problem-solving.

= Provide opportunities for all children to contribute.

= Build confidence by valuing different responses and interpretations.

In EYFS, questioning encourages exploration, observation, and language development. Staff might ask:
=  What can you see?
»  How does this feel?
= What happens if we mix these colours?
= Can you tell me about your picture?

In Key Stage 1, questioning helps children develop observational skills and begin to discuss artistic techniques and
choices. Examples include:

= What colours can you see in this artwork?

» How did the artist create this texture?

*  Why did you choose those materials?

=  What could you add to improve your work?

In Key Stage 2, questioning becomes more analytical and evaluative. Staff challenge children to justify decisions,
make comparisons, and reflect critically on their work and the work of others. Examples include:

=  How has this artist influenced your design?

=  What effect does the composition create?

=  Why did you choose this technique rather than another?

= How could you refine your work to communicate your ideas more effectively?

Language/vocabulary — Staff should effectively explore vocabulary in primary art by explicitly teaching, modelling,
revisiting, and applying subject-specific language throughout the artistic process. Vocabulary should not be taught
in isolation; children need regular opportunities to hear, discuss, practise, and use artistic language in meaningful
contexts.

SMSC & British Values

Through art, children develop spiritually, morally, socially, and culturally by exploring their own creativity,
engaging with the ideas and experiences of others, and studying a diverse range of artists and artistic traditions.
Art promotes the British Values of democracy, the rule of law, individual liberty, mutual respect, and tolerance by
encouraging children to express themselves confidently, work collaboratively, respect different viewpoints, and
appreciate the richness of cultural diversity.
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Inclusion

Effective inclusion in art ensures that all children can access a broad, ambitious, and creative curriculum. Through
adaptive teaching, high expectations, accessible resources, and a diverse curriculum, every pupil is supported to
develop artistic knowledge, skills, confidence, and self-expression. Inclusive practice enables all children to
participate fully, make progress from their starting points, and see themselves as successful artists.

Learning Environment

All classrooms in St Andrew’s have an Art or DT (depending on the focus) ‘working wall’ which is changed to suit
the concept being taught during the week. There is evidence of language relating to the concept being taught and
scaffolding materials. Language within the lesson should apply directly to the vocabulary expectations for the
subject and should explore a concept through challenging and engaging questions.

Monitoring

Monitoring is completed by the subject leader and involves a termly schedule of learning walks, lesson drop ins,
pupil voice meetings, book looks and data scrutiny following 3 assessment points. Outcomes of all monitoring are
share at Senior Leadership Team meetings and fed back to Governors annually. Art has its own action plan which
is reviewed termly.

Summative Assessment

At the end of each unit of work, class staff assess each child against each objective scoring 1-3 depending on the
level of understanding and mastery. The data is collated and analysed by the class staff and subject leader to
inform planning.

Formative Assessment

Effective formative assessment in primary school art is an ongoing process that helps staff identify what children
know, understand, and can do, so that teaching can be adapted to meet their needs. Through observation,
questioning, discussion, sketchbook work, peer and self-assessment, and reviewing practical outcomes, staff gather
evidence of children' artistic knowledge, skills, and creative development. Feedback is timely and constructive,
helping children reflect on their work, refine techniques, and make improvements while maintaining high
expectations and supporting progress for all learners.

Reading and Oracy

Primary school art supports the teaching of reading and oracy by providing meaningful opportunities for children
to interpret, discuss, and respond to visual and written information. Children develop reading skills through
exploring artist biographies, information texts, instructions, and visual sources, while oracy is strengthened
through discussion, questioning, evaluation, and the use of subject-specific vocabulary. By talking about artwork,
explaining creative choices, and sharing ideas with others, children build confidence in speaking, listening,
reasoning, and communicating effectively.

Transferable Skills to Other Curriculum Areas

English: vocabulary, reading comprehension, speaking and listening, descriptive writing, evaluation.
Mathematics: shape, pattern, symmetry, measurement, scale, proportion, geometry.

Science: observation, recording, classification, investigation, drawing from observation.

History: interpretation of artefacts, understanding historical contexts and cultures.

Geography: mapping, landscapes, environmental awareness, cultural studies.

Design and Technology: designing, planning, making, evaluating, problem-solving.

Computing: digital creativity, graphic design, photography, multimedia presentation.

RE: symbolism, beliefs, traditions, cultural understanding.

PSHE: self-expression, emotional literacy, resilience, confidence, wellbeing.

Music and Drama: creativity, performance, interpretation, communication, cultural appreciation.
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Cultural Capital

Primary art supports cultural capital by exposing children to a wide range of artists, artistic traditions, cultures, and
creative experiences beyond their immediate environment. Through studying diverse artwork from different periods,
countries, and communities, visiting galleries and museums, engaging with local artists, and exploring cultural
heritage, children develop knowledge, appreciation, and understanding of the world around them. These experiences
broaden horizons, enrich vocabulary, inspire creativity, and provide children with the cultural knowledge and
experiences needed to succeed in education and later life.

Curriculum and Assessment Review (November 2025)

The Review made the following recommendations regarding Art:

* Ensure staff confidence and training

* Ensure sequential disciplinary, theoretical and practical knowledge
* Practice, reflection, engagement

* Use of alternative media

These areas are included in the Art Action Plan and are included in the 2025 2026 Curriculum and Assessment
Review Action Plan

What should an art lesson consistently and typically include?

Whole School Vision for Art
At our school, art is taught to inspire creativity, imagination and self-expression while developing artistic skills and
knowledge.
Through the Kapow curriculum, children are encouraged to:
e Explore and experiment with materials and techniques.
e Develop observational and imaginative drawing skills.
e Express ideas and emotions creatively.
e Learn about artists, designers and craftspeople.
e Evaluate and improve their own work.
e Appreciate art from different cultures and periods.
Consistency across year groups ensures children build artistic confidence and progressively deepen their
understanding of art and design.
Whole School Non-Negotiables
The following expectations should be evident in every art lesson across EYFS, KST and KS2.
Teaching Expectations
All lessons should:
e Follow the sequence and progression outlined in Kapow.
e Begin with a clear learning objective and success criteria.
e Include opportunities to revisit prior learning.
o Explicitly teach artistic vocabulary.
e Include staff modelling of techniques.
e Allow time for exploration and experimentation.
e Encourage creativity and individuality.
e Include opportunities for reflection and evaluation.
e Celebrate effort, creativity and progress.
Classroom Environment
All classrooms or art spaces should:
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e Celebrate children’ artwork.
e Display artistic vocabulary where appropriate.
e Promote creativity and experimentation.
e Provide organised access to resources and materials.
e Value the artistic process as well as final outcomes.
Sketchbook Expectations
Sketchbooks should be used consistently across KS1 and KS2 to:
e Explore ideas.
e Practise techniques.
e Record observations.
e Experiment creatively.
e Reflect on learning.
e Evaluate and improve work.
Sketchbooks should:
e Show progression over time.
¢ Include annotations where appropriate.
e Be valued as working documents.
e Celebrate experimentation rather than perfection.

Consistency in EYFS
In EYFS, art should focus on exploration, creativity and self-expression through a wide range of materials and
experiences.
Provision should support:

e Expressive Arts and Design

e Physical Development

e Communication and Language

e Personal, Social and Emotional Development
Children should develop confidence in experimenting with materials, colours, textures and techniques.
What Consistency Looks Like in EYFS
Teaching and Learning
Adults should:

e Model artistic exploration.

e Encourage curiosity and experimentation.

e Introduce and model artistic vocabulary.

e Value the creative process.

e Ask open-ended questions.

e Encourage children to talk about their creations.
Children should:

e Explore materials independently.

e Experiment with colour, texture and form.

e Use tools safely.

e Talk about what they have created.

e Develop fine motor control through creative activities
EYFS Learning Environment
Consistent provision may include:

e Painting stations

e Drawing materials

e Collage resources

e Clay or malleable materials

e Printing opportunities

e Junk modelling

e Easels
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e Continuous access to creative resources
Creative opportunities should:

e Be accessible daily.

e Encourage independence.

e Support imaginative thinking.

e Link to wider themes and interests.

Consistency in KS1
In KS1, children should begin developing foundational artistic skills while learning about artists and artistic
techniques.
Children should:
e Use a range of materials creatively.
e Develop drawing, painting and sculpture skills.
e Explore colour, pattern, texture, line and shape.
e Learn about artists and designers.
e Begin evaluating their own work
What Consistency Looks Like in KS1
Lesson Structure
Lessons should consistently include:
1. Retrieval or recap activity.
Introduction to artists, techniques or concepts.
Staff modelling.
Opportunities for experimentation.
Independent creative application.
. Reflection and evaluation.
Staff Practice in KS1
Staff should:
e Model artistic techniques clearly.
e Encourage experimentation.
e  Use artistic vocabulary consistently.
e Celebrate individuality and creativity.
e Teach children how to use tools safely.
e Provide opportunities for discussion and reflection.
Staff should avoid:
e  Over-directing outcomes.
e Expecting identical final pieces.
e Valuing neatness over creativity.
Pupil Expectations in KS1
Children should:
e Use a range of materials and techniques.
e Experiment with colour and texture.
e Develop observational skills.
e Talk about artists and artwork.
e Explain choices they have made.
e Reflect on and improve their work.
KS$1 Evidence and Assessment
Evidence may include:
e Sketchbooks
e Finished artwork
e Photographs
e Staff observations
e Pupil explanations

oU A WN
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Consistency in KS2

In KS2, children should deepen their understanding of artistic techniques, develop greater control and explore art
critically.

Children should:

e Improve mastery of artistic techniques.

e  Use sketchbooks purposefully.

e Develop personal artistic style.

e Study a range of artists and movements.

e Evaluate and refine their work.

e Express ideas and meaning through art.
What Consistency Looks Like in KS2
Lesson Delivery
Lessons should consistently:

e Build on prior artistic knowledge.

e Include explicit modelling.

e Provide opportunities for experimentation.

e Encourage independence and decision-making.

e Include evaluation and refinement.

e Promote discussion about art and artists.
Children should understand artistic processes as well as final outcomes.
Staff Practice in KS2
Staff should:

e Teach increasingly sophisticated techniques.

e Encourage creative risk-taking.

e Model evaluation and refinement.

e Promote discussion and analysis.

e Use questioning to deepen artistic thinking.

e Encourage personal responses to art.

Staff should create opportunities for children to:

e Develop individual style.

e Experiment independently.

e Analyse artists critically.

e Refine and improve work.

Pupil Expectations in KS2
Children should:

e  Work increasingly independently.

e Use sketchbooks effectively.

e Apply techniques with increasing control.

e Explain artistic choices.

e Evaluate and refine their work.

e  Use artistic vocabulary confidently.

o Discuss artists and artistic styles critically.
Children should understand that art is subjective and open to interpretation.
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Support for Pupils with SEND in Art and Design

Sound and light issues:
+ Interactive whiteboards are non-reflective to
reduce glare.

Seating:

+ Place pupils who need most support opposite
the teacher so they can hear and see teacher
prompts.

+« Avoid the need for copying lots of information
from the board; print for pupils with SEND.

Resources:

+  Use systems so that items such as pencils and
scissors can be found and out away in the dght
place easily.

+  Make tasks accessible by using specialist
equipment and generic aids e.g. frames

+ Provide a range of drawing aids such as grids.

Displays:
+« Displays are occessible, within reach, visual and
tactile.
+ Displays are informative and engaging visual
displays.
+« [Be aware of potentially distracting elements of
wall displays.

Working with additional adults
Consider:
«  Risk points in the lesson, e.g. for pupils with
sensifivity to noise, smell or touch
»  Where it would be useful to pre-tutor important
art and design vocabulary, concepts ar
processes
«  Whether pupils need support in using art and
design equipment

Multi-sensory approaches

«  Allow fime for sensory explorafion. Use a variety of
materials and processes to make images and
artefacts.

+» Use real objects related fo the topic e.g.fora
project on the built/made environment, pupils might
explore the properties of bricks, pebbles, stones,
gravel, wood, hessian, bubble wrap, metal and
plastic, which they can touch, see and smell. These
can be used to bring outideas and feelings and can
be disployed and/or photographed.

= Use the body in direct ways to create cutcomes or
products - e.g. wsing hands and feet to create prints
orf casts in wet sand or clay, or wing hands and
fingers to create marbling patterns with oil, safe
colouring agents and water for a project on water
pattems.

+  Explore natural materials related to the topic
thraugh sight, sound, smell and/or taste - e.q. in
topics on food, fruit or vegetables, pupils can
investigate differences and similarities in a range of
cultures by selecting produce from particular
counfries (eg Indian spices).

e Use subject matter such as ‘myseff' to explore
different aspects of personality and physical self.

+  Help pupik explore the wider contexts through
stories, film and role play e.g. creafing ‘sensory
stories’ and acfing out processes.

e«  Pupik could share a mind map of ideas with a
pariner or with a larger group - e.g. on recognising
personal likes and dislikes, feelings and ideas

» - while responding fo the colours and marks usedin
Rothke's painfings or the different kinds of
expressions captured in portrait photography.

ICT
In art and design, ICT can:

+ help to develop pupils' subject knowledge -
e.g. recognising how artists and designers use
ICTin their own work to create images and
artefacts, and then using these as models to
support activities and ideas in the classroom

« support activities where pupils do not have
the necessary mobility and dexterity - e.g.
using software to simulate traditional materials
and technigues

+ dllow pupils to explore environments or
activities that could be dangerous — eg using
software that simulates tessera work in mosaic
technique

+ enable pupils to research recommended
websites online - e.g. websites of museums

+« Capture images or processes and replay
therm at different speeds and at different
magnifications to support pupils’ knowledge,
understanding and skills in practical work

+ Extend the range of the senses

»  Allow pupils to review and evaluate work by
viewing scanned or photographed images

+ Enable pupils to share information with others

Unfamiliar learning environments
» Pupils are prepared adequately for visits.

Low-arousal areas
« Low-arousal areas are planned for pupils who
maly need it
+ Areaincludes only immediately relevant
maternals/resources to minimise distraction.

Grouping pupils
+  All forms of pupil grouping including pupils with
SEN and/or disabilities
+ Transition from whole-class to group or
independent work, and back. is cleady
signalled.
+« Sequence of groupings is outlined for pupils.

Teachers’ communicafion

+  Use the qualifies and characteristics of objeck and
materiak to explore and develop the longuage
needed to describe and discuss what pupik have
observed or experienced

»  Highlight: new words for the lesson; key vocabulary
linked fo leaming objectives; practical skills fhat wil
be needed; things to observe; questions to be
thinking about in groups

+  The language of art and design may be
challenging for many pupils e.g. the specific uses in
art of everyday words such as *expression’.

Managing group work and discussion
«  Ask what role each pupil has taken ina
collaborative wrifing task and give all pupils a
role in modelled and collaborative wiiting.
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DT
Rationale

At St Andrews we believe Design & Technology is a vital part of preparing children for an ever-changing world.
From Nursery through to Year 6, our DT curriculum is designed to inspire creativity, problem-solving, and
resilience. We aim to equip every child with the skills to design, make, and evaluate products that solve real-life
problems, using a range of materials and technologies. Our intent is to provide a progressive, hands-on learning
experience that nurtures curiosity and encourages innovation. Children learn to think critically, work
collaboratively, and apply knowledge from across the curriculum to create purposeful designs. By the time they
leave our school, children will have developed practical skills, an understanding of design processes, and the
confidence to take risks and learn from  mistakes—essential qualities for future  success.

Our school’s Design and Technology curriculum ensures that the National Curriculum’s statutory requirements are
taught throughout the topics of Cooking and Nutrition, Structures, Mechanisms, Mechanical Systems, Electrical
Systems and Textiles. In EYFS, our school’s bespoke curriculum has been drawn from 2025 EYFS Statutory
Guidance, Curriculum and Assessment Review (2025) Development Matters and Birth to Five Matters
frameworks.

Furthermore, our Design and Technology curriculum has been carefully structured to ensure that knowledge, skills
and concepts are revisited and built upon and that children’s learning has:

e Breadth across the technical areas of Cooking and Nutrition, Structures, Mechanisms, Mechanical Systems,
Electrical Systems and Textiles.

e A sequenced progression of skills, knowledge and technical knowledge which are taught throughout the
design, make and evaluate process, year upon year.

e Focused key vocabulary for each topic for each year group.

e Clear mapping for SEND children to make sure that the curriculum is inclusive by design and is broad,
balanced and ambitious for all.

We follow a broad and balanced Design and Technology curriculum. Our ‘Kapow’ scheme builds on previous
learning and provides both support and challenge for learners. Units of D&T are taught each term where staff
follow their year group’s skills for the design, make and evaluate stages of the National Curriculum. Every year
group teaches cooking and nutrition, whilst the other areas of DT; mechanisms, structures, textiles and electrical
systems (KS2) are taught on a cycle. Children will work through an iterative process and follow a sequential unit
of lessons to design, make and evaluate a purposeful product.

Spirituality in DT:

Spirituality can be discovered through Design and Technology as our children engage in hands-on, creative
projects that encourage a connection between their inner-selves and the tangible world. DT provides a unique
avenue for our learners to express their spirituality by designing and constructing objects that hold personal
meaning or significance. Through the process of crafting, prototyping, and problem-solving, our children not only
develop practical skills, but also gain a deeper understanding of their own creative capabilities and the
interconnectedness of their creations with their beliefs and values. Staff often encourage reflection on the purpose
and impact of the designed artefacts, fostering a sense of mindfulness and purpose in the creative process. Thus,
Design and Technology becomes a platform for our children to explore and express their spiritual dimensions
through the act of making and shaping their understanding of the world.

EYFS

Children in the Early Years are taught in a variety of ways; through adult-led and supported tasks and child-
initiated learning in provision areas. Practitioners take into account the Characteristics of Effective Learning when
they are planning, leading or supporting learning. Technologies are used within our provision as are a variety of
tools which our children can learn both from and with, in order to integrate technology effectively within our

125



Early Years practice. Cooking and Nutrition experiences are delivered via adult inputs and are based on current
learning, core books and children’s interests.

EYFS children are assessed against our school’s EYFS curriculum checkpoints for 3-4 years, Reception and the Early
Learning Goals. Assessments in EYFS are recorded termly on a tracking sheet and judgements are made with
consideration of staff observations taken from both adult-led and independent tasks, outcomes of work and
moderation style conversations which take place regularly in the moment and also within EYFS planning meetings.

Key Stage 1 and 2

To reflect its importance, every year has one topic on cooking and nutrition. These build from simple dishes such
as fruit salads in Year 1, to savoury seasonal dishes such as pasta sauces, in Year 6. All food topics emphasise the
impact on a balanced diet has on health. For the remaining topics, classes learn about structures, mechanisms,
mechanical systems, electrical systems or textiles.

To ensure progress in knowledge and skills, topics are structured, as follows:

Each Key Stage 1 and 2 topic is taught over a half term, either in a block or through weekly lessons.
Each year group’s curriculum map provides key knowledge and skills based objectives, key vocabulary, and the
end points against which children are assessed. Within years 1-6 assessments are reported on FFT Aspire.

Design and Technology Curriculum overview.

Autumn Spring Summer
Nursery Cooking and Nutrition: Cooking and Nutrition: Junk modelling: Make a
Making cakes. Baking gingerbread men. bird house.
Textiles: Weaving and | Paper craft - Making a | Cooking and Nutrition:
threading practise. paper story puppet. Making pizza barms.
3D form and sculpture: using Papercraft — making a
playdough with tools. character mask.
Reception | Cooking and Nutrition Seasonal | Structures: Junk Modelling | Structures: Boats
Soup
Y1 Mechanisms: Matching slider | Structures: Stable | Cooking and Nutrition:
game structures. Smoothies
Y2 Cooking and Nutrition: A | Structures: A chair for a | Textiles: Pouches
balanced diet — Making wraps bear
Y3 Electrical ~ Systems: Electric | Mechanical Systems: | Digital world: Wearable | Cooking and
poster Pneumatic toys technology Nutrition — Eating
seasonally -
making a tart
Y4 Electrical Systems: Torches Cooking and Nutrition: | Textiles: Fastenings Structures:
Adapting a recipe - Helmets
biscuits.
Y5 Mechanical systems: Gears and | Structures: Bridges Electrical Systems: Cooking and
pulleys. Wobble bots Nutrition:
Developing a
recipe — making a
Bolognese sauce
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Y6

Digital world: Navigating the | Textiles: Bags. Mechanical systems: | Cooking and
world. Automata toys. Nutrition —

Come dine with
me — Making a 2
course meal.

Teaching and Learning
In Key Stage 1 and 2, each Design and technology topic is taught through a series of lessons which adhere to the
Design, Make, Evaluate process. Lessons follow the sequence of:

e Introduction to a topic’s overview of learning and the expected endpoints; assessment of initial
knowledge and introduction to new key vocabulary.

e Lessons focused on researching about and the evaluation of existing products. Setting a design-criteria
which is based on the users needs. Practising new technical skills and using oracy to explain new learning
and knowledge.

e Designing and making prototypes. Reviewing and evaluating how well their product is going before then
creating a final product.

Summative Assessment

At the end of each unit of work, class staff assess each child against each objective scoring 1-3 depending on the
level of understanding and mastery. The data is collated and analysed by the class staff and subject leader to
inform planning.

Formative Assessment

Effective assessment for learning (AfL) in DT is the ongoing process of gathering information about children’
understanding during lessons to inform teaching and support learning. It focuses on identifying what children
already know, what they can do, and where they need help, rather than just judging performance. Key strategies
include asking targeted questions, observing work, using mini-quizzes, and encouraging self- and peer-assessment.
Effective AfL provides immediate feedback that helps children understand their mistakes and next steps, promotes
reflection on learning, and allows staff to adapt planning and teaching to meet individual needs.

How reading and oracy are taught through the Curriculum

We believe Design and Technology provides a natural opportunity for children to practise and improve English
skills such as spoken language and reading. Throughout their creative journey, children are introduced to subject-
specific vocabulary. They have the opportunity to develop their oracy as they compare ideas, methods and
approaches in their own work and that of other children, and say what they think and feel about them in written
evaluations. Children also analyse and respond to the work of other designers, architects or products using
subject-specific language, and to make informed comments to justify their ideas.

Transferable Knowledge and Links to other Curriculum Areas

The evaluation of products requires children to articulate their ideas and to compare and contrast their views with
those of other people. Through discussion, children learn to justify their own views and clarify their design ideas.
We encourage the children to develop a sense of responsibility in following safe procedures when making things.
They also learn about health and healthy diets and the importance of hygiene when preparing food. Their work
encourages them to be responsible by working safely, effectively and responding to a brief to create a purposeful
product. Children rely on their ‘Growth Mindset’ when working through Design and Technology.

Cultural Capital Opportunities

At our school we intend that children should master Design and Technology to such an extent that they can go on
to have careers within DT and make use of design and technology effectively in their everyday lives. Teaching
staff are encouraged to broaden the experience of the topics for the children through promotion of real-life
context, off-site visits, visitors into school and shared experiences with the wider school community. The Design

127




Technology curriculum is delivered through stand-alone Design Technology sessions with a balance between direct
teaching and child-led exploration.

SMSC & British Values

Children’s spiritual, moral, social and cultural development is built into each year group’s curriculum map.
Behavioural expectations that underpin group work foster supportive and respectful relationships. Children learn
to follow safety procedures and use resources with care. Differing cultures and beliefs are celebrated. When
designing, making and evaluating, children’s creative ideas and opinions are respected and they learn to give and
receive kind criticism within this supportive atmosphere.

Inclusion

All children access the Design and Technology curriculum for their year group. The support given to children is
determined by their particular needs. Staff detail how they are supporting children’s needs in their short-term
planning. Actions include pre and post tutoring, adult or peer support with reading, adult scribing of children’s
spoken knowledge and ideas and adapting resources in order to make them accessible, without reducing the
learning intention. Here at St Andrews we also have a clear SEND curriculum progression map which has been
created to give staff a direct focus of where and how to support our SEND leaners to enable them to achieve their
full potential.

Planning

Long-term curriculum overviews have been created by the subject leader for each year group, detailing which
topics are to be covered and in which term. Our KAPOW provides our Design Technology Medium-term
planning and provides a breakdown of lesson sequences, curriculum objectives/end points, key knowledge and
skills to be taught in each lesson, and a list of key vocabulary. Within their short term planning, staff will detail
how their adaptive teaching approach ensures maximum learning for all children.

Learning Environment

During design and technology lessons, classrooms need to be organised so that equipment can be easily and safely
accessed. Safety requirements are displayed on a wall or whiteboard and tools used within Design and
Technology lessons have risk assessments which are readily available for all staff to access at any time. Tables are
organised into groups to ensure efficient use of resources and to enable the children to work cooperatively.
Children learn to use equipment and care for it responsibly to both ensure clear, safe working space and avoid
damage and waste.

Curriculum Impact

Our children enjoy and value Design and Technology and know why they are doing things, not just how.
Children will understand and appreciate the value of Design and Technology in the context of their personal
wellbeing and the creative and cultural industries and their many career opportunities. Progress in Design and
Technology is demonstrated through regularly reviewing and scrutinising children’s work, to ensure that
progression of skills is taking place. The Design and Technology curriculum will contribute to children’s personal
development in creativity, independence, judgement and self-reflection. This would be seen in them being able to
talk confidently about their work, and sharing their work with others. Progress will be shown through outcomes
and through the important record of the process leading to them.

Monitoring and Evaluation procedures

The subject leader caries out termly monitoring in order to review the effectiveness of curriculum’s intent, its
implementation and assessment. Monitoring then informs the subject leader’s Action Plan and the subject’s next
steps. The school’s monitoring procedures include updating the subject curriculum indicator audit, completing
planning scrutinies (where necessary), book looks, pupil voice interviews, reviewing photograph evidence,
conducting lesson drop ins, and analyzing FFT Aspire assessment data.
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The Governing Body also monitors the coverage of our National Curriculum subjects through visits to the school
and by meeting yearly with the Design and Technology Subject Leader for an update on the impact the curriculum
is having on our children.

Curriculum and Assessment Review (November 2025)

The Review made the following recommendations regarding DT:

Specifies core knowledge and skills to be included

Think like designers and engineers — problem solvers

Work with a range of materials

Sustainability — ‘green knowledge’ and social responsibility

Importance of a finished product

Food and nutrition — discrete identity within DT — how to cook healthy, nutritious meals

These areas are included in the DT Action Plan and are included in the 2025 2026 Curriculum and Assessment
Review Action Plan.

What should a DT lesson typically and consistently include?

EYFS:

KS1:
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Opportunities to build, design and explore joining techniques though construction play, Lego, junk
modelling, exploring threading, weaving, and a use of a variety of tools e.g. masking tape, sellotape,
scissors, hole punchers, tweezers, paper clips and split pins, glue, string and wool.

Exploration of first steps in cooking and nutrition: playdough area (rolling pins, use of cutters and utensils
e.g. knife, fork, whisk, spatula).

Children being self-sufficient at snack times e.g. peeling their own fruit.
Exploring whole and parts of fruits and vegetables in exploration trays.

Mud kitchen enhancements (changed seasonally) with a variety of tools and props accessible e.g. baking
trays, utensils.

Baking opportunities (cakes, biscuits, pizza, bread).
Designing opportunities e.g masks.

Developmentally staged scissors.

High focus of vocabulary and oracy development across all year groups — talking about techniques used,
how well things are going within the process, the user.

Opportunities for independent fruit peeling at snack times and cutting their dinner with a knife and fork.
Opportunities for developing joining: using glue, tape, staplers, paper and safety pins.
Developmentally staged scissors — accessible for all users.

A station for developing fine motor skills needed for DT progression e.g. opportunities for threading,
cutting, sticking, lacing etc.

Evaluation skills: | like it / dislike it because....
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Recording work: Evidence of all stages of the DT cycle Plan, Do, Review: photographs, simple drawings
and sketches.

Evidence of prototypes before evaluating their product and making further improvements to it.
Exploration of skills: folding, cutting, sticking, joining, exploring uses of materials.

Safety protocols and risk assessments followed with a high focus in every lesson.

Higher focus of scaffolded work.

Baking opportunities through enrichment time.

KS2:
High focus of vocabulary and oracy development across all year groups — Discussions of purpose, users
and function, problem solving including technical vocabulary.

Opportunities for independent fruit peeling at snack times and cutting their dinner with a knife and fork.
Developmentally staged scissors — accessible for all users.

Recording work: Evidence of all stages of the DT cycle Plan, Do, Review: photographs, more details and
labelled drawings and a variety of diagrams e.g. thumbnail and exploded and nets.

Opportunities to research existing products which are already out there.
Recipe cards for children to follow, adapted for children who need clear visual aids.
Evidence of prototypes before evaluating their product and making further improvements to it.

Evaluation skills: Clearly set against the design brief and the needs of the user. Elaborating about what was
good, which materials worked best, what would be better next time.

Skills: Accurate measuring, use of stronger materials, lamination processes, using more technical resources
e.g. switches and motors.

Safety protocols and risk assessments followed with a high focus in every lesson.
Work becomes less scaffolded with increased independence.

Baking opportunities through enrichment time.
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PSHE

Rationale

Here at St Andrews we use the Jigsaw scheme to teach PSHE. It provides a coherent and progressive framework
for developing children' personal, social, emotional, and health-related knowledge and skills. Its whole-child
approach recognises the interrelationship between emotional wellbeing and academic achievement. Through
structured, age-appropriate learning experiences, children develop self-awareness, resilience, empathy, and
responsible decision-making skills. The scheme's emphasis on inclusion, positive relationships, and active
participation supports a safe learning environment in which children can explore sensitive issues confidently. By
revisiting key themes throughout primary education, Jigsaw promotes long-term personal development while
supporting statutory requirements for Relationships and Health Education.

Overview

Jigsaw PSHE Scheme Overview

Jigsaw is a comprehensive, progressive PSHE scheme for the whole primary school
which brings together PSHE Education, emotional literacy, social skills and spiritual development.

tk‘ b ®
Jigsam

The mindful approach to PSHE

A Whole School Lessons with Inclusive Builds Life Skills Links to British
Approach Learning Intentions and Accessible and Resilience Values and
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ages 3-11. intentions. including SEND. resilience. socidiiandicuifral
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@5 in My World B Cierence T | Jite i Relitionahis - Ghanans Me ® Devel g e
.+ Develop positive relationships
®o Being Me 2, Celebrating Dreams and Healthy oo o y 2
@ in My World 'h' Difference } Goals . Me @y Relationships I\ Ghanging Me 0 Make responsible choices
i ®o Being Me Celebrating Dreams and Healthy 209 4 5 - : Manage feelings and behaviour
Ages 6-7 @2 in M Word B S ‘ o ¥ #2% Relationships |- Changing Me g g g
. 5 Develop empathy and respect
[ 1 Being Me 3. Celebrating Dreams and Healthy o & Y ¥ X
&% in My World B Cirerence ‘ ¥ o ¥ & Relationships Smaging Me @ buid resit lconfid
uild resilience and confidence
o ©o Being Me 3, Celebrating Dreams and Healthy eo® G s :
Ages 8-9 @ inwgword | P Diference: | Goals Me & Relationships B Changing Me @ Understand the world and their place in it
©o Being M Celebrati Dy d Health e .
Ages9:11 & inwyworid | T Difteence. ‘ At M G Relationships Changing Mel| X, =
‘ Jigsaw Supports: y )
. <> Jigsaw creates confident,
I «\ " = 2 » @ independent learners who are
. Personal ” Behaviour Mental Health Safeguarding ' | 5 Briish Values 8 SMSC B A Rt
Development and Attitudes and Wellbeing and Equality and Citizenshij D p Y SHIPE

for life.

Teaching and Learning

Strong Foundations — Jigsaw PSHE supports reading through the use of stories, scenarios, discussion prompts and
information texts that encourage children to develop comprehension, inference and empathy. Children learn to
interpret different viewpoints and understand real-life situations, strengthening their ability to engage critically
with texts.

Writing is developed through reflective activities, goal setting, personal responses and opportunities to record
opinions and ideas. Children are encouraged to write for meaningful purposes, helping them to organise their
thoughts, communicate effectively and apply literacy skills in real-world contexts.

Mathematical understanding can be reinforced through Jigsaw topics such as healthy lifestyles, financial education
and personal goal setting. Children may collect and interpret data, manage simple budgets, measure progress
towards goals and use mathematical thinking to make informed decisions, demonstrating the relevance of
mathematics in everyday life.
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Adaptive Teaching - The Jigsaw PSHE scheme supports adaptive teaching by providing flexible activities and
discussion opportunities that can be tailored to meet the needs of all learners. Staff can adapt questioning,
resources and levels of support to ensure that every pupil can access and engage with the learning. Lessons use a
variety of teaching approaches, including visual prompts, collaborative activities, role play and reflection, enabling
children to access learning in different ways. This helps to meet the diverse needs of children, including those with
SEND and English as an Additional Language (EAL). Jigsaw promotes an inclusive learning environment where
children are encouraged to share ideas and experiences at their own level. Through careful scaffolding, modelling
and targeted support, staff can help all children develop their understanding, confidence and personal, social and
emotional skills.

Questioning - The Jigsaw PSHE scheme promotes effective questioning by encouraging children to think deeply
about personal, social and emotional issues. Open-ended questions are used throughout lessons to develop
reflection, reasoning and discussion, allowing children to explore different perspectives and justify their views.

Staff use questioning to assess understanding, challenge misconceptions and extend learning. Carefully planned
questions encourage children to make connections between their own experiences and wider social issues,
supporting critical thinking and personal development.

Questioning within Jigsaw also helps to create an inclusive and supportive classroom environment. Children are
encouraged to listen to others, respond respectfully and build upon ideas, developing confidence in expressing
their thoughts and opinions.

Language/vocabulary - The Jigsaw PSHE scheme supports the effective teaching of vocabulary by introducing and
revisiting key subject-specific language throughout each unit. Children are explicitly taught the meaning of
important words and concepts related to relationships, wellbeing, health, diversity and personal development.

Staff reinforce vocabulary through discussion, role play, reflection and collaborative activities, enabling children to
use new language confidently in different contexts. Regular opportunities to hear, practise and apply vocabulary
help deepen understanding and improve communication skills.

The progressive structure of Jigsaw ensures that vocabulary is built upon year by year, allowing children to
develop a richer understanding of PSHE concepts. This supports both oracy and literacy development while
enabling children to articulate their thoughts, feelings and experiences effectively.

SMSC & British Values - The Jigsaw PSHE scheme actively promotes SMSC development by providing
opportunities for children to explore their own beliefs and values, build positive relationships and develop an
understanding of the world around them. Through discussion, reflection and collaborative learning, children
strengthen their spiritual, moral, social and cultural understanding.

British Values are embedded throughout the Jigsaw curriculum. Children learn about democracy by sharing their
views and respecting the opinions of others, while lessons on rules, rights and responsibilities help them
understand the importance of the rule of law. Individual liberty is promoted through encouraging informed
choices and personal responsibility, and mutual respect and tolerance are developed through learning about
diversity, inclusion and different communities.

By exploring real-life issues and different perspectives, Jigsaw helps children become respectful, responsible and
active members of society. This prepares them for life in modern Britain and supports their personal development
alongside their academic learning.

Inclusion - The Jigsaw PSHE scheme supports effective inclusion by providing a curriculum that values and
celebrates diversity. Lessons encourage children to recognise and respect differences, helping to create a safe,
welcoming and inclusive learning environment where every child feels valued. Jigsaw uses a range of teaching
approaches, including discussion, visual resources, role play and collaborative activities, allowing children with
different needs and learning styles to access the curriculum. Staff can adapt activities and provide appropriate
support to ensure all children can participate fully.
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The scheme promotes equality, empathy and mutual respect, helping children to develop positive relationships
and an understanding of different experiences, backgrounds and cultures. This supports a strong sense of
belonging and ensures that all children can engage confidently in their learning and school community.

Learning Environment

e Established discussion rules or class charters.

e High levels of pupil participation and engagement.

e Respectful dialogue between children.

e Use of PSHE vocabulary.

e Inclusive resources and displays.

e Opportunities for pupil voice and reflection.

e Evidence of learning about relationships, wellbeing, diversity and citizenship.

e Children demonstrating confidence, empathy and understanding of how to stay safe and healthy.

Monitoring

Monitoring is completed by the subject leader and involves a termly schedule of learning walks, lesson drop ins,
pupil voice meetings, book looks and data scrutiny following 3 assessment points. Outcomes of all monitoring are
share at Senior Leadership Team meetings and fed back to Governors annually. PSHE has its own action plan
which is reviewed termly.

Summative Assessment

At the end of each unit of work, class staff assess each child against each objective scoring 1-3 depending on the
level of understanding and mastery. The data is collated and analysed by the class staff and subject leader to
inform planning.

Formative Assessment

Effective assessment for learning (AfL) in PSHE is the ongoing process of gathering information about children’
understanding during lessons to inform teaching and support learning. It focuses on identifying what children
already know, what they can do, and where they need help, rather than just judging performance. Key strategies
include asking targeted questions, observing work, using mini-quizzes, and encouraging self- and peer-assessment.
Effective AfL provides immediate feedback that helps children understand their mistakes and next steps, promotes
reflection on learning, and allows staff to adapt planning and teaching to meet individual needs.

Reading and Oracy

The Jigsaw PSHE scheme supports reading through the use of stories, scenarios, discussion prompts and age-
appropriate texts that help children develop comprehension, inference and empathy. Children are encouraged to
explore different viewpoints and make connections between what they read and real-life situations, strengthening
their understanding and engagement with texts.

Jigsaw places a strong emphasis on oracy through regular opportunities for discussion, reflection and collaborative
learning. Children are encouraged to express their ideas clearly, listen actively to others and build upon different
perspectives, helping to develop confidence, vocabulary and effective communication skills. Through structured
talk activities, role play and partner discussions, children learn to articulate their thoughts and feelings respectfully
and thoughtfully. These experiences support both spoken language development and the ability to communicate
effectively in a range of social and learning contexts

Transferable Skills to Other Curriculum Areas

e Speaking and listening — participating in discussions, debates and presentations.
e Communication skills — expressing ideas clearly and responding appropriately to others.

e Vocabulary development — learning and using subject-specific and emotional language.
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e Reading comprehension — understanding texts, inferring meaning and exploring different perspectives.
e  Writing skills — recording reflections, opinions, goals and responses for different purposes.
e Critical thinking — analysing situations, evaluating choices and considering consequences.
e Problem-solving — identifying solutions and making informed decision:s.

e Reasoning and justification — explaining opinions and supporting ideas with evidence.

e Collaboration and teamwork — working effectively with others towards shared goals.

e Active listening — showing respect for others' views and responding thoughtfully.

e Resilience and perseverance — managing challenges and learning from mistakes.

e Self-reflection — evaluating personal strengths, progress and areas for development.

e Goal setting — planning, monitoring and reviewing progress.

e Organisation and independence — taking responsibility for learning and personal actions.
e Empathy and perspective-taking — understanding the feelings and experiences of others.

e Decision-making — considering risks, consequences and responsible choices.

e Data handling and interpretation — using surveys, charts and information linked to health and
wellbeing.

e Financial literacy — budgeting, saving and understanding money management.
e Research and enquiry skills — gathering information and exploring issues from different viewpoints.
o Citizenship skills — understanding rights, responsibilities and participation in society

Cultural Capital

ultural ital Offer
Autumn Spring [ Surnmer
Whole School »  Library Visits
»  Author visit
+ Remembrance events
+ Working with a range of charities — Comic Relief, Children In Need, sport Relief, Mustard Seed, NHS, Age UK
+  Visits to St Andrews Church
= French Celebration Days: 1 November — All Saints” Day, 20* March 22 French Language Day, 14* July 22 Bastille
Day
« Panto s  Enterprise Week s Sports Day
«  Christmas Plays & Celebrations «  RHS Bridgewater Careers Week/Aspirations
» Harvest e World Book Day
»  Black History Month e Sports Week
s Postry Week & PEWeek 21¢ March
« _ Parliament Week (KS2)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worsley Woods
R Farm wvisit
Y1 Art Gallery Chester Zoo
Quays visit Historic Tour of Egcles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Uledr Hall Residential Coding Shakespeare
Tatton History trip
Yé Lledr Hall Residential Coding Shakespeare Festival

Curriculum and Assessment Review (November 2025)

These areas are included in the PSHE Action Plan and are included in the 2025 2026 Curriculum and Assessment
Review Action Plan.

Financial education
Democracy and Government
Laws and rights

Media Literacy

Climate and sustainability
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e Equality and discrimination
e Oracy

What should a PSHE lesson typically and consistently include?

. Develop emotional literacy.

. Build positive relationships.

. Understand physical and mental wellbeing.
. Respect themselves and others.

. Develop resilience and confidence.

. Become responsible and active citizens.

. Understand how to stay safe and healthy.

All lessons should:

. Follow the sequence and progression outlined in Jigsaw.
. Begin with a clear learning intention.

. Include opportunities to revisit prior learning.

. Explicitly teach and model key vocabulary.

. Establish and reinforce class agreements.

. Promote discussion and pupil voice.

. Encourage reflection and empathy.

. Provide a safe and respectful environment.

. End with opportunities for reflection or calm closure.

Classroom Environment

. Promote inclusion and respect.

. Be emotionally safe spaces.

. Display class charters or agreements where appropriate.
. Encourage positive relationships.

. Celebrate diversity and individuality.

. Promote emotional wellbeing.

Jigsaw Expectations

. Calm Me time.

. Opportunities for discussion.

. Reflection activities.

. Use of Jigsaw vocabulary and concepts.

. Circle time approaches where appropriate.
. Clear links to the Jigsaw Puzzle pieces.
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Staff should ensure:

. Sensitive topics are handled appropriately.

. All children feel respected and included.

. Ground rules are consistently applied.

. Children understand confidentiality boundaries.

Assessment Expectations
Staff should:

. Use ongoing formative assessment.

Consistency in EYFS

In EYFS, PSHE should focus on helping children understand themselves, manage feelings, build relationships and

develop independence.
Provision should support:

. Personal, Social and Emotional

Development
. Communication and Language
. Understanding the World

Children should develop confidence, emotional
awareness and positive relationships through play,
routines and structured discussion.

Teaching and Learning

Adults should:

. Model positive relationships.

. Support emotional regulation.

. Use consistent emotional vocabulary.

. Encourage turn-taking and sharing.

. Promote kindness and empathy.

. Provide opportunities for discussion and
reflection.

Children should:
. Begin recognising and naming feelings.

. Develop friendships.

Consistency in KS1

. Learn classroom routines and expectations.
. Express needs appropriately.

. Begin resolving simple conflicts.

. Develop independence and confidence.

EYFS Learning Environment

Consistent provision may include:

. Feelings displays

. Calm areas or reflection spaces

. Circle time opportunities

. Emotion cards or visuals

. Role-play opportunities

. Books exploring emotions and
relationships

Adults should consistently:

. Model respectful communication.

. Support emotional expression.

. Reinforce routines and expectations.
. Praise positive behaviours.

In KS1, children should begin developing a stronger understanding of emotions, relationships, health and

wellbeing.

Children should:
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. Build positive relationships.

. Understand simple strategies for staying
healthy and safe.

. Develop confidence and self-esteem.

. Begin  understanding  similarities and

differences.

What Consistency Looks Like in KS1

Lesson Structure

Lessons should consistently include:

1. Calm Me or settling activity.

Retrieval or recap activity.
Introduction to the learning.
Discussion and collaborative activities.

Reflection opportunities.

A A

Calm or reflective ending.

Staff Practice in KS1
Staff should:
. Create safe opportunities for discussion.

. Model respectful communication.

Consistency in KS2

. Encourage active listening.

. Use consistent PSHE vocabulary.

. Reinforce class agreements.

. Support children in expressing opinions

respectfully.
Staff should avoid:

. Forcing children to share personal
experiences.
. Dismissing children’ feelings or
perspectives.
. Allowing judgemental or disrespectful

comments.

Pupil Expectations in KS1
Children should:

. Participate respectfully in discussions.

. Listen to others.

. Recognise and discuss feelings.

. Begin understanding healthy relationships.
. Understand simple safety rules.

. Develop resilience and  confidence.

In KS2, children should deepen their understanding of wellbeing, relationships, identity, responsibility and

citizenship.

Children should:

. Develop emotional resilience.

. Understand healthy relationships.

. Explore identity and diversity.

. Understand  physical and emotional
changes.

. Make informed and responsible choices.

. Prepare for transition and future
challenges.

Lesson Delivery
Lessons should consistently:
. Build on prior PSHE learning.

. Encourage thoughtful discussion.
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. Promote respectful debate.

. Provide opportunities for reflection.

. Reinforce emotional safety.

. Encourage empathy and understanding.

Children should understand not only what to think
about issues, but how to think critically and
respectfully.

Staff Practice in KS2
Staff should:

. Facilitate open and respectful discussion.
. Handle sensitive topics professionally.

. Encourage empathy and inclusion.

. Use questioning to deepen thinking.



. Reinforce respect for different viewpoints. .

Participate respectfully in discussions.

. Promote emotional literacy and resilience. . Explain thoughts and opinions
Staff should create opportunities for children to: appropriately.
. Reflect on personal growth. Show empathy and understanding.
. . . . Understand  healthy and  unhealthy
. Discuss real-life scenarios. .
behaviours.
Develop problem-solving skills. . Apply strategies for emotional wellbeing.
Consider consequences and responsibilities. . Respect differences and diversity.
. Demonstrate increasing responsibility.

Pupil Expectations in KS2
Children should:

Children should feel confident discussing issues
appropriately and seeking support when needed.

f‘E”’”‘:

~
aobon

Support for Pupils with SEND in PSHE

Sound and light lssues:

s Interacfive whiteboards are non-reflective to reduce
glare.

+  When working outide the classroom. for instance on
visits, encourage pupils fo think about their needs and
tel you about them in advance.

+ Youmay be able to encourage pupik to develop
‘coping strategies' that enable them to porficipate in
environments that are less than ideol. For example,
other pupils could help them fo communicate. or you
could agree in advance on alfemative forms of
record keeping, such as photographs.

Seating should allow all pupik to communicate,

respond and inferact with teacher and peers.

. Avoid the need to copying lots of information from
whiteboard; this should be printed for all pupils

+  Use circle approaches encourages al pupils fo
parficipate, take tums in speaking, listen carefully,
concentrate and maintain eye contact.

s Ty ‘informal’ seatfing using mixing and movement

games which encourage pupis fo talk to and work

with others. This encourages communicafion skils, and

helps develop pupils' self-confidence and peer

support.

Multi-sensory approaches

s acfive leaming methods using a variety of ways of
communicating, not anly verbalfwritten, are
important for all pupils. and particulary those with
communication impaiments and leaming
disabilifies. These can include circle work, matching
and sequencing pictures, storytelling, role-play,
mime and 3D modetls.

- Experienfial learmning experiences encourage pupils
to take some responsibility for their own kearning in
PSHE and cifizenship. This could inclede providing o
practical acfivity using a range of resources,
individual and group work, reflecting on the process
of leaming, consolidafion and reinforcement,
practical applicafions, trying out new leaming in real
siteations - for example, pupils with SEN and/or
disabilifies might re-enact o part of a story then show
what happens next.

+»  Filmand video are powerful fools to support
cifizenship leaming. Deaf pupils and pupils with
speech, language and communication difficulties
may need subfifies to gaoin full benefit from these
media.

IcT

. Both sfill and moving digital image technologies are
valuable tools. They provide opporfunifies to
examine contemporary themes in PSHE and
cifizenship. exploring topical issues such as caring
for the environment.

+  LUse software appropriately to enable pupils to
create ther own images and stories which reflect
their thinking. learning and behaviour in relafion fo
the topic they are studying.

. ICT can offer alternafives to writing as o way of
responding to text, eg creating an electronic
prasentation with images, or creating a storyboard
of pictures to support wiifing.

Low-arousal areas
+  Low-arcusal creos are planned for pupils who may
need it
= Areaincludes only immediately relevant
materials fresources to minimise distraction.
+»  Consult pupils onissues that offect them is central o
PSHE.

- Pupils are prepared adequately for changes to their
visit or any changes to the leaming environment.

Resources:

+  Encourage pupils o evaluate the resources they use
and fo help establish the criteria for doing so - provide
support where appropriate to enable pupils with SEND
to express fheir views. For example o group might
work with o teaching assistant to structure their
reflections. The teaching assistant may prompt the
pupils for a response, inifially giving closed quesfions if
necessary.

Grouping puplls
+ Al forms of pupil grovping including pupils with SEN
and/or disabilfies
. Transition from whole-class to group or independent
work, ond back. is clearly signalled.

Displays:

+  Make sure displays reflects pupils' own work
and achievements in PSHE and that work is
updated regulary.

*  Arange of media should be shown, including
disabled people, promote positive messages
about disability.

Managing group work and discussion
s Askwhat role each pupil has tokenin a
collaborafive writing tosk and give all pupils a role in
modelied and collaborative writing.

Working with addiional adults
Plan for:
s Allow pupils enough fime to complete reading and
written task with appropriate suppaort.
- Make sure teaching assistants understand the topic
they are support, have the required subject
knowledge and have read any fext being studied.

Teachers' communication

- Use paired and small group discussion to
establish shared ground rules with pupils to
help them feel part of the group and take
some respansibility for themselves and their
behavicur in the group.

«  Relate this fo understanding how rules and
laws are made and enforced, why different
rules are needed in different situations and
how to take part in making and changing
rules. For example, how might the rules in the
Paralympics be different from those in other
games, and what does this mean for disabled
pecple?

«  Make sure pupils understand that they should
not disclose things about themselves or their
family that weould cause them
embamrassment. Remember that if they do
disclose something inappropriate this might
also mean considering child protection
issues/procedures.
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Music

Rationale

At St. Andrew’s Primary School we follow the Charanga scheme of work in all Year groups.

The Charanga Musical School Scheme provides staff with week-by-week lesson support for each year group in
the school. It is ideal for specialist and non-specialist staff and provides lesson plans, assessment, clear
progression, and engaging and exciting whiteboard resources to support every lesson. The Scheme supports all
the requirements of the national curriculum.

In line with the curriculum for music and guidance from OFSTED, this Scheme moves away from the previous
levels and learning objective/outcome concepts to an integrated, practical, exploratory and child-led approach
to musical learning.

How the Scheme is structured
Each Unit of Work comprises of strands of musical learning which correspond with the national curriculum for
music:

= Listening and Appraising
= Musical Activities

= Warm-up Games

= Optional Flexible Games
* Singing

= Playing instruments

= Improvisation

= Composition

= Performing

Music lessons are taught weekly in all year groups and a focus on using the correct musical vocabulary has been
key to help children learning this year.

Music is assessed using staff assessment using FFT Aspire.

Teaching and Learning Lessons are taught with range of resources including videos, songs and instruments.

At St. Andrews we have a variety of instruments including enough glockenspiels and recorders for a whole class
and a large variety of un-tuned instruments such as triangles, drums tambourines etc.

Extra music opportunities are provided through cross-curricular lessons. Singing practice for Years 1-6 every two
weeks and a selection of music being played at the start and end of daily assemblies. A choir club runs
throughout the autumn term.

Strong Foundations Our school uses the Strong Foundations document to support the development of a high-
quality music curriculum that is inclusive, well sequenced and accessible to all children. The guidance informs
curriculum planning to ensure that children build secure musical foundations through regular opportunities to
listen, sing, perform and compose. Learning is carefully structured so that knowledge of pulse, rhythm, pitch
and notation is developed progressively from the early years through to Key Stage 2.

The Strong Foundations document also supports teaching practice by emphasising the importance of active
musical engagement and consistent vocabulary, enabling children to develop both musical understanding and
confidence. Staff use the guidance to ensure that lessons include clear modelling, repetition and opportunities
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for children to practise and refine skills over time. Assessment is used to inform planning and identify children
who may need additional support, ensuring that all children can participate and succeed in music. As a result,
children develop a secure understanding of musical concepts and a positive attitude towards music as a creative
and expressive subject.

Adaptive Teaching — Where needed, staff adapt their lesson content and processes to ensure that all children
are able to access the new skill or knowledge in a way which is in line with their personal goals or rate of
understanding. This means that within a lesson all children will access a challenge with the stretch or support
required to complete the activity.

Questioning — Staff are expected to teach using a range of closed and open questions. During lessons there
should be opportunities for children to explore an idea through open questions (with some scaffolded answer
stems) and answer certain strategies with closed answer.

Cultural Capital

Autumn Spring [ Summer
Whole School o Libeary Visits
*  Author visit
e Remembrance events
o Working with a range of charities — Comic Rellef, Children In Need, sport Rellef, Mustard Seed, NHS, Age UK
*  Visits to St Andrews Church
* French Celebration Days: 1 November — All Saints” Day, 20% March 22 French Language Day, 14* July 22 Bastille
Day
« Panto o Enterprise Week o Sports Day
o Christmas Plays & Celebrations o RHS Bridgewater o Careers Weoak/Aspirations
e Harvest e World Book Day
« Black History Month *  Sports Week
o Poetry Week o PE Week 21" March
o Pardiament Week (K52)
N Library Visits Teddy Bears Picnic
Welly Walks Hatching Butterflies
Mosque visit
Worstey Woods
R Farm visit
Y1 Art Callery Chester Zoo
Quays visit Historic Tour of Eccles
Y2 Lowry Workshops Chester Zoo
Y3 Music Lessons Visit Synagogue Music Lessons
STEM classes Lowry Workshops
Y4 Hindu Temple visit Ordsall Hall Visit The Beach/Forest
Y5 Lledr Hall Residential Coding Shakespeare
Tatton History trip
Y6 Lgdr Hall Residential Coding Shakespeare Festival

SMSC & British values

Children are supported in their spiritual, moral, social and cultural development. The Charanga scheme has
diverse units of work which covers music from different styles such as rock, soul, pop, gospel and blues.

SEND children have staff support, visuals and pre and post tutoring to support their needs.
Planning

The Charanga Scheme is delivered though clear and well-presented lesson plans and videos.
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Class / groun LW pusican 504000

Rhythm In The Way We Walk And The Banana Rap
Step 2 - One-page Lesson Plan

Leaening focus joptional]
L Listen ared Appraisa

*  Lision and Appeaise - The Planeis:Mars by Gusitaw Helsic Flay the seng. Usa your body 1o find
tha pukie whilst scroling threughiusing the on-soreen guesiions as & focus. After Esiening, talk
anaut the Sang And ANSWar the GUESHCNS MSNGT LSNG Conect musical enguage.

& Liston snd Appeaiss - Rivyehm In Tre Wy W Wl B you wasnt i) How ars tha songs
difierant. how are thay simiar?

Moies

2. Musical Activities [enbad with oo asing depth ower tims. Refar 10 the Unit Ovarview and uss
the Activity Manual for guidanca)

a  Fexible Games
b Vecal Warm-ups
€. Laarn o Sing the Song - Rhythm In Tha Wiy 'We Walk : Coninue io sing the song.

Moies

3. Parferm

&  [Parformands - Ry In The Wiy We Wall: Pariam and sha#e what has taken place in
oday’s lesson. Sing and play instrumantal parts within e song.

Motas

Continuous Assessment opportunities:
Evidence

Hurww pou recoeded and upio sced?

Notable outcomes

Mumca” SooalT Unegected

Excitng?

General learning focus for
next time
Diwcuny miih pups.

Example of a Year One lesson plan.

o T BT T T
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My Stories Everyone! Our World Big Bear Funk Reflect, Rewind
and Replay
1,2 3 456 1,23 456 123456 123 456 123 456 123456
Hey You! Rhythm In The In The Groove Round And Round | Your Imagination Reflect, Rewind
Way We Walk and and Replay
Banana Rap
1,2 3 45 6 1,23 456 123 456 123 456 123 456 1234586
Hands, Feet, Heart | Ho Ho Ho | Wanna Play In A Zootime Friendship Song Reflect, Rewind
Band and Replay
1,2 3 456 1,23 456 123 456 123 456 123 456 123 456




2= Overview &
= Planning

Let Your Splt Fly

YEAR

1234886
igﬁmmﬂgl Mamma Mlﬂ
YEAR
4 123456
=ttoll i On A Proger
YEAR
5 1123456
Happy
1,23 456

Glockensplel Three Litle Blrds | The Dragon Song | Bringing Us Reflect, Rewind
Stage! Together and Replay
123486 1234881323488 (123488 (1234088
Glockensplel Stop! Lean On Me Blackbird Reflect, Rewind
Stoge 2 and Replay
123456 (123456123456 (1234561(123456¢6
Clozsroom Jozz1 | Make You FeelMy | The Frash Prince | Dancing In The Reflect, Rewind
Love Of Bel-Air Strest and Replay
123456123456 ([1234561123456(1234506
_Clussroom Jazz 2 A New Year Carol You've Got A Music And Me Reflect, Rewind
Friend and Replay
1,23 456 123456 1234586 123456 123456

Learning Progression
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Learning Progression

Resources
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Interrelated Dimensions

There are a range of resources to support the delivery of the Music Curriculum.

Charanga videos

A wide variety of instruments
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Key Vocabulary (given to staff during CPD)
EYFS (Charanga Musical Explorers) KS1 (Charanga Units) KS2 (Charanga Units)

Sound Pulse Tempo
Listening Rhythm Dynamics
Sing / Singing Pitch Timbre

Loud / Quiet Beat Texture

Fast / Slow Tempo Structure
High / Low Dynamics Notation
Voice Instruments Composition
Move to music Pattern Improvisation
Start / Stop Melody Harmony
Monitoring

Monitoring happens three times in the academic year. It is an opportunity for subject leaders to complete pupil
and staff questionnaires. Time to check the FFT have been regularly updated.

Assessment
Class staff will fill in assessments using FFT Aspire. Subject leaders will use FFT to assess pupil’s progress.
Remote Learning

Where children can learn from home, provision is made for them to learn using Oak Academy.

Curriculum and Assessment Review (November 2025)
The Review made the following recommendations regarding Music:

e Clear and specific knowledge and skills — sequences and equitable curriculum pathway
e 3 pillars of music — technical, constructive, expressive
e Teaching of musical instruments

These areas are listed on the Music Action Plan and are included in the 2025 2026 Curriculum and Assessment
Review Action Plan.

What should a music lesson typically and consistently include?
In all phases:

= Active participation

= Singing (pitch, confidence, memory)

= Playing instruments (rhythm, memory)

=  Wide range of genres and cultures

= Express opinions, identify features and compare music
= Use of musical vocabulary

=  Performance opportunities

= Enjoyment and engagement

= Repetition and practice

Performance
= EYFS - exploration of sounds (voice and instruments)
= KS1 - structured singing, simple instruments
= KS2 - more controlled performance
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Musical Vocabulary and Awareness

=  EYFS - beat, sounds

= KS1-simple patterns and symbols
= KS2 - more formal notation and correct use of musical terms

Use of instruments
= EYFS - free exploration
= KS1-simple patterns

= KS2 - structured compositions

Support for Pupils with SEND in Music

Sound and light issues:
+ Interactive whiteboards are non-reflective to
reduce glare.
+ Ear-defenders to be used for some pupils
through the session.
+ Regular breaks for some pupils cutside of the
classroom.

Make sure pupils have adequate space to play

instruments. Younger pupils can sit on the floor.

+  Pupils sing betterif they are standing — make
provision for this at some point of the session.

+ Seating should allow all pupils in the class to

communicate, respond and interact with each

other and the teacher in discussions.

Resources:

« Provide acces to adapted instruments or ICT to
overcome difficulties with mobility or
manipulative skills.

«  Make sure pupils are physically able to play the
instruments they are asked to play. Percussion
instruments can be adapted for pupils with
physical disabilities.

Multi-sensory approaches

» Include a number of different activifies in the music
lesson, such as singing, moving, playing instruments
and composing.

*  Younger pupik respond particularly well fo puppets
and picture, which add ancther dimension to their
leaming.

»  Physical involvement is an important aspect of music
leaming. Acfion songs and rhymes for younger pupils
help pupils to begin to intemalise rhythmic and pitch
concepts.

+ Provide opportunifies to leam about music through
physical contact with an instrument and/for sound
source where pupils are uncble to hear sounds
cleary or not at all.

+  Make sensifive use of audio and video recordings to
keep records of pupik’ work. Always make sure
pupik are comfortable with this.

+  Older pupik con keep their own file records wsing

IcT
In music, ICT can:

+ Beincluded in music lessons, e.g. look at the
potential of Automulch for pupils with ASC,
Soundbeam for pupils with physical disabilities,
the Cakewalk sequencer for pupils with sight
impaiments, and Band-in-a-boc or ejay to
moftivate pupils with behavioural, emotional
and social difficulties.

s Create compositions directly on screen e.g.
using programs such as Cubase, Dance gjay
and Sibelius Compass

# Listenindependently to music online and

+ Undertake independent cross-cumicular
research topics, such as finding out about the
music industry or musicians.

Working with additional adults
Consider:
«  Risk points in the lesson, e.g. for pupils with
sensitivity to noise, smell ar touch
*  Appropriate support should be available in
whole-class instrumental and vocal work.
+ Make sure additional adults are frained so they
are comfortable with any ICT software and
hardware being used.

computer programs.
Displays:

+ Displays are accessible, within reach, visual
and tactile.

+ Displays are informative and engaging visual
displays.

+ Be aware of potentially distracting elements of
wall displays.

Unfamiliar learning environments
« Pupils are prepared adequately for visits.

Low-arousal areas
+ ltis desirable for pupils to come togetherin
group music-making activities, such as singing
and playing together, but some pupils with
SEND may get more satisfaction fram
individual practical work.

Grouping pupils
« Al forms of pupil grouping including pupils with
SEN and/or disabilities
+« Transition from whole-class to group or
independent work, and back, is clearly
signalled.
+« Sequence of groupings is outlined for pupils.

Teachers’ communication
s  Display key words and concepts cleary -
commercial posters and diagrams are recdily
available.
e  Use pupils' own work = graphic scores - as visual
support.
»  Use modeling and pracfical demonsiration to
support verbal guestioning.
=  Modeling. demenstration and imitation help pupils
begin fo understand musical concepts. This can be
done without the use of verbal instructfion.
Adopt the model:
= joininwith
- imitate
« procfise, and
«  inifiate.

« Creafing 'graphic scores' or pictorial
representafions of compaosifions becomes anather
means of non-veroal communication.

Managing group work and discussion
«  Askwhat role each pupil has taken ina
collaborative musical task and give all pupils
a role in modelled and collaborative
musicality.
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